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摘要  随着人本主义的发展，学习者的情感因素在外语教学中得到了越来越多的关注。焦虑，作为情感因素最重要的变量之一，被认为是阻碍外语学习的最大障碍。研究者普遍认为，在听说读写四项技能中，口语最容易引起学习者的焦虑。在我国，关于对大学生英语口语焦虑方面的研究还不多，尤其是非英语专业学生。因此，本文以非英语专业学生英语口语焦虑为研究主题,目的在于通过对非英语专业大学生的口语焦虑状况的调查和分析，寻找降低焦虑的手段和方法，最终提高英语口语教学质量。

  本文以人本主义心理学及克拉伸的情感过滤假说为理论基础，采用问卷调查与个人访谈的方法，通过定量研究与定性研究相结合的方式，试图对我国非英语专业大学生的口语焦虑状况进行调查和分析。结果表明：第一，学生整体的口语焦虑程度较高。第二，男女生之间的焦虑差异并不明显。第三，英语口语焦虑的主要来源包括缺乏自信、教师和同学的负面评价、课堂环境与活动组织形式以及对话题的熟悉程度等，且不同的焦虑源对英语口语焦虑的影响是不同的。

  基于本文的研究结果，作者针对如何降低非英语专业学生的口语焦虑水平给出了一些建议：增强英语口语学习的动机；创设有利的课堂环境；帮助学生建立自信；鼓励合作学习；运用形成性评价等。

    关键词：焦虑，口语，大学英语教学，非英语专业学生

The Study of English Speaking Anxiety of Non-English Majors

Abstract

MA Candidate: Xing Yinmei      Advisor: Liang Qian
With the development of humanism, learners’ emotional factors have been paid more and more attention. Anxiety, as one of the most important variables, is considered as the biggest obstacle that hinders the foreign language learning. Comparing with listening, reading and writing skills, spoken English is seen as one aspect of most likely to cause learners’ anxiety. In our country, there are few studies on English speaking anxiety of college students, especially non-English major students. Therefore, this thesis takes the study of English speaking anxiety of non-English majors as the research topic. Through the investigation and analysis of it, the thesis aims to find out the effective methods to lower English speaking anxiety, and improve the teaching quality of oral English.  

Based on the theoretical foundation of humanistic psychology and Krashen’s Affective Filter Hypothesis, the thesis adopts the methods of questionnaire and interview, combines quantitative research with qualitative research, and attempts to investigate and analyze English speaking anxiety of non-English major students at college in our country. The results show that the overall level of English speaking anxiety of non-English major students is a little bit high. Secondly, there is not significant difference between male and female students. Thirdly, the major sources of English speaking anxiety include lack of self-confidence, negative evaluation from teacher and classmates, classroom activities and environment, the familiarity with the topic etc. Furthermore, the influence of different sources on English speaking anxiety is different. 

According to the findings of this study, the author puts forward some suggestions on how to reduce English speaking anxiety of non-English majors, such as strengthening motivation of oral English learning, creating favorable classroom environment, helping students set up confidence, encouraging cooperative learning and adopting formative assessment.   
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Introduction

In the history of foreign language teaching, much more attention had been paid to the cognitive process of language learning. Lots of parents and teachers only emphasized the development of students’ knowledge and intelligence rather than their affective factors. With the development of humanistic psychology, more and more attention was paid to the emotional factors in education. It believes that affect is as important as cognition in language learning. According to Krashen’s Affective Filter Hypothesis, if learners’ anxiety is high, comprehensive input will be prevented. Therefore, anxiety, as one variable of emotional factors, is considered as one of the most important factors which hinder foreign language learning. It is significant for us to do the research on anxiety in second language acquisition. 

In recent decades years, many foreign language teachers and researchers have done a lot of studies on affective factors. In 1973, Brown began to study the relationship between affective variable and successful language learning, and he proposed the concept of affective domain. The affective factors in foreign language learning are divided into two categories: one is individuals’ factors, including anxiety, self-esteem and motivation. The other is affective factors between learners and teachers or learners, such as empathy and classroom transactions. Arnold & Brown believe that anxiety is the biggest affective obstacle in foreign language learning. About anxiety, Gardner & MacIntyre think language anxiety is fear or apprehension occurring when a learner is expected to perform in the second or foreign language. Horwitz, Horwitz & Cope claim that this anxiety is linked directly to performing in the target language, so it is not just a general performance anxiety. According to the sources of occurring anxiety, Eliss divides anxiety into three categories: trait anxiety, state anxiety and situation specific anxiety. Horwitz devises an important scale, the Foreign Language Classroom Anxiety 

Scale (FLCAS), which is widely used. He states that language anxiety is composed of three components: test anxiety, communication apprehension and fear of negative evaluation. Alpert & Haber divide language anxiety into facilitating anxiety and debilitating anxiety. Besides, MacIntyre & Gardner categorize anxiety from different perspective: input anxiety, processing anxiety and output anxiety.
About the effect of anxiety on foreign language learning, many studies has shown that anxiety hinder successful language learning to some extent. Horwitz and Garza do experiments with FLCAS, they find a significant negative correlation between foreign language reading anxiety and students’ English grade. Phillips studies the effect of anxiety on an oral test, findings also prove that there is a negative correlation between language anxiety and performance on the oral exam. 

In our country, there are few studies about foreign language anxiety. Yang Jin studies the relationship between foreign language anxiety and listening comprehension. He believes that there is a positive correlation between facilitating anxiety and listening comprehension, but a negative correlation between debilitating anxiety and listening comprehension. Xue Lifang researches anxiety in foreign language classroom, the findings show that there are negative correlations between English learning anxiety and the grade of English speaking, listening and writing. However, different scholars have different conclusions. Wu Yi’an and Liu Runqing cooperate with Jeffrey to investigate Chinese college students and claim that anxiety doesn’t have any impact on English learning. Yu Xinle does a survey about part of students of English major and states that there is not any correlation between anxiety in English classroom and the grade of listening comprehension.

Although there have been lots of studies on anxiety in foreign language classroom, few studies are about oral English anxiety, especially non-English majors. Nowadays, in order to enhance students’ oral English proficiency, many universities set up listening and speaking course of college English. However, most teachers reflect that students don’t want to speak in oral English class. At the same time, many researchers hold that speaking is more easily to cause anxiety than listening, reading and writing.Because speaking in class is more challenging and it requires students to make a statement in English in the shortest time. At this moment, speaker is the focus of the whole class. So it’s a challenge for non-English major students. Because their pronunciation and intonation are not very standard, they often make mistakes. Both teacher’s criticism and classmates’ ridicule can cause their anxiety. Therefore, the author will do a study on oral English anxiety of non-English majors. The subjects are from Chengdu University, the first year of undergraduates. Combining questionnaire and interview, the writer is intended to find out the sources about anxiety in oral English classroom. In addition, some suggestions and solutions will be put forward. Meanwhile, the author hopes that this thesis will give some implications to college teachers, especially oral English teachers so as to enhance their teaching effectiveness. 

This thesis contains four chapters. The first chapter is literature review. It introduces related theoretical foundation first, and states theories on anxiety in detail, including definition, classification and measurement. Then it discusses the relationship between anxiety and oral English learning, and reviews some related studies at home and abroad. The second chapter states the subjects, instruments and procedures of the investigation in detail, and collects the related data. The next chapter analyzes and discusses the results, and finds out the sources of anxiety in oral English classroom. At last, the last part puts forward some suggested methods to reduce students’ oral English anxiety and makes a summary.  

Chapter One

Literature Review

1.1 Theoretical Foundation

     This section will review the major theoretical foundation on anxiety. One is humanist psychology, the other is Krashen’s affective filter hypothesis and input hypothesis. 

1.1.1 Humanist Psychology

Humanism is an important education thought in modern western countries. The center view of humanism is student-centered, and its goal is to develop students’ potential and value of themselves. What’s more, humanistic approaches emphasize “the importance of the inner world of the learner and place the individual’s thoughts, feelings and emotions at the forefront of all human development” (Williams and Burden 30), which shows full respect for students and treat them as a whole person. 

Firstly, humanism pays more attention to individual’s differences and personal values. Because of different personalities, interests and hobbies, knowledge levels and learning methods, there are distinct differences between individual students. Therefore, teachers’ duties are not only to teach students’ knowledge, but also care for their inner world and develop their personalities. Just as Rogers mentioned, human beings have the natural potential for learning, but the real and meaningful learning only occurs when the content or matter is related to personal relevance of learners and when they can participate in the process actively. 

Secondly, humanism pays much attention to the relationship between teachers and students. As we all know, traditional education is teacher-centered. Teachers’ main task is to teach knowledge, while students, just like containers, receive knowledge passively. There is little communication between them. At the same time, students’ initiative and creativity are inhibited. Whereas, humanism emphasizes students play an important role in the classroom. Teachers pay more attention to students’ affective factors, such as motivation, self-esteem and so on. They get to know them and treat them warmly and sincerely in order to establish a relationship of trust. In addition, a relaxing learning environment is also important. In a word, humanism emphasizes the development of a whole person, including knowledge and skills as well as emotions and feelings. 

