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衔接理论在高中英语写作教学中的行动研究

                       英语学科教学专业 

                  研究生 张蕊   指导教师 徐天池

摘要  英语写作是一种综合能力，是对学生实际运用语言能力的反应。它外语教学当中起到很重要的作用。根据新课程标准对高中英语写作的要求，学生应能写出语义连贯且结构完整的短文，并能清晰的表达自己的观点，但是传统的英语写作教学方法主要针对的是语法和词汇，这种教学方法对提高学生英语写作能力的效果不明显，尤其是作文的衔接与连贯方面。一直以来，在我国高中英语教学当中，写作是一个薄弱环节。

本文皆在通过衔接理论在高中英语写作教学中的行动研究，增强高二学生在作文中使用衔接手段和连贯的意识，同时提高学生的写作水平和作文成绩。

首先，本文通过对目前英语写作教学现状的描述和分析，提出了英语写作教学当中存在的主要问题并确定了该行动研究的研究课题，即把衔接理论运用到英语写作当中的行动研究，

然后，论文阐述了国内外的语篇衔接理论，重点介绍了英语中的五种衔接类型，同时也对衔接与连贯的关系进行了阐述。

接下来，以信阳实验高中二年级八班为研究对象，作者制定了一个为期十周的行动方案并实行了该方案。通过对访谈和两篇写作任务的数据的收集和分析，发现学生的写作分数得到了提高，并且连接手段的运用频率也比行动研究之前要高。

最后，本文阐述了本研究的局限性，同时对提高高中英语写作水平提出了自己的一些建议并对本文进行了总结。

 关键词： 衔接理论 行动研究  英语写作教学

An Action Research on Cohesion in English Writing Teaching in Senior High Schools

                          Abstract

 MA Candidate: Zhang Rui                  Advisor: Xu Tianchi
English writing is one of the comprehensive abilities which reflects ones ability to apply languages and plays an important role in foreign language teaching According to the writing goals set by the English curriculum standard for senior high school students, the students are required to write coherent and complete compositions where the views are expressed clearly, but the traditional way of English writing teaching mainly focused on vocabulary and grammar. The effect of this teaching method on the improvement of students’ English writing ability is not obvious, especially in the aspects of cohesion and coherence. English writing has always been a weak link in foreign language teaching.

This paper aims to enhance the awareness of using cohesive devices and coherence in students’ English writing of the second-year students in senior high schools under the guidance of cohesion theory and then improve their writing ability and increase their writing scores. This action research project provided the researcher with a precious space for the experiment and research in teaching.

First of all, this paper points out its main problems of English writing by describing and analyzing the writing situations and problems, and then determines the study’s topic: that is to conduct an action research on cohesion in English writing teaching in senior high schools.

Next, this thesis makes a brief review on cohesion theory, especially the five cohesive devices. The relationship between cohesion and coherence are also presented,

    Then, the author introduces a ten--week action plan and the implementation of the plan. The results of the interview and the two written tasks show that students’ writing scores are improved and the frequency of cohesive devices they use in their writing is also increased.

At last, this paper discusses the limitations of this action research, provides the suggestions for English writing teaching and summarizes the thesis.

Key words: Cohesion Theory, Action Research, English Writing Teaching
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Introduction

English is the most important foreign language in China. It is important not only because it has the largest population of learners in the country, but also because it has become a prescribed prerequisite for many careers. It has become part of education for modern Chinese, Chinese pupils in primary schools begin their study of English in their third grade or even much earlier stage. In high schools, English is one of the most important subjects. Also, at least two years of English study is required for college students, whatever their majors. For further education and degree application, English is still a must for them. Among the four skills of English language, i.e. listening, speaking, reading and writing, English writing has long been considered as weak link in foreign language teaching. Producing a coherent, fluent, well-developed piece of writing is probably the most difficult thing in language learning. Though teachers and students have made strenuous efforts in English writing, it seems that students’ writing ability still remains at the low level. What’s more, because of the difficulties, most of the students lose interest and confidence in English writing. So, it is urgent for teachers to find out an effective method to improve students’ writing ability.

Many researches have been done to study the effective way of English writing, such as “the product-oriented approach and the process-oriented approach, which can improve students’ writing ability more or less” (Zhao Kun 8). However, the effect of these approaches is not obvious and it is still not an easy work for students to achieve cohesion and coherence of their compositions. Cohesion is the major problem that students need to overcome besides grammar and vocabulary problems.

As a research method, action research is a very effective way of helping teachers to reflect on their teaching and to come up with their own alternatives to improve their practice. Action research encourages teachers to study their own teaching problems that appear in the teaching process, and engages teachers in a process of development and change instead their own impressionistic judgment in class. It “typically involves small-scale investigative projects in the teacher’s own classroom, and consists of a number of phrases which often recur in cycles: planning, action, observation and reflection” (Richards and Lockhart 12).

 On this background, the author conducted an action research project with a class of senior high school students during the teaching practice based on the cohesion theory, which has a close relationship with the quality of English compositions. This thesis tries to enhance the awareness of using cohesive devices and coherence in students’ English writing of the second-year students in senior high schools under the guidance of cohesion theory and then improve their ability to produce coherent compositions.

The main content of this thesis is composed of four chapters. The students’ writing problem is identified in chapter one and a questionnaire is conducted to find out the writing teaching situations. The causes resulting in the writing teaching situations are also presented. Cohesion theory is presented in chapter two. The five cohesive devices and the relationship between cohesion and coherence are introduced. Chapter three introduces the action plan, which aims to enhance the students’ cohesion and coherence awareness, and the implementation of this action plan, and the data collection and analysis are presented in this chapter too. The results show that students’ awareness of cohesion and coherence have been enhanced and their writing scores increased. Chapter four discusses the limitations of this action research and the suggestions for English writing teaching.

                    Chapter One

Problem Identification
                 
English writing is one of the comprehensive abilities which reflects ones ability to apply languages and plays an important role in foreign language teaching. However, the traditional way of English writing teaching mainly focused on vocabulary and grammar. The effect of this teaching method on the improvement of students’ English writing ability is not obvious, especially in the aspects of cohesion and coherence. English writing has always been a weak link in foreign language teaching. In this chapter, the author points out its main problems of English writing by describing and analyzing the writing situations and problems, and then determines the study’s topic: that is to conduct an action research on cohesion in English writing teaching in senior high schools.

1.1 The Writing Requirements of Senior English Curriculum Standards 
The senior English curriculum standards explicitly indicate that the general goal of the English curriculum for students is to arouse and cultivate their learning interest; to build their confidence; to form a good learning habit and to make an effective strategy to learn English; to develop self-study and cooperative learning ability; to master the basic knowledge and the four abilities of English, i.e. listening, speaking ,writing, and reading; to train integrated pragmatic language competence; to develop observation, thinking, imagination ,memory and innovation abilities; to help them know the difference between China and western countries; to broaden their horizons. 

The standards provide a detailed description of writing aims. Level seven is compulsory for senior students, and level eight and nine are designed for students who are willing to make a further development of integrated language competence.

Table 1.1 the Writing Aims at the Seventh Level

	The seventh level
	Be able to offer information by words or tables as well as make simple descriptions.

	
	Be able to create simple passages of common genres, for example, reports and letters.

	
	Be able to describe people or events and make simple comments on them.

	
	Be able to fill in forms about their personal information. For example, implication forms.

	
	Be able to adapt short play according to texts in groups.


Table 1.2 the Writing Aims at the Eighth Level

	The eighth level


	Be able to write abstracts of the reading or retell them.

	
	Be able to create passages and reports according to the given information of words or figures.

	
	Be able to write coherent and complete passages, which narrate things or express their attitudes or viewpoints

	
	Be able to write compositions with appropriate type of writing and fluent sentences


Table 1.3 the Writing Aims at the Ninth Level

	The ninth level
	Be able to use English to create abstracts, reports, notices and business letters.

	
	Be able to describe scenes, attitudes and feelings in detail and vividly.

	
	Be able to expound their own views and make comments on others’ opinions with appropriate genre and accurate language.

	
	Be able to cite materials and others’ original words appropriately.

	
	Be able to fill in various forms resumes and applications with appropriate language.

	
	Be able to do non-nonprofessional written translation

	
	Be able to create compositions with coherence and correct format during the above writing activities.


A good writing is one which includes well-structured and coherent content, elicit theme, logical thinking and appropriate words and genre. That is to say, compositions are mainly evaluated from five aspects: the content; the structure and coherence; the effect of the use of language; the register and format.

A five-level score system is applied in the process of evaluation, which stresses on coherence and structure and contains five grades of composition assessment. Compositions of the first grade fail to apply the simple cohesive devices, the content is not coherent and expression of views is not clear. Compositions belong to the second grade, if they fail to apply the cohesive devices appropriately and thus the content is not coherent and the views are not clearly expressed. The third grade requires students to use simple cohesive devices and the fourth grade to use cohesive devices properly and to express their ideas clearly. That students be able to use different cohesive devices and express their opinions clearly is the requirements of the fifth grade..

