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摘要：本硕士学位论文利用错误分析理论，以教材《新目标》作为研究对象，对初中生英语诱导性错误原因进行了探讨和分析，并提出了相应的教学对策。
本文追溯了对语言学习者错误研究的各学派和观点，着重介绍了著名语言学家Pit Corder的错误分析理论，以及James对英语诱导性错误分类和原因的描述。使本论文有了强有力的理论依据。
造成初中学生英语学习错误的原因错综复杂，有个人原因也有客观原因。教师不能只重视造成学生学习错误的个人原因，还应当重视外部环境对学生学习产生错误的影响。诱导性错误就是由于不良的外部环境对学习者产生的错误，作为一名英语教师很有必要从分析学生英语诱导性错误原因出发进行教学反思，并设法找出对策，尽量有效地避免或减少学生英语学习的诱导性错误，从而提高学生英语水平。
国内外学者对学生英语错误早已做了大量的深入研究，近几年，国内许多研究者已对国内初中生英语错误作了深入的分析与探讨，但是把具体教材《新目标》和在使用该教材过程中因教材和老师教学方法不当使学生产生的英语诱导性错误结合一起研究还甚少，因此，笔者试图选取教材《新目标》作为研究对象，借鉴国内外已有的研究成果，并结合自己从事初中英语教学的多年经验和一定的研究，尝试分析研究初中学生英语的诱导性错误原因，力图提出相应的教学对策，希望这些能够对促进教师的教学及学生的学习有所帮助。

本篇论文共分四章:引言部分，论述本选题研究的背景和必要性。第一章 对对比分析、错误分析理论进行阐述，同时综述了不同语言学家对学习者错误进行的分类，以及本人对现行错误研究所进行的思考。第二章 以英语教材《新目标》为研究对象，论述教学中教材的不足是使学生产生诱导性错误的主要原因。第三章以英语教材《新目标》为研究对象，论述教学中教师教学方法的不当也是使学生产生诱导性错误的主要原因。第四章 结合教材《新目标》，提出减少学生诱导性错误的教学对策。结束语部分，归纳和总结全文，并提出本文所存在的局限和不足。
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The Cause Analysis and Teaching Countermeasures on Induced English Errors of Junior Middle School in Teaching of Go For It!
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With Go For It! as a research subject, this master degree thesis discussed and analyzed causes for induced errors committed by middle school students with error analysis theory.
This paper traced views of various disciplines engaged in research on errors in language learners, emphatically introduced error analysis theory of Pit Coder, a famous linguist and described classifications and causes of induced errors  by James , thus providing theoretical foundation for this paper. 
There are lots of reasons for errors committed in English learning process, including subject and object ones. Teachers shall not only care subject reasons which may lead to errors in learning, but  also pay attention to impact of external environment on learning. The induced error is a kind of error caused by unfavorable learning environment. For a teacher, it is quite necessary to reflect upon teaching method via analyzing reasons for induced errors and try to find solutions so as to effectively reduce induced errors and improve students’ English learning ability. 

The domestic and foreign scholars have already made the massive and in-depth researches on students’ errors in learning English. In recent years, many domestic researchers have made in-depth analysis and discussion about English mistakes of domestic junior middle school students. But few of them have combined the specific textbook Go For It! together with the English reduced errors that occur in the textbook and improper teaching methods during the use of the textbook in their studies. The author hereby chooses the New Target Go For It! as the research object. Based on the existing domestic and foreign research results, and also based on the English-teaching experience in junior middle school, the author intends to analyze and study the induced error causes of junior middle school students in English, and propose the corresponding teaching countermeasures. 

