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论高中英语课堂教学中跨文化交际意识的培养
学科教学（英语）
硕士研究生：陈旴                 指导教师：梁茜
摘要  在大多数学校的英语教学中，应试教育已经根深蒂固了。各种各样的模拟考试以及重视考试分数给学生也造成了很多的精神上的负担，他们的学习目的主要都是为了顺利成功地完成高考。目前，英语教育的普遍问题是，大多数学生都不能把他们所学的英语运用在实际的交际情景中。高考试卷中的一些内容很多都是和语言的基础有关。目前高中英语课堂中比较常见的文化教学方式是“知识传授型”的文化教学和”任务型”的文化教学。后者更倾向于教师与学生的互动，学生的兴趣和学生的文化体验。很多高中生在英语口语，词汇，阅读能力和写作能力上的欠缺也会阻碍他们跨文化交际意识的培养。不少高中生的跨文化交际意识也比较淡漠，他们花了不少的时间在记单词，语言知识，语法，词法，句法上面。

大英百科全书上对于文化的定义有160多种。语言学把文化狭义地定义为：一个国家的习俗，习惯，思想方法，人们的相互关系等等。文化意识又有四个方面的内容，它们是：文化知识，文化理解，跨文化交际意识和能力。跨文化交际意识不仅包括辨别本国文化和外国文化不同的敏感度，也包括对于本国文化的自觉性。后者比前者更为重要。“课标”就不同阶段的教学对文化交际意识的培养提出了具体的要求。因此，在英语教学中，我们应该考虑引入更多与本国文化相关的知识，帮助学生在学习外国文化的同时积累更多的本国文化背景，习俗等文化知识。

作为英语教师，也应该具备相关的跨文化交际知识和意识。首先，改变传统的英语教学理念，彻底执行课标有关对文化意识培养的要求。其次应该加强自身对于文化多元化的理解和学习。最后，我们必须看重本族文化。
培养高中生跨文化交际意识的策略和途径，如：开设有关词汇和交际中的文化差异的讲座和尝试任务型文化教学和学习。
关键词：新课标 英语教学 高中英语课堂 文化 跨文化交际意识 文化差异
On Raising EFL Learners’ Intercultural Communication Awareness in
Senior High English Class
Abstract

MA Candidate: Chen Yu               Supervisor: Liang Qian

Examination-oriented education system has been ingrained in English Teaching in most schools .Students are burdened with much more pressure by different model exams and scores in order to successfully pass the college entrance examination. Nowadays, the common problem of English learning is that most students can not use the English they have learned in real communicative situation. Some of the contents in the College entrance examinations are mainly related to the basic knowledge of vocabulary and grammar specifically embodied in the multiple-choice test , cloze test , error correction and sentence completion .As for cultural learning, there are mainly two different orientations in senior high English class. One is called “ knowledge-transmission-based learning” or “fact-based learning”, the other approach is  called “task-based learning”, which is interactive, experiential and care more about students’ own interest. Many senior high school students’ weaknesses in oral English, vocabulary , reading comprehension and writing may be the barriers in teachers raising their intercultural communication awareness. As the exams are knowledge-focused and the culture-teaching is knowledge-transmission-based in senior high schools. Students’ intercultural awareness is insufficient, too. Students spend much time learning language knowledge, memorizing words and grammar, and doing many exercises about morphology and syntax.

According to the statistics in Encyclopedia Britannica, there are about 160 different kinds of definitions of culture in the world. The culture, which is studied in Foreign Language Education and Linguistics, is a relatively narrow sense of culture, including a nation's customs and habits, ways of thinking, mutual relationship so on and so force. Four aspects are used to define “Cultural Consciousness” or “Cultural Awareness”. They are “cultural knowledge, cultural understanding, intercultural communication awareness and intercultural communicative competence”. Intercultural communication awareness consists of not only the sensitivity to distinguish the differences between national culture and foreign culture, but also the self-awareness of one’s native culture which seems to be more important than the former aspects." New Curriculum Standard " has specific goals for the education of cultural communication awareness on different stages of teaching. Thus, we think, more contents related to native culture should be timely introduced in English teaching to make students learn about native culture and accumulate cultural backgrounds, social customs and other aspects of knowledge attentively, when learning foreign culture.

Teachers should have such cultural knowledge and awareness. Firstly, we should change the traditional teaching concept and fully carry out the requirements of New English Curriculum Standard. Secondly, we should strengthen the learning and understanding of cultural diversity. Thirdly, we should value our native culture.

As for raising students’ intercultural communication awareness, we need to give them lectures regularly in class on cultural issues related to the materials in the textbooks. The author attempts to suggest lectures on cultural factors in communication and cultural differences and cultural connotation in vocabulary. Task-based teaching approach could help gain more of communicative knowledge and have more opportunities to practice oral English.

The new curriculum standard points out that the high school English curriculum should establish diversified evaluation system aiming to promote the comprehensive language skills of students. Therefore, multi-evaluation system is suggested by the author.

Key words: the New Curriculum, English teaching, senior high English class, culture,  intercultural communication awareness, cultural difference 
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Introduction

When people from different cultures meet each other, they bring their "taken for granted" meaning structure from their native culture. They continue to choose actions consistent with the way they've been used to and continue to interpret actions with their own culture. It is inevitable that the failure of communication across cultural boundaries will happen unless people can recognize the existence of cultural differences and take action to learn about and understand them. They must admit that one culture cannot be judged by the standards of another. This is “cultural relativism” and it is important to understand this concept and it’s inappropriate to judge others according to your own values. Therefore, being unaware of cultural differences may lead to cultural misunderstanding, which definitely cause trouble in real-life communication. Language mistakes will be easily understood by others, while mistakes in pragmatics and cultural misunderstanding leading to unsuccessful communication cannot be tolerated. Wolfson comments,“In communicating with foreigners, native speakers tend to be rather tolerant of errors in pronunciation or syntax. However, violations of rules of speaking are often viewed as bad manners since the native speakers seem to be aware of sociolinguistic relativity” ( 62 ). The ultimate aim of English teaching in senior high schools is to make intercultural communication come true., which is also the one of the requirements of New Curriculum Standard. That is to communicate with others from different cultural backgrounds. Therefore, it is necessary for teachers to give the instruction of cultural differences and to provide an environment in which students are given the opportunity to achieve  intercultural communication successfully within the mainstream culture as well as their own culture.

    The way students perceive the world and they communicate with people have been greatly influenced by the intercultural communication. As students learn skills from culture-based language teaching, they could truly speak the language of others and effective interact with others. They have the ability to deal with and fully experience the whole culture rather than just its language. The author proposes giving lectures about cultural differences in vocabulary and communication, and attempting to use task-based cultural teaching and learning to raise students’ intercultural communication awareness.
The author firstly analyzes the status quo of senior high English teaching from the four aspects. They are test-oriented education, knowledge-focused College Entrance Examinations, knowledge-transmission-based cultural learning and learners’ problems, which may hinder cultivation of students’ communication awareness across cultures. Then the author introduces the requirements from the New Curriculum Standard on fostering students’ intercultural communication awareness, which is necessary and important for English teaching in Senior high schools. And the author carefully defines culture in intercultural communication awareness, intercultural communication and intercultural communication awareness. Finally, the author attempts to put forward suggestions about the methods of fostering English teachers’ intercultural communication awareness in senior high schools and suggest giving lectures on cultural differences and using task-based teaching learning approach to foster EFL Learners’ Intercultural Communicative Awareness in Senior High English Class.
Chapter One

The Status Quo of Senior High English Teaching

1.1 Test-oriented Education
    After a long time of exploration and reform, basic education in China has made great progress in many aspects, especially in the implementation of quality education, and in the improvement of the teaching quality of high schools. However, there has still been an awkward situation of English teaching in which time has been spent too much on English with low efficiency in many high schools for many years. And examination-oriented education system has been ingrained in English Teaching in most schools where English learning is aimed at the" the test of English".

   The goal of such exam-oriented English teaching is not to improve students' comprehensive language ability, but rather to train students to get good results in tests. What to teach is decided by what will be designed in the test, so a large number of exercises and model exams have taken place of comprehensive training of basic language skills --- listening, speaking, reading and writing, which means all the teaching activities are based on examinations. 
1.1.1 The Background of the Test-oriented Education

    English, as an important subject of basic education, was listed as a suggested subject in the college entrance examination in the late 1970s and became one of the entrance examination subjects two years later. Until the mid of 1980s, College English Test Four(CET4)  and College English Test Six(CET6) became popular and necessary among college students. In addition, English is a compulsory subject the of undergraduate entrance examination. By the end of 1990s, PETS (the public English test) had been designed for non-English students. What’s more , there are some other different kinds of tests for different levels of English profession in the country and provinces, which shows the importance of learning English. Of course, these English tests not only play an important role to check the examinees' English level but also promote the development of English Teaching in China. However,  this exam-oriented English education also have caused some disadvantages. With the background of highlighting Enrollment rate, most schools only emphasize students’ scores in tests and teachers also only impart grammar and language knowledge which will be tested in the paper in class. Both teachers and students only care about scores, ignoring the profound culture behind the language and the ultimate goal of learning English, which is to correctly and appropriately communicate and exchange ideas with foreigners, in other words, to achieve successful intercultural communication.

1.1.2 The Disadvantage of Test-oriented English Education 

   Firstly, exam-oriented English education changes EFL learners' motivation of learning English, which originally is to master the necessary basic skills of English, and improve English level through learning English. However, the purpose of learning English among many EFL learners has become more practical nowadays, that is to pass the college entrance examination and be more superior to others in the job hunting later in the future, which give students great pressures. So, at the beginning of learning, from the survey by author about attitudes towards English learning among some senior high school students from senior grade one to grade three , the author found most students from senior grade one are more enthusiastic in English learning than the ones from senior grade three, because most of the students from senior grade one still have a solid foundation after three-year-study in junior high schools, in which the English language learning is much easier than that in senior high schools. But after the further study in senior high schools and with reading vocabulary increasing, students are burdened with much more pressure by different model exams and scores in order to successfully pass the college entrance examination, gradually losing the confidence and enthusiasm in learning English.

At the same time, guided by the syllabus of college entrance examinations, English teachers tend to focus on designing exercises for tests and training students’ examination-taking skills .And the teaching content is not mostly based on the cultivation of the students' thinking ability and the spirit of innovation but only on the content of exams, ignoring the development of students' learning habits and effective learning strategies.

   Secondly, it leads to a tendency that the importance of knowledge is superior to the development of students' communicative ability. Nowadays, the common problem of English learning is that students can not use the English they have learned in real communicative situation, which results from the wrong teaching principle that grammatical rules is the centre of English teaching, rather than the training of students’ practical language ability. Therefore, to correctly figure out the essence of language and find out the purpose of foreign language teaching, as well as to balancing the relationship between knowledge, skills and the use of language is another key issue of English teaching and research.