Under the influence of humanism, some humanistic approaches arose in the history of language teaching, including Community Language Learning, Silent Way and Suggestopaedia. These humanistic approaches are all based on psychology. Meanwhile, they emphasize the importance of learners’ affective aspects and to create a security environment which reduces anxiety. In sum, humanistic approaches combine students’ initiative with teachers’ leading role and respect learners’ feelings and values, which facilitates English learning more effectively. 

1.1.2 The Affective Filter Hypothesis

Affective factors are considered as important elements during the process of English learning. They include attitude, motivation, self-esteem, anxiety, empathy and so on. The Affective Filter Hypothesis was put forward by Dulay & Burt in 1977 at first, which try to explain the influence of affective factors on the process of learning. 

Later, Krashen developed the theory on the basis of their research. He states that learners’ negative affection is like a filter, which hinders the internalization of language input. When their emotions are positive, learners’ attitude are open for language input. At this time, the affective filter is clean. Therefore, it’s very easy for language input to come into the language acquisition device through affective filter. Then the language input will be internalized into language competence. On the contrary, if learners have more negative feelings, in other words, the affective filter is up, there will be little language input to pass the language acquisition device. The following figure describes this process vividly: 
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Figure 1.1 The Affective Filter Hypothesis  

From the above figure we can see that affection is important for language input. If learners have low confidence and feel nervous or anxious, the affective filter will prevent their language input. Therefore, as teachers, we should pay enough attention to learners’ affect and try our best to help them form positive emotional state. Thus, more comprehensive language input will be acquired. Meanwhile, they are willing to learn and feel happy to obtain and use language. 

In the past, our classroom was teacher-centered and plenty of language input was more concerned. However, the influence of learners’ affect for English learning was neglected. According to Krashen’s Affective Filter Hypothesis, learners are the main body of learning process, not only should teachers pay attention to language input, but also learners’ inner world. It’s necessary for us to adopt various methods to adjust and satisfy their emotional needs. Because only in this way can we improve the effectiveness of our teaching.

1.1.3 The Input Hypothesis

     Krashen considers that the basic way which human acquire language is the understanding of language input, in other words, comprehensive input is the necessary condition for language acquisition. It refers to comprehensive language material that learners hear or read. Furthermore, the difficulty of the language material should be slightly higher than the level of learners’ current knowledge. If learners current level is defined as “i”, the input of “i+1” is considered as comprehensive input, which can facilitate language acquisition. Comprehensive language input has four characteristics. One is comprehensibility, which means the understanding of language input. Another is interesting and relevant, in other words, language input can arouse learners’ interest and be related to their life. The third characteristics is not grammatically sequenced, that is language acquisition occurs in a natural environment. The last one is sufficient quantity, which refers to “i+1”. 

     According to Krashen’s Input Hypothesis, creating harmonious and relaxed classroom environment is crucial. On the one hand, there should be enough comprehensive input in language classroom. On the other hand, the classroom environment with low anxiety is necessary, which can facilitate language acquisition more effectively. 
1.2 Theories on Anxiety

This section will review some researches about definitions of anxiety, different classifications of anxiety and how to measure anxiety. 

1.2.1 Definition of Anxiety

Anxiety is considered as one of the most important factors which related to foreign language learning. It is usually associated with negative feelings about oneself, materials, community and so on. Although anxiety is widely used in both psychological and educational areas, different scholars have different opinions about it from different perspectives. Scovel describes anxiety as “a state of apprehension, a vague fear that is only indirectly associated with an object” (134). “It is associated with negative feelings such as uneasiness, frustration, self-doubt, apprehension and tension” (Arnold 8). Besides, H. D. Brown states that anxiety is almost impossible to define in a simple sentence. It is associated with “feelings of uneasiness, frustration, self-doubt, apprehension, or worry” (141). However, anxiety is considered as “a subjective feeling of tension, apprehension, and worry associated with an arousal of the automatic nervous system” by Horwitz (125). In addition, from the perspective of second language acquisition, Gardner and MacIntyre point out that “language anxiety is fear or apprehension occurring when a learner is expected to perform in the second or foreign language” (43). 

     From the above definitions we can see that it’s difficult for us to define anxiety, but there is a fact that anxiety hinders students’ learning process to some extent, which is universally accepted.

1.2.2 Classification of Anxiety

     Researchers classify anxiety from different aspects, there are three categories. One is trait anxiety, state anxiety and situation specific anxiety, another is facilitating anxiety and debilitating anxiety, and the third is communication apprehension, test anxiety and fear of negative evaluation. 

1.2.2.1 Trait Anxiety, State Anxiety and Situation Specific Anxiety

Concerning whether anxiety is long-term or short-term, psychologists make a further study. It can be categorized into trait anxiety, state anxiety and situation specific anxiety. About trait anxiety, Scovel considers it as a more permanent predisposition to be anxious (131). It may be seen as an aspect of one’s personality. In other words, some people become anxious more easily than others in any situation. Some related studies have proved that trait anxiety can hinder cognitive process and result in learners’ escape behavior. Besides, some scholars point out that anxiety is meaningful unless it is associated with specific situation. Some situations can make people anxious, but others make you feel relaxed. However, trait anxiety can not tell the difference. 

State anxiety refers to feeling people experience anxiety at a particular moment. It is transient. For example, before taking an examination, students often feel a little bit nervous. Generally speaking, most people will feel anxious and nervous when his or her self-esteem is threatened. Some studies prove that there is a strong connection between trait anxiety and state anxiety. People with high trait anxiety are prone to experience state anxiety. However, some researchers claim that state anxiety avoids the sources of anxiety. As we all know, many factors can lead to anxiety at this moment, but the classification of state anxiety can not tell the specific reason. 

Situation specific anxiety refers to some anxiety which occurs in a given context over a long period of time. It is often caused by some specific scene or event, such as public speaking, examinations and joining in class activities etc. Besides, it is also seen as state anxiety in a specific situation. Situation specific anxiety is different from the former two anxieties, because it takes all aspects about situation into account and explains the specific reasons for anxiety. However, some scholars point out that it’s hard to define the range of situation specific anxiety, it can be defined too broadly or narrowly, such as shyness or communication fear. 

1.2.2.2 Facilitating Anxiety and Debilitating Anxiety

     According to the influence of anxiety for language learning, it can be divided into two categories. One is facilitating anxiety, the other is debilitating anxiety. The former can stimulate students to overcome difficulties and challenge the new task. Facilitating anxiety is beneficial to mobilize learners’ driving force and keep them close to the goals, which makes them study harder. However, debilitating anxiety brings some negative feelings to learners, such as uneasiness, tension and so on. On the one hand, it hinders learners to participate in learning activities actively. On the other hand, it causes students to avoid learning task. 

     Some researchers point out that language anxiety is helpful for students to some extent, just as facilitating anxiety, which can keep learners alert. But most studies prove that language anxiety is harmful for learners. The anxiety which is discussed in this thesis is debilitating anxiety. 

1.2.2.3 Communication Apprehension, Test Anxiety and Fear of Negative Evaluation 

     In second language classroom, foreign language anxiety can be classified as communication apprehension, test anxiety and fear of negative evaluation. Generally speaking, communication apprehension refers to an anxiety which occurs in a real or expected communication between individuals with others. The reason of communication apprehension is that learners are afraid to express themselves inappropriately when they use target language to communicate. The common performance of communication apprehension is avoidance or retreat. In second language classroom, communication apprehension has become a big obstacle for students to learn English well. 

     When examination is coming, some students are always worrying about the results, which will result in test anxiety in second language classroom. Past failure experience brings some negative feelings to students so that they feel more anxious during the examination. Because they can’t concentrate themselves on the examination, test anxiety will affect the results. 

     Fear of negative evaluation refers to a fear that learners worry about negative evaluation from classmates or teacher, which is closely associated with self-image. Students who pay too much attention to their self-image tend to be anxious. Especially in oral English class, students are required to speak in public, which threatens their self-image. If their self-esteem is damaged, they will feel anxious and don’t dare to open their mouth next time. 

     In this thesis, the writer focuses on communication apprehension, that is English speaking anxiety. It has some obvious characteristics. For example, some students’ pronunciation is not clear and their speech is incoherent when speaking English. In addition, some students choose the seats far away from their teacher and avoid the eye contact with him or her. Even some of them hang their heads and are afraid to be asked questions. All these performance indicates there exists certain anxiety when students speak English in the classroom. 

1.2.3 Measurements of Anxiety

     In order to measure the level of anxiety, researchers invented some scales for it. There are two common scales used in studies. One is trait and state anxiety scale, the other is situation specific anxiety scale. 