This paper is divided into four parts: Introduction discusses the background and necessity of this research. Chapter One elaborates comparative analysis, error analysis theory, and summarizes the classification of learners’ errors by different linguists, with the author’s thoughts on the study of current errors by the end of this chapter. Chapter Two takes the English textbook Go For It! as the study object to discuss the insufficiency of teaching materials in teaching as the causes of induced errors made by students. Chapter Three considers the improper teaching methods adopted by teachers as the causes of induced errors made by students based on the study on the English textbook Go For It!. Chapter Four puts forward countermeasures for reducing students’ induced errors based on the Go For It!. Conclusion makes summarizations and proposes the limitations and deficiencies in the paper.
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Introduction
In foreign language learning, it is very common to find errors made by learners, which is also the problem that troubles teachers. What’s the root of learners’ errors and how could students effectively avoid or reduce learners’ errors have become the important subjects in the field of language acquisition.
Since the overseas study on the error analysis started earlier in the 1950s, mature theories have been formed. Coder first divided errors into two categories, i.e. error and mistake. Since then he divided errors into Error of Competence and Error of Performance, and subdivided Error of Competence into intralingua errors and interlingua errors. （Coder, 1967） From the perspective of development characteristics of learner's interlingua, Coder divided errors into three categories: 1. Stage 1: Pre-systematic stage. Pre-systematic errors refer to the language errors made in expression of thoughts and conducting communicative activities with the learned foreign language knowledge before mastering the foreign language. These errors exceed students’ language development stage. Students do not know that they have made errors, let alone correcting errors by themselves. 2. Stage 2: Systematic stage. Systematic errors refer to the language errors caused by inexact or incomplete understanding despite that they have formed the rule system of the language they are learning in the process of language learning. 3. Stage 3: Post-systematic stage. Post-systematic errors refer to the language errors as a result of failing to achieve sufficient proficiency because they have not formed habits despite that they have formed a relatively complete rule system of the language they are learning in the learning process. Coder also divided errors into overt errors and covert errors. Overt errors refer to the errors that are obviously inconsistent with the target language and covert errors refer to the errors in consistent with the grammatical rules of target language. （Coder , 1971）
Richards proposed the classification of Developmental Errors while accepting intralingua errors and interlingua errors. （Richards , 1971）. Although Richards accepted the concepts of intralingua errors and interlingua errors, he further proposed the classification of Developmental Errors. Richards conducted a more in-depth analysis of intralingua errors, resulting in further classification of intralingua errors into five categories: 1） Overgeneralization; 2） Ignorance of Rule Restriction; 3） Incomplete Application of Rules; 4） False Concepts Hypothesized; 5） Simplification of errors based on communication strategy. Language learners take another way of expression because of the limitations of their second languages or foreign language. In order to achieve the communicative goals, language learners have to compensate their defects in grammar or vocabulary （Jack C. Richards, John Platt Heidi Platt, 1992）
From the perspective of learners, Delay and Burt divided errors into three categories. The first category is called Developmental Errors in the stage of development. Such errors will also occur in the process of first language acquisition. For example, British children will make analogical errors in the native language acquisition process to spell the past tense of ‘go’ as ‘gone’ according to the way of word formation for regular verbs. Such errors can also be called as intralingua errors. The second category is called interference errors which are caused by the negative transfer of native language ,or namely interlingua errors. The origin of the third category cannot