Thirdly, exam-oriented English teaching ignores the idea of formative evaluation, which is based on the "2000 - 2010 total goal of national basic education curriculum reform" put forward by the Education Department, which aims " to remove the bias of exam evaluation that stresses too much on the memory of knowledge, to emphasize the selective and competitive trend and to establish a proper evaluation system in which the learning process is paid more attention to than the learning results with multi-evaluation system and diverse evaluation methods." In the process of exam-oriented English teaching, teachers seldom pay much attention to students' daily study performances, the achievements as well as the development of emotion, attitudes, strategies and other qualities, therefore, most students have negative attitudes to learning English, which is hard for students to effectively control their own learning process and to gain a sense of accomplishment and self-confidence while learning English.
1.1.3 Knowledge-focused College Entrance Exams
In the current situation, English teaching in some senior high schools especially in rural areas emphasizes grammar, syntax and language communication, ignoring cultural factors and non-verbal communication. Teachers tend to focus on language knowledge rather than guiding students how to learn and understand a lot of Western cultures and how to have access to cross-cultural communication knowledge. Besides, they pay little attention to broadening students’ cultural horizons, which is not proper. 
The main reason is that China's foreign language teaching ignores the culture factors of the target language and is restricted by the entire education system and examination system. According to China’s national conditions, the exam often plays the role of a baton. As the College Entrance Exams are mostly knowledge-focused, EFL teaching has to be language-oriented in order to help students to pass the most important exam in their life.

 Some contents in the College entrance examinations are mainly related to the basic knowledge of vocabulary and grammar specifically embodied in the multiple-choice test , cloze test , error correction and sentence completion . Some of them belong to the test of vocabulary and grammar and others the combination of the two. The multiple-choice tests mainly students’ knowledge of the grammar, vocabulary and situational communication. Cloze test mainly tests students’ ability to distinguish the differences of synonyms. Error Correction focuses on a comprehensive test on students’ knowledge of grammar and vocabulary.

In College Entrance Exams of some provinces, there are many specific items in exams to examine students’ knowledge of vocabulary or grammar .The knowledge of language, especially, the vocabulary and grammar naturally become the focus of test items of the College Entrance Examinations in many provinces around the country.

The following table shows the distribution of the multiple-choice test for language knowledge in the multiple-choice test in College Entrance Examinations of 2012 from provinces and municipalities.

Chart 1.1
	test-sites /provinces
	Beijing
	National II
	Shandong
	Jiangsu
	Hubei
	Hunan
	Tianjin
	The total

	tense/voice
	21,23,
27,32,
	9
	31,35
	21,22,23
	
	22,2730,34
	3,4
	21

	clause/

conjunction
	22,26,
29,31
	7，19
	23,26,2832,33
	24,26
	24,

26
	25,31

33
	5,10,

13
	22

	non-predicate verbs
	25,33
	15,18
	27
	31
	31
	21,2329
	7,12
	12

	verbs/

verb phrases
	
	10
	25
	28,30
	26,

27,28,29
	
	6,8
	12

	prepositional/ phrases
	25,24,

34
	14
	30
	32
	30
	
	11
	7

	modal verbs
	
	8
	8
	8
	
	28
	
	4

	pronoun
	
	11
	24
	24
	
	24
	1
	5

	noun
	
	
	34
	34
	21,

22
	
	
	3

	adjective/

adverb
	
	12,17
	
	25,27
	23,24,25
	
	9
	8

	article
	
	16
	21
	
	
	
	
	3

	other sentences
	
	
	
	
	
	35
	
	1

	inversion
	
	13
	13
	
	
	32
	
	3

	subject-predicate
	
	
	
	
	
	26
	
	1

	subjunctive
	28,30
	
	
	34
	
	
	15
	2


According to the table above, it can be easily noticed that there is mainly one aspect tested in the multiple-choice test---- grammar. As we know, there are 15 or 20 items in the multiple-choice test of one volume, depending on different test sites. In seven provinces except Hubei, the items for grammar knowledge take up 50% of the multiple-choice test. The knowledge of tense and voice, clauses, conjunctions and non-finite verbs are tested too. The knowledge of vocabulary, verbs, prepositions, modal verbs, pronouns, adjectives and adverbs are tested more frequently ,which account for about one-third of the number of all items in the multiple-choice test.
Look at cloze test in the following table, which shows the distribution of items for grammar in eight provinces’ College Entrance Examinations.
Chart 1.2
	
	noun
	verb
	Adjectives/ adverbs
	Preposition
	Conjunction
	pronoun

	Beijing
	6
	9
	3
	1
	1
	

	Class standard volume
	7
	10
	3
	
	
	

	Tianjin
	6
	6
	4
	2
	2
	

	Hubei
	4
	9
	6
	
	1
	

	Hunan(12 items)
	3
	6
	3
	
	
	

	Shandong
	6
	10
	4
	
	
	

	Jiangsu
	4
	7
	5
	1
	2
	1

	National II
	7
	7
	5
	1
	
	


As can be seen from the analysis above, in addition to testing students’ reading comprehension, many items in cloze test are designed to examine students’ distinguishing ability of vocabulary. To do well in this part of the exam, students are supposed to understand the main idea of the reading passage, and carefully discriminate different meanings so as to make the right choice. In the cloze test, the test for vocabulary focuses on verbs, nouns, adjectives and adverbs, prepositions, and conjunctions.

Let’s take a closer look at the cloze test in the National College Entrance Examination of 2012. There is only two cloze related to intercultural communication and nonverbal communication in the total 20 clozes. According to the passage in the cloze test, we can find, even though the contents are about the culture itself, but students' vocabulary and sentence patterns are mostly tested.
The following is the cloze.
 Body language is the quiet, secret and most powerful language of all! It speaks  36  than words. According to specialists, our bodies send out more   37   than we realize. In fact, non-verbal communication(非言语交际) takes up about 50% of what we really   38  , And body language is particularly  39   when we attempt to communicate across cultures. Indeed, what is called body language is so   40    a part of us that it's actually often unnoticed. And misunderstandings occur as a result of it.   41   , different societies treat the   42   between people differently. Northern Europeans usually do not like having  43   contact(接触)

even with friends, certainly not with  44  . People from Latin American countries，  45  , touch each other quite a lot. Therefore, it's possible that in  46 ， it may look like a Latino is  47  a Norwegian all over the room. The Latino, trying to express friendship, will keep moving   48   . The Norwegian, very probably seeing this as pushiness, will keep   49   - which the Latino will in return regard as  50 _.

   Clearly, a great deal is going on when people  51  . And only a part of it is in the words themselves. And when parties are from  52   cultures, there's a strong possibility of  53  . But whatever the situation, the best  54  is to obey the Golden Rule: treat others as you would like to be  55 _.

36. A. straighter   

B. louder       C. harder     
D. further

37. A. sounds      

B. invitations   
C. feelings    
D. messages  

38. A. hope        

B. receive     
C. discover    
D. mean 

39. A. immediate   

B. misleading  
C. important  
D. difficult

40. A. well       

B. far         
C. much      
D. long

41. A. For example 

B. Thus       
C. However   
D. In short

42. A. trade        

B. distance     
C. connections 
D. greetings 

43. A. eye     


B. verbal  

C. bodily    
D. telephone

44. A. strangers


B. relatives 

C. neighbors

D. enemies

45. A. in other words   
B. on the other hand  C. in a similar way  D. by all means

46. A. trouble      

B. conversation 
C. silence     
D. experiment

47. A. disturbing 

B. helping  

C. guiding   
D. following

48. A. closer  


B. faster   

C. in   


D. away

49. A. stepping forward  B. going on 

C. backing away D. coming out

50. A. weakness  

B. carelessness 
C. friendliness 
D. coldness

51. A. talk   


B. travel  

C. laugh  

D. think

52. A. different  

B. European 
C. Latino  

D. rich

53. A. curiosity       
B. excitement 
C. misunderstanding  D. nervousness

54. A. chance   


B. time        
C. result   

D. advice

55. A. noticed    

B. treated     
C. respected  
D. Pleased

This article is an expository essay. The author maintains that body language is more effective than words, however, the body language is frequently ignored by people. In the process of cross-cultural communication, body language is of utter importance. The Latin American people and Norway are illustrated as examples. Finally, the author points out that whatever the situation we are in, the best advice is to treat others as you want to be treated. Or how you want to be treated by others depends on how you treat others. This is a good article on intercultural communication, but in the 20 questions, only 43 and 48 are truly related to culture and communication, the rest are hanging deceptive, mainly focusing on nouns, verbs, adjectives and usages of the vocabularies and identifying differences of synonym.
The contents of the test for the syntax in the error correction mainly involves the grammar including tense and voice, subject-predicate consistency, non-finite verbs, conjunctions, articles and so on. Students are required to correct the errors in a short passage with simple sentences and complex sentences having the basic syntax rules.
In some provinces and test cities, there is a blanks fill-in for syntax. Here is an example from 2011 Guangdong volume.

One Sunday morning in August I went to local music festival. I left it early because I had an appointment   16   (late) that day. My friends walked me to the bus stop and waited with me until the bus  17 (arrive). I got on the bus and found a seat near the back, and then I noticed a man   18   (sit) at the front. He   19   (pretend) that a tiger toy was real and giving it a voice. He must be   20   (mental) disabled. 
This is a special test for syntax in Guangdong Province’s College Entrance Exam. This test examines only the syntax part. Students are required to use the correct forms of verbs, adjective and adverb to fill in the blanks to make the sentences complete .

     From the analysis of several tests in College Entrance Examination paper above, syntax is tested most of tests of the College Entrance Examination. From a broad perspective, tests for grammar are commonly found in the exam, such as listening, the multiple choice test and reading comprehension. In the main angle of examination, some tests in the exam focus on the test for syntax , such as the multiple choice test, error correction and the blanks fill-in test for syntax.
      As College Entrance Exams are knowledge-focused, it definitely has a negative effect on EFL teaching and learning, English teachers emphasize the language points too much. Any knowledge of the language to be tested in the College Entrance Examination will be taught by teachers for fear that the students couldn’t pass or do well in the Exam. Such teaching is considered to be traditional and excessively time-consuming. Teachers explain too much and students have no choices but to learn the points passively. Eventually, many students may lose interest in English and the motivation to learn it, feeling bored. Or, even though some students have enough vocabulary or do well in English exams ,it does not necessarily mean that they have good intercultural communication awareness and can make successful intercultural communication. So that’s why we’ve often heard students saying, “I can understand my teacher’s English, but I can’t make myself understood or often feel confused when I’m communicating with foreigners.”
1.2 Culture Learning in Senior High English Class

     Senior high English teachers in China nowadays are well aware that language learning cannot be separated from cultural learning. They have started to guide students to conduct intercultural communication in the classroom and have made great progress in the past two decades. A number of wonderful work has been done on raising students’ cultural and intercultural awareness .