1.2 Description of Writing Teaching Situations

    English writing problems exist in teaching and learning. For students, writing problems vary at different levels, and they can be roughly categorized as follows: improper usage of vocabulary, weak grammatical competence, and lack of writing strategies, ambiguous reference of pronouns and demonstratives, lack of connective items and topic sentence and so on. 

For teachers, they themselves do not have a good command of the method to teach English writing, and most of the teachers still take traditional teaching method, which is grammatically oriented and language focused. The teaching of English writing for many teachers is just to assign written tasks to students one after another, collect them, correct language errors, and mark them or write some vague comments Teachers pay much more attention to vocabulary and grammar when they correct compositions, but, the distinguishing property of a text, i.e. how to achieve cohesion and coherence, has never been taught to students. This boring teaching method cannot arouse students’ interest in English writing, therefore, after a period of training, it is still hard for students to achieve a coherent composition and gain a higher score. Because of those reasons, English writing has become a weak link in senior high schools.

1.3 Causes of the Writing Problems

    In this section, the author will talk about the reasons that cause writing problems from two aspects: negative transfer of first language and lack of attention of cohesive devices.

1.3.1 Negative Transfer of First Language    

    “Transfer is a general term describing the carryover of previous performance or knowledge to subsequent learning” (Brown 90). Second language learners, whatever their first language is, are more or less likely to transfer bits of their mother tongue to their second language production. Transfer can be positive or negative. “Positive transfer occurs when the prior knowledge benefits the learning task” (90). That is to say, a previous item is correctly applied to present subject matter. “Negative transfer occurs when previous performance disrupts the performance on a second task” (90). Negative transfer can also be called interference, which means that “a previous item is incorrectly transferred or incorrectly associated with an item to be learned” (90).  
1.3.1.1 Interference of First Language at Thought Pattern Level

 Chinese and English thought pattern are different. The former is circular and indirect. In general, “the arguments of Chinese revolve around the center and draw close to the essence until they finally reach the core. On the contrary, British thought pattern is direct and vertical, which means when people express an idea, their idea will be bound, even though many superficial expression, to reach directly the core of the matter” (Zhao Kun 26). Because of this, English writer is accustomed to a straight line development and put the central idea at the beginning of an article followed by two or more supporting ideas when writing. But Chinese writer is used to reaching the central idea at the end of a article when writing.

The different thought patterns between Chinese and British are also embodied in paragraph structure. In paragraph writing, English paragraph usually begins with a topic sentence followed by some supporting ideas, which are directly related to the topic sentence to make the paragraph logically sound and structurally tight. Besides, lots of conjunctions are used to reach paragraph coherence, such as because, but, so that, result in and so on. But, in a Chinese paragraph, to make a coherent paragraph, there is no need to use many conjunctions, and semantic relation between sentences is enough. The following paragraph is obviously written by Chinese students, which is incoherent though there is no grammatical errors and just a translation of Chinese.

Sample writing

I enjoy taking the class of teacher Li. He is kind, easygoing as well as knowledgeable. He often helps with my studies patiently. He does not treat me like a student but a good friend. He often gives me good advice.

The revised version

I enjoy taking the class of teacher Li. One reason is that he is kind, easygoing as well as knowledgeable. Another reason is that he does not treat me like a student but a good friend. In addition, he often gives me good advice.

The revised paragraph becomes coherent and logical by adding these conjunctions. 

1.3.1.2 Interference of First Language at Grammar Level

Learners commit errors because of the interference of their first language, Chinese learners often speak Chinglish, which pertains to the perceptible traces of negative Chinese influence in the production of sentences, for example, “although he is very rich, but he is not very happy”, “unlike the movie, TV shows on continuously, “he tell me he is sick” and “does not need to pay any extra money”, “there is a boy wait for you outside”. These are the common mistakes committed by students. They translate these sentences word for word in Chinese sentence order, and they are not aware of the fact that there are tenses, non-finite verbs in English sentences, which are strictly compact with their structure and different from Chinese. So in language teaching, teachers should pay more attention to the influences of first language in second language learning, and reinforce if transfer is positive, revise if transfer is negative. On the other hand, as a learner, one should read more to cultivate a sense of language, which is very important and helps to reduce errors.

1.3.1.3 Interference of First Language at Lexical Level

    It is exceptionally rare for a word in one language to have a direct equivalent in another, but students usually try to find the equivalent words and make new words according to their own interpretation in their writing, which causes many problems, and one of them is Redundancy. For example, it happens a lot that students would use “a book desk”, “a dance party” and “a study room” instead of “a desk”, “a dance” and “a study”. 

Some words in English collocate with some specific words, which cannot be translated directly according to Chinese expression habit. For instance: we should say “the latest news”, not “the newest news”; “large population”, not “much population”; “think twice”, not “think three times”.
1.3.2 Lack of Attention of Cohesive Devices

     Both teachers and students lack attention on cohesive devices. There are several reasons for this problem. Firstly, in examinations, most written tasks are given with writing tips, such as unfamiliar words and writing points. So, it is convenient for students to translate them into English directly, and cohesive devices are used rarely. In addition, most students do not have a good command of cohesive devices, and they have problems in applying them properly to their writings. Secondly, teachers focus on the sentence translation and words, not the structure and organization of writings, when assessing them. Writing is just translation work for most of the students. Thirdly, teachers’ discourse knowledge and awareness are also important factors in writing teaching, which affect the result a lot.

1.4 Problem Identification

The students are passive in English writing lessons and the quality of their English compositions is low, more and more the teachers feel difficult and almost the helpless in approving students’ writing ability. The researcher finds that the students who are poor at grammar could not write a good composition, while the students who are good at grammar could not write a good composition either. The compositions of higher proficiency students are with clear content as well as appropriate words and style, but the structure of the compositions is not so compact, and the students are also short of necessary cohesive devices, that is to say, the compositions lack coherence. Therefore, the students can not get a higher score. Writing for many Chinese students is simply a process of translation between Chinese and English as the ideas itself is conceived in Chinese context and the writing class is painful and boring. So the teachers often complain that the composition students have written is not like English. What’s more, the writing teaching seldom focuses on the technique of writing. when correcting the writings, the teacher pays much more attention to the grammatical items and vocabulary, instead of the organization of the writings.

1.4.1 Preliminary Investigation
    To testify the hypothesis is not an easy job. The researcher assigned two written tasks, one was done at the beginning of the action research and the other was done at the end. Questionnaire was also applied. The author conducted a questionnaire to seek out the situations of English writing learning, which was adapted from the Qian Qingjun’s questionnaires (41-42) and focused on composition teaching and learning in senior high schools and The questionnaires were distributed to 48 students, who were in class eight, grade two from Experimental Middle School of Xinyang , and 48 were collected. The questionnaire contains three parts and the results are analyzed below.
Questions one to four are about students’ attitude towards English writing. Among the 48 students, only 16.7% like English writing, 51% feel English writing is the most difficult part in English learning, 12.5% think they have done well in English writing, and 18.3% pay attention to writing.

Questions five to fourteen focus on students’ writing habit. 55% do not make an outline when they write. 81.2% translate the Chinese writing tips, accounting to 50%. 85.6% come up with Chinese sentences and then interpret them into English when creating a composition. 13.5% pay attention to test structure and organization. 23.4% never use the strategies learned in class that teacher has taught. 58.2% care about the correctness of the sentences they write. 23.8% use conjunctions to make a cohesion and coherence writing. Only 40% examine their compositions when they have been completed. 28. 5% read and correct their writings after the revising of teacher. 25% consider discourse structure is the major problem in their writings. 86% do not have the habit of writing English diaries.

Questions fifteen to eighteen are concerned with the teacher’s English writing attitude. 58.2% think, among speaking, listing, reading and writing, teachers take writing as the most important skill. 64.3% think that the teacher sometimes explains cohesion and coherence knowledge and the explanation is not systematic. 80% consider teacher’s correction of compositions mainly aims at grammar and vocabulary. 47.1% think the effect of current writing teaching method is not good.

    From the results above, it is clear that writing problems exist both in teacher’s teaching and students’ learning. They are both responsible for the low quality of English writing. On the one hand, students do not have the awareness to apply cohesive devices when writing a composition. On the other hand, teachers pay much more attention to grammar and vocabulary when teaching and evaluating a composition.

1.4.2 Restatement of the Problems  
The quality of students’ writing is not good mainly because of the following reasons:

(1) The interference of first language at different levels affects a lot. 

(2) Both students and teachers lack attention of cohesive devices.