be determined, thus it can be called as the unique or ambiguous error. （戴炜栋，束定芳，1994）
Based on Chomsky’s knowledge capability and application capacity , Ellis categorized knowledge errors into knowledge capability and negligent errors into application capacity. Under the corresponding conditions, she divided the use errors of target language into two categories and five types. The errors refer to knowledge capability including metastatic, intralingua and special errors; the errors in respect of application capacity can be included in  the handled problems and communicative strategies. （Ellis, 1985）
From the perspective of size of influence range of errors, Burt and Kiparsky divided errors into global errors and local errors. Global errors refer to errors affecting the overall organizational structure of a sentence, e.g. misuse of conjunctions, reversed word order of main phrases, etc. Local errors refer to the errors whose influence is limited in a small range, e.g. omission of an article, etc. They pointed out that: global errors affect normal communication and make comprehension difficult, and should be corrected; While, local errors are not required to be corrected one by one. （Burt and Kiparsky，1972）
Through collecting, sorting and classifying the English errors of junior middle school students in China, the domestic researchers find out that, although students’ errors are ubiquitous and various, the major errors are related with three aspects: vocabulary, grammar, and sentence. After analyzing and summarizing on the errors of junior middle school students, Liu Runhong has classified them into the following eight categories: over-generalization or over-summarization of rules, ignoring rules, easily omitting, intentionally adding, simplifying rules, inappropriate collocation, and cross-language interference.（ 刘润宏，2001）
Yao Yuanbing believes that the common error types of junior middle school students in English can be classified as: 1. Linguistic knowledge error: omission, addition, word order errors, over-generalization, grammar errors, confusion errors, and mother tongue interference; 2. Pragmatic Error: everyday language differences, national psychological differences, and expression habit differences.（姚源兵,2007）
 Cai Longquan and Dai Weidong  proposed three basic planes of error classification, which can be functioned as the complements to the error classification. They are learners, learning content and learning behavior, and obtaining three categories of errors, which are relating to each other: cognitive, language and behavioral errors. （蔡龙权，戴炜栋,2001）
In Xiang Chengdong’s Cause of Errors, Learning Strategy and Foreign Language Teaching, he points out that the application of learning strategy will not result in errors. For instance, transfer strategy, simplification strategy and summarization strategy, etc. In Hao Xingyu’s Analysis of Errors in Second Language Acquisition, he points out that except for inter-lingual transfer and intra-lingual transfer, environmental factors will also be the root of errors.（项成东 ,1994）
There are general agreements on the main diagnosis-based categories of errors. There are four major categories: interlinguas, intralinguas, communication-strategy and induced.
Induced errors are caused by external environment which impacts on learners. This term is first used by Stemson. It refers to learner errors that result more from the classroom situation than from either the students’ incomplete competence in English grammar or first language interference. Induced errors are the result of being misled by the ways in which the teachers give definitions, for examples, explanations and arrange practice opportunities （James, 2001:189）. Carder thinks that “it is very difficult to clarify this kind of error, unless teachers make a detailed research on textbooks and teaching method. This is why we know little about it. Therefore, induced errors indicate the errors caused by improper language textbooks or teaching method.” （James, 2001:189）.

Induced errors refer to the errors due to the improper assumptions made by learners as a result of the improper teaching or textbook of teachers （Littlewoods，1994）. Induced errors are caused by improper teaching. James proposed five kinds of induced errors, namely: information induced errors, induced errors due to interpretation of teachers, induced error based on exercise, teaching induced errors and consultation errors.
1.
Exercise-based induced errors. They are caused by the drill-type of exercises. This kind of errors “failing to make some secondary change which goes along with the transformation being drilled” （Stenson,1983: 264）are often caused by learners. “There are times when the teachers' or textbook's input to the learners is not in itself deviant, but prompts error from the learners as a result of the learners being required to perform certain manipulation on bits of language.” （James, 2001:193）. 

2.
Teacher-talk induced errors. This error is caused by teacher’s non-standard language. If the teachers provide the students with their non-standard and dialect forms of English while teaching, the induced errors will occur. “The errors will manifest because of the production of teacher’s incorrect explanations of meaning and grammar and non-existent rules” （Moreira,1991:44） “there are those errors that Stepson suggests are induced by imprecise teacher explanations.” （James, 2001: 189）.
3.
Errors induced by Materials. It is the error caused by unsuitable language textbooks.

4.
Errors induced by pedagogical priorities. “Students’ achievement tends to match other teachers’ expectation of what they will achieve. Some teachers are perceived by their pupils to prioritize one of the following: accuracy, fluency or idiomatic. If fluency is seen as paramount, the students will feel justified in de-emphasizing accuracy, and vice versa.” （James, 2001: 198）. “Of course, the pupil’s perception of the pedagogical priorities might be ill-founded: the teacher might be the victim of a misunderstanding, and the pupil is doubly wrong.” （James, 2001: 199）. Therefore we can understand errors induced by pedagogical priorities like this: errors induced by pedagogical priorities, refers to that the key focus of learners varies as the teachers change the key points of teaching; if teachers emphasize fluency of language but neglect accuracy of language, then students will also focus on fluency of language but neglect accuracy of language. 