     American psychologist Charles D. Spielberger designed State-Trait Anxiety Inventory (STAI) for the measurement of both state and trait anxiety, which was widely used. The STAI consists of two scales, the trait scale and state scale. Both of them have twenty items, ten of which are designed positively and ten negatively. This scale has been proved to have a high reliability and validity. There is another trait anxiety scale called Manifest Anxiety Scale (MAS), which is developed by Taylor. But it contains too many items and takes too much time to administrate. Therefore, most researchers choose State-Trait Anxiety instead of Manifest Anxiety Scale. 

     Comparing with trait and state anxiety scales, there are many studies which pay attention to using situation specific scale. The most famous and commonly used scale is Foreign Language Classroom Anxiety Scale (FLCAS), which is developed by Horwitz in 1986. It consists of 33 items, including three aspects of language anxiety: communication apprehension, test anxiety and fear of negative evaluation. The FLCAS is aimed to investigate the specific reaction of anxiety in foreign language classroom. It contributes to the study of anxiety in foreign language classroom and plays an important role in foreign language learning. 

1.3 Anxiety and Oral English Learning

In recent years, a number of scholars have done lots of studies on the relationship between anxiety and foreign language learning, especially the related studies about students’ four language skills, namely reading, writing, listening and speaking. Although the results are various, there is an opinion which is widely agreed, that is, oral language learning is the closest aspect which related to anxiety. 

1.3.1 Related Studies Abroad  

Foreign language academic circles abroad began to do researches related to oral English learning anxiety long time ago. Theses researches involve all aspects of anxiety in oral English classroom. The following part will review related studies about oral English learning anxiety in foreign language countries.

Anxiety is considered as one of the biggest obstacles in oral English learning all the time, and spoken English has always been regarded as a language skill which causes anxiety very easily. In 1969, American humanistic psychologist Carl Rogers pointed out that the best learning or the best learning effect should occur in a safety environment without anxiety, which make learners come into a better learning state. Besides, he claimed that any form of anxiety was a great and potential threat for successful learning. Therefore, if teachers want to get the best teaching effect in oral English classroom, they must reduce learners’ anxiety.

Rogers’ idea was widely agreed by lots of researchers of language teaching and psychologists. Stern drew a conclusion that oral anxiety can disturb learners’ learning behavior and language behavior. At the same time, with the experiments in classroom, he proved that it was easier for relaxed and confident learners to learn English well than those who felt anxious and nervous in oral English classroom. In addition, Gardner and other researchers made a survey of high school students in Canada who were learning French, and they drew a conclusion that classroom anxiety was negatively correlated with students’ spoken English. The more they felt anxious, the lower their levels of spoken English would be.

In order to prove whether anxiety affected learners’ oral proficiency, Young did a survey and the subjects were German, Spanish and French learners. The result showed that the grade of students’ oral proficiency was related to anxiety measurement. 

With the measurement of Foreign Language Classroom Anxiety Scale and interview, Philips took 44 college students who were French learners as subjects. His aim was to study the influence of foreign language classroom anxiety on oral test grades. The results told him that there was a negative correlation between classroom anxiety and students’ oral test scores. 

However, there were some psychologists and researchers who put forward different opinions. They stated that anxiety could be used as a driving force, which exerted pressure on oral English learners. What’s more, anxiety forced them to spend more time, energy and effort on oral English learning. At last, learners could make greater progress on it. 

With the development of humanistic psychology, scholars and teachers started to consider affective factors such as anxiety into the whole language teaching. In the history of foreign language teaching, there were some teaching approaches which paid great attention to affective factors, such as Total Physical Response, the Silent way and the Natural Approach etc. All these approaches emphasized the importance of language learning environment. All in all, they believed that ideal language learning environment should reduce learners’ anxiety to a minimum and strengthen their self-security. It was also applied to oral English classroom. Therefore, it’s necessary and important for us to find out some effective methods to lower learners’ anxiety in oral English classroom. 

1.3.2 Related Studies at Home

Comparing with studies abroad, related researches at home began a little late. Now, let’s make a simple review.

Chen Jie, who came from Nanjing University, did a survey of 35 senior high school students in order to study the relationship between English classroom anxiety and the level of oral English. He claimed that there were two kinds of anxieties in classroom, and they were situational anxiety and trait anxiety. However, his study showed that these two anxieties were positive related, and students’ anxiety and their oral English performance were negatively correlated.

Yang Lihong also did a similar research. She designed a questionnaire according to Foreign Language Classroom Anxiety Scale, and interviewed 30 college students. Her purpose was to study the influence of anxiety in foreign language classroom on learners’ oral proficiency and corresponding strategies. Finally, the findings showed that situational anxiety had greater influence on learners’ oral proficiency than trait anxiety. Furthermore, the experiment also proved that language teachers could regulate classroom environment to help learners to overcome anxiety so as to enhance their oral English proficiency. 

In 2003, Han Wenfang took more than one hundred non-English majors as subjects, and collected data through Foreign Language Classroom Anxiety Scale. She tried to study the anxiety in oral test of college English. The results showed that in oral test of college English, there was a negative correlation between anxiety and scores. But when the value of anxiety was about 45, anxiety facilitated students’ performance in the oral test instead. 

In order to study the correlation between English speaking anxiety and oral learning strategies, Lv Hongyan made an investigation on 116 non-English majors. She used methods of quantitative research to analyze and found out that most of these college students had high anxiety, which was negatively correlated with using oral strategies. 

Huang Ming and Chen Yuqing made a further study on oral English anxiety. They came up with some strategies to lower learners’ anxiety in oral English classroom. For example, if learners were voluntary to accomplish the oral English task, they would get a score which could be calculated into the final examination. They attempted to encourage students to speak English actively. Thus, they took two classes as subjects, and the experiment lasted three semesters. Finally, they found that students’ anxiety was lowered and their initiative of speaking English was improved obviously. 

From the above studies we can see that researchers reach a consensus that anxiety hinders oral English learning to some extent. In addition, it is widely agreed that language teachers can alter teaching methods to reduce learners’ anxiety.

Chapter Two

Investigations on English Speaking Anxiety of Non-English Majors

     According to different influence of anxiety for language learning, this thesis mainly researches the negative aspect, that is debilitating anxiety. In this section, the author will state the process of the investigations on English speaking anxiety of non-English majors, including the purpose, subjects, instruments, procedure and data collection and analysis. 

2.1 Purpose 

     The purpose of this research is to investigate English speaking anxiety of non-English majors and find out the sources of anxiety in oral English classroom.

Through questionnaire, the author wants to know the following questions. Firstly, how is the level of anxiety in college oral English classroom of non-English majors? Secondly, what are the major sources of anxiety in oral English classroom? Thirdly, what method do students adopt to deal with anxiety? 

Through interview, the writer attempts to make a more careful and in-depth understanding and analysis on the sources of anxiety in college oral English classroom of non-English majors. Through individual conversation, there will be a further investigation on individual factors which influence English speaking anxiety. What’s more, the study is intended to find appropriate methods to help students reduce anxiety in oral English classroom to a certain degree. 

2.2 Subjects

The subjects of this investigation are freshmen from Chengdu University and their major is tourism management. There are two classes which are chosen randomly. The total number of the students is 78. Among them, there are 56 girls and 22 boys. It has been two months since they came to the university, and they have adapted to the new environment. Therefore, relatively speaking, it’s more objective to do the survey. 

2.3 Instruments 

Combining quantitative research and qualitative research, the study adopted questionnaires and interview to investigate and analyze anxiety in college oral English classroom of non-English majors. 

2.3.1 Questionnaire about Students’ Background 

     The questionnaire of students’ background aims to collect the basic information about theirs, such as grade, gender and age. Besides, the information about their English study is also contained. 

2.3.2 Adaptation of Horwitz’s FLCAS

The Foreign Language Classroom Anxiety Scale is designed to measure learners’ level of anxiety, which is widely used and found to be reliable. Therefore, the FLCAS can help us to assess the survey more accurately. 

Based on it, the author adapted the parts of oral English anxiety and designed 24 items according to the characteristics of English learning. Using SPSS software, the reliability coefficient of the questionnaire was 0.837, so it was reliable and did not  have to modify. There were five responses under each item, which were scored from 1 to 5. They ranged from strongly agree to strongly disagree and the anxiety score of each subject was calculated by adding up each score of the twenty-four items. Generally speaking, high score indicates high level of anxiety. According to the previous studies, researchers usually analyzed the sources of English speaking anxiety from five aspects: communication confidence, ability and requirements of oneself, classroom environment and activities, teacher’s behavior and attitude and classmates’ evaluation. The ways that students dealt with oral English anxiety were avoidance and cooperation. Just as the following figure shows: 

	Category
	Dimension
	  Item

	the sources of English speaking anxiety
	Communication confidence
	1, 4, 6, 7, 18

	
	One’s ability and requirements
	 5, 8, 10, 14, 19, 21

	
	Classroom environment and activities
	9, 15, 22

	
	Teacher’s behavior and attitude
	 3, 11, 13, 16, 23

	
	Classmates’ evaluation
	 12, 17, 24

	Processing methods
	Passive avoidance
	 2, 20

	
	Active cooperation 
	 22


Figure 2.1 The Sources of English Speaking Anxiety and the Processing Methods
2.3.3 Interview

The study adopted purpose sampling to select interviewees, in other words, according to the purpose of the study, we chose the samples that could provide the most information for the investigation. On the basis of the former questionnaire, students were divided into three groups, they were low anxiety group, medium anxiety group and high anxiety group. Then the author interviewed students of the lowest score and the highest score from the three groups separately. The details of interview mainly contained the following questions. For example, did you feel anxious in oral English classroom and why? Did you think what the biggest obstacle was which hindered your oral English learning? 