    However, we cannot solve all the problems we may meet in intercultural communication by merely understanding the role of cultural learning in the FL classroom. In other words, the realization of the importance on transmission of cultural knowledge alone does not necessarily contribute to the successful raising of intercultural communicative awareness. However, there is a tendency that the emphasis on knowledge learning is being shifted to the one on communication-oriented learning little by little.

1.2.1 Two Types of Cultural Learning

As for cultural learning, there are mainly two different orientations in senior high English class. One is to deal with foreign cultures as a collection of knowledge. A great deal of information would be provided by a teacher, whose teaching is assessed by how much information he or she has provided. Text-reading followed by question-answering is the usual process of this kind of cultural teaching. The input of information is focused on rather than the output of communication between students and teachers. It may be called “ knowledge-transmission-based learning” or “fact-based learning”, which emphasizes the memorization of facts and the correction of poor reading performances.

The other approach involves an interactive and experiential learning concerned with the learners’ own interest. It is called “task-based learning”, in which learning of cultural knowledge requires the ability to organize thoughts, to interpret facts and to act on them as appropriately as the native speakers do in their own cultural background. Learners are active participants in cultural knowledge learning instead of passive receivers of the cultural knowledge. And they are believed to be capable of decoding new information and reorganizing their knowledge. They will learn more effectively and enthusiastically if they are provided with the opportunities, instead of facts, to explore new ideas and new knowledge for themselves. What teachers mainly do is to initiate an activity in which learners are encouraged to take part as well as creating a real learning environment. In this way, teachers could enhance the learning effectively through interaction of different cultures.
1.2.2 The Different Characteristics of the Two Approaches

In the traditional FL classroom, foreign cultures are considered as an objective course which is supposed to be taught by the transmission of cultural knowledge from the teacher to the learner, which is like a one-way transition of information. How the learner likes about the information is of little concern. However, according to the task-based approach, cultures cannot be learnt or experienced objectively. In other words, to understand a foreign culture should be closely related with what happens in the learner’s minds. In the activities of task-based learning classroom, learners are able to interpret foreign attitudes, norms, values and beliefs based on their own cultural perspectives and to solve problems on the basis of their perception of the target culture and do things in a certain cultural context. They learn and experience foreign cultures subjectively because they are personally involved in the interaction of two cultures, which has laid a solid foundation for their intercultural communicative awareness and competence.

Learners are often provided with factual information about English speaking countries is by the textbooks on cultural teaching with the fact-based learning method. A static view which treats culture as something static is implied in the transmission of cultural knowledge. The formation and development of culture are not focused on in the textbooks, that is , how cultures come to be and what they seem to be like. On the contrary, the task-based learning approach treats culture as something always in the making, dynamic and moving along with symbolic markers. Above all, we should take it into consideration that how cultural assimilation and difference have been formed and how cultural conflicts have occurred and have been dealt with in real situations. In fact, mechanically memorizing factual knowledge does not help develop the practical capability in an authentic environment.

In addition, cultural learning is considered as a signifying practice in task-based approach. “A signifying practice is the practice of human behavior expressed in cultures, e.g. what do people mean by doing that or saying that? People involved in the practice understand the semantic implication of it, or we may say the practice signifies something metaphorical which other people from different cultural backgrounds may not be aware of ”(Werner Dalanoy 37-41). Therefore, cultural learning requires the exploration of these metaphorical meanings. The goal of exploring the metaphorical meanings may be only achieved by task-based cultural learning.

 Here are two examples of cultural learning in senior high English class. 

Firstly, when talking about the United States, most of English teacher tend to introduce students the geography, history and political system and parties. American literature, American art and music, sports and recreation, science and technology are also talked about. As for American geography, physical geography, population, the fifty states, the industrial section and the agricultural belts and main cities are taught. As for history, colonization of North America, the American War of Independence, the American Civil War, America before and during the First and Second World War is discussed. Teachers spend much time introducing such cultural background knowledge to students. For EFL learners, the rich cultural background knowledge about the United States is necessary, as it does not only help improve students reading comprehension ability , but also do good to their cultivation of intercultural communication awareness. However, even though our students have learned much of such cultural knowledge about the United States, they still could fail to communicate with Americans appropriately if they don’t know much about the country’s cultural formation and development. What’s more, the facts of history, geography, industry and agriculture about America do not directly  result in the successful communication across cultures.
   Secondly, the learning of idioms is an important part of cultural teaching. Idioms, part of language, are the essence of culture in each country. Most idioms in different languages convey the information of different language customs and express different cultural characteristics. Idioms are phrases or sentences with strong national and local color. Chinese and English idioms are both full of cultural features. Their components are mostly native elements due to their respective histories, cultural heritages, geographical conditions, religious beliefs, life experiences, and states of mind.The communicative value lies in its pragmatic meaning with a strong sense of cultural identity. The English and Chinese people with their different historical events have different historical backgrounds , which have provided rich and varied source materials for their idioms, and inevitably given a national color to the idioms in the two languages. Equivalents in English cannot be found for a number of Chinese idioms owing to such differences.

When we teach students these idioms by just explaining the conceptual meanings ignoring the cultural backgrounds and metaphorical meanings hidden in the idioms, students still couldn’t thoroughly understand the idioms, because many idioms have their connotative meanings. For example, the Chinese idiom " 挥金如土", means " spend money like water" in English. The reason why there are two different idioms for the same meaning is that China and the Great Britain have different geographical environment. China has large inland area with soil everywhere, in contrast, Britain is an island country, with a history of relatively developed seafaring which is reflected in the language with many phrases related to marine, ship and water related. 
1.3 Learners’ Problems

1.3.1 Low Overall Language Ability
 Many senior high school students’ weaknesses in oral English, vocabulary , reading comprehension and writing may be the barriers in teachers’ raising their intercultural communication awareness.

I mainly talk about students’ weakness in oral English and vocabulary learning.

At present, the phenomenon of China 's dumb English is widespread, in which people can read or write English well but are poor in spoken English. The status quo of English learning among the majority of senior high school students is that they can speak some English, however, their English is " Chinese thinking mixed with English form ". Students are usually interested in English and would like to speak it in class in their senior one; but English learning’s attitudes change in their senior two and in senior three, students are struggling to cope with the College Entrance Examination. Most of them prefer to spend much more time doing exercises rather than their oral English as the extra test for oral English is so simple while the one for written English is much harder in the College Entrance Exam. No wonder many graduates do well in written English but speak poor English or cannot make themselves understood by foreigners at all.
    Teachers and students do not have a positive attitude towards oral English practice. Most of the students think that the purpose of learning English right now is to pass the national College Entrance Examination. In their opinion, although oral English is important for communication but not in senior high schools and speaking ability can be improved in their future study and work. Some English teachers think that there are rare chances for most senior high school students to use English to communicate with foreigners in students’ daily life as they are busy preparing for the Exams so they don’t need to spend too much time and energy helping students practice oral English in senior high English class . What’s more, the national College Entrance Examination does not have the test for spoken English. There is an extra oral English test , which is so simple that nearly every one could pass and only for those who intend to major in English or to study some majors related to English . 
    In fact, we are learning English in order to communicate. Although our communication could be achieved by written English, yet oral English could make communication more vivid and effective sometimes. At the same time, strengthening oral English teaching is also good for learners' writing skills. However, because of the incorrect attitude to oral English learning among the students, the 'dumb English' phenomenon has not been eliminated.

And the limited environment for English language learning restricts oral English learning. Language environment in English learning is very important, our entire society lacks enough environment for people to practice their oral English. So do senior high schools. Much and good language environment cannot be provided for students. In other words, students are not given enough opportunities to speak English or practice oral English in class. The majority of Chinese senior high students communicate with each other in Chinese in English class and with English teachers. Some teachers even use Chinese to explain language points and grammar, and interpret words, phrases and text. Therefore, there are no real English communication between teachers and students in the English classroom, let alone the communication with foreigners. The less language environment provided for students, the poorer  oral English they will be. Not until are students able to speak English more not only in class but in their daily life, communicating with foreigners in English, they could realize how important to learn cultural differences and communicative awareness across cultures is. 

In my opinion, students’ traditional way of vocabulary learning leads to their weakness in the vocabulary.

Let’s take a closer look at the traditional way of vocabulary learning.

Quite a few students reflected that their vocabularies are always not enough when they are communicating with foreigners although they can do well in the College Entrance Examination and are good at written English . Or even though they could memorize a number of words , they still don’t know how to use these words correctly and appropriately.

 Vocabulary is one of the basic elements of language and is the foundation of language’s existence and development. Vocabulary learning is the base of language learning. To students in senior high schools, the traditional way of vocabulary learning is to memorize the spelling, pronunciation, the change of word forms and denotation of words. Many students lack interest and motivation in learning vocabulary in this way. As the College Entrance Examination is language-focused, students are not paying much attention to the cultural connotation of vocabulary. The absence of the cultural connotation of vocabulary lead to students’ incorrect and inappropriate understanding of some vocabulary, which often cause misunderstanding in communication across cultures and even communicative failure.
1.3.2 Insufficient Intercultural Communication Awareness
    As the exams are knowledge-focused and the culture-teaching is knowledge-transmission-based in senior high schools, students’ intercultural awareness is insufficient. They spend much time learning language knowledge, memorizing words and grammar, and doing many exercises about morphology and syntax. 

 Speaking of the United States, they know more facts about the history and geography than such intercultural factors as social customs and manners. When asked about China’s customs and manners, they know little too. 

As culture in China is quite different from that in the English-speaking countries, the rules for using Chinese are, in some ways , not the same as the ones for using English. Much evidence has shown that Chinese students may transfer their mother tongue references of language use to their English performance and fail in effective communication. Insufficient knowledge of cross-cultural pragmatic differences absolutely cause misunderstanding too.

It should be noticed that there is no criterion for evaluating the social rules of a language. Every language has its own characteristics. Constant allowances and accommodations have to be taken in consideration in cross-cultural communication. Speakers from varied cultures should be tolerant and respectful, otherwise we may see communication breakdown.
Here are several examples of communication breakdown between a foreigner and a Chinese without much intercultural communication awareness.