5.
Look-up errors. This kind of error indicates the errors caused by learners who use dictionary improperly, or rely on the explanations in dictionary only and attempt to use the unknown new words. “There has been a proliferation of learners’ dictionaries and grammars in recent years, and these publications usually come with useful guidelines on how to look up aspects of the L2 about which one is in doubt. Yet, learners seem reluctant to read such user-instructions, and as a result they frequently misuse these reference aids.” （James, 2001: 199）
In China, Yue Aping has made such a research on students’ induced errors. According to his discovery, the first important factor that leads to student’s induced errors is the improper teaching method and technique adopted by teachers; Secondly, the design and arrangement of textbooks are also very important. If the comparisons of language project appear in textbooks earlier before students are ready for that, or if too many comparison/conversion exercises are designed in textbooks, then most probably they will cause some induced errors; Thirdly, teachers overemphasize some language phenomenon in their initial period of teaching. Through carrying on massive drills, it forces the students to form the thinking set of this language rule, which causes students to apply this language phenomenon to new language materials in every case. （岳爱萍,2004）
In sum, because these aspects such as teaching methods adopted by teachers and compilation of textbook, etc may result in induced errors made by students, teachers cannot take it for granted to apply some traditional or common teaching methods and skills in teaching. Contrarily, teachers should continuously try and make summarizations in teaching and understand the effectiveness of these methods and skills in practical applications through systematic study, so as to prevent induced errors made by students. On the other hand, the design and arrangement of textbook are also vital and improper arrangement of textbook will also cause students to make induced errors. 

Chapter One
Theoretical Background

There is a long history of study on learners’ errors. The root causes of learners’ errors are various and complex, and there are objective reasons as well as personal reasons. Different research schools take different approaches for discussion and adopt different attitudes towards errors.

Errors refer to learning errors or incomplete characteristics in respect of language e.g. word, grammar, verbal behavior, etc.） in the talking or writing of second language a-n-d foreign language learners considered by those people who are fluent in a second la--nguage or foreign language or use such language as their native language. （Richards J. C,2000）  If learners use languages in a wrong way due to the wrong or incomplete le--arning, it's considered that they have made mistakes . The recognition of errors should be in combination with stud of contrastive analysis and error analysis. （胡壮麟, 2002）
 The theory of error analysis is of actual significance for guiding teaching. Gui -Shichuan once pointed out that: error analysis is a common means used by teachers. It is possible for teachers to find the specific and general characteristics through analyzing the errors of learners. （桂诗春，1985） .Wang Chumin considered error analysis as a process of constructing language in a creative way enabling us to recognize the foreign language learning process. However, language error of learners is a window to the soul, through which we can peep through the mystery of learning psychological process. We can understand the learning strategies used by learners and explore the development process of interlingua through analyzing and observing errors. The major purpose of learning and studying a theory is for application. We have made a brief discussion on the theory of error analysis, aiming to arise the attention of foreign language educators on the influence and role of foreign language teaching in particular. The theory of error analysis has the greatest practical value for language teachers. Language teachers can obtain feedbacks regarding to the effectiveness of teaching from these errors. In this way, it may help foreign language teachers to foresee difficulties with learners, thus to determine what learners should learn and what teachers should teach. In addition, through these errors, teachers can also judge which part in the teaching program requires further efforts and improvement, thus to adjust the teaching contents, speed and methods （王初明, 1990）
1.1 Contrastive Analysis 

The contrastive analysis theory is formed on the basis of behavioristic psychology and structural linguistics. In the early mode of contrastive analysis theory, foreign language learning was considered to be the process of transferring from the habits of native language to those of foreign language. The difficulties and errors in foreign language lerning are mainly or even completely due to the interference of native language. The greater differences between the native language and foreign language will result in greater difficulties in learning; the comparison of languages can predict the possible difficulties and errors in foreign language learning. Nowadays, when we are studying on learners' errors, we have to mention contrastive analysis, which is still of great guiding function to this day. With the expansion of the range of contrastive analysis and the re-positioning of the role of native language in foreign language learning, the contrastive analysis theory will further impose an active impact on foreign language learning. 