2.4 Procedure 

In order to get a more objective data, we did the investigation before their final examination, which was in November. So their moods could not be affected by the final examination. With the supervision of their oral English teacher, students finished the questionnaires within ten minutes and the teacher gathered them on time. The total number of questionnaire was 78 and all of them were retrieved. Besides, the students wrote the complete information as well. 

The interview was in December and the interviewees were six students. There were about ten to twenty minutes for each interviewee to accept our interview. In order to carry out the interview smoothly, the author prepared the outline of interview. It was open and flexible, the ways and order of raising questions depended on individual differences. To make interviewees relaxed, the writer claimed that the results of this interview were just used in the study of English teaching, and the author guaranteed there would not be any negative impact for each interviewee. The writer used video to record the whole process of the interview and took notes according to the recording content. At last, the interview was summarized and finished. 

2.5 Data Collection and Analysis

After collecting the questionnaires, all of the data was processed and computed by SPSS, including maximum, minimum, mean and standard deviation. By analyzing these data, the author obtained some valuable results which contributed to the study. 

2.5.1 Data from the Questionnaire about Students’ Background

The subjects are the freshmen of non-English major of Chengdu University, and their average age is about 18. They have been studied English for about 8 years. At the beginning of English learning, they had more interest. As the content of curriculum became complicated, they lost the interest gradually. At the same time, their psychological age changed constantly. Through the touch with society, they had certain self-orientation and awareness about social competition. However, they lacked confidence on the performance of their abilities. 

About the level of their oral English, most of them were not satisfied with it. Among seventy-eight students, there were only four students who were more satisfied with their oral English, seventeen students who were not satisfied with it, and eight students who were quite not satisfied with their spoken English. The rest of them thought that their level of oral English was very general. However, none of them were quite satisfied with their oral English. 

The reason which caused this situation mainly comes from the contradiction between their oral English level and the social requirements. They realize that the ability of their oral English expression is paid more and more attention. But in classroom, there are few opportunities to communicate in English for college students, especially introverted students. Some students are afraid to be laughed at by other students when they speak English. Furthermore, too much anxiety and tension may affect their normal thought, which impedes students to improve their oral English. In addition, non-English majors are lack of the understanding and learning of western cultural background knowledge, and they hardly know the cultural differences. So their thoughts are seriously interfered by mother tongue. Besides, lake of vocabulary and pragmatic mistakes also result in their low oral English level. 

However, the desire of improving spoken English is very high. There are fifty-nine students who are willing to improve their oral English, which accounts for seventy five percent in the total number. The rest students have no consideration about it at present. Therefore, most of them have realized their shortage of oral English. They hope to improve it, no matter whether it is for their future study or work. What’s more, the desire will become a big power for them to strive. 

2.5.2 Data from the FLCAS

	Item
	Total number
	Minimum total
	Maximum total   
	Mean
	Standard deviation

	1
	78
	1.00
	    5.00
	3.0376
	.78903

	2
	78
	1.00
	5.00
	3.0731
	.86127

	3
	78
	2.00
	5.00
	3.4602
	1.00103

	4
	78
	1.00
	5.00
	3.0258
	.87352

	5
	78
	1.00
	5.00
	3.1556
	1.04532

	6
	78
	1.00
	5.00
	3.0403
	1.01643

	7
	78
	1.00
	5.00
	3.3814
	1.03547

	8
	78
	2.00
	5.00
	3.2443
	.82553

	9
	78
	1.00
	5.00
	3.3654
	.96564

	10
	78
	1.00
	5.00
	3.7107
	.93122

	11
	78
	1.00
	5.00
	3.2570
	.95443

	12
	78
	1.00
	5.00
	3.0178
	1.06261

	13
	78
	1.00
	5.00
	2.5611
	1.04251

	14
	78
	1.00
	5.00
	3.3488
	1.04893

	15
	78
	1.00
	5.00
	3.2778
	1.05121

	16
	78
	1.00
	4.00
	2.8409
	1.06681

	17
	78
	1.00
	5.00
	2.0274
	.90813

	18
	78
	1.00
	5.00
	3.1822
	1.17713

	19
	78
	2.00
	5.00
	3.7661
	1.08143

	20
	78
	1.00
	5.00
	3.2581
	.73811

	21
	78
	1.00
	5.00
	3.5332
	.95845

	22
	78
	1.00
	5.00
	3.6721
	.81336

	23
	78
	2.00
	5.00
	3.1232
	1.01262

	24
	78
	1.00
	4.00
	2.1239
	.96335


Figure 2.2 Data Statistics of English Speaking Anxiety Level

From the above data, we can see that the feeling is different on each item. The mean of some items is higher than 3.5, which indicates students’ strong feelings about them. 

2.5.3 Data from the Interview

According to the results of interview, the author found that students with different anxiety levels had different performance. Students with high anxiety always bended their heads and did not look at their teacher, and they did not want to be raised questions. Besides, when they answer questions, their hearts jumped faster and their minds were in chaos. However, students with medium anxiety were calmer than those with high anxiety. In addition, students who have low anxiety level stated that they hardly experienced that situation. Even though they did not prepare before class, they would adjust themselves soon. In sum, because of individual differences, students had different reactions when they faced pressure and anxiety. It was sure that in oral English classroom, non-English major students had certain anxiety to some extent. 

Through interview, the writer found that there were some problems which existed in students with high anxiety. First of all, they could not evaluate themselves appropriately. They were lack of confidence to solve problems when they met difficulties, and they often chose to escape. Secondly, they cared about others’ negative evaluation too much. Thirdly, they did not answer questions actively and lacked the initiative of learning. Finally, they hoped to get help from other students. 

Chapter Three

Findings and Discussion

3.1 Major Findings from the FLCAS

Through the Foreign Language Classroom Anxiety Scale, the author not only found out the overall level of English speaking anxiety, but also different sources, including communication confidence, one’s ability and requirements, classroom activities and environment, teacher’s behavior and attitude as well as classmates’ evaluation. However, the influence of different sources on English speaking anxiety was different. Besides, some students dealt with anxiety actively, others chose to avoid passively. 

3.1.1 The Overall Level of English Speaking Anxiety

According to Ganschow’s classification, the author divided students into three groups. Students whose mean is less than 3 scores belong to low anxiety group, students whose mean is equivalent to 3 scores belong to medium anxiety group and those whose mean is more than 3 points belong to high anxiety group. The statistical results are shown as the figure below: 55 percent of the subjects are in high anxiety, 32 percent of the subjects are in low anxiety and only 13 percent of them are in medium anxiety. In sum, the overall level of English speaking anxiety of non-English major students is a little bit high. 

	Anxiety Level
	The Number of Students
	Percentage

	High Anxiety Group
	43
	55%

	Medium Anxiety Group
	10
	13%

	Low Anxiety Group
	25
	32%


Figure 3.1 The Overall Level of English Speaking Anxiety

3.1.2 The Influence of Different Sources on English Speaking Anxiety

     In order to do a further study of the sources of English speaking anxiety, the writer analyzed the detailed data from five aspects: communication confidence, one’s ability and requirements, classroom activities and environment, teacher’s behavior and attitude and classmates’ evaluation. According to the previous studies, these five aspects were the factors of the most likely to cause English Speaking Anxiety. 

3.1.2.1 Communication Confidence and English Speaking Anxiety

	Item
	Sample
	Minimum
	Maximum
	Mean
	Standard Deviation

	1
	78
	1.00
	5.00
	3.0376
	.78903

	4
	78
	1.00
	5.00
	3.0258
	.87352

	6
	78
	1.00
	5.00
	3.0403
	1.01643

	7
	78
	1.00
	5.00
	3.3814
	1.03547

	18
	78
	1.00
	5.00
	3.1822
	1.17713


Figure 3.3 Data Statistics about Communication Confidence

From the above table we can conclude that most non-English major students hold neutral attitude towards communication confidence. Few of them have a high communication confidence. The mean of item 7 is the highest. Item 7 states that when asked to speak in public, students often feel embarrassed. It shows that most of them are lack of confidence when speaking in class. This situation may result from their poor English knowledge, such as intonation, pronunciation and grammar. When they speak English, they always translate from Chinese perspective. Besides, lack of vocabulary can’t make them express smoothly. At the same time, too much negative evaluation from teacher and classmates is one of the reasons that they don’t dare to open their mouths. Therefore, lack of communication confidence can result in non-English major students’ English speaking anxiety to a certain degree.