To a new-comer from abroad, a Chinese could sound like a immigration officer: what is your name? Where do you come from? How many family members are there in your family and who are they? Or even: How much money do you earn per month? Are you married? And so on. The new comer will surely be surprised if he is congratulated on putting on weight. He may find it funny if he is advised to put on more clothes because it is a chilly day. When the Chinese host sees him leaving, he will ask him to go slowly. On the other hand, in order to show his politeness and thanks, the Chinese guest upon taking leave may say that he knows the foreign host will have a lot to do the next day or apologize for having wasted so much of his or her precious time.
 Most of my students who have graduated have come back to visited me and admitted that though they used the new textbooks published by the People’s Education publisher when they were in the high school, their intercultural knowledge is insufficient. And they always find it difficult to communicate with foreigners effectively. Now, we have new syllabus and new textbooks again. However, we should shift our attitudes and methods of both teaching and learning foreign language.
Chapter Two

Intercultural Communication Awareness
2.1 The Definition of Culture 
Talking about culture relates to a question---how to define culture. “Culture” derives from the Latin word “cultura”, which basically means “farming, cultivation, and crops”. With the development of social civilization and the improvement of human knowledge, the definitions of “culture” have been extended continuously, and the connotation of “culture” also has been increasing. According to the statistics in Encyclopedia Britannica, there are about 160 different kinds of definitions of culture in the world. 

The following definitions of culture are just some of the famous ones: 

“Culture may be defined as what a society does and thinks” (Sapir 31).
“What really binds men together is their culture — the ideas and the standards they have in common” (R. Benedict 56).
“Culture is man’s medium. There is not one aspect of human life that is not touched and altered by culture. So culture here means personality, how people express themselves (including shows of emotion, the way they think, how they move, how problems are solved, how their cities are planned and laid out, how transportation systems function and are organized, as well as how economic and governmental systems are put together and function” (Edward T. Hall 60).
“According to anthropology, culture means the total life way of people and the social legacy the individual acquires from his group. Or culture can be regarded as that part of the environment which is the creation of man” (Clyde Kluckhohn 97).
“ Culture is a collection of beliefs, habits, living patterns, and behaviors which people，who occupy particular geographic areas，have in common more or less ”(D. Brown 34).
“Culture is a mental set of windows through which all of life is viewed. It varies from individual to individual within a society, but members of a society share important characteristics ” ( Xu Guozhang 41 ).
Brooks has said that “of the several meanings of culture, two are of major importance for us. Firstly, culture is everything in human life and secondly culture is the best of all in human life”. Brooks regarded culture as “Olympian culture”, or “culture MLA”, which includes literature, music and art of a country (20).

Seelye refers culture as “a broad concept that embraces all aspects of human life” (22). In his description, definition of culture means not only “Olympian culture”, but also “Hearthstone culture” which Brooks called before, or “culture BBV” (Beliefs, Behaviors and Values). This approach to the study of culture comprises the family life, personal relationships, philosophies, value systems and everything that makes up a society.
As we can see above, The connotations of culture is extremely rich, which can not be clearly or correctly defined, although many philosophers, anthropologists, historians and linguists have made efforts to find a satisfactory definition of culture from their different perspectives since the last century. However, there is a definition which is aroused by Oswalt has been popularly accepted in recent days, that is to divide culture into two levels: “the upper culture” and “the lower culture”. That is to say, people in general define “culture” in both broad sense and narrow sense.
From broad sense, culture refers to the material and spiritual wealth which have been created by humans in the process of social and historical development, including three aspects: material culture, system culture and psychological culture. In the perspective of narrow sense, culture refers to people's social customs, life styles, mutual relationship and so on. Culture is a very complex subject, different studies inevitably have different tendencies and focus on culture in different fields and the research into culture also differs from each other. 
On the foreign language education, the definition of culture and category should be made according to the features of target language and the various linguistic and non-linguistic cultural elements which influence learners’ learning, understanding, communicating of target language. That is to say, the culture, which is studied in Foreign Language Education and Linguistics, is a relatively narrow sense of culture, including a nation's customs and habits, ways of thinking, mutual relationship so on and so force. Chastain believes that the culture ,which is defined from the people's way of life, is considered as the basic and the most valuable content in second language cultural teaching. This kind of culture covers the most important and fascinating information which can fully interest learners in the process of second language learning (78).

In China, the NECS didn’t give clear information on how to teach culture in English classes, except for a few words of explanation in a short text about geography in Teaching Case 3 (2003: 39). However, it uses four aspects to define “Cultural Consciousness” or “Cultural Awareness”. They are “cultural knowledge, cultural understanding, intercultural communication awareness and intercultural communicative competence”. (2003: 7). According to the aspects above, we can explicitly decide that the content of culture teaching should be the general knowledge of “geography, history, ways of life, local conditions and traditional customs, literature and art, and value systems, norms of discipline.” (2003: 21).  And detailed descriptions of goals of culture teaching for different grades have also been designed, especially for Level Seven and Eight (Ten items of goals for Level Seven and six items for Level Eight). (2003: 22) Therefore, we can say that the national standards have given us much more room for further exploration and improvement on how to teach culture in English teaching in China. To draw a conclusion, even though there are so many different statements of the definitions of culture, such as the ones which have been mentioned above, five essential elements----religion, history, language, social organizations and values are definitely the ones which all cultures possess and can fully distinguish one culture from another. “Understanding these elements will enable us to understand the nature of culture better ”(Samovar 31). 
2.2 Definitions of Intercultural Communication Awareness

   According to NECS, the concept of “cultural awareness” comprises four aspects---- cultural understanding, cultural knowledge, intercultural communication awareness and intercultural communicative competence. In many articles at home and abroad, the term ,“cultural awareness”, is also interchangeably called “cultural consciousness” or “cultural sensitivity”. 
     To clarify the definition of intercultural communication awareness, we should make it clear what intercultural communication and intercultural communicative competence mean. The earliest research of Intercultural Communication was conducted in the United States, which is a country with numerous immigrants. The conferences on Intercultural Communication had been held in 1970s, which further established the academic position of the research of Intercultural Communication. Therefore, the Intercultural Communication which meant the communication between countries has developed the communication between races, nations, districts, industries and even two persons. “Intercultural Communication , in short, means the communication between the people from different cultural backgrounds”(Hu Wenzhong 141). Such cultural activities as the summit meeting between two countries, international trade, the communication between overseas students, showing the way for foreigners are all intercultural communication. And even some activities in which foreigners don’t need to communicate face to face are also called intercultural communication, such as reading books in foreign languages and watching western movies. In intercultural communication, both sides enter the same cultural background and no misunderstandings or communicative failure would happen if both sides consider the cultural background of the language they are using. Intercultural communicative competence is an attempt to raise students' awareness of their own culture, and in doing so, help them to interpret and understand other cultures. It is not just a body of knowledge, but a set of practices requiring knowledge, skills and attitudes. Therefore, it is necessary to first develop intercultural communication awareness. That is to say, if both sides have intercultural communication awareness, it’s more likely for both sides to achieve intercultural communication successfully.
   Intercultural communication awareness consists of not only the sensitivity to distinguish the differences between national culture and foreign culture, but also the self-awareness of one’s native culture which seems to be more important than the former aspects, for people are unconsciously least aware of own cultural features most of the time during the communicative process. Culture is subconscious, just as Edward Hall states, “Culture hides more than it reveals and it hides most effectively from its own participants. Years of study have convinced me that the real job is not to understand foreign cultures but to understand our own” (Hu Zhuanglin 227).According to Nida , if we want to achieve a successful intercultural communication, five kinds of sub-culture should be fully paid attention to----religious culture, ecological culture, material culture, linguistic culture and social culture.
   In broad sense, Intercultural communication awareness means “sense acuity, scientific understanding, appropriateness and self-awareness of cultural integration in intercultural communication”(Bi Jiwan 56)
   In language teaching, the definition of intercultural communication awareness is often expressed as the capability of understanding the features and contents of national culture (conventions, values, customs and styles) which mainly affects people’s thinking patterns and behaviors, and is also expressed as the sensibility and flexibility about different thinking patterns of national culture and foreign culture when intercultural communication happens. 
   Kluckhohn puts that intercultural communication awareness means understanding the “cultural map of own country and the foreign country”: “If a map is accurate, you can find your way, you won’t get lost, and if you understand a culture, you’ll be very clear about what you should say and what you should do in a particular society”(28). Turner suggests that intercultural communication awareness means to catch “the different culture themes in the countries where communication happens ” — the Culture theme acting as a guideline repeatedly controls people’s thinking pattern and behavior in daily life, which is like a thread going through a culture and makes a culture an organized system(34). The important components of a cultural map or a cultural theme related to intercultural communication awareness include customs, social values, systems and norms. When communicators fully understand the culture maps, as well as the culture themes of own culture and foreign culture, many misunderstandings will be avoided and intercultural communication will be conducted more successfully. 
2.3 Intercultural Communication Awareness in the National English Curriculum

    For a long term, social and cultural factors have not been paid great attention to in the English teaching field. Only language teaching is emphasized in our English teaching, while the most important part of language, the culture background knowledge is almost neglected, which has caused the situation where Chinese students are only good at exams, but can not apply knowledge into the practice appropriately.

    Fortunately, nowadays, the cultivation of intercultural communicative competence in foreign language teaching has attracted the attention of many educators and linguists. Teaching process, teaching textbooks, teaching outlines, or curriculum design, without exception, began to emphasize cultural introduction in English teaching and culture cultivation along with the language acquisition.

   " English Curriculum Standard " clearly points out that the basic English education curriculum 's overall objective is to develop students' integrating language skills, which should be developed on the basis of overall development of students' language competence, linguistic knowledge, emotional attitude, learning strategies and cultural awareness . Language knowledge and language competence are the foundation of the integrating language skills, while cultural awareness is the assurance of appropriate use of the language.
2.3.1 Its Position in New Curriculum Standard 

    The difference of the New Curriculum Standard and the old teaching outline is that it is the first time to put the goal of fostering intercultural communication awareness into the national English teaching plan and to consider fostering intercultural communication awareness as the basic concept, which fully shows the important role of cultural education and cross cultural education in foreign language teaching.

    New Curriculum Standard does not only point out the overall goal of the English curriculum on basic education stage, but also designs the various detailed goals for intercultural communication awareness . According to the New Curriculum Standard, a high school graduate should be able to understand the common English idioms, proverbs and sayings as well as their cultural connotations, and also should be able to understand allusions or legends that are commonly used during the daily English communication. What’s more, he should not only be familiar with the experience, achievements and contributions of western famous writers, artists, scientists, but also understand the English countries’ politics, economy, religious traditions as well as the main mass media, and know about the similarities and differences of the people's the way of life, behaviors and the way one getting along with others between China and English speaking countries. Students are also supposed to understand the world culture by learning English and fostering the intercultural communication awareness, and understand more of Chinese culture through the comparison of Chinese and foreign culture.