Contrastive analysis prevailed in the 1950s and 1960s. The animaters include Charles Fries and Robert Lado. The first works on the specific methods for contrastive analysis is Linguistics across Cultures by Robert Lado （1957）. The major theoretical perspectives of Laodo are as follows: （1） we can campare the learner's native language with the target language; （2） based on the differences in contrastive analysis, we can predict the language items that may cause difficulties and possible errors; （3） we can utilize these predicts to decide what items in foreign language course and teaching material should be subject to special treatment; （4） for these special items, we can use the consolidation means （e.g. repeated practice） to overcome the interference of native language and form new habits. The researchers of contrastive analysis consider the differences between the native language and target language to be the root of the majority of errors made by second language learners. （Su Dingfang, 1996）
Contrastive analysis also has its limitations. It mainly focuses on the prediction of difficulties and errors of learning, but pays less attention to the causes of and corrective measures for errors. It simply concludes the causes of errors to be the interference of native language. As everyone knows that the errors made by students in foreign language learning are caused by many reasons. The prediction of learners' difficulties by contrastive analysis is limited and the contrast method is also incomplete. It is also inappropriate for the contrastive analysis to completely view the role of native language in foreign language learning from a negative perspective. Many early studies on contrastive analysis are limited to the comparison of characteristics of surface structure of phonemic system and sentence structure system of the learned language and native language. There is a tendency of neglecting vocabulary, semantics and pragmatics. In addition, there is problem with the attitude towards errors. Under the influence of behavioristic psychology and structural linguistics, errors are flagrant in contrastive analysis. In this circumstance, it is inevitable to recognize errors and the errors analysis theory presently emerges. （James, 1988）
1.2 Error Analysis Theory

Error Analysis is the study and analysis of the errors made by second and foreign language learners. It is carried out in order to: find out how well someone knows a language and obtains information on common difficulties in language learning, so as to provide an aid in teaching orrin the preparation of teaching materials （Richard: 1985）.
 It was the late S. Pit Coder first revived and then abandoned EA. In his seminal 1967 paper `The Significance of Learners' Errors', he made five crucial points  （i）   We should look for parallels between LI acquisition and L2 learning, （ii）Errors are evidence of the learners’ in-built syllabus, or of what they have taken in, rather than what teachers think they have put in :intake should not be equated with inputs （iii）Errors show that LI and L2 learners both develop an independent system of langue, although it is neither the adult system nor that of the second langue;（Coder, 1967） but is evidence of a ‘transitional competence’. （iv）Errors should be distinguished from mistakes. （v）Errors are significant in three respects: they tell the teacher what needs to be taught; they tell the researcher how learning proceeds; and they are a means where by earners test their hypotheses about the L2. （James, 1998）:
.Since these are governed by the same underlying mechanisms, procedures and strategies. However, one between the two is that L2 learning is probably facilitated the learner's knowledge of the MT （mother tongue）.In foreign language learning, errors always accompany learners and frequently occur. However, such errors are inevitable in the process of foreign language learning and teaching. The process of foreign language learning is a process in which foreign language learners make errors and repeatedly correct errors, and also it is a process of learning in errors and gradually getting close to the target language. How to find and solve these problems is of great significance for enhancing the foreign language level of foreign language learners. Through the systematic analysis of students' errors, error analysis is to study the status quo of and problems. With the effects of this rule on the foreign language learning process, error analysis can guide the entire foreign language learning process.
As a branch of applied linguistics, error analysis came into being at the end of 1960s and the beginning of 1970s. Its emergence conformed to the need of times. The contrastive analysis was raised in the 1950s and 1960s. Due to the impact of structural linguistics and behaviorist psychology, contrastive analysis only focused on the external environment of language learning. It can be considered that the language errors of learners were caused by the interference of native language and neglected the language learners. While, error analysis shifted the study focus from language learners to make up the deficiencies of contrastive analysis and enriching the study of applied linguistics. Therefore, it had a great impact on the field of language teaching at that time. The earliest animator of error analysis was Coder. In 1967, he published a paper titled “The Significance of Learners Errors”, which was considered to be the emergence of errors analysis theory. Coder considers that errors are inevitable and was an indispensable part in learning process. It is a good thing that errors can show the learning process of learners and provide abundant information. However, errors were wrongly considered to be not good and should be avoided before. After analysis of learners’ errors, he considered errors to have the following  following three functions: （1） for teachers, if they conduct systematic analysis of students’ errors, they will find out at which stage the learners are and how many remaining contents to be further learned in the process of approaching the target language; these provide teachers with the information on the progress of learners. Language teachers can obtain feedbacks regarding to the effectiveness of teaching from these errors. In this way, it may help foreign language teachers to foresee difficulties with learners, thus to determine what learners should learn and what teachers should teach. In addition, through these errors, teachers can also judge which part in the teaching program requires further efforts and improvement, thus to adjust the teaching contents, speed and method. （2） Errors provide researchers with the proof on how learners learn or acquire language and learners’ learning strategy and steps used in learning. （3） Error analysis is essential for learners. Error is a linguistic performance in foreign language learning. Learners provide feedback on the assumptions in learning and they can decide whether their learning method and speed are appropriate, whether to continue, or more time and efforts are required for the original assumptions through the feedback. （Coder, 1967）
1.3Thoughts about the Existing Researches