    Based on the above statement, the researcher has decided to conduct an action research on cohesion in English writing teaching in senior high schools. First of all, the researcher has realized that the awareness of cohesion and coherence is an area where the students could improve. Furthermore, cohesive devices are easy to identify, and using various cohesive devices to achieve cohesion and coherence of a composition is one of the main criteria to assess students’ English writing ability. 

Chapter Two

Literature Review

2.1. Studies of Cohesion and Coherence at Home and Abroad

Cohesion and coherence are two important terms in discourse analysis and text linguistics. Halliday first put forward Cohesion as a linguistic concept in 1962. Since the early 1970s, lots of significant works have been published to handle the subject of cohesion. The publication of Cohesion in English marks the establishment of cohesion theory. In this book, cohesion is defined as “a semantic one; it refers to relations of meaning that exist within the text, and that defines it as a text” (Halliday and Hasan 1976, 4). Halliday and Hasan hold the idea that cohesion is a semantic concept and cohesion occurs where the interpretation of some elements in the text is dependent on that of another. Like many other linguistic items, cohesion has diverse definitions.

  Nunan (1993) regards cohesion as formal connection that marks different sentence meaning within the text. It is a device to make the speaker or writer establish inter sentential relationships. Hoey (2000) considers cohesion as some words and grammatical features in the sentence of a text, which connect this sentence with those before and after it. He believes it is these words and grammatical features that construct a text. Thompson (2000) suggests that cohesion is the linguistic devices by which speaker can find the experiential and interpersonal coherence of the text, and thus a textual phenomenon.

 In China, the studies on cohesion theory are relatively late. Since the 1980s, some scholars have published a few works on cohesion and made some further researches on it. Hu Zhuanglin (1994) is the first scholar to study cohesion theory. He adds the multi-dimensional framework of cohesion in his work. Xu Yulong (1998) states the divergences of cohesion in English and Chinese, and expounds the solutions to these differences. Liu Chendan (2000) explains cohesion theory in detail, and he also suggests that cohesion be used in English teaching. Zhang Delu and Liu Lushan (2003) put forward two terms ‘explicit cohesion’ (cohesion in the text) and ‘implicit cohesion’ (cohesion between the text and the external context). 

2.2 Classification of Cohesion
    Cohesion actually concerns the question of how sentences are explicitly linked together in a discourse by different kinds of overt devices. There are five types of cohesive devices. In the following the author will give some examples of the five types of cohesive devices.
2.2.1 Reference

A very common cohesive device is the use of reference words which include pronouns (it, they, them, he, she, etc.), demonstratives (this, these, that, those), articles and adverbs etc. 

According to the position of referent and word, in the book linguistics: A New Course book, the author says:

Reference consists of two types: one is endophoric reference, where the   interpretive source lies in the co-text, the other is exophoric reference, where the interpretive source lies in the context. And endophoric reference can be divided into two subtypes: anaphoric reference, where the referent lies in the prior text, and cataphoric reference, where the referent lies in the text to come. (Liu Runqing and Wen Xu 175)

(1) I don’t like it (there is a book on the desk)

    The interpretation of it relies on the situation context in which the discourse is uttered, so, it is exophoric reference.

(2) Tom is clever and handsome; he is very popular at school.

    The understanding of he depends on the previous word Tom, so, he is anaphoric reference.

(3) When I met him, Andy looked great.

    The interpretation of him depends on the following word Andy, so, him, is cataphoric reference.

2.2.2 Substitution 

Substitution means the process or result of replacing a word by another at a particular position in a sentence. Substitution can be divided into three types, that is, nominal substitution (to replace a noun or noun phrase), verbal substitution (to replace a verb phrase) and clausal substitution (to replace a clause)

Nominal substitution

(1) I wore the watch that my father bought me for years, and haven’t had another one since it stopped ticking a decade ago. (One replaces watch)

Verbal substitution

(2) He used to drink a cup of coffee after lunch, but now he no longer does. (does replaces drink a cup of coffee after lunch)

Clausal substitution

(3) For many years professor Li has studied how humans think and act, and he continues to do so after he retired. (So replaces for years professor Li has studied how humans think and act)
2.2.3 Ellipsis

Another common cohesive device in discourse is ellipsis, which is to leave out a word or phrase of a sentence, and the omitted parts can only be recovered by the reader from the previous discourse. Ellipsis is actually a kind of “substitution by zero”. Ellipsis has three types too.
Nominal ellipsis

(1) Tom was a lover of swimming as he had been (a lover of swimming) in his youth.

Verbal ellipsis

(2) The boy wanted to play football in the street, but his mother told him not to. (Play football in the street)

Clausal ellipsis 

(3) A: Uncle Li is coming to dinner.
  B: When? (When is he coming to dinner?)

2.2.4 Conjunction

    Conjunction, another type of cohesive device, refers to “an item or a process whose primary function is to connect words or other constructions” (Liu Runqing and Wen Xu 177). In the example, “we thought the figure was right. However, we have now discovered some errors”, the two clauses are connected by the cohesive conjunction however. The conjunction helps us understand the relation between the clauses.

According to Halliday and Hasan (1976), there are four types of conjunction, that is, temporal, casual, additive and adversative, but not all the conjunctive relations can be included in the four types, therefore, in the book: An Introduction to Functional Grammar, Halliday reclassify it into three types, i.e. elaboration, extension and enhancement. And elaboration can be divided into two subtypes: apposition (e.g. in the other word) and clarification (e.g. or other); extension into variation and alternatively; enhancement into spatio-temporal (e.g. There, previously) and causal-conditional (e.g. In that case, consequently). (Liu Chendan 24)

Here is a summary of some common conjunction relations
Table 2.1 Some Common Conjunction Relations
	apposition

	expository
	that is to say, in another words, namely

	
	exemplifying
	Such as, for instance, like

	clarification
	corrective
	or rather, be more precise

	
	distractive
	incidentally, by the way

	
	dismissive
	anyway, anyhow, in any case, at any rate

	
	particularizing
	in particular, more especially

	
	resumptive
	to get back to the point, to resume, as l was saying

	
	summative
	to sum up, to conclude, in a word, in conclusion, on the whole, in short

	
	verificative
	in fact, actually, as a matter of fact

	extension
	addition
	and, also, moreover, besides, in addition, nor, neither. nor

	
	adversative
	but, on the other hand, however, yet

	
	variation
	alternatively, instead, on the contrary, instead, apart from that, except for that

	enhancement
	spatio-temporal
	then, next, first, secondly, at last, in the end, finally, at the same time, to begin with, meanwhile, for a start, just then

	
	
	

	
	manner
	likewise, similarly, in a different way, thereby, thus

	
	casual-conditional
	therefore, so, accordingly, hence, for, as a result, in that case, though, otherwise, if, not, for that reason, as a consequence

	
	
	

	
	matter
	as to that, here, there, in that respect, in other respects, elsewhere


2.2.5 Lexical cohesion

The fifth type of cohesion devices is lexical cohesion, which means the relationship within a text by the choice of lexical items in organizing the text. Halliday and Hasan (1976) points out that lexical cohesion consists of reiteration and collocation. Reiteration can be divided into repetition, synonym, superordinate and general word. Repetition refers to the same word as the earlier item. Synonym means a word whose meaning is the same as earlier item. Superordinate refers to a name for a more general class and a general word belongs to a small set of nouns having generalized reference within the major noun classes, for example, the thing, and the man.

Repetition 

(1) No one can be perfectly free till all are free; no one can be perfectly               moral till all are moral; no one can be perfectly happy till all are happy.

Synonym

(2) The book I received from Tom is the one he got from his sister.
Superordinate

(3) I do not like apples, but my mother likes this kind of fruit very much.

General word

(4) A: Did you try the beef noodles?

B: Yes, I did not like the thing much.

No one is repeated in sentence one; receive is a synonym of get in sentence two; in sentence three, the superordinate word is fruit; in sentence four, thing is the general word. All of these words strength the cohesion of the sentences.
Collocation refers to the lexical cohesion “that is achieved through the association of lexical items that regularly co-occur” (1976 97). The cohesive effect of the discourse is made by the relations between the lexical items. In a discourse, words which are relevant to the topic are used frequently and simultaneously, but for other words, it is impossible to appear and must be avoided. That is to say, words have the tendency to occur together in the same context or situation if they have the connection in meaning. These words produce a lexical chain. Huang Guowen (1998) proposes some types of collocation: antonym collocation (pass/fail, tall/ short), compensatory collocation (dead/alive, male/female) and sequence words collocation (smoking/pipe, school/ student).

2.3 Views on the Relationship between Cohesion and Coherence

According to Liu Runqing and Wen Xu(2006), Cohesion means “the grammatical and/or lexical relationships between the different elements of a discourse” (175). It actually concerns the question of how sentences are explicitly linked together in a discourse by different kinds of cohesion devices, while coherence refers to “the relationships which link the meanings of utterances in a discourse. The key to the concept of coherence is not something exists in the language, but something which exists in people” (180). The cognitive ability and pragmatic knowledge plays an important role in the interpretation and explanation of coherent discourse.