    " New Curriculum Standard "infiltrates the cultural connotations of English speaking countries' history, geographies, local customs and practices, traditions and ways of life, literatures and arts, norms as well as values. As for the goals, the goal of fostering cultural communication awareness include learning the necessary cultural knowledge, enhancing cultural understanding and developing cultural awareness, so as to lay the foundation of the development of intercultural communicative competence. " New Curriculum Standard " requires teachers to strengthen students' consciousness of social culture, and to cultivate students' social cultural ability. To cultivate students' intercultural communicative competence, teachers should  cultivate students' intercultural communication awareness and then develop the ability to recognize different cultures and the ability to deal with the real intercultural communication. 
    The essence of the English teaching under the concept of new curriculum is not only to cultivate students 'ability to use English, but also to cultivate students' open and rational cross-cultural communication awareness. Ignoring the cultural connotation of the language will lead to pragmatic failure, cause the errors of judgment and block the process of communication. Language and culture are closely related. Because language itself cannot exist without culture and is part of culture, while language is the carrier of culture, and also the crystallization and a mirror of culture, so there is a saying that learning a second language is also learning a second culture. English teaching is the language teaching, which, of course, is inseparable from culture teaching.

    On how to cultivate students' cultural communication awareness and improve students' intercultural communicative ability, " English Curriculum Standard " also brings forward specific requirements for teachers .Language has rich cultural connotation. Because culture refers to the English speaking countries' history, geographies, local customs and practices, traditions and ways of life, literatures and arts, norms, as well as values and so on, teachers in the culture teaching should gradually expand the content and scope of the cultural knowledge according to students' characteristics and cognitive ability. On the beginning stage of English learning, teachers should make students have a preliminary understanding of English speaking countries’ culture and similarities and differences foreign cultures. And the cultural knowledge on this stage should be closely related to the students' everyday life, in this way, teachers could stimulate students' interest in learning English. On the higher stage of English learning, teachers should help students expand their horizons and improve their sensitivity of similarities and differences among different cultures, so as to improve intercultural communication awareness and intercultural communicative competence .

    At the same time, " New Curriculum Standard " has specific goals for the education of cultural communication awareness on different stages of teaching,  which is described in the target description of the eighth grade ( i.e. high school ) .
Table2 The detail of target description of the eighth grade in" New Curriculum Standard " is shown as follows:
  Chart 2.1
	Grade
	Target Description

	The 8th
	1.To know the common idioms and proverbs in English and their cultural connotations
2.To know the common literary quotation and legends
3.To know the experience, achievements and contributions of western famous writers, artists, scientists
4.To know something about English speaking countries' politics, economy and so on
5.To know something about English speaking countries' major medias
6.To know the similarities and differences of  lifestyles between  English speaking countries' people and Chinese people
7.To know the similarities and differences of  behaviors, and customs between English speaking countries and our country
8.To know the religion of English speaking countries
9.To foster the intercultural communication awareness and intercultural communicative competence through learning English
10.To deepen the understanding of Chinese culture through the comparison of the Chinese and foreign culture


High school English textbooks under the “New Curriculum”, referred to as the SEFC, maintains that the teaching material is also an important factor in English teaching. The analysis of the contents related to intercultural communication in SEFC is as follows: all contain cultural knowledge settings. 17 units greatly involves cultural factors including culture of mother language, the target language and international language  which accounts for 23.1 percent of the content of the whole textbook.

     Aiming at developing the students' intercultural communication awareness. The SEFC intends to train students’ ability to identify different cultural information and to deal with specific scene in cross-cultural environment through language teaching process , thus they can objectively achieve cultural acquisition and language learning synchronously.
     In SEFC, almost each unit encompasses a communication topic concerning English culture and a project which has communicative function .Each topic generally contains certain cross-cultural factors, and there will be a reading comprehension around this topic for its "language culture" .

The textbook largely involves technology information ,space technology, environmental protection, legal system, literature, music, mathematics, medicine, sports, art, drama, and etc. The English language is real and original, which includes British English, American English and Australian English. So, various aspects of intercultural communication awareness are required in the new high school English textbooks.
2.3.2 Its Analysis in New Curriculum Standard 

  2.3.2.1 The Focus of English Teaching in Basic Education

  While describing the targets of English course in senior high schools, “standard " defines cultural awareness as cultural knowledge, cultural understanding, intercultural communication awareness and intercultural communicative competence. This definition is very scientific and can function as a very active guidance for English teaching. It accords with the cognitive psychological rules of developing cultural awareness and competence. “Standard” considers cultural knowledge as the starting point, cultural understanding as the means, and the building and development of intercultural communication awareness and intercultural communicative competence as the goals (New Curriculum Standard 25).

    In the target description of Grade Two, requirements for intercultural communication awareness are embodied in the three main verbs: "to know " , "to respond to  ", and " to understand". The aim is to make the students more familiar with the language pragmatic norms and cultural contents. In the target description of Grade five, in addition to the higher requirement of language pragmatic and cultural knowledge, “to deepen the understanding of Chinese culture " is also required. On the highest stage of Grade Eight for basic English teaching, "curriculum standards" clearly requires students to "understand the world culture and cultivate the consciousness of the world through learning English.”

    From the viewpoint of those who formulate the "Curriculum Standard", the target descriptions are absolutely correct, for they follow the rules of cultivating one’s cultural awareness and competence, which is from knowledge to comprehension, and then to ability. In order to develop students’ intercultural communication competence, that is the ability, we should firstly work on raising their intercultural communication awareness , that is their knowledge and comprehension of cross-cultural communication. On the beginning stage of English learning, the most important is to develop students’ interest and sensitivity in foreign culture through their learning of different cultural knowledge. On the middle stage, students are required to further deepen their understanding of Chinese culture as they continue learning foreign culture, the goal here is "understanding " which is the prerequisite for the cultivation of Intercultural communication awareness and intercultural communicative competence. Then, step by step, finally the goal of "understanding the world culture and cultivating the consciousness of the world through learning English” can be achieved.

    But in the process of practical operation, we have to agree that the way of only focusing on imparting cultural knowledge to students on a certain stage should not be adopted. Intercultural communication awareness is not simply a cultural knowledge learning process, in other words, students’ accumulation of different cultural knowledge may not be able to help them be "world conscious". From the perspective of cognitive science, any new knowledge will bring our minds changes in schema structure that preexisted and guide us to know and understand more of all kinds of new things and experiences. We should say that the learning process is in fact the process of concept formation. So imparting cultural knowledge without the proper guidance is likely to cause two kinds of negative emotions: exclusion and blindly following the new things. We think that any stage of cultivating cultural communication consciousness is the cultivation of “consciousness". Teaching different cultural knowledge is to help expand the horizons of students, so that we could help them realize that the world is colorful, rich and varied. Therefore,  teachers must ,from the very beginning, have a strong awareness of teaching and cultivating students’ “culture consciousness” and pay attention to leading the students to understand and think about cultural differences, and help them be willing to accept, understand the cultural diversity and form a correct attitude to and belief in the culture of each nation in the world.

2.3.2.2 The Contents of Cultural Teaching 
As for the contents for cultural learning, when describing the targets of cultivating the  “intercultural communication awareness”, " curriculum standard " does not only requires students to learn the social culture in English-speaking countries, but also “to be familiar with the most important recreational and sports activities ", " understand the important markers of the major countries in the world " . Most importantly, the ultimate aim of the culture teaching is to “understand the world culture and cultivate the consciousness of the world through learning English”. One thing that is worth  paying attention to is that "standard " uses " English countries " rather than “Britain and the USA” we used to use, which expands the scope of learning English cultural knowledge. This is in line with the position of English as a language currently used in today's world and our teaching process .

In fact, English has become the global language in a real sense. It is estimated by Todd in 1995 that by the end of twentieth Century, in the whole world the number of the people understanding English to some extent will reach 2 billion (Du Ruiqing 21-27) ，which is approximately 1/3 of the world population. However, if we look at it today, the number seemed to be a little conservative due to the obviously accelerating process of economic globalization in the following ten years. Obviously, the English cultural teaching is no longer the teaching of one or two specific national culture. If we continue to stick in the mud, ignoring that English is universal and considering the English cultural teaching to be the knowledge teaching of the British and American cultures as we did in traditional cultural teaching, the task and goal of “understanding the world culture and cultivating the consciousness of the world through learning English” proposed by " curriculum standard " can not be achieved. 

We think, the so-called "global consciousness” has a very profound meaning and is more than one specific national culture. It requires our students to think about the questions from the perspective of the whole world, to be sensitive about both the culture in English speaking countries and non-English speaking countries , to learn about English culture by learning English and learn world culture by using English as media. Therefore, teachers should not only make students learn about the English cultures with an open mind, but also encourage students to understand the spectacles of the world and to develop international awareness through learning English.

2.3.2.3 The Important Role of Native Culture
   It is notable that cultural communication awareness goals of "curriculum standard " in Level five and eight has stressed the need to " deepen the understanding of Chinese culture ", which is very timely and necessary. 

   Experts have already discussed that in English teaching ,the importance of mother tongue and the culture of mother tongue. Xu Guozhang points out, in his article--"the cultural connotations of vocabulary and English Teaching ", and " the teaching plan should be designed not only to train the students to be able to practice the form of English language, but also to include the Chinese language teaching to improve the students' intellectual development”（3）.
   But in actual teaching, native culture is often ignored by teachers. According to the observation in our elementary education in English classroom, people generally maintain that the culture teaching in English teaching focus mainly on the material world--system culture, spirit culture ,spiritual content introduction from all aspects, and Chinese culture learning are relevant course assignments. In terms of course content, this view is reasonable. But complete separation of Chinese cultural learning from Western cultural learning is detrimental to the positive development of cultural communication awareness ,which is prone to produce the following two tendencies: first, the more students are interested in learning English, the more easily they will ignore the culture learning of their mother tongue. Second, the students with high English proficiency cannot express topics related to their native culture successfully. Clearly this is not in accord with the goal proposed by " standard " -" English course is helpful to improve the national quality, to be open to the outside world and to have international communication ".

   One thing that is quite inspiring is that in Nanjing Nine Seven international marketing report, marketing experts from the world's top five hundred enterprises all spoke fluent Chinese when they gave presentations. The reporter interviewed them and the answers were enlightening --- the twenty-first Century belongs to China, so if the world’s big enterprises intend to gain greater development, they must work together with China. When China insists that we should keep up with the rest of the world, many of the world's largest enterprises hold the view that the world should meet China’s standards. Thus, English teaching cultivate students' sense of mission to communicate with a foreign culture , which helps China move toward the world and the world towards China. This is a quality that China's future talents must have and is every English teacher ‘s responsibility.