Today, for middle school English teachers, the theory and method of contrastive analysis are of guiding significance for foreign language teaching. Contrastive analysis can help foreign language teachers to better understand students' learning difficulties and analyze whether students' errors in learning are caused by the language items or the interference of native language （许余龙, 2001）.  Therefore, foreign language teachers are required to think carefully, compare students' native language with the learned language to find language differences as much as possible, and give full consideration to the causes of students' errors to effectively prevent and correct these errors, reduce the errors caused by the interference of native language. It will accelerate the speed of approaching the target language and improve students' language competence as quickly as possible. For example, since there is no verbal inflection, singular & plural form of nouns, etc., in Chinese, Chinese students are easy to make mistakes in respect of the said aspects. Teachers can appropriately make some feasible contrastive analyses on these specific problems in classes to remind students the aspects to be noted and the places at which errors are easy to occur.
Error analysis has actual significance for guiding teaching. Gui Shichun  points out that error analysis is a common means used by teachers. The analysis of learners’ errors can let teachers find the specific and general characteristics of learners’ language errors. Error analysis is an analytical method established on a creative structure to study on the learners’ errors in foreign language learning.（ 桂诗春 ,1985）.  Wang Chuming considers that error analysis can let us recognize that the process of foreign language learning is a process of constructing language in a creative way, while the language errors of learners is a window to the soul through which we can peep at the secret of learning psychology. Through analysis and observation of errors, it is possible to understand the learning strategy adopted by learners.（ 王初明,1990）
Based on the above theoretical analysis of errors, we can know that errors can reflect what students have learned and how well they have learned. They can also help teachers adjust their teaching approach and methods. So, by means of the study of errors reason, from the standpoint of teachers, we are able to find the weak points in our teaching syllabus, teaching techniques so that we can improve our teaching. Therefore, detecting the errors, finding out the possible causes and offering the solutions will be the most effective ways to improve our teaching.
Go For It! is the textbook used in the current English education in the development stage on the basis of structural-functional syllabus. The combination of structure and function is its guiding ideology. It is a new exploration made after absorbing the domestic and overseas advanced English educational theory. It not only inherits the advantages of previous textbooks, but also surpasses the original textbooks. After Go For It! has been used for years, however, there are also some problems in it. These problems will let students make some induced errors in the process of their learning. Mainly, there are two aspects: I. there are some shortages in the textbook itself; II. Teachers adopt improper teaching methods in using this textbook.  

Chapter Two
The Induced Errors due to the Textbook

The road of reform is not flat and there are always various problems. After the use of Go For It!, a number of front-line teachers or relevant personnel have expressed their feelings in practice and their discomforts and troubles after using this textbook: Firstly, teachers are confronted with challenges. 1. The textbook has rich connotations and information with a wide coverage and also imposes higher requirements on teachers. 2. The standard British English that has been used for years is subject to extremely great shock and challenges. 3. The way of assessing students has changed a lot. Secondly, since there is no good transition and connection between primary school and junior middle school, students are unable to digest such a large language input and will quickly polarize. Furthermore, the textbook itself is not perfect. Teachers are short of valuable references; the grammar is not concentrated; the vocabulary is large and not even; the key points and difficulties in the textbook are not obvious and it is hard to control the exam standards, etc. 
According to the error theory, we know the above insufficiencies with the textbook Go For it! will result in induced errors made by students. Taking “Go For It! ” for example, I focus on the analysis of the following aspects:

2.1 Pronunciation
The Curriculum Standard describes the objectives of phonetics as follows: 1. understanding the meaning of phonetics in language learning; 2. understanding the contents of English phonetics including pronunciation, stress, phonetic combination, intonation, rhythm, etc.; 3. ensuring correct, natural and smooth pronunciation and intonation in conversations in daily life; 4. understanding and expressing different intentions and attitudes based on the changes in stress and intonation; 5. spelling words and phrases according to the pronunciation. （《英语课程标准》， 2001.）

But in the textbook Go For It！, Starter Ul-4 reviews the capital and small letters and pronunciation of 26 English letters and lists the table of vowels and consonants. Up to this point, no special learning is arranged for phonetics. The improper arrangement of phonetic teaching contents in the English textbook Go For It! and lack of phonetic learning in the contents of units make many teachers consider that phonetic teaching is not important. In addition, there are also insufficiencies with the phonetic arrangement in the appendix. The basic knowledge of English phonetics and basic knowledge of intonation and reading are only provided for the second half of grade seven, so that students missed the optimal period for developing students' ability of independent English learning. Besides, since English phonetics is not the study object, teachers are not enthusiastic with imparting phonetics and are afraid of wasting too much time. We can say that exam-oriented education has affected the teaching of phonetics, which is really necessary. Phonetics is the most foundamental form of language. To master a language must start from the phonetics of this language. Many experts consider that the teaching of English phonetics is the starting point of the development of English teaching. The qualify of phonetic teaching affects the quality of students' phonetics, which directly affects the entire English learning process. Threfore, phonetics is the first pass of English teaching. Poor phonetic foundation give rise to difficulties in pronuncation, thus becoming the largest “obstacle” of teaching and directly affecting the memorization and accumulation of words. With few vocabulary, reading will be more difficult. Inaccurate pronunciation and failing to connect pronuncation, word form and meaning will bring about great difficulties to listening and speaking. In addition, in case of poor pronuncation and intonation, students will not accurately make pauses or divide sense-group in reading. Some phonetic skills, e.g. phonetic combination, loss of plosive, etc., cannot be correctly grasped. Thus, it can be seen that pronunciation teaching is the basis of development in respect of listerning, speaking, reading and writing and its importance in English teaching is self-evident. It is thus clear that the contents of pronunciation teaching is improperly arranged in the English textbook Go For It!, which will obviously give rise of induced errors in lanuage learning of students. For example, students often read “st” in students as [st], “sp” in space as, [sp] and “sk” in sky as [sk]. In addition, students are easy to make mistakes with the consonants at the end of words. The way of expression is to prolong the pronouncation of b, p, d, t, g, k, etc., at the end of words to mannually add an obscure vowel, thus reading cap, had, hat, bag and back as  [kæb],[kæp], [hæd], [hæt], [bæg], [bæk]. Due to the lack of training in respect of phonological skills, e.g. phonetic combination, loss of plosive, etc., students are prone to understand sentenses and articles in a wrong way in listening test, resulting in loss of scores.

The textbook Go For It! does not provide sufficient space for pronunciation exercise, thus many students loss the cricital period for learning phonetics. They even could not spell words upon graduation from junior middle school, let alone correct pronunciation and intonation. Without good knowledge of phonetics, these students have made a number of spelling mistakes in English and large barriers are also formed in their listening skills.
2.2 Vocabulary
The five-level goals of the Standard describe vocabulary as follows: 1. understanding English vocabulary including such forms as words, phrases, idioms, regular collocation, etc.; 2. understanding and comprehending the basic meaning of words and their meanings in specific context; 3. applying vocabulary to describe objects, behaviors and characteristics, explain concepts, etc.; 4. learning how to use 1,500-1,600 words and 200-300 idioms or regular collocation.