To conclude, there are two different views on the relationship between cohesion and coherence. And the argument focuses on the role of cohesion in coherence.

Halliday and Hasan (1976) hold that cohesion is a necessary though not a sufficient condition for the creation of a text all along，and they point out that cohesion is the foundation of consisting coherence. According to Halliday and Hasan, the cohesive devices are necessary for the coherence of a text. They also admit that the cohesive ties are not the only devices to realize coherence and they alone could not guarantee coherence.

It is not hard to create a highly coherent discourse which has lots of connections between the sentences but is hard to understand. For example, the paragraph below includes connection words such as girl--the girl, yellow-the color, her --she, snake--the animal. However, it does not make sense though quite cohesive. Things in the example are rare in natural communication.

For example

Lucy used to be a little girl. The girl is crying in a yellow room. The color suits her very much. She is afraid of snake. However, the animal in the zoo is sick and small.

It is clear that the interpretation of the above example is not only based on connections between the paragraphs. It also needs coherence to distinguish connected discourse which makes sense from those which do not.
The second view on the relationship between cohesion and coherence is that cohesion is neither a necessary nor a sufficient condition of coherence, which is totally different from the first one. That is to say, cohesive sentences are not definitely coherent whereas sentences without cohesion are possibly coherent. 

A discourse without cohesive devices can still be understood by hearers and readers. For example: 

E.g.: A: Can you give me a lift to school?

B: Sorry, I am visiting my grandfather.

Though there are no cohesive devices between A’s question and B’s replay, the discourse is coherent because both A and B know that B’s grandfather lives opposite direction to A’s school. Speaker A can understand speaker B’s implication by their shared knowledge. 
2.4 Cohesion and Coherence in English Writing

 Writing is a basic language skill, just as important as speaking, listening and reading. In writing teaching, sentence and paragraph structure and grammar are stressed. On the other hand, writing is regarded as a process of thinking. When students are writing, they need to think about the central idea and organize their ideas logically through analyzing, summarizing and criticizing the given materials. Otherwise, their writing will be in disorder. In this way, the development of students’ thoughts and cognitive abilities are emphasized in writing teaching. So, the process of writing for students is to choose a topic, collect information and organize thoughts. (Qi Shouhua 71) In other words, writing is a creative activity.

 It is generally accepted that a coherent writing should have correct punctuation, grammar and spelling, it is also should be structured in a clear and coherent way. Cohesion and coherence are the main requirements of English writing. As is discussed preciously, cohesion refers to the surface form of a text, while, coherence refers to the content of a text, so, a good composition should have a good expression of form and a good presentation of content. But, how can we constitute a coherent English composition.
English composition usually contains three parts: an introduction, the body consisting of two or more paragraphs and a conclusion. The introduction is to announce the topic of the writing and the writer’s opinion or position on that topic. The body provides detailed information to convince the reader the opinion or position that the writer takes is reasonable. Each paragraph consists of one main point that is supported by supporting ideas. The purpose of the supporting ideas is to develop the topic sentence and prepare for the addition of other ideas in later paragraphs. Conclusion usually summarizes the writer’s position or opinion on the topic. A paragraph is a part of composition; a group of coherent paragraphs make up a coherent composition. Therefore, if we want to produce a coherent composition, we must make a paragraph coherent first.
A typical paragraph in English often begins with a topic sentence, followed by two or more supporting ideas and ends with a summary, and each paragraph should contain only one topic sentence. If we want to make a paragraph coherent, we need to follow the following steps: first of all, the paragraph should be arranged in a logical and clear way. Secondly, we should use cohesive devices to achieve coherence and make a paragraph flow smoothly. Besides, we should use writing techniques to develop paragraph. The common used methods such as comparison and contrast, definition, cause and effect, process and chronological order are easy and helpful.

In other words, it means that teaching of cohesion, coherence and something about text besides linguistic language is very important in making the teaching of writing successful. Using cohesive devices is only one factor to produce a good composition. In addition, cohesion is necessary though not a sufficient condition when creating a text. However using various cohesive devises to constitute coherent text can be one of the major criteria to assess students’ writing ability, because they are easy to identify.
Chapter Three 

Implementation of the Action Plan and Data Analysis
3.1 Introduction to Action Research

 The definition of action research was made by Collier. As a research method, it has been applied in health, industry and community work setting. The social psychologist, Kurt Lewin, is often considered as the originator of action research. Stephen Corey applied this research method in education in the 1950s. In the middle of the 1970s, action research re-flourished under the influence of John Elliot and Lawrence Stenhouse’s research, they pointed out that action research is a development of teaching theories based on solving practical problems. (Wang Qiang 4)

There are lots of different definition of action research, and the most acceptable one was made by Kemmis and McTaggart :

Action research is simply a form of self-reflective enquiry undertaken by participants in social situations (including educational) in order to improve the rationality and justice of (a) their own practices, (b) their understanding of these practices, and (c) the situations in which the practices are carried out. (1982, 5)

The purpose of using action research in language teaching is to bring change in classroom practices by the teacher himself or herself through empirical measurement. “Action research provides a way of working that links theory and practice into the whole: ideas into action” (Yang Shuang 21)”.

For classroom teaching, action research is one way to improve practice through change, it encourages teachers to enhance their awareness of teaching aims, objectives, procedures and effects, and then put forward questions and changes on their own teaching practices. Zhang Zhengdong summarized four characteristics of action research, the first one is that the research subjects are confined to researchers’ students or ones own activities. The second is that the research contents are mainly about he problems that occur in the process of teaching or researchers’ self-development, and these problems are specific. The researchers are the designer, executor and evaluator is the third one. The last one is that research techniques are mainly reflection and quasi-experimental method. (qtd in Wang Qiang 11)
    About the steps in action research, Kemmis and McTaggart (1982) states that the fundamental procedures of action research contain the following steps: plan: designing an action plan for improvement; implementation: acting on the action plan; observation: observing and documenting the effects of the plan; reflection: reflecting, analyzing and evaluating the effects of the plan for further planning. Based on Kemmis and McTaggart’s steps of action research, McNiff (1988) developed the following framework of action research: to discover a problem in teaching process; to conceive a solution of the problem; to act on the method in the process of teaching; to evaluate the effects of the plan based on the data collected; to find a new question based on evaluation and prepare an action plan for next question. 

    Action research usually contains these phases: collecting data, designing a plan to bring change, implementing the plan, and then observing the effects of the plan in the classroom. According to Richards and Lockhart (1994), action research includes four phrases which often recur in cycles: planning, action, observation, reflection.
The researcher follows the four phases: planning, action, observation and reflection in this thesis 

3.2 The Action Plans

    In this part, the author will introduce the subjects, purpose, data collection techniques and a 10--week plan of this action plan.

3.2.1 Research Aims
This action research aims to enhance the awareness of using cohesive devices and coherence in students’ English writing of the second-year students in senior high schools under the guidance of cohesion theory and then improve their writing ability and increase their writing scores.

3.2.2 Research Subjects

The class consists of a group of 48 senior two students from one class (class Eight). They are senior middle school EFL Chinese students from Xinyang Experimental Middle School in Henan province. The researcher served as an instructor. During the two--month teaching practice, the researcher, Miss Cai (the English teacher of class Eight) conducted this action research together with this class. 

3.2.3 Research procedures

    There are four phases in this action research project. The identification of the writing problem was presented in phase one. During this phase, a questionnaire was conducted to seek out the situations of English writing learning. The description and implementation of the action plan were presented in the second phase. Two written tasks and an interview were used in this phase. The researcher presented the data in the third phase. Both writing scores at the beginning and at the end of the action research were collected and analyzed to see whether there were any improvements in students’ writing skills. In the last phase, the author reflected on the action research.
3.2.4 Data Collection Techniques

    The author collected and recorded the data through questionnaire and written tests in this paper before this action plan, the questionnaires were distributed to seek out the writing situation of the students. Two written tests, one before the research, and the other after the research were given, to check out whether this action plan helped enhance students’ cohesion awareness and then improve their scores.
3.2.5 Design of the Plan
With the problem and the hypothesis in mind, the following table is a 10--week plan on helping the second-year students in senior high schools on their way to enhance the awareness of using cohesive devices and coherence in their English writing. These activities are taken in the classes.