   Thus, we think, the content related to native culture should be timely introduced in English teaching to make students learn about native culture and accumulate cultural backgrounds, social customs and other aspects of knowledge attentively, so that when learning foreign culture ,students can raise their consciousness to learn and master native culture, deepen the understanding of the native culture and enhance their sense of pride to spread Chinese culture . Only in this way, can students foster their intercultural communication awareness more effectively.
2.3.2.4 The Necessity of the Transformation of Cultural Teaching and Learning
   As one of the five components of the overall objective of English teaching, the cultural teaching in China’s basic English teaching has been established, which is an encouraging thing. In the eyes of the vast majority of people, culture teaching, that is, teaching cultural content, such as cultural facts and the cultural connotation of vocabulary. Cultural teaching shouldn’t be treated as the teaching of foreign cultures as a collection of knowledge, but rather the interactive teaching concerned with the learners’ own interest. Like other social behaviors, teachers’ teaching and students’ learning process inevitably are cultural phenomenon and a product at the same time, this teaching process is a process of education, which is to help students form values and personality. Teachers’ education philosophies, the concept of language and culture, the teaching atmosphere in the classroom and classroom communication mode have a profound impact on both the worldview and value orientation of students. Thus, the connotation and extension of the culture  should receive the appropriate expansion.
   After a lot of investigation and analysis of our primary and secondary schools English teaching, Lu Ziwen, a professor in Central China Normal University , found that “the classroom teaching mode is that most teachers are accustomed to using the traditional grammar-translation method to explain the text "(87) .The author also conducted some interviews on this issue and found that most high school English teachers only use advanced teaching methods and means in open class and they often return to conventional mode with no other teachers watching, which, of course, is the problem of the education system and is also related to the teachers’ basic educational philosophy. We know that the Chinese traditional education philosophy come from the Confucian concept of education. Basic functions and tasks of the teachers are preaching, teaching, and answering questions. Teachers are in possession of the knowledge and skills and students are accustomed to absorbing knowledge from teachers passively. At the same time, we have noted that task-based language teaching practice in classroom is widely recognized by people in English teaching profession. People do not have a real concern about and understanding of the concepts and principles of TBLT, they often organize some curricular or extra-curricular activities in accordance with a single task-based language teaching mode or twinning activities, making the class look bustling, but students' initiative has not been fully mobilized and even students lack active thinking. The result of the class can be imagined. No wonder some scholars believe that, despite the fact that numerous Western pedagogies have been introduced into China and China’s teaching practice, “it seems that no one is quite suitable for China's national conditions, students coming out of traditional teaching methods are not necessarily poorer than students coming out of advanced teaching methods about communicative competence”(Zhang Shaojie 32).
   We believe that this strange cultural phenomenon is the inevitable result of our traditional way of thinking combined with new teaching ideas. It brings about language teaching inefficiency and, more importantly, this lack of deep questioning and the practice of copying mechanically and applying indiscriminately exposes our ideological rigidity. With this kind of teaching method, it is difficult to accomplish the task of developing students’ "world awareness”. In this sense, we should expand the connotation and denotation of cultural teaching, treat the whole English language teaching as a gradual cultural teaching process, blend cultural education into all aspects of English teaching and learning activities, learn to use the ideas and thinking patterns of  the culture of the target language as a reference to reflect traditional concepts and ways of thinking in China and change the backward educational philosophy and methods, and boost the transformation of teacher-student roles and classroom teaching mode, so that teachers and students can learn English and at the same time, expand the ways of thinking, integrate and develop the useful and discard the useless Chinese and Western cultures and finally transform static language learning into a dynamic construction of cultural qualities. Only in this way will the development of students’ "world consciousness" become possible.
Chapter Three

Methods of Fostering EFL Learners’ Intercultural Communication Awareness in Senior High English Class

3.1 Improving Teachers’ Intercultural Communication Awareness

It is essential to learn about and understand the values and traditions that shape people's behavior. Even in our own country, we interact daily with people from various cultural backgrounds. Intercultural communication has been increasing in all aspects of our lives. Successful intercultural communication helps people to avoid potentially embarrassing problems, resulting from different conventions of behavior, politeness and gestures, and it also helps us to increase our understanding of our own culture. We should observe similarities and differences in cultural behavior, therefore, it is very significant to cultivate students’ intercultural communication awareness. Therefore, it is possible for every one of us to communicate with people from other cultures, and we should be aware of how to avoid, or deal with intercultural misunderstanding. When interacting with people from different cultures, it is easy to become nervous, puzzled and even frustrated . You have to try to relax, smile, to take risks —even if you feel ridiculous. Remember cultural relativism. Successful intercultural communication requires enthusiasm and the willingness to overcome cultural barriers. It is a two-way process, teachers should stimulate real situations, putting language into specific background, in which students could really experience and understand our native culture and western culture. The cultivation of intercultural communication awareness could greatly influence the way students perceive the world and the way they interact with people, especially from other countries. With the better awareness that students have been fostered from culture-based language teaching, they can truly speak the appropriate language of others and successfully communicate with foreigners .

    3.1.1 Its importance 

Although modern English teaching methods in high schools are continuously introduced and put into application, still most English teachers ,in the teaching practice, unconsciously go back to the original teaching mode, such as translation method, the teacher being the center in class, which is easy for teachers to operate. As time goes by, the student habitually think that English learning is just vocabulary and grammar learning, and gradually the student will lose the direction of English learning, which will cause them to forget the real purpose of language learning. Therefore, many students do well in the test, but in the real intercultural communication, they often make communicative mistakes, either creating sensitive topics or making inappropriate expressions which cause misunderstandings for both sides. In other words, successful intercultural communication cannot be achieved. 

The 5th suggestion for English teaching in New Curriculum Standard is “to require teachers to deal with the relationship between language and culture well, make great efforts to help students learn about foreign culture in English learning process, especially the culture of English-speaking countries, help improve students’ capability of understanding and appropriately utilizing English, constantly broaden students’ cultural horizons, deepen their understanding of native culture and foster students’ intercultural communication awareness and intercultural communicative competence.” The suggestion has placed greater demands on teachers’ intercultural accomplishment. In order to help students learn about foreign culture and foster their intercultural communication awareness, teachers should have such cultural knowledge and awareness .As an English teacher in high schools, if we know nothing about foreign culture related to English, we may meet with many difficulties in our teaching and cannot meet the requirement of New Curriculum Standard.  Therefore, the cultivation of intercultural communicative awareness is necessary for English teachers in high schools.
3.1.2 Strategies 
   Firstly, we should change the traditional teaching concept and fully carry out the requirements of New English Curriculum Standard . we should change the exam-oriented English teaching mode into students-oriented English teaching mode, which was first proposed in the New English Curriculum Standard. That is to say, English teaching should put the development of students in the first place, including the development of integrated quality and the sustainable development of the students, improving students' perfect personality, rather than simply focusing on teaching large numbers of vocabulary and sentence patterns. Just as the traditional Chinese proverb says," Develop your personality before becoming a talent, which is also the unshakable historical mission for current English teaching in senior high schools. 

Under the guidance of New Curriculum Standard, we should always remember to develop students' cultural perspective and their intercultural communicative awareness and competence in senior high English class.

Language and culture are closely linked, and language is the important carrier of culture. It's clear that language has its rich cultural connotation, and foreign language teaching includes not only teaching of language knowledge, but also teaching of cultural knowledge. As many influential foreign language educators believed, the main symbol of identifying the modern foreign language teaching and the traditional foreign language teaching is whether the intercultural communication is introduced into the content of foreign language teaching or not.

 It will inevitably lead to the disconnection between the language teaching and cultural teaching, if we pay no attention to the differences between Chinese culture and western culture. Students will lack the awareness of intercultural communication. As Winston Bluhm Burke, an American foreign language teaching expert, said, " taking a teaching method which just focuses on the language itself can only train fools with fluent spoken language." If so, it’s difficult for graduates to adapt themselves to this challenging world, especially with the spread of the idea of global village which requires more foreign language talents. What should English teachers be really concerned about is how to make students understand the foreign culture in the process of  English learning, especially the culture of English-speaking countries and how to help them improve their understanding of the English language, continuously expand the view of culture, deepen the understanding of Chinese culture and develop cross-cultural communication awareness and ability.
   Secondly, we should strengthen the learning and understanding of cultural diversity. According to the old English teaching method, it’s believed that language learning and culture study are closely related, but still it’s agreed that the penetration of cultural elements should only be the one of English culture. In this globalization situation, the old teaching method has restricted teachers’ enhancement of intercultural communication ability.  Many new teaching materials encompass many cultures and people's cultural background is complex and diversified in the intercultural communication, if we read these materials only about British and American culture, there will be barriers of understanding. So, in English teaching, this requires that we should , first of all, learn multi-cultural characteristics and then get to know and understand them, so that they could transmit this information to students in their teaching and guide them to have a profound understanding of the materials involved, and in turn students are able to deal with the multicultural exchanges freely and appropriately. Needless to say, in our English teaching, British and American culture should be learnt and understood, but as a result of the world "immigrants" phenomenon---immigrating from one culture to another, Asian culture, African culture and Arab culture and other European culture should also be our learning contents. With multi-cultural knowledge and understanding ability, the teacher can better lead students to understand the teaching materials, understand the essence of intercultural communication and improve intercultural communication awareness. 

   Thirdly, we should value our native culture. Above all, the consciousness of intercultural communication refers to the sensitivity of intercultural communication. Since we’re discussing intercultural communication, this kind of exchange happens at least in two kinds of culture. Foreign culture learning will no doubt broaden our horizons, but if we ignore our native culture, how to understand a foreign culture ? English learners either lack the basic knowledge of our native culture or don’t know how to describe and explain our native culture in English, so they can’t introduce our native culture to foreigners effectively. English teaching should emphasize the teaching of native culture and make efforts to develop learners’ self-awareness of culture. Based on the understanding of our native culture, we may know about different cultures. Therefore, when we study a foreign culture, we also should strengthen the cultivation of our local culture. Only in this way can we improve our intercultural communication awareness to lead a more enjoyable and cooperative life in this human global village. For example, Beijing Olympic Games , which attracted people around the world to get to know about China, has profound cultural connotation, therefore it arouses people’s passion and interest all over the world to understand China. As an English teacher, in addition to guiding students to learn a foreign language and culture, he (she) also bears the historical mission to enlighten the students to value, inherit and spread the essence of Chinese culture. To achieve this, teachers must first learn native culture knowledge and learn how to use English accurately to express our own cultural phenomenon. Only teachers have this  accomplishment and ability, so it is possible for them to penetrate the concept of native culture learning continuously in their teaching , to better lead students to further study Chinese culture, and to train them to express Chinese culture in English appropriately. In this way, students’ intercultural communication awareness could be improved. 