3.1.2.2 One’s Ability and Requirements and English Speaking Anxiety

	Item
	Sample
	Minimum
	Maximum
	Mean
	Standard Deviation

	5
	78
	1.00
	5.00
	3.1556
	1.04532

	8
	78
	2.00
	5.00
	3.2443
	.82553

	10
	78
	1.00
	5.00
	3.7107
	.93122

	14
	78
	1.00
	5.00
	3.3488
	1.04893

	19
	78
	2.00
	5.00
	3.7661
	1.08143

	21
	78
	1.00
	5.00
	3.5332
	.95845


Figure 3.4 Data Statistics about One’s Ability and Requirements 

From the Figure 3.4 the author found out that the contradiction between students’ abilities and their requirements was another reason which led to English speaking anxiety. Among these items, the mean of item 19 is the highest, which states when students answer questions, they quite care about the accuracy. Because they are non-English major students, there is some shortage on their English expression to some extent. Although some students have been conscious of it, they seldom make great efforts to change. As we all know, accuracy is an important aspect to measure oral English, which has become a big obstacle for non-English major students.

In addition, the table implies when students can’t understand what teacher is saying, most of them feel uneasy, just as item 10 states. On the one hand, teachers don’t pay much attention to their teaching techniques in class, such as their body languages, the methods of raising question etc. On the other hand, there exist difficulties on students’ understanding due to their poor abilities. Therefore, it is hard for them to output language, which is another reason to cause English speaking anxiety. 

3.1.2.3 Classroom Activities and Environment and English Speaking Anxiety

	Item
	Sample
	Minimum
	Maximum
	Mean
	Standard Deviation

	9
	78
	1.00
	5.00
	3.3654
	.96564

	15
	78
	1.00
	5.00
	3.2778
	1.05121

	22
	78
	1.00
	5.00
	3.6217
	.93102


Figure 3.5 Data Statistics about Classroom Activities and Environment

The above figure indicates that the teaching style and organizational form of teaching is direct related to students’ emotions. The mean of item 22 shows that they prefer to join in group activities. They don’t like to perform independently. It’s a little difficult for non-English major students. As they grow up, they become more and more sensitive about self-esteem. They are worried about being laughed at, so it is a challenge for them to stand on the platform. Comparatively speaking, group discussion can gather power and cooperate with each other in order to make up for their own shortcomings, which may ease students’ pressure. 

3.1.2.4 Teacher’s Behavior and Attitude and English Speaking Anxiety

	Item
	Sample
	Minimum
	Maximum
	Mean
	Standard Deviation

	3
	78
	2.00
	5.00
	3.4602
	1.00103

	11
	78
	1.00
	5.00
	3.2570
	.95443

	13
	78
	1.00
	5.00
	2.5611
	1.04251

	16
	78
	1.00
	4.00
	2.8409
	1.06681

	23
	78
	2.00
	5.00
	3.1232
	1.01262


Figure 3.6 Data Statistics about Teacher’s Behavior and Attitude

The teaching process is an interactive process between teacher and students. Teacher’s language, action and expression have a great impact on students’ emotions. From the mean of item 3 we can see that most of students wish to obtain teacher’s encouragement and praise, which can lower their anxiety to a certain degree. Meanwhile, as teachers, creating a harmonious interpersonal relationship is beneficial to reduce students’ pressure. Furthermore, although the mean of item 13 is not very high, some students choose the maximum, so teachers’ error correction has a certain impact on their anxiety. Therefore, teachers should adjust their behavior and attitude according to individual differences. For example, there should be more patience for introverted and poor students, less error correction and more encouragement. As the guide of a class, teachers should try their best to lower students’ anxiety in classroom and experience the joy of learning. 

3.1.2.5 Classmates’ Evaluation and English Speaking Anxiety

	Item
	Sample
	Minimum
	Maximum
	Mean
	Standard Deviation

	12
	78
	1.00
	5.00
	3.0178
	1.06261

	17
	78
	1.00
	5.00
	2.0274
	.90813

	24
	78
	1.00
	4.00
	2.1239
	.96335


Figure 3.7 Data Statistics about Classmates’ Evaluation

   From the table above we can conclude that classmates’ evaluation have little impact on English speaking anxiety, because the mean is about or less than 3 points. Whereas, Item 12 states that they are worried about to be laughed at when speaking English, whose mean is close to 3 score. It shows that some students care about classmates’ evaluation more or less. This reaction from classmates will affect their enthusiasm and initiative to some extent. Therefore, classmates’ evaluation is another source of English speaking anxiety of non-English major students. 

3.1.3 Processing Methods on English Speaking Anxiety

     There are two methods that students usually adopt to deal with anxiety in oral English class. One is passive avoidance, the other is active cooperation. 

3.1.3.1 Passive Avoidance

     When referring to how to deal with anxiety in oral English class, some of students try to find methods to overcome it, others choose to escape. Figure 3.8 suggests that in oral English class, there are 49 non-English major students who don’t want to speak in class, which accounts for 63 percent of the total number. Maybe this phenomenon is related to students’ introverted personality or their low abilities on spoken English. Moreover, lack of confidence is an important reason. 

	Options
	Number of Students
	Percentage

	A
	18
	23%

	B
	31
	40%

	C
	10
	13%

	D
	11
	14%

	E
	8
	10%

	Total
	78
	100%


Figure 3.8 Data Statistics about Item 2

     Another performance of avoidance behavior is that students don’t dare to look at teacher, and there is little communication between them. From figure 3.9, we can see that there are only 20 students who agree with this opinion, which accounts for 25 percent of the total number. Besides, there are 27 students who hold neutral attitude towards it. In oral English class, there are always some students who are not positive to participate in spoken English activities and see themselves as a spectator. This behavior makes their abilities of oral English become worse. 

	Options
	Number of Students
	Percentage

	A
	8
	10%

	B
	12
	15%

	C
	27
	35%

	D
	21
	27%

	E
	10
	13%

	Total
	78
	100%


Figure 3.9 Data Statistics about Item 20

3.1.3.2 Active Cooperation

     On the one hand, students hold a negative attitude towards anxiety which occurs in oral English class. On the other hand, they also look for some measures to solve the problem, and cooperative learning is a very welcome method. Just as item 22 states, they prefer to join in the activities of group discussion in oral English class. The following figure implies that there are 15 students who choose A, and 36 students who choose B, in other words, most subjects agree with cooperative learning. This reaction just proves their English speaking anxiety. Non-English majors have been aware of their shortcomings, and they are willing to cooperate with classmates to accomplish the tasks in oral English class. 

	Options
	Number of Students
	Percentage

	A
	15
	19%

	B
	36
	46%

	C
	11
	14%

	D
	9
	12%

	E
	7
	9%

	Total
	78
	100%


Figure 3.10 Data Statistics about Item 22

3.2 Major Findings from the interview

     After interviewing the six students from low anxiety group, medium anxiety group and high anxiety group, the writer sorted out and summarized the findings.      According to the interviewees, the main reasons which cause their oral English anxiety are lack of self-confidence, poor English proficiency, teacher’s and classmates’ reaction and evaluation, classroom atmosphere and the familiarity with the topic etc. 

     Some students stated that lack of self-confidence was the biggest obstacle that hindered them to speak in oral English class. One of the interviewees said that she was not willing to volunteer to answer question even if she knew the answer. On the one hand, she was a little bit introverted and did not dare to speak in class. On the other hand, oral expression made her more nervous than writing. 

     Poor English proficiency was another factor which leads to anxiety in oral English class, especially for students from high anxiety level group. One of the interviewees said that there were few opportunities for him to practice oral English in senior high school, and he was not sure about the pronunciation of some words. Another one said she often could not remember the vocabulary that she wanted to use and she was not sure whether there were some mistakes in her speech on grammar. In addition, she was afraid of making mistakes and worried about being laughed at by others. 

     About teacher’s and classmates’ reaction to their performance, some students cared about it too much. One of the interviewees said that there were many excellent students in class and he did not want to be laughed at because of speaking. Besides, for some male students, losing face was unacceptable for them. Therefore, they preferred to keep quiet. Furthermore, all the interviewees hoped to get encouragement and approval from their teacher although the answer was not perfect. One student said if she did not know how to answer the question, she hoped the teacher to give some hints rather than calling another student, otherwise she felt embarrassed. This negative experience decreased students’ self-confidence and increased their anxiety. She continued to say that after several failures, not only did the teacher give her up, but also she got more and more negative. In addition, teachers’ action and expression affected students’ emotions to some extent. Just as one interviewee said when she answered question, if the teacher always looked at her or stood by her, she felt more nervous. Another student stated that if the teacher kept silent or showed a puzzled expression about his answer, he felt anxious because he doubted whether his answer was right. 