Table 3.1 A 10--week Plan on Enhancing the Awareness of Using Cohesive Devices and Coherence in Students’ English Writing 
	activities

week 
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	Stress on the importance of using cohesion in composition by comparing a high score composition with a low one.
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	Explanations and practices of  reference, especially pronouns,  substitution and ellipsis
	
	
	
	
	
	
	
	
	
	

	Explanations and practices of lexical cohesion, especially repetition, synonym and superordinate
	
	
	
	
	
	
	
	
	
	

	Explanations and practices of  conjunction 
	
	
	
	
	
	
	
	
	
	

	Explanations of paragraph development and text structure arrangement 
	
	
	
	
	
	
	
	
	
	

	Practices of writing by process approach
	
	
	
	
	
	
	
	
	
	

	Data collection
	Written task one
	
	
	
	
	
	
	
	
	
	

	
	interview
	
	
	
	
	
	
	
	
	
	

	
	Written task two
	
	
	
	
	
	
	
	
	
	


3.3 Implementation of the Plan

At the stage of implementation, the researcher introduces the cohesive devices, which should be presented in some contexts to be acquired effectively as language is a communicative tool. Teacher can even explain them in Chinese when necessary to make students understand what cohesive devices are and how they are probably used.

In each week, there are two periods (each is 45 minutes) for the activity as planned before hand, except for that, in the daily teaching process, especially in reading class, it is also very important to remind and show students how to use cohesive devices appropriately to enhance their cohesion and coherence awareness, because Rome was not built in a day. For example, when explaining one text, the teacher can first analyze the text structure and cohesive devices used in the text and then the knowledge points.

The First Week

At the beginning of this action plan, under supervision of the researcher, the first written test, which is mentioned in appendix one, was given to the students to check their writing ability. The collected compositions were assessed mainly from two aspects: cohesion and coherence. After that, the researcher introduced the concept of cohesion and coherence as well as the relationship between them to the students. As the students are not familiar with the two concepts before, so it takes some time to make students get a general idea of them.
The Second Week

In this week, two periods were given to carry out the activity. It is important to make the students realize that a good composition is not only one without grammar or vocabulary errors, but also one with coherence. Therefore, two compositions on the same subject, which are almost without grammar and vocabulary errors are compared by the students to see which is better, and then the teacher evaluates and scores the two compositions, thereby students realize that using cohesive devices appropriately could improve their writing scores. 

Composition One:

    Nowadays, with the development of society and economy, the number of private cars is gradually increased, which makes our daily life more convenient. However, it also brings lots of troubles. 

There are more and more people choose private cars as their traffic tool in daily life, which often causes traffic jams in the rush hour. Officer workers always feel anxious because they worry about being late for work. Some of the drivers are fresh and they are not good at driving, so the traffic accident occurs frequently. The environment pollution caused by car gas is becoming more and more serious. Thus, the quality of air gets worse and worse, which affects our health directly. 

In my opinion, we should make good use of our public traffic. For example, we can take buses and ride a bike instead of driving private cars when we go out, which is beneficial to protect our environment. 
Composition Two

    Nowadays, with the development of society and economy, the number of private cars is gradually increased, which makes our daily life more convenient. However, it also brings lots of troubles. 

First of all, more and more people choose private cars as their traffic tool in daily life. Therefore, there is no doubt that traffic jams in the rush hour is more and more serious. Officer workers always feel anxious because they worry about being late for work. What’s more, some of the drivers are fresh and they are not good at driving, as a consequence, the traffic accident occurs frequently. Finally, the environment pollution caused by car gas is becoming more and more serious. Thus, the quality of air gets worse and worse, which affects our health directly. 

 In my opinion, we should make good use of our public traffic. For example, we can take buses and ride a bike instead of driving private cars when we go out, which is beneficial to protect our environment. 
The students prefer the second composition after group discussion. There are no grammatical or vocabulary errors with the two compositions, while the second one is connected logically with some conjunctions, such as what’s worse, first of all, finally and so on, which form a more coherent piece of text , while the first one lack these connections. Apart from that, the sentence structure of the first one is simple, though there are some object clauses and adverbial clauses, while the second one is much more flexible, for example, there is no doubt that.....As a sequence,, the score of the first composition is 16, and the second one is 23 according to the standard for evaluation of writing. Hence it is clear that using cohesive devices properly in composition can improve writing scores. 
The Third Week

This week, the researcher emphasized the explanation and exercise of pronouns and ellipsis. Generally speaking, most students can use reference correctly and properly in their daily writing, especially, the pronouns and demonstratives, such as she, he, him, she, their, this, that, etc. That is because they have the corresponding meaning in Chinese, therefore, they are easy to master. However, the students often confuse the three pronouns: it, this, that. The three pronouns in the following three examples are inappropriate.

(1) Introduction: it traces the developments in math in recent years.

(2) That man you should talk to is Dan Smith.

(3) You walk into my apartment and you walk down a long hall full of books. Actually, this is a lie, it is not full of books anymore.

In example one, “it” should be replaced by “this”, because as a text entity, the word “introduction” has not become the text focus yet. The reference word “It” refers to the entity which has already become a focus. So, “it” in the sentence “ the introduction is lengthy: it covers 35 pages.” is proper; in example two, “that” should be changed into “the”, for “that” can not lead to a new referent; in the third example, “this” is inappropriate and should be replaced by “ that”, because “that” dissociates the current focus: forgoing statement from the comment.

In traditional grammar teaching, the teacher seldom gives clear explanations of the three pronouns when making texts. So, it is no wonder that the students are confusing of their usage in text.

The reason why substitution and ellipsis are cohesion forms is that the components substituted or omitted should be found in the previous text, so the text can be a coherent one. If in the text where the components are supposed to substituted or omitted but they are not, the text is unnatural and incoherent. For example:

(1) Do you need a lift? If so, wait for me, if not, I will see you there.

While, in a sentence, the omitted or substituted component can be found in the rest part of the sentence. For example:

(1) She said she did not want one when I offered her a seat.

(2) If you could, I would like you to be back to school at three fifteen.

It is also very important for students to realize the difference between hypotaxis of English and parataxis of Chinese. In Chinese, there are few conjunctions between clause and clause, because in Chinese grammar, the clauses related to one idea can go one sentence without clearly marking their connections, but, in English grammar, that is wrong. For example:

(F) But when he got in trouble, his girlfriend did not need her any longer, he was abandoned pitilessly by her girlfriend.

(T) But when he got in trouble, he was abandoned pitilessly by his girlfriend who did not need him any longer.

Exercise One 

This step was designed to help students to consolidate what they have learned in class. The following sentences are wrong, which were chosen from students’ assignments with an emphasis on which the whole class is weak.

(a) We should try and go on whenever succeed or fail.

(Key: We should try it and go on whenever we succeed or fail)

(b) I like eating at home more than outside; the foods which my mother cooked are very delicious.

(Key: I like eating at home more than outside because the foods which my mother cooked are very delicious.)

(c) We can live without friends, but we cannot live without our neighbors. 

(Key: We can live without friends, but we cannot without our neighbors.) 
(d) Failure is not a terrible thing. What really counts is to conquer the failure.
(Key: Failure is not a terrible thing. What really counts is to conquer it.)
The Forth Week

    Lexical cohesion was introduced to the students this week. The words or phrases they use lack variety, that is to say, they could not use synonyms, antonyms and general words properly and correctly. One of the main reasons is the students’ limited vocabularies. In addition to this, they are not aware of the fact that using lexical cohesion is a way to develop the quality of their writings. Hence, two paragraphs below were presented to show students the importance of lexical cohesion. For example:

Paragraph One:

Yesterday, Lucy had a very good afternoon with her friend Lisa. They had lunch at a very good French restaurant, after that, they watched a good film. They loved it very much because the actress was good and the story was a good one. After the movie, they were in good mood , so they decided to visit one good friend Nancy of them and tell her  about their afternoon. She was very good about their dropping by and they were happy that they could do her a good turn by sweeping the floor after they had supper.

Paragraph Two: 

Yesterday, Lucy had a very pleasant afternoon with her friend Lisa. They had lunch at a very beautiful French restaurant, after that, they watched an excellent film. They loved it very much because the actress was sensitive and the story was an original one. After the movie, they felt very gratified, so they decided to call round one bosom friend Nancy of them and tell her about their afternoon. She was very hospitable about their dropping by and they were happy that they could do her a favor turn by sweeping the floor after they had supper.

Paragraph one is semantic redundancy and the language is monotonous because there are so many of the adjective “good” in it. While in the second paragraph, “good” is replaced by different adjectives which have the same meaning of it, so paragraph two is more coherent than paragraph one, for the language of this paragraph is vivid and natural.

Exercise Two
(a) Give anonyms of the words given below:
 Beautiful, difficult, happy, get, 

(Key: lovely pretty ugly deformed, hard tough easy simple, glad pleased sad sorrowful, receive gain lose forgo)
(b) Change “nice” into specific words.

Peter had a nice memory of his childhood in the countryside. He went to a local nice primary school in England. On his memory, the math teacher was nice to him and the students were nice as well. The school song was very nice and school lunches were always nice. The school was close to a very nice park, and the scenery of the park was always very nice. He thought it was peculiarly nice in spring when it was nice to play on the grass. 