3.2 Methods of Fostering Students’ Intercultural Communication Awareness

3.2.1 Lectures on Cultural Issues 

Apart from making most of the materials about culture in the textbooks to cultivate students’ intercultural awareness, we need to give them lectures regularly in class on cultural issues related to the materials in the textbooks. The author attempt to suggest lectures on cultural factors in communication and cultural differences and cultural connotation in vocabulary.      

3.2.1.1 Cultural Differences In Communication

Cultural differences that interfere verbal communication exist not only in the use of greetings, expressing thanks, making apologies, leave-taking, making telephone calls, requests and invitations, but also in conversation topics, taboo language, euphemisms, social customs and manners, Chinese and western values, personal philosophy, world view, interpersonal relationship, moral principles and ways of expression. So, if we intend to introduce students cultural differences to cultivate students’ intercultural communication awareness , we should focus more on the differences in those factors mentioned above .

Speaking of ways of addressing people, “comrade” is the typical way of addressing others in socialist countries. However, in western countries, “Sir” and “Madam” are used to address people whose names are unknown. A girl in teens or a lady in twenties is addressed with “Miss”. Intimate ways of addressing are used between two persons they know each other very well, such as love, dear, and honey. Another example, “How much money can you earn a month?” is used by some Chinese to show their concerns about a foreign friend , which is commonly accepted in China. But in western countries, such question has already offended others, because it invades others’ privacy and will make people feel embarrassed. People’s age, income, marriage and even weight are all their privacy we are not allowed to ask about. In China, being modest is considered as one of virtues, so when a Chinese is commended on a forte by a foreigner, he or she usually responds, “You are overpraising me.” This response may make the foreign friend feel his judgment is doubted. Or , if the response is “Where? Where?”, it also may make the foreigner puzzled and don’t know what that means. In response to others’ compliments, we just need to say “Thank you” in English.

In the teaching of listening and speaking, students make pragmatic errors more easily, namely, inappropriate ways of talking, wrong ways of expression , the remark improper to the occasion and the conversation against western social customs and habits. The reason for these pragmatic errors is that our students lack the cultural background knowledge, especially the communicative knowledge . Therefore, we should not only help our students practice the communication in English but also help them draw a conclusion on cultural factors in the communication and understand the rules of communication across cultures. Listeners can easily find out the grammatical errors made by speakers and forgive them, as they think the speakers are just short of enough language knowledge. The person who makes pragmatic errors won’t be treated as the one who makes grammatical errors. If a person who speaks fluent English makes pragmatic errors, he is most likely to be considered to be impolite or unfriendly. To listeners, his pragmatic failure isn’t caused by the lack of language ability but his rudeness and hostility. That is to say, if the communication goes against the culture and customs of target language, the offence may happen and cultural conflicts may appear, making people feel upset or embarrassed. 

Here is a story about a tour guide. After she had shown the foreign guests around the city the whole day, they rode back to the hotel. Some of them were still so excited that they didn’t sit down, talking with each other. The tour guide saw an old lady in her sixties standing there, so she walked to the old lady saying, “ We have a very hard day, you’re so old and you must be very tired, please sit down.” What she said may moved an old Chinese lady so much but this old foreign lady looked upset suddenly and responded coldly, “I don’t think I am old, I am strong enough. Please don’t worry about that.” In many western countries, people hate the term, old. “Being old” means weakness and sickness. If the tour guide knows about the cultural differences across countries, unhappy things won’t happen.

Another example can show the cultural differences behind the greetings. In China, it’s common for two Chinese to greet each other when they meet by saying, “你吃了吗？” or “你要去哪儿？” We could find such sentences as “Have you eaten up? Where are you going?” in English, which often make foreigners puzzled. Because westerners especially British and Americans love to talk about weather when they meet, such as, “It’s a fine day, isn’t it?”
English is full of such polite language as “Thank you.” “Please” and “Excuse me”. “I’m afraid” “Sorry” and “Thank you all the same” are use to express refusal. They don’t like to impose their will on others, so they would  say, “Would you mind doing sth…?” “Would it bother you if…” “Would you please do …” “ Shall I…” and “I’d appreciate it if you could…” instead of saying, “ You should do sth…” When giving advice, they seldom us imperative sentences, instead, they use“You’d better do…” “You might as well do…” “Perhaps we could…” “Let’s …, shall we?” “How about doing…” When offering help, they use “Would you like me to…?” “Shall I do…?” We should always help our students keep the principles of being polite in mind, the successful communication across cultures would be possible.

3.2.1.2 Cultural Connotation in Vocabulary Teaching
In order to help students use vocabulary correctly and appropriately in the communication, the focus of vocabulary teaching is not only on their pronunciation and conceptual means, but also on their rich cultural connotation they have and cultural differences they reflected. The vocabulary for animals are the typical ones with rich cultural connotation and cultural differences. 
There are some animals which have the similar shapes and behaviors in both China and western countries, such as, dog, dragon, lion, phoenix, tiger and so on However, because of the different culture and history behind these words, they have quite different cultural connotations. As dogs, in western countries, are considered as the best friend of men, most words and saying related to dogs have positive or neutral meanings. Dogs have negative meanings in Chinese, so we could find “落水狗”，“狗仗人势”，“狼心狗肺”“狗血喷头”。 A dragon is a large imaginary animal that has wings and a long tail and can breathe out fire., The Satan ,the evil in Bible , who is always opposing to God, is called “the great dragon” Dragon is equal to devil in foreigners’ eyes and is the symbol of disaster and evils. Therefore, if a person is described like a dragon, he is considered to be a bad guy. “ Carie’s new teacher is a real dragon” means the teacher behaves in an angry unfriendly way. In China , dragon is a commendatory term, and the symbol of emperor in feudal society , which enjoys the supreme status and later the symbol of national spirit . Dragons , together with tigers and phoenixes, have positive meanings. For example, Chinese people are called the descendants of the dragon(龙的传人) And we also have “龙飞凤舞”, “卧龙藏虎”，“生龙活虎”. The lion, in western fairy tales, are the symbol of power and dignity and go by the name of the king of all animals. I still could remember the popular cartoon called King Lion. Lions are considered as the symbol of the Great Britain and  it is referred to as “the British Lion”.
Cultural differences and connotation in vocabulary can be also reflected by Chinese and English idioms. In China, dogs are often used to describe bad persons and things, such as , “狗仗人势”, “鸡鸣狗盗”, “狗嘴里吐不出象牙” and so on. However, dogs play a completely different role in western cultures. British regard dogs as loyal friends and lifelong companions, so dogs usually have positive meanings. For example, we could find “a lucky dog” for someone who is so lucky, “ love me, love my dog(爱屋及乌)”, “Every dog has its day(凡人都有得意日)” and “Dog doesn’t eat dog(同类不相残)”. Since the ancient times, Christianity has strongly influenced the Western culture. Most people in western countries are Christians, who believe that everything in the world is created by the God and everything is arranged and disposed of according to God’s will. It’s believed that Jesus is the representative of the God in the human world. He calls on people to get on  well with each other and be responsible for the country and others . But people should absolutely obey the God. God is the only one that people should worship. This thought can be easily seen in this idiom, "God helps those who help themselves". The birthplace of ancient Chinese culture was the Yellow River Basin, so in Chinese idiom, we can find “不到黄河心不死” (refuse to give up until all hope is gone)，“不到长城非好汉”(He who does not reach the Great Wall is not a true man), for “黄河”and “长城” are regarded as the symbols of the Chinese people.
3.2.2 Task-based Teaching and Learning 

Task-based teaching approach could help gain more of communicative knowledge and have more opportunities to practice oral English.

In the New Curriculum, “teachers should avoid using the simple teaching method of imparting language knowledge and try to use task-based teaching approach. Classroom activities should be designed creatively based on the goals of New Curriculum and teaching contents so as to attract students’ attention and then they could actively participate in them.” Students learn and use English, and complete the task through thinking, research, discussion , communication and cooperation. " Task-based Learning " , in which cultural knowledge is considered as the ability to organize thought, to interpret facts and act on them just as appropriately as the native speakers do in their own cultural background. In senior high language class, it is a kind of activity , in which students use the target language, all the knowledge of foreign languages they mastered and all means of communication to complete the tasks or to solve problems.

Task-based teaching activities focus on the ability and strategy training of the learners in the process of completing tasks and they also focus on how learners complete the task in the process of participation and communicative activities for the goal of task-based teaching is not mechanical training of language, but the real training of the ability of using the language. Therefore, the activities should be designed to create a real communicative situation for students, which is also one of the important characteristics of task-based teaching method. By actively taking part in these activities , students can truly experience and understand the foreign culture to foster intercultural communication awareness. Moreover, the "task-based learning" is different from "dialogue", which is not to train language knowledge mechanically, but to cultivate students' ability and strategy in performing a task and focus on the participation and experience obtained in the process of completing the task. Meanwhile, to understand foreign cultures in communication is the true communicative effect, which achieves the goal of communication. 
 We put the effective classroom communication into two types: the topic( what it is about), and the activity (what it involves doing). On the one hand, we must transmit information no matter how it is done. Participants also usually know what they are talking about. They have to make sure that they are always “on the topic” or “to the point”. On the other hand, we instruct or guide our students to accomplish a task. So they know what activity it is, and then act as participants in it. If not, they would feel confused, be misunderstood and embarrassed and furthermore communication would end up in failure. In general, communication is topic-oriented when transmission of information is quite important. When communication mainly involves getting learners to do things, it is activity-oriented.
I would like to share what I have done in my teaching plans with topic orientation and activity orientation.

Cultural corner in module 1 of Student’s Book 2 talks about the health care system in three different countries, America, Britain and Canada. The teacher also help students to know about the health care system in Thailand and China and to compare the system in western and the one in eastern countries, and to talk about the advantages and disadvantages of these systems in different countries and to give suggestions about China’s system. The purpose of doing so is to broaden students’ mind through the means of different cultures. The steps are as follows. 

Step one: students are required to read the passage in cultural corner and find out in which countries the health care system is written about and read about the health care system in these countries. After reading about it, tell about the advantages and disadvantages of the health care system in each country and discuss which system they think is the best and tell the reasons. 

Step two: The teacher introduces the health care system in Thailand:

Healthcare in Thailand is a little different from other countries. The United States and many European countries have general doctors to treat most minor medical concerns. Thailand, however, is home to many specialists. Most physicians only specialize in certain fields. Finding a general doctor to help you take care of minor aches and pains can be a bit of a challenge. 

Doctors in Thailand don't necessarily work out of one central office along with one or two hospitals. They actually work all over Bangkok. They might have several hospitals where they can perform surgeries, in addition to private clinics. Their hours are long, and trying to diagnose problems over the phone is common.