     Most interviewees complained the traditional teaching style, in other words, teacher kept speaking in oral English class and there were few chances for students to communicate. A favorable classroom environment can facilitate learners’ oral English learning. There should be more oral English activities and interaction between students and teacher, otherwise students tend to fall asleep and lose interest in oral English class gradually. 

     The content and topic in oral English class are also important. One of the interviewees reflected that sometimes they were not familiar with the topic and there was not enough time for them to prepare, so he did not have too many words to say. Another student complained of the textbook, and she stated that some topics in the book were not related to the real life or their personal life. Sometimes she kept silent because she knew nothing about the topic or she was not interested in it. It’s obvious that effective language input is crucial to language output. 

3.3 Conclusion of the Investigation 

     Through investigations about English speaking anxiety of non-English major students, the author got the following conclusions. First of all, the overall level of English speaking anxiety of non-English major students is a little bit high. Secondly, the main sources of English speaking anxiety are lack of self-confidence, poor English proficiency, negative evaluation from teacher and classmates, classroom activities and environment etc. At the same time, the influence of different sources on English speaking anxiety is different. Furthermore, most students choose to avoid negatively when facing anxiety. Finally, cooperative learning is welcomed in oral English class. 

Chapter Four 

Suggested Methods to Reduce English Speaking Anxiety and Its Implication for Teaching

     According to the findings of investigations on English speaking anxiety of non-English major students, the author attempts to find out the effective methods to lower English speaking anxiety in foreign language classroom. In this section, the writer will give some suggestions for both oral English teachers and teaching. 

4.1 Strengthening Motivation of Oral English learning

     Through the findings of interview, the author found out that students with high anxiety had little interest in oral English learning. One student said that it was not important for him to learn oral English well, another complained that the oral English class was very boring. As a result, they are not willing to exercise their oral English in class, and their proficiency of oral English gets worse and worse. Therefore, teachers should try various means to motivate learners to be active in oral class so as to increase their oral proficiency.      

      Motivation is commonly considered as “an inner drive, impulse, emotion, or desire that moves one to a particular action” (Brown 152). When we refer to motivation in foreign and second language learning, Gardner gives its definition “a combination of effort plus desire to achieve the goal of learning the language plus favorable attitudes towards learning the language” (Williams and Burden 116). Early studies divided motivation into integrative and instrumental motivation. If learners are interested in the target language and the culture of community, and they wish to become a member of the community, this is integrative motivation. They want to communicate with members of second language community, and they can accept their lifestyle and culture. However, if some learners learn second language in order to pass an examination, gain a promotion, pursue an ideal career or other external factors, it is called instrumental motivation. Another classification of motivation is intrinsic and extrinsic motivation. Intrinsic motivation comes from one’s intrinsic reasons and people engage in activities for their own sake. Intrinsic motivation reflects the desire to do something because it is enjoyable. If we are intrinsically motivated, we will not be worried about external rewards such as praise or rewards. We are enjoyable in learning foreign language, because of curiosity, interests, hobbies，dream etc. In other words, the purpose of learning foreign is the process of learning foreign language itself. However, extrinsic motivation refers to behaviors are stimulated by external factors, such as praise, rewards etc. Some students want to gain parents’ or teachers’ praise, some are under the pressure of examination. Also, some students pursue an ideal career or a dream university. But the external incentives are constantly changing. Maybe extrinsic motivation will not be stable. Thus it will influence the effect of language learning.

     According to Kranshen’s Affective Filter Hypothesis, if learners’ motivation is high, their affective filter will be low, which can facilitate foreign language learning. However, in actual teaching, there are lots of differences on learning motivation between different learners. Teachers should change the requirements of society for students’ oral English abilities into their intrinsic motivation of learning spoken English. First of all, teachers should help students combine their long-term motivation with short-term motivation in order to sustain the positivity of learning. For example, teachers require students to insist joining in the daily oral English training so as to fall into a habit of communication, which is seen as long-term motivation. As for short-term motivation, teachers can make students accomplish some specific oral English tasks so that they obtain the joy of learning oral English. Secondly, interesting and vivid oral English activities can also stimulate students’ enthusiasm. Teachers may arrange some oral English activities which are associated with students’ interests and hobbies, such as speech contest, a discussion about hot topic, role play and so on. Not only can these activities stimulate their interests, but also exercise their abilities of oral English expression. In addition, teachers may make use of all kinds of important festivals of western countries to organize activities. On Christmas day, students sing Christmas song, act Santa Claus to perform or tell stories about western custom. On Easter day, students discuss how to make painted eggshell in groups. Of course, they are more familiar with our native culture, so teachers can consider Chinese traditional culture as the content of oral English activities, which can help students overcome the fear of oral English expression. 

4.2 Creating Favorable Classroom Environment

     According to the results of questionnaire, classroom environment influences students’ emotions to some extent, just as Figure 8 shows. If the class atmosphere is very tense, students tend to be more anxious. One of the interviewees said that her brain was blank when she felt very nervous, which was not beneficial to improve oral English proficiency. Therefore, it is necessary to create favorable classroom environment which can make students more relaxed and reduce their anxiety to a certain degree. 

     Humanism emphasizes “the importance of the inner world of the learner and places the individual’s thoughts, feelings and emotions at the forefront of all human development” (Williams and Burden 30). One of the humanistic approaches is Suggestopedia, which is a method developed by Georgi Lozanov, a Bulgarian psychiatrist. “The most conspicuous characteristics of it are the decorating, furniture, arrangement of the classroom, the use of music and the authoritative behavior of the teacher” (Jack C. Richards and Theodore S. Rodgers 100). Suggestopedia aims to create good learning environment, enhance learners’ motivation and arouse their interests, which can facilitate the effectiveness of learning. A lot of studies have proved that Suggestopedia can make students learn better and faster. It not only strengthens learners’ memory, but also their imagination and the abilities of solving problems. Furthermore, it facilitates students to acquire a lot of knowledge without pressure and burden. Suggestopedia gives us lots of implications, especially in oral English class. 

     First of all, comfortable physical environment is essential. Before class, the teacher can play music to let students relax. The classroom is decorated with beautiful pictures and soft light. Besides, creating a lifelike scene is very important. Take “ask directions” for example, teacher can make use of desks and chairs to arrange classroom so that students can accomplish tasks better. Making chairs serve as crossroads or corner, it shows a real life scene for students. This kind of physical environment reduces the pressure and anxiety of students, helping them output language better. 

     In addition, psychological hint from teacher is also important. Teachers use their body languages to express their ideas and feelings, which is another method to communicate between teacher and students. Both their eyes and gestures can convey their ideas. For example, when teacher wants to praise some students, he or she can thumb up. Moreover, they should pay attention to their voice and intonation, because a rotund and powerful voice shows the authority of teacher, and it also makes students more affirmative. In brief, more positive psychological hint can help students decrease their tension and anxiety. 

     Creating favorable classroom environment not only involves comfortable physical environment, but also harmonious interpersonal relationships. Just as Suggestopedia states, teachers treat students as their own children. After class, teacher can make friends with them, getting to understand their personalities and hobbies. For example, teacher may do a survey about students’ basic information, including their hobbies, birthdays, idols and mottos etc. Through the observation of daily life, teacher gets a further understanding of them gradually. In oral English class, we can choose some popular topic to discuss. After class, teacher can communicate with them by chatting or sending e-mails. Day after day, the relationship between teacher and students becomes closer. Thus, students have more courage to speak in oral English class and they are willing to participate in oral English activities. 

     In sum, Suggestopedia is more concerned about learners’ feelings. It aims to create a better environment for language learning. Not only does it stimulate students’ intrinsic motivation, but also help them to reduce anxiety and set up their self-confidence. 

4.3 Helping Students Set up Confidence

     Based on the previous investigation, the author found that communication confidence was considered as one of the biggest sources that caused English speaking anxiety. Some students said they did not know how to express due to lack of vocabulary. Others said they were clear about their oral English proficiency and did not have enough self-confidence to speak in class, because making mistakes would be laughed at by classmates. Therefore, helping students to set up confidence is crucial for oral English teachers.    

     Confidence is an important element to learn spoken English well. However, lots of students are lack of it, especially non-English major students. On the one hand, their basic knowledge is poor. On the other hand, the spoken English tasks that teachers design is a little bit difficult so that students can’t understand and experience the success of learning oral English. Both the two aspects can cause students’ anxiety. According to the Input Hypothesis of Kranshen, comprehensive input is the necessary condition for second language acquisition. Comprehensive input refers to the language material that learners listen or read can be understood by them. However, the difficulty of language material should be a little higher than knowledge which they have learned. If the language material just contains the knowledge that students have mastered, it is meaningless for language acquisition. If the language material is too hard and greatly exceeds learners’ current knowledge, it is meaningless for language acquisition as well. Kranshen defines learners’ current knowledge as “i” and next period of language development as “i+1”. In other words, when the language material is close to the level of “i+1”, it will facilitate learners’ language development. This idea happens to coincide with the theory of Zone of Proximal Development, which is put forward by Vygotsky. He claims that there are two levels of students’ development. On is the current level, the other is a potential level which can be achieved with the help of others. The zone between the two levels is called Zone of Proximal Development. Therefore, effective teaching should fall into it. 
     In oral English class, comprehensive input is very important and it can strengthen students’ confidence. As teachers, they can choose language material that is associated with daily life. At the same time, teacher can make full use of material objects or pictures to help students understand the teaching content. Now, the author takes the lesson about Travel around the World for example. Before class, teacher can prepare some words which are a little bit more difficult than those students should master, such as “gorgeous”, “verdant”, “rockery” and so on. In class, teacher can use multi-media to assist teaching, combining video, pictures with language to make teaching content more vivid. For example, teacher can show students different pictures of scenic spot, and ask them to describe the pictures in their own words. When students don’t know how to express appropriately, teacher can help them by introducing new words. 