(Key: happy outstanding kind friendly melodious delicious beautiful fantastic comfortable cheerful)
The Fifth Week

This week focused on the various conjunctions and how to apply those conjunctions in writings. Students have a good command of those sequential conjunctions (first, second, finally, etc) and conjunctions which have corresponding words in Chinese such as so, because, but, etc. Hence, the teacher should encourage students to use those conjunctions which they have already mastered, and those commonly used as presented in table 2.1.

The inappropriate use or absence of conjunctions is common in students’ compositions, so, it is very important for teacher to show students how to use these conjunctions in certain context. And some related exercises after explanations are necessary. This is a good way to make students pay attention to the usage of conjunctions and enhance their awareness of conjunctions when using them. 

    Using conjunctions can enhance coherence and make a text flow smoothly. The sample writing below was to illustrate the importance and usage of conjunctions in certain context, which was selected from the book: Writing for English Majors Band 8 (2010, 33).
Sample Writing 

    There are many reasons to account for the traffic problem in big cities in china. To begin with, people are producing cars at a higher speed than they are building roads. As a result, each car is sharing less traffic space than before. Besides, as city life has come to be regarded as a better way of life, more and more are coming to live here, and the increasing population puts more pressure on limited traffic space, making the already crowed road even worse. Last but not least, the bad driving manners of many drivers not only slow down the general traffic speed, but also cause a lot of road accidents. To sum up, traffic situation in big cities cannot see much improvement unless these problems are properly dealt with.   

    The italicized words in the above passage are conjunctions, which join clauses and indicate the relationship between them. Without them, the passage would not be so tightly interwoven.
Exercise Three
The following passage needs some conjunctions to make it flow more smoothly. Choose the most appropriate items from the box to fill in the gaps. It was selected from the book: Writing with Accuracy and Style: A Practical Guide for Chinese Writers of English (Yuan Yi and Yang Ruiying 169). 

	secondly  in terms of  therefore  thus  In my opinion  firstly  in my mind  finally  by that time  by that way  according to my point of view


    With the increasing number of vehicles in the world, green house gases are becoming a more and more serious source of air pollution in big cities.

This pollution can cause severe health problems, as well as climate change. (1), it is imperative to find an effective solution to this problem. (2), making use of solar energy to power vehicles would be a good way to reduce the amount of air pollution.

There are three advantages of this proposal. (3), solar energy is free from carbon-dioxide, which is the main source of air pollution and global warming. (4), as solar energy is renewable, as there is endless supply that belongs to no one. (5), it can dovetail with other clean energy sources such as hydrogen fuel to overcome the problems caused by cloudy and rainy days.

At the moment scientists are still trying to improve the efficiency of solar energy. I hope it will become available for us to run vehicles in the near future. (6), we will be able to have much cleaner air and a cleaner environment.

(key: thus  in my opinion  first  second  finally  by that time)

The Sixth Week

The previous weeks mainly focused on explanation and practice of the five cohesive devices. In this week, the teacher would explain the paragraph development and text structure arrangement. As we know, the typically English thought pattern, a straight line of development, produces a tremendous impact on the English paragraph writing. A common problem with Chinese writers of English lies in their weak topic sentences. A typical paragraph in English often begins with a topic sentence, followed by two or more supporting ideas and ends with a summary, and each paragraph should contain only one topic sentence. The purpose of the supporting ideas is to develop the topic sentence and prepare for the addition of other ideas in later paragraphs. Therefore a coherent paragraph is one with its ideas clearly related to each other in orderly sequence and each sentence growing out of each previous sentence in developing the central idea.

A well written paragraph is one which not only has clear and coherent structure but also well-developed contents. In general, there are five writing techniques to develop paragraphs: comparison and contrast, cause and effect, chronological order, process and definition. (Yuan Yi and Yang Ruiying 104) So the researcher also introduced those writing techniques to the students. When people discuss the similarities or differences between two things or people they use comparison and contrast method. The method of effect and cause is the beat way to describe the cause-effect relationship. The method of chronological order is used when the development of an event is described along it actual time line. Process method is simple; when people need to describe the steps or procedures of a task they use this technique. The last writing technique is definition, which is seldom used by students. Definition is necessary when some terms or concepts may cause difficulty or confusion to the reader. (105-116)

The sample writing below was selected from their book: Writing with Accuracy and Style: A Practical Guide for Chinese Writers of English (2010, 107). 
Sample Writing

There are some communication differences between men and women. Firstly, men and women differ in the way they talk: men talk dominantly in an aggressive and commanding manner while women usually talk softly and gently. Secondly, men and women differ in terms of what they talk about in conversations: men often about fast, exciting and thrilling topics such as sports cars, stocks, and daring sports whereas women talk about personal and everybody topics such as relationships, marriages, children, fashion, shopping and cooking. Finally, men and women boast and brag for different reasons: men boast and brag to give themselves more confidence and power while women boast and brag to makes others envy them, as men and women are completely different biologically, the differences listed here will always exist no matter how the society changes.

The development method of this paragraph is comparison and contrast. The topic sentence is there are some communication differences between men and women, and then three supporting ideas, differences between men’s and women’s communication styles, are discussed. Each of the supporting ideas is supported by specific features of men and women. The conclusion of this paragraph is the last sentence. The conjunctions such as firstly, secondly and finally are used in this paragraph to enhance the coherence and make it flow smoothly. Moreover, the sentence patterns of this passage are various, and all of these make a coherent passage.

Exercise Four

(a) The following paragraph lack appropriate topic sentence. Read it and add a topic sentence to it. The two exercises below were selected from the book: Writing with Accuracy and Style: A Practical Guide for Chinese Writers of English (Yuan Yi and Yang Ruiying 122-123). 

Firstly, through continuous use of English, be it in conversations or in writing, one is able to pick up the language easily and effectively. Secondly, a good learning environment is important. Schools play their part by making English their language of instruction. The use of English to transmit knowledge to students certainly aids the learning process. Governments can play their roles too in promoting English. For instance, in Singapore, the government has been putting in much effort to enhance the learning of English by launching the “Speak Good English Campaign”. Finally, age can also affect the learning of English. This is because language can be most effectively taught to and mastered by young children.

(Key: Several factors may enhance the learning of English)
(b) The following sentence is a topic sentence. Add at least five more sentences to it to develop it into proper paragraph.

(1) Cooking can be made easy by following the simple steps described below.

    Cooking can be made easy by following the simple steps described below. First of all, develop a passion for it. This is because only when you enjoy doing something can it become easy. Secondly, buy some good cook books and try out some of the dishes you would like to eat yourself. Once you get hold of the basics of cooking, you can start your own creations. Thirdly, make friends with people who enjoy cooking as this will give you opportunities to share your experiences and learn from each other.
The Seventh to Ninth Week 
At present, product-oriented approach and process-oriented approach are the main two writing teaching methods. Teachers give a topic, and then students write the composition, and at last teachers access students’ compositions. This is the writing model of product approach. In contrast, process approach treats writing as a complex psychological cognitive process and language communication process. It contains seven steps: planning, targeting, organizing, drafting, evaluating, editing and rewriting. Therefore, taking the students writing situations into consideration, the researcher put forward the following writing model for writing training, which included five steps, based on the process approach,

(1) Analysis of Sample Writings

The first step is to analyze some sample writings. The researcher chose some writings and analyzed them from two aspects. From the macroscopic aspects, the analysis concentrated on semantic coherence, text structure and logical connection between sentences. While from the microscopic aspects, the analysis mainly focused on grammar and lexical cohesive devices. These analyses have made a consolidation of what they have learned a couple of weeks before.

(2) Preparation before Writing

Teachers play an important role in English writing teaching, so the researcher should know how to play a guiding role in writing teaching so as to improve the effect of English teaching. In this step, with the help of some activities, for example group discussion, debate, the researcher helped the students identify the genre of the given written task; generate ideas and information and plan structure and procedure. After the preparation, students were ready to write an outline by using some key words and topic sentences.

(3) Drafting

The students were asked to write their compositions in this step. In the process of writing, the researcher reminded students to pay attention to the requirements and structure of the written assignments. In addition, there was also a need for researcher to remind students not to pay much attention to the detailed problems, such as whether the word they chose was proper or not and the sentence was grammatical or not.

(4) Revision 

The draft should be revised after it is finished. The researcher divided the revision into three stages. Self-revision was the first stage. The students were required to read their compositions，to figure out the incoherent parts and then modify them by deleting and adding .The revision was focused on the grammar, spelling and punctuation should also be focused on at this stage. The second stage was peers revision. Students who modified writings for fellow students would not only help their peers, but also learn how to improve their own writing skills. At last, the researcher modified the writings. At this stage, the topic, paragraph structure, contents and semantic coherence were highlighted. Moreover, it was important to point out the good points of students’ compositions.

(5) Rewriting


The last step was to rewrite the composition. After the modification made by the students themselves, peers and the researcher, the students rewrote their writings.

In a word, in this writing training process, the researcher’s guidance was given at three stages: the guidance before writing, guidance while writing and guidance after writing. 