The problems met by many teachers: 1. unable to accomplish the teaching tasks. The teaching contents of Go For It! include a lot of language materials and new words, many of which have not been met by teachers in over ten years of teaching. The abundant language materials and new words in Go For It! makes it difficult for rural students to accomplish the teaching tasks with quality and quantity assured within 45 minutes .Each unit in the new textbook has a large number of new words, which are difficult for students to grasp. Since the words are difficult, students are memorizing words everyday. Sometimes, they will have to learn the next unit, while they still can not read the words in the previous unit. The large quantify of vocabulary in textbook and many words that are difficult to spell affect students' enthusiasm and teachers’ teaching quality. For example, the words that are difficult to spell in the first year of junior middle school include broccoli, Rode Janeiro, Portuguese, Argentina and California.

The quantity of vocabulary is quite large in Go For It! There are about 700 vocabularies in volume I, 450 in volume II, 450 in volume III, 400 in volume IV, 500 in volume V and 2500 in total. This quantity just reaches the goal for English Level V which substantially enlarges the students’ vocabulary quantity and enables them to better express their ideas, and also requires students to take effective measures to remember vocabularies. Otherwise, it will be difficult for them to meet demand of the teaching material. 
However, the vocabularies in Go For It! is not arranged in a scientific manner. The new vacabularies in units are just list as appendix to the book at the end, but not summarized at end of each units. The reference book for teachers does not provide valubale information for teachers. It seems that the vocabularies are not paid enough attention. Thus, it is hard for teachers to grasp key points in vocabulary teaching and students could not find denifite objectives in learning which may cuase induced errors. They could not differentiate part of speech, not to mention understanding cultural meanings of some words and their pragmatic functions.
One of the correct strategies of words spelling is that textbook should show the spelling “patterns” to students to let them correctly spell words based on pronunciation through getting familiar with these patterns. Or, on the contrary, if the pronunciation is known, it is able to spell the scope of possible words. Meanwhile, textbook should also strengthen students’ sense of pattern from another aspect and point out the relation between spelling and pronunciation. Some students spell little as litter, play as paly, said as side and room as roon, which are all caused by improper pronunciation. However, the spelling of writing as writing, written as writen and tries as tryes is also a result of errors caused due to the lack of spelling patterns.
Through the above analysis, the treatment of glossary in the textbook Go For It! is not only not conduive to the teaching of teachers and learning of students, but also gives rise to a lot of induced errors made by students in learning.
2.3 Grammar
The Curriculum Standard describes the five-level “grammar” teaching objectives as follows: “Understanding the grammar items listed in the ‘Table of Grammar Items’ in the appendix and being able to use the same in the specific context; understanding the basic structures and common ideographic function of common language forms; experiencing and comprehending the ideographic function of language forms in practical applications; understanding and applying appropriate language forms to describe people and objects; describing the process of generating and development of specific things and behaviors; describing time, location and direction; comparing people, objectives, matters, etc.” （《英语课程标准》, 2001.）
After using Go For It! Textbook, Ding Jiming thinks the author of Go For It ! can not understand how to walk into the life of Chinese students, and can not solve the problems of English grammar during Chinese students’ learning. Teachers will face a lot of problems when teaching this textbook, such as: how to develop students' ability; how to evaluate the students according to the textbook; how much the students will learn after learning this textbook; how much students can meet the requirements; interaction between teachers and students; how to obtain substantial developments and enhancements from knowledge and emotion. Many teachers do not know how to handle and manage this teaching material, and some of the teachers strive to cover everything during their teaching, which makes the most obvious problem in the textbook more prominent. （甘火化，2006.）
Grammar points covered in Go For it! are shown as follows（甘火化,，2006.）
	Go

For It!
	Grade 7
（last semester）
	Grade 7
（next semester）
	Grade 8
（last semester）
	Grade 8
（next semester）
	Grade 9

	grammar


	U 1:is,am;

your, her, his

Pronunciation and written of 0-9

U2:this,that

U3:these,those

U4:where is,

where are; preposition

U5, 6:do you（they）
does he （she） questions and answers

U