     Teachers’ evaluation is another factor that affects students’ confidence. In oral English class, pointing out errors and correcting them are both teaching reflection. This is an important part of class. However, many teachers often interrupt students’ words when they are speaking, which makes them don’t dare to open their mouth. Furthermore, too much error correction also results in students’ lack of confidence. Therefore, teacher should choose appropriate method of error correction. Not only can it help students improve their oral English level, but also strengthen their confidence. For example, teacher can adopt a method which is called delayed correction. First, there is enough time for students to prepare. Second, don’t interrupt their speech too early when they are speaking and give them a little time to adjust themselves. At last, don’t correct errors immediately. Otherwise, it will disturb their mind and affect the class atmosphere. Teacher can sum up the evaluation at the end of class or correct their errors after class, which is beneficial to protect their self-esteem and lower anxiety. In a word, the more encouragement teachers give, the less anxiety students feel. 

4.4 Encouraging Cooperative Learning 

     According to the findings of this investigation, most students expressed their approval for cooperative learning. They were willing to accept this method of learning. Through face to face communication, the author got two reasons. On the one hand, students felt much more relaxed and dared to speak during the process of cooperative learning. On the other hand, it gave them more chances to practice their oral English, and they could express their opinions freely. Therefore, in this part, the author will simply introduce cooperative learning and discuss how to apply it into oral English class.

     Cooperative Learning is “an approach to teaching that makes maximum use of cooperative activities involving pairs and small groups of learners in the classroom” (Jack C. Richards and Theodore S. Rodgers 192). Language Learning seeks to help the teacher build positive relationships among students, give students the experiences they need for healthy social, psychological, and cognitive development and replace the competitive organizational structure of most classrooms and schools with a team-based, high-performance organizational structure. In addition, “Language Learning is seen as a learner-centered approach to teaching and its goals are to provide opportunities for naturalistic second language acquisition through the use of interactive pair and group activities, to enable focused attention to particular lexical items, language structures and communicative functions through the use of interactive tasks, to provide opportunities for learners to develop successful learning and communication strategies, to enhance learner motivation and reduce learner stress and to create a positive affective classroom climate” (Jack C. Richards and Theodore S. Rodgers 193). 

     What’s the significance of cooperative learning applied in oral English class of non-English major students? In the first place, it provides more opportunities for students to practice their oral English. Cooperative learning advocates mutual communication between classmates and interaction between teacher and students. It not only changes the teacher-centered traditional teaching model, in other words, teacher keeps speaking and students usually keep silent in oral English class, but also develops their skills of language expression. Secondly, cooperative learning creates a positive and favorable classroom environment for students. There are more chances for students to express their ideas and suggestions and it can develop their creative thinking. There is no limit for the answer of topic discussed and more space for students to think. Furthermore, all kinds of group activities arouse their interest and enhance their motivation. Finally, cooperative learning is beneficial to enhance students’ confidence and lower their anxiety. According to Affective Filter Hypothesis, more confidence and less anxiety can facilitate language learning. Cooperative learning makes each student who participates in the activities has a sense of belonging. The value and importance of each student can be reflected in the groups. Moreover, they will have more time to prepare and get more useful information from group members. Thus they feel less nervous when asked to speak. 

     How to apply cooperative learning into oral English class? First of all, reasonable grouping must be taken into consideration. Teacher should consider students’ English level, personality and intelligence etc. Thus students can complement and promote with each other in order that each student has opportunity to speak. Therefore, the writer suggests that there should be about 3 to 5 students in a group, and there should be good students, poor students, extrovert students and introvert students as well. Then, each member of the group should have a different role. For example, students whose spoken English are poor should speak at first. Then students of medium level are in charge of complementing and prompting. At last, students with high level of spoken English make conclusion. 

     Secondly, oral English tasks should be distributed reasonably, which is an important part of Cooperative Learning. Take New Practical English Listening and Speaking Course for example, there are four kinds of tasks in each unit, including situational dialogue, look and describe, design speech card, read and recite. These tasks are very flexible and challenging. Through cooperative learning, they can achieve the goals of spoken English. These tasks should be distributed before class so that students have enough time to prepare. They can communicate, discuss and analyze with each other. They also share knowledge and complement information in order to have a deeper understanding about original knowledge. 

     Thirdly, the method of organization in oral English class should be varied according to cooperative learning. Teacher can adopt situational dialogue, debate competition and tell a story etc. Besides, the topic should be related to students’ daily life as much as possible so as to put teaching content into practice. For example, the topic in unit 6 of New Practical English Listening and Speaking Course is shopping. According to teaching content, we can design the classroom as a shopping mall or supermarket and put goods on the desks. Some students act as sellers and others act as shoppers. They can make good use of the words and phrases in the text to perform concrete scene. It not only consolidates the related knowledge, but also exercises their practical ability. 

     Finally, evaluation is necessary. The author suggests that teacher should adopt various methods of evaluation, such as self-evaluation, evaluation between groups and groups, and evaluation from teacher. Meanwhile, the content of evaluation can include many aspects, such as initiative, innovation ability and social ability. Self-evaluation refers to a conclusion that students make about their performance. For example, do you join in the group activities actively? Do you accomplish the task in cooperative learning? What do you learn from the activities? All these questions can be considered into self-evaluation. In addition, groups can make an evaluation with one another according to their performance on language expression and teamwork etc. At last, teacher sums up the whole activity. Through these evaluations, cooperative learning can be more effective. 

     Encouraging cooperative learning in oral English class of non-English major students can make them become the main body of the class. It also increases the chances to speak English for students. However, there are many factors which affect cooperative learning. Therefore, the role of teacher is very important. Teachers should deign favorable activities, encourage introverted students to join in them, guide students to solve the problems, develop their potential and foster team spirit. This is an interactive process, in which students feel more relaxed and improve their abilities of spoken English. 

4.5 Adopting Formative Assessment 

     During the process of interview, some interviewee reflected that they did not dare to speak in oral English class because of their teacher’s criticism. One of them said if the teacher corrected his pronunciation constantly, he would feel that his proficiency of spoken English was very poor and his enthusiasm of oral English learning would be lowered. It indicates that some students pay more attention to teacher’s evaluation. Therefore, what methods of evaluation should teachers adopt in spoken English class? Here, the author suggests adopting Formative Assessment.    

     Formative Assessment is an evaluation method which aims to assess students’ achievements during the process of daily study and the reflection of their affection, attitude and strategies. It contrives to turn students into the subjects of evaluation, which encourages them to study and help them to regulate and control their learning process. Thus, students will get sense of achievements and their self-confidence will be strengthened as well. Furthermore, formative assessment is beneficial to foster team spirit. 

      Formative Assessment pays close attention to the learning process of each student and their individual characteristics, which emphasizes the evaluation of students’ cognitive competence, their affection and behavior capacity. It has the following characteristics. First, it emphasizes interaction. Formative Assessment advocates the cooperation and communication between students and students, as well as students and teachers. On the one hand, according to the feedback from students, the teacher can adjust teaching plan and methods, which will make class better. On the other hand, according to evaluation, students can improve learning method and strategies, and enhance their learning efficiency. Second, it pays more attention to encouragement. According to students’ performance and progress that they make during the learning process, Formative Assessment gives appropriate evaluation in time, not only the whole learning field, but also the valuable learning results. Therefore, students gain the sense of achievements and their self-confidence will be strengthened gradually. Third, Formative Assessment is multidimensional. It not only includes students’ basic knowledge and skill, but also their learning attitude and methods, as well as affection and cultural awareness, such as students’ abilities of cooperative learning and the positivity of study. All these aspects are the contents of Formative Assessment. 