The Tenth Week

In the tenth week, the researcher interviewed some students, they were asked to tell their feelings freely about the activities used in class to improve their writing ability. Six students took part in the interview, three boys and three girls, with low, middle and high writing ability. The interview questions are as follows:

(1) Have you realized the importance of using cohesive devices in English writing?

(2) Do you think you have mastered the five cohesive devices?

(3) Do you think you have made progress in English writing?

(4) Please make your free comment on my work in the past ten weeks.

After that, the students were required to write a composition with a given topic individually. The purpose of this task was to see whether the students had made some progress after the training of cohesion and coherence and writing practices. The students had 30 minutes to finish the task. Course textbooks, dictionaries or any grammar books were not permitted. The written assignment is mentioned in appendix three.
3.4 Data Collection and Analysis

In this part, the data, interview and written tasks, collected from the action research will be presented and analyzed. 

3.4.1 Analysis of the Interview
    As the students’ English level is not high, the researcher used Chinese to interview them and the interview questions are answered in Chinese too. But for the sake of understanding, the author presents the interview questions here in English. The students’ answers to these questions are presented as follows:

(1) Have you realized the importance of using cohesive devices in English writing?

All the six students have realized the importance of using cohesive devices in English writing, and they have also realized where the major problem of their writing lies. They think they should pay more attention to cohesion and coherence in English composition writing.

(2) Do you think you have mastered the five cohesive devices?

    Five of the six students think most of the cohesive devices presented in the table are not difficult to understand and apply in their composition, but there are still some phrases misunderstood, such as “on the contrary” and “in contrast”, “therefore” and “thus”. So, maybe they need more practice.

(3) Do you think you have made progress in English writing?


Four of the six students think they have made better progress in writing than before. They could write a more coherent composition now.

(4) Please make your free comment on my work in the past ten weeks.

All the six students think the past ten weeks’ work is very useful for their writing. Their awareness of cohesion and coherence in their composition has been developed. Besides, the knowledge of cohesive devices and paragraph structure helps improve their writing quality and get a higher score. As the time spent on the explanations and practices is shorter, they have more time to remember and consolidate the new knowledge. 

From the interview above, the students thought their cohesion and coherence awareness and writing ability had been improved with the help of the ten--week work, but most of them felt cohesion and coherence were still a major problem in their writing. The cohesion theory helps them write coherent compositions, but their language proficiency still needs to be developed. Furthermore, they need more time to learn the new knowledge.  

3.4.2 Analysis of the Two Written Tasks                 

Written task one is completed before the action research and written task two after the action research, and the comparison of them is illustrated and analyzed as follows.

The following table is the average scores of the two written tasks.

Table 3.2 The Average Scores of the Two Written Tasks.

	
	Average scores

	Task one
	15.1

	Task two
	18,2


The data show that the average score of written task two is 18.2, which is obviously higher than written task one. This means that students’ writing ability has been improved, but whether the improvement is related to the ten-week’s training or not is unclear. So the frequency of the cohesive devices students used in the two written tasks is analyzed in the next section.

The following table is the frequency distribution about the five cohesive devices of the two written tasks. All the cohesive devices used in students’ two written tasks are counted.

Table 3.3 The Frequency Distribution about the Five Cohesive Devices 

	Cohesive devices
	Lexical cohesion
	reference
	conjunction
	substitution
	ellipsis

	titu
	Task one
	Task two
	Task one
	Task two
	Task one
	Task two
	Task one
	Task two
	Task one
	task two

	average
	19.1
	21.3
	17.1
	18.5
	6.0
	7.2
	0.2
	0.3
	0.1
	0.2


The data in the above table are the average numbers in regard to the five cohesive devices students used in their two written tasks. It is clear that, after the action research, the frequency of the five cohesive devices students used in their writing increased. The average number of lexical cohesion is 21.3, reference, 18.5, and conjunction, 7.2, which means the training, is helpful and they are aware of the importance of using cohesive devices. The data show that there is no significant difference in using substitution and ellipsis in the two written tasks.

Besides, the data also show that there is a big difference of frequency in using the five cohesive devices. The most frequently used device is lexical cohesion, and then reference, while ellipsis and substitution are used not so often. Senior high school students mainly depend on lexical cohesion and reference to make a coherent composition, and the former research also shows that lexical cohesion and reference play a more important role in writing quality, especially in lexical cohesion. Xu Weicheng (2000) pointed out that there is a significant difference of the usage of cohesive devices in the quality of college students’ compositions and the difference mainly lies in the usage of lexical cohesion. After the action research, the frequency of conjunction also increased, which means that the use of conjunction is very important in students’ compositions and it helps to create a coherent and well structured composition. 

Chapter Four 

Reflections, Limitations and Suggestions 

4.1 Reflections

Through the investigation and planned actions, the researcher has learned a lot in terms of students’ writing situation. Meanwhile, the students have made considerable progress in their writing. The study proves that teaching cohesion is of great significance to develop students’ writing ability and it has a close relationship with the quality of students’ compositions. Therefore, English teachers should strengthen grammatical and lexical cohesion in English writing teaching. This requires teachers to have a good command of cohesion and coherence theories. And it’s urgent for English teachers to enrich their theoretical knowledge and use it to guide their writing teaching.

This action research is effective in enhancing students’ awareness of using cohesive devices and coherence in their writing and it provides the researcher with an opportunity to apply the cohesion theory to her teaching practice, to combine theory with practice, to deepen the researcher’s understandings of teaching. It can be also applied to reading teaching. By doing so, students will find out the cohesive devices used in the passage and analyze the relation of meaning and hence grasp the coherent meaning and logical relations between sentences and paragraphs. As a channel of input, reading can act on writing, so the students will have a better command of cohesive devices and then apply them to writing properly.

4.2 Limitations of this action research

    To begin with, for the sake of college entrance examination, in this action research, the type of the written tasks is mainly argument compositions. English in China is for educational purpose and not for daily communication in natural setting. There are few native speakers around to talk with students in English, and the only thing they have to fight for is to pass English exams (largely written), so they have little pressure and motivation to communicate in English, using Chinese gives them ease and comfort. There is no limit to the kinds of text that students are asked to write, as long as it is useful for them and motivates them. Therefore, it is important to get students to write in different common everyday styles, which contain writing letters of different kinds, postcard, filling in forms such as job applications, writing narrative compositions, reports, magazine and newspaper articles etc. 

    Secondly, this thesis is only concerned with how to achieve composition coherence through the five cohesive devices. But, Using cohesive devices is only one factors to produce a good composition, the other factors include the knowledge of style and genre as well as language competence are also crucial in English writing, which are not involved in the action research.

What’s more, the time spent on the implementation of the action research is short. Cohesion and coherence are new knowledge to the students, so more time should be spent on explanations and practices of how the cohesive devices can be used. Furthermore, the students also need a fair amount of writing practice to achieve coherence in their writing.  

4.3 Suggestions for English Writing Teaching

    The data analysis above shows that teaching cohesion is of great significance to develop students’ writing ability, and it is a somewhat effective way to teach writing. To make it more effective, the following suggestions are strongly made to be taken.

4.3.1 The Correction of Students’ Writing

Mistakes are a natural part of the language learning process, and over correction by the teacher can have a negative effect, so the written work covered in red ink underlings and crossings-out is depressing. Correction is more likely to be helpful, and less dispiriting. One of the ways that teachers avoid the over correction problem is to focus on one particular mistake of grammar, or spelling, or punctuation, when correct a written work. This not only makes student concentrate on one specific aspect, but also cuts down on the correction. (Harmer 1991)   

One technique that teachers use is to devise some written symbols, for example, gr for a grammar mistake, sp for a spelling mistake. Teachers can write symbols in the margin for drawing students’ attention to their errors, and students should be asked to correct the errors themselves when they get the written work back, with the help of teachers’ written symbols. This helps to make the correction less damaged.

Another technique which can help students improve their written work effectively is that teachers rewrite a short part of students’ written work. Teachers take only the content of students’ work, without regard to what they have written linguistically. This is likely to be more effective for students to compare the short part of language well constructed by the teacher with their own than only go back over their errors. (Lewis and Hill 90)

Correcting is a time consuming and frustrating work, so teachers can use class discussion to correct written work. Teachers type out some sentences from students’ written work, some of which is correct, and some of which contain typical errors made by lots of students in their written work. Students’ work is to identify the correct sentences and to correct those which contain errors in groups. Students are more inclined to this activity than just look through their own work. (Lewis and Hill 90)

Although the error identification is very important, teachers should also write a comment about students’ written work. Moreover, the comments need to be descriptive rather than judgmental of students’ writing weakness, such as “I really love your story, but you must pay attention to your handwriting”.