The country does offer properly structured fees, so patients can reasonably anticipate what their cost of care will be. Hospital fees tend to be quite high, although they do offer more services and are better prepared to deal with emergencies.

As of 2010, the annual spending as a portion of the gross domestic product was less than 5%. This is half of what is spent by western European countries and a third of what the United States spends. While it's not certain that low spending is the cause, it is certain that the health care system in Thailand could stand to improve. However, it should also be noted that the healthcare system in the country has been steadily improving for the last twenty years.

There are 35 companies who can provide foreigners in Thailand with health care, as well as local citizens. These companies can cover you for basic health care as well as emergencies. Whichever one you choose, be sure to carry the necessary medical documents with you at all times.

Unlike some other countries, hospitals in Thailand will not treat you if you can not pay for the services. Whether you are involved in a car accident and require life-giving care, or just need some minor services, if you do not have insurance you will have to pay upfront. In the event that you can not pay, you will not receive treatment on any level. 

The government in Thailand has made a new policy recently in which citizens could only pay 30 thai baths for about 100 medical concerns, which is both beneficial and encouraging.

   Step three: Students are then asked to discuss the health care in China and to compare the system in Western with Asian countries, especially with China’s, to point out the disadvantages of the system in China and to give suggestions about our country’s system.

   As far as I know, when the citizens in China become ill or have any medical concerns, medical fees are partly paid for by the government and they need to pay for the rest on their own. The proportion of how much you yourselves have to pay for your  medical treatment depends on what kind of job you are doing in the society. For example, if you are civil servants, almost 80% of the medical fees are paid for by the government.

   Module 5 in Student’s Book 3 introduces great people and great inventions of ancient China. In the section of reading and vocabulary, three philosophers of ancient China have been written about, and they are Confucius, Mencius and Mozi. In addition to the knowledge about the philosophers in ancient China, it’s also necessary to help students learn about the early western philosophers and to compare the eastern philosophers and western ones, which could broad students’ mind through the means of different culture. The teaching steps are as follows:

   Step one: The teacher asks students to read the passage about philosophers of ancient China and to tell the similarities and differences of their teachings.

   Step two: The teacher introduces three early philosophers in western countries, Socrates, Pythagoras (毕达哥拉斯) and Aristotle.

Step three: The teacher requires students to compare the early philosophers’ teachings in ancient China and western countries, and to tell about the similarities and differences between theirs .
As the topic-oriented and activity-oriented learning are related with each other, they usually go hand in hand. The topics of issues in discussion are greatly varied across cultures. In handling these topics, learners should be able to cross the cultural border between their own every day world and the world of the target language and follow certain social rules while participating in classroom activities. Of course learner in activity-oriented activities may obey the turn-taking rules and are under a certain degree of control. Sometimes, learners themselves may choose a task like requesting confirmation or suggesting additional ideas or just switching the present one by providing negative replies and talk on other issues. In these cases, a smooth transition of orientations often happen. As far as I’m concerned, the topic and activity should be treated as a unitary concept.
Here is an example of topic-activity orientation interplay.

T: People’s physical condition is often complained about. They would say, “I don’t feel quite well, and I need to see a doctor.” What else would they say?

S1: I feel ill.

S2: I’m sick. I’ve caught a cold.

S3: I have a headache.

T: When we hear the complaints , as friends or family, usually express our sympathy first before give suggestions. What can we say to show our sympathy.

S4: I’m sorry to hear that.

S5: That’s terrible. You’d better see a doctor.

T: Good. When giving your suggestions, try to make your suggestion more tentative, not so sure. For example, say, “Maybe, probably, perhaps , you’d better…” So, let’s try to do so.

S6: Perhaps you should stay at home or in bed.

S7: Drink plenty of water, which does good to you.

S8: Put more clothes.

T: Well, if you’re a fiend, not a doctor who is more professional in that area, please remember, don’t use imperative sentences. Tentativen sentences will be more acceptable.
S9: Oh, I see. Maybe you should take some medicine.

S10: You’d better take Vitamin C a lot. I did last time when I have a cold and recovered soon .
     In the real teaching process, for teachers, the selection and determination of tasks should be related to cultural contents of the text and the existing language levels of students as well as the practical and social life of the students to ensure students' effective participation, to stimulate their communicative motivation and to arouse their desire for cultural knowledge. The design of a task should provide students with clear, authentic language information, so that students can experience the culture and gradually master the language in a natural, real or simulated real situation. What’s more, in designing a task, the target of learning linguistic knowledge should be considered. While designing task-based activities, teachers should take language points learning into consideration and combine the learning of language points with activities . Therefore, we should choose useful and necessary linguistic knowledge for students to complete tasks so that they can not only practice linguistic knowledge and improve listening, speaking, reading and writing , but also foster their intercultural communication awareness in a real situation. 
   “ Students may learn more effectively when their minds are focused on the task,  rather than on the language they are using”(Prabhu, 1982).Task-based teaching provides the necessary opportunities and circumstances for students to use the target language to do things and complete the task. Since almost all the task- based activities are so real that students could experience and learn about real cultural differences, which helps foster their intercultural communicative awareness more effectively. 

3.2.3 The Application of Multi-evaluation System 

The new curriculum standard points out that the high school English curriculum should establish diversified evaluation system aiming to promote the comprehensive language skills of students. The evaluation should promote the development of students and help improve students’ learning. and we should make use of the multi-evaluation system to focus on the evaluation of comprehensive application capability of language as well as emotions, attitudes and values shown in students’ learning process .The goal of culture consciousness in  new curriculum standard requires us to help students develop the intercultural communication awareness and basic intercultural communicative competence, further expand international vision and enhance patriotism spirit and national sense of mission.

  Therefore the evaluation of the high school English teaching shouldn’t be simple and language-oriented. Evaluation content should include not only language knowledge evaluation, but also the evaluation of cultural knowledge .The means of evaluation should be diverse. At present in senior high schools , the examination is the main evaluation mode, in which students are mostly required to do many multiple choices to test the their language competence including vocabulary, grammar, and reading comprehensive ability . Students have to spend much time memorizing language knowledge of and word usage in order to pass or do well in the examination, Although the examine papers are carefully designed by teachers, they still cannot really reflect the students' practical ability of using language. That is to say, even though students can do well in exams but they may fail to achieve intercultural communication. In addition, the test seldom covers cultural knowledge or intercultural communication. Although the current English textbooks are rich in cultural contents, while the exam is language-oriented and grammar-oriented. So, unluckily, students don’t pay much attention to the cultural contents in textbooks but the grammatical and language points. Therefore, in order to strengthen combination of the language learning and culture learning , the evaluation of the culture part is also an indispensable part of English course evaluation. Only in this way , could we draw our students’ attention to the cultural background knowledge in textbooks and then to achieve the goal of fostering their cultural awareness and intercultural communication awareness.
Firstly, we suggest increasing culture part in the exam. For example, in test paper, reading comprehension part can be articles more about communicative culture so as to test students' knowledge and understanding of different cultures in the world. In the part of multiple choices, teachers could create more contexts for intercultural communication to test whether students could use the language appropriately and correctly when intercultural communication happens. Composition can be designed to require students to write about a certain culture factor or a culture phenomenon. For example, students are required to write an email to their e-pal in America about one of China’s traditional festivals, such as the Spring Festival. As for the Spring festival, students are asked not only to write about the origin of the festival, the reason for its celebration and the ways to celebrate it, but also to explain some terms closely related to the festival, which may puzzle foreigners. For example, “大年三十”, “春晚” and “红包” that have rich cultural background knowledge. Since more cultural factors , especially communicative knowledge are added to the exam, students would pay more attention to cultural issues about China and western countries while learning English.
As we mentioned above, we should create more activities for intercultural communication for students in the task-based teaching approach to increase students' communicative opportunities. Therefore, in addition to adding more cultural factors to test papers, which is the main method of evaluation  , we should also implement evaluation in task-based activities to test the students' practical ability of using language, that is to combine the learning process with evaluation .What to evaluate students should focus on the goal of the course , students’ specific performance in the process of finishing the task , language and cultural knowledge and language competence students have in the process. Here is one way of evaluation in task-based activities. Students use their language knowledge they have mastered to complete various tasks about intercultural communication, so we could evaluate whether or not they could complete these tasks to test what they have known and what they can do Evaluation of these tasks includes a variety of evaluation methods, such as listening, writing, speaking and display mode, etc. This way of evaluation can be conducted in class and also can be done in a long period of time. It is different from the traditional testing mode and is the effective supplement to the traditional test method. It won't disturb the integrity of the teaching in the process of completing the task, students can finish tasks in various ways and at the same time they can practice their listening speaking, reading, writing and learn more about cultural factors and have more opportunities to learn about nonverbal actions. In the concrete operating process, we can use a term as a unit of time, students select topics by themselves and take turns to give the speech about a certain cultural topic . Teachers evaluate and score students’ speech. We can also divide them into several groups and ask them to cooperate with each other in their groups to complete a poster or do a discussion and the poster and results of the discussion is also evaluated and scored. As listening, speaking, reading and writing have to be applied in the task, Multi-evaluation system can also be done through various activities, which help achieve the goal of combining the evaluation of task-based activities with formative assessment so as to foster students' intercultural communication awareness and competence

Conclusion
As society develops, there will be deeper and more prosperous research in intercultural communication. The thesis introduces methods to cultivate students’ intercultural communication awareness and describes how a teacher can develop students’ intercultural communication awareness in task-based activities. The differences between the culture of native language and that of the target language would cause barriers, that is, cultural misunderstanding, which can create greater offence in intercultural communication than linguistic mistakes. In order to overcome these barriers, the cultivation of students’ cultural awareness should be one of the vital goals in language teaching in senior high schools.

As for our students in senior high schools, they are supposed to have a deeper understanding of our native culture while learning about cultural differences between cultures. It’s wrong for them to think what they have known about Chinese culture is enough, but, instead, it’s more important for them to better understand native culture and their own society they are living. Only in this way, can their national confidence and the sense of identity be strengthened, which is one of goals of cultivating students’ humanity accomplishment.

Last but not the least, the awareness of intercultural communication doesn’t mean intercultural communication competence. In senior high schools, students learn English mostly in class and language environment around them is almost Chinese. The goal of cultivating EFL learners’ cultural awareness in senior high schools is to help them experience the cultural differences and have the awareness to observe, find and use them. To really have the intercultural communication competence, the only way for them is to practice more frequently in the real communication across cultures.
    What the author wants to talk about here is about the ways and strategies to raise our senior students’ intercultural communication awareness in class. Hopefully , in the near future, more teachers in senior high schools are attempting to do so too.
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