     Spoken English is a practical and skilled subject, which combines language knowledge, cultural awareness and language skill. During the process of learning, students acquire the linguistic competence. At the same time, Formative Assessment pays much attention to the learning process. Therefore, Formative Assessment can arouse students’ enthusiasm about spoken English, and enhance their learning efficiency. It has great enlightenment for spoken English. First of all, Formative Assessment stimulates students’ positivity on oral English. As we all know, spoken English is the weak spot of most students, during the learning process, many students tend to be nervous and anxious. Therefore, enhancing their interest and self-confidence is the most important thing. Formative Assessment considers the process of evaluation as a chance for students to show themselves. Students are no longer passive, but positive to participate. It fosters their interest about speaking. Secondly, Formative Assessment can improve students’ abilities of autonomic learning. It collects and analyzes the information of students’ daily study through all kinds of ways, and gets to know their abilities, interest and need. What’s more, it pays attention to the development of their potential. Through teachers’ evaluation, students are clear about the direction of oral English training. They know what to learn and how to learn. Formative Assessment can guide students to find the learning methods of spoken English that fit themselves and help them form a good habit about spoken English learning. Through self-evaluation, it encourages students to think and to be responsible for their own learning. Thus, their abilities of autonomic learning will be enhanced. Thirdly, Formative Assessment can give a more appropriate evaluation about students’ spoken English proficiency. It focuses on different aspects to evaluate students, such as pronunciation, intonation, descriptive and narrative abilities, and communicative competence. Not only does it extend the evaluation content, but also it varies evaluation methods. Therefore, it can assess students’ oral English proficiency objectively. 

     It is very important for language teachers to apply Formative Assessment into spoken English teaching. Here are some suggestions. First, teachers make preparation before class. Teachers should tell students the goals, requirements, content arrangement of the course so that students have a clear direction during the oral English activities. Second, it is necessary to set a standard of evaluation. Pronunciation, intonation, the accuracy of language, students’ positivity and team spirit are all the content of Formative Assessment. However, how to arrange them reasonably? For example, there must be different requirements for different periods. At the beginning of training, don’t overemphasize the accuracy of grammar. Otherwise, students don’t dare to speak English because of making mistakes. It should pay much attention to their participation. During the middle period, teachers may intensify the training of language accuracy and improve appropriate language expression. At the end of training, it’s very important to enrich learners’ communication and make it accord with culture atmosphere. Third, students are the main body of spoken English activities. The topics must draw students’ interest so that they are willing to participate, such as making friends, dating, pop stars and so on. At the same time, the communication between students and classmates can reduce the anxiety and tension. 

     In a word, Formative Assessment not only lowers students’ anxiety in oral English class, but also enhances the efficiency of spoken English teaching. 

Conclusion

       This thesis is completed through both qualitative research and quantitative research, by investigating freshmen of non-English major who come from Chengdu University. The findings from questionnaires and interview both show that there exists certain anxiety in their spoken English class, although there is not significant difference in genders. At the same time, the author also concludes that the reasons of their spoken English anxiety are various. On the one hand, because of their poor English proficiency, they lack self-confidence when speaking English. On the other hand, the negative evaluation from both teacher and classmates makes them feel anxious in oral English class. Therefore, facing anxiety in oral English class, some students manage to overcome it, while others choose to escape. 

       In second language acquisition, moderate anxiety can make learners alert and facilitate their foreign language learning. But both too high and too low anxiety is unfavorable for learners to acquire a language. Therefore, oral English teachers should pay more attention to students’ affective factors and help them reduce anxiety in oral English class. Based on the findings of the study, the author put forward some suggestions for both teachers and learners. Firstly, creating a favorable classroom environment is essential, including comfortable physical environment and harmonious interpersonal relationship. The former make students relieve pressure and tension, the later constructs a trust with each other. Secondly, teachers try their best to help students strengthen motivation of learning English and enhance their communicative self-confidence. Thirdly, learners can cooperate and help with each other when they meet difficulties, in other words, cooperative learning. At last, teachers can adopt formative assessment to stimulate students’ interest about spoken English and improve their communicative proficiency. 

     In brief, teachers should pay attention to negative effects of anxiety during the oral English teaching. Meanwhile, various teaching methods can be adopted to create a relaxing and low anxiety learning atmosphere. What’s more, more attention should be paid to learners’ affective factors, which is beneficial to foster non-English major students’ interest on spoken English. 

     To sum up, this thesis studied the English speaking anxiety of non-English majors, and put forward some related suggestions. However, there are some limitations of it. On the one hand, the author only chose two classes as sample, and did not compare with other grade and school students so that the representativeness is limited. On the other hand, the suggestions mentioned in the fourth chapter have not been tested through teaching practice, so their effectiveness remains to be further confirmed. In addition, the questionnaire was adapted according to Horwitz’s FLCAS, its accuracy may be affected because of the writer’s limited proficiency. Therefore, future studies can be carried out from other perspectives, and other factors can be taken into consideration, such as learner’s personality, culture etc. Moreover, Researchers may test and verify the methods of reducing English speaking anxiety through teaching practice in the future.   
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Appendix Ⅰ

问卷调查

亲爱的同学：

你好！首先感谢你参与和配合本次调查。这份问卷的目的是希望了解大学生的英语学习情况，您的意见非常宝贵，将有利于改进我们的英语教学。本调查采取不记名方式，调查结果只用于英语教学研究，保证不会对你产生任何不利影响，所以请同学们一定要根据自己的实际情况和真实感受认真如实地回答每一个问题，非常感谢您的合作！

第一部分：个人基本信息

1. 性别             年龄              

2. 您对目前自己的英语口语水平是否满意？

A 非常满意    B 比较满意     C 一般     D 较不满意     E 非常不满意

3. 您是否有提高自己的英语口语水平的想法？

A 有          B 暂且不考虑       C 无所谓

第二部分：外语课堂焦虑量表 （FLCAS）

请选择最能说明你真实情况的答案。答案没有对错，只需要如实地反映你自己的真实想法和感受，十分感谢您的配合！

(     )1. 在英语课堂上发言时，我对自己不是十分有信心。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )2. 不愿意在英语课上主动发言。

A 非常同意    B 同意    C 既不同意也不反对  D 不同意   E 完全不同意

(     )3. 老师的鼓励可以帮助我减轻焦虑感。

A 非常同意    B 同意    C 既不同意也不反对  D 不同意   E 完全不同意

(     )4. 在英语课堂上讲英语，我觉得很自信。

A 非常同意    B 同意    C 既不同意也不反对  D 不同意   E 完全不同意

(     )5. 经常感到不知道该怎样正确地使用英语来表达自己的意思。

A 非常同意    B 同意    C 既不同意也不反对  D 不同意   E 完全不同意

(     )6. 总觉得自己的英语口语水平要比其他同学差。

A 非常同意    B 同意    C 既不同意也不反对  D 不同意   E 完全不同意

(     )7. 在全班同学面前说英语会让我觉得不好意思。

A 非常同意    B 同意    C 既不同意也不反对  D 不同意   E 完全不同意

(     )8. 当事先准备得很充分时，我很希望自己被老师提问。

A 非常同意    B 同意    C 既不同意也不反对  D 不同意   E 完全不同意

(     )9. 在英语课上，没有经过准备就发言，会让我感到紧张和恐慌。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )10. 没听懂老师说的什么意思时，我会感到恐慌和不安。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )11. 当老师催着大家主动发言时，我会觉得紧张。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意 

(     )12. 每次说英语时会担心被其他同学笑话。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )13. 我害怕英语老师总是纠正我犯的错误。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )14. 每次说英语时，我并不是很在意自己的语音和语调。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )15. 如果让我一个人上台说英语，我会觉得紧张。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )16. 老师的沉默表情会使我在回答问题时很紧张。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )17. 我经常害怕自己的语音和语调被同学嘲笑。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )18. 在说英语前，我常把要说的内容在心里重复几遍。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )19. 我很在意我对问题的回答是否准确。

A 非常同意     B 同意   C 既不同意也不反对   D 不同意  E 完全不同意

(     )20. 回答问题时，我不敢和老师对视，总爱低着头。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )21. 我不在乎自己的英语说得是否正确。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

(     )22. 我喜欢在课堂上参加小组讨论的口语活动。

A 非常同意     B 同意   C 既不同意也不反对  D 不同意   E 完全不同意

(     )23. 假如给我较多的准备时间，我并不会感到太紧张。

A 非常同意     B 同意   C 既不同意也不反对   D 不同意  E 完全不同意

(     )24. 对于我懂的问题，我也会说“不知道”，因为怕说错，反而被同学笑话。

A 非常同意    B 同意   C 既不同意也不反对   D 不同意   E 完全不同意

Appendix Ⅱ

非英语专业学生英语口语焦虑访谈提纲

1. 你对自己目前的口语水平满意吗？

2. 在听、说、读、写四项技能中，哪方面最容易让你感到焦虑？为什么？

3. 在讲英语时你感到紧张吗？什么情况下会使你感到更加紧张？

4. 你紧张时的一般表现是什么？

5. 你觉得哪些因素是导致你感到焦虑的主要原因？

6. 你认为阻碍你学好口语的最大障碍是什么？

7. 你是否采取过一些措施来减轻你在口语课堂上的焦虑感？

8. 在课堂上，你更喜欢独立学习还是小组合作学习？为什么？

9. 你期待的英语口语课堂是什么样子？

10. 对于减轻口语课堂上产生的焦虑感，你有哪些好的建议？
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