4.3.2 The Roles of the Teacher

The teacher needs to play some roles when students are asked to write. The roles that the teacher plays, such as motivator, resource and feedback provider, which are especially important, are not enough for present writing teaching. So some new roles are put forward: writer, reader and coach. 

A teacher should be a writer, which means that the teacher should write compositions himself or herself before he or she assigns written task. In addition, the teacher should also practice to write essays in different genre and styles in free time. It is obvious that if the teacher can not make a well-organized and coherent essay, how he can teach students to achieve a coherent one. So teachers should write extensively and frequently.

A teacher should be a reader, which means that the teacher should read students’ works as a genuine reader and try every possible means to show his interest and cares in what the students have written. He is not an error hunter, who just finds out the errors and scores their compositions.

A teacher should be a coach, which means that the teacher should be ready to supply information and language and give students instructions when necessary. For example, in order to help students to write a coherent paragraph, the teacher can apply the steps: the training of cohesive devices, the training of paragraph development and the training of paragraph writing.

4.3.3 The Writing Method

As is discussed in the previous part, many teachers still use the traditional way of writing teaching method, i.e. grammar translation method, in English writing teaching. This method hardly helps students improve their writing ability and get a high score. Therefore, teachers should adopt appropriate writing teaching methods for students. For instance, genre approach can be combined with daily writing teaching. In a genre approach to writing, students study texts in the genre which they are going to be writing before embarking on their own writing. Thus, if teachers want students to write a letter, the typical model of such letters should be given to students. Students who are writing within a certain genre need to consider lots of different factors. Such as the topic, the conventions, style of the genre and the context in which their writing will be read, and by whom, though many students’ writing works do not have an audience other than the teacher. (Harmer 2001)
Conclusion
Writing, as a written communication form, is used to convey ideas and communicate with readers. The requirements of wring for high school students in college entrance examination are becoming higher and higher, so more and more teachers and students have realized the important role in English language teaching.

During the teaching practice, the author found that the quality of students’ compositions was low and there were many problems in them, especially the cohesion problem. Besides, the grammar-translation method is still used in the writing class, which mainly focuses on grammar and vocabulary. The author conducted a questionnaire investigation to figure out the writing situations of senior two students The results of the questionnaire also show that the students lack cohesion and coherence awareness when they create compositions. There are many factors in achieving high quality writing, and cohesion is only one factor of them, but using various cohesive devises is one of the major criteria to assess students’ writing ability. So the researcher conducted an action research project based on the cohesion theory.

At the stage of implementation of the action plan, the researcher introduced the five cohesive devices and the writing practice designed by the researcher herself. After the implementation of the 10-week action plan, the data show that both the average score of students’ compositions and the frequency in using the five cohesive devices in students’ compositions increased, that is to say the cohesion and coherence awareness of students in their English writing enhanced and their ability to achieve coherent compositions improved. Besides, the data also show that there is a big difference of frequency in using the five cohesive devices. The most frequently used is lexical cohesion, and then reference, while ellipsis and substitution are used not so often. 

In a word, the 10-week action plan is effective and it helps to enhance students’ c

cohesion and coherence awareness in their writing, but there are still some limitations of this action plan. For instance, the time spent on the action plan is short, the interview of the students after the action research shows that they need more time to practice. Furthermore, this thesis is only concerned with how to get compositions coherence through the five cohesive devices, and the students still need other techniques to improve their writing ability.

At last, the author also presents some suggestions for English writing teaching. Teachers should pay more attention to the correction of students’ compositions, and avoid over correction. The feedback needs to be more descriptive, rather than judgmental. Teachers should also adopt appropriate writing teaching method for students. The grammar translation methods hardly help students improve their ability to achieve coherent compositions. Teachers need to play some roles when students are asked to write, such as a writer, a reader and a coach.
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Appendix I
书面表达

一份好的报纸是读者铺垫生活的砖石，扮演人生的参照物，它可以让读者因丰富而渊博， 因渊博而睿智，因睿智而魅力永恒。请根据表格中的内容写一篇关于报纸的英语短文。

	报纸的分类
	根据不同的发报时间分为日报，晚报，周报等。

	中国较有影响的报纸
	人民日报（我国最重要也是最受欢迎的报纸）光明日报

	报纸的作用
	1. 告知国内外最新政治，经济及军事事件。

2. 获得更多知识，开阔眼界。

3. 当代文明快速发展，必须读报了解国内外事件以取得更大进步。


注意：（1）短文必须包括表格内容，可适当增加内容使行文连贯。（2）词数100左右。（3）开头已经写好，不计入总词数。

参考词汇：有影响的 influential 军事的 military  开阔眼界 broaden one’s outlook 文明 civilization

A Good Sample Writing

As we all know, most people enjoy reading newspaper in their spare time. Reading newspapers is a part of our daily life at present.

    According to different time that newspaper is published, it can be divided into daily newspaper, evening newspaper, and weekly newspaper and so on. In China, there are many kinds of influential newspapers, such as People’s Daily and Guangming Daily. People’s Daily is also the most important and popular newspaper in our country. 

    Newspapers have good effects on us. First of all, they can inform us the latest politics, economy and military events at home and abroad. Second, we can obtain more knowledge and broaden our outlook by reading newspapers. Third, with rapid development of modern civilization, people must read newspapers to know domestic and foreign events in order to make great progress.

Generally speaking, it is useful for us to read newspapers. People should enjoy the pleasure of reading newspapers.
Appendix II
书面表达

假如你是李华，是《二十一世纪英文报--中学生版》的一名编辑，最近收到很多中学生读者的来信, 咨询如何提高学习成绩。请你写一封100词左右的回信，刊登在报纸上回复广大读者，信的内容如下（信的开头已给出，不计入总数）：

   1：好的学习习惯是提高学习成绩最关键的因素之一;

   2: 在学习中选择合适的环境，注意听课，及时复习，做笔记等：

   3：鼓励中学生朋友树立信心

A Good Sample Writing

Dear readers:

    I am very glad to receive your letters and it’s my great honor to reply to you.

As for your question how to improve your marks, I will give you my opinions. In the following, some suggestions will be explained in detail.

    First, good learning habit is one of the key elements to improve one’s marks. Therefore, you should form good learning habit in the process of learning. Second, you should choose appropriate environment, pay attention to your classes, review in time, make notes and so on in your learning. Third, self-confidence is very important for everyone. Thus, you should build your confidence and carry out some measures in practice, not just to think how to improve your marks.

Thank you for your letters, and I am looking forward to your good news.

 Best wishes!   

                                                     Yours,                

                                                     Li Hua 

Appendix III           

Questionnaire on the English Writing and Study Strategies

of Grade Two Students in Senior High School

Dear students:

After a term’s study in grade one, you probably have adapted to the study and life of senior high school. This questionnaire aims to get further exploration of your current state of English study, especially to improve your writing. Please follow the requirements, choose your answer and put it in the bracket.

  Your class------                            Your gender------   

1. 1. Do you like English writing?

A. I love it   B. I like it   C. just so so   D. I don’t like it 

2. What is the most difficult part in your English study? 

A. listening B. speaking C. reading D. writing E. vocabulary F. grammar
3. Which part are you most good at in English study?

A. listening B. speaking C. reading D. writing E. vocabulary F. grammar  

4. Which part do you value most?

 A. listening B. speaking C. reading D. writing E. vocabulary F. grammar

5. Do you make an outline before you start writing?

A. every time   B. sometimes   C. rarely

6. If there is some Chinese which offers you the clue information on your writing topic, what is the proportion of your word-by-word translation?
A 100%    B 75%    C 50%    D 25% 

7. What is your thinking mode in writing?

A. direct English thinking mode   

B. come up with the Chinese sentences first, then translate them into English
8. What do you value most in writing?

A. vocabulary                              B. grammar 

C. understand the title and requirement   D. structure and organization

9. Do you initiatively put the writing methods and skills to use in writing?

A. every time B. often C. sometimes D. never

10. Do you ever consider using conjunctions to make your article coherent?

A. yes       B. rarely       C. never

11. Will you read and check after you finish writing?

A. every time   B. sometimes   C. no, I won’t

12. What will you do after the teacher marks your composition?

A. read carefully and correct the mistakes

B. have a rough reading, but won’t correct the mistakes

C. only pay attention to the score

13. What is the main problem in your writing? 

A. fail to meet the requirement of the question

B. lack of main information  

C. vocabulary    D. grammar    E. organization and structure

14. Do you have the habit of writing in English?

A. every day B. often C. sometimes D. never

15. Which one do you think the teacher values most, listening, speaking, reading or writing?

A. listening B. speaking   C. reading    D. writing

16. Does your teacher teach cohesion and coherence? 

A. often   B. sometimes   C. rarely   D. never

17. What does your teacher focus on when he marks your composition?

A. grammar   B. vocabulary   C. organization and structure    D. the content and information 

18. Does your teacher’s present teaching mode effective?

A. very effective   B. effective   C. not really    D not at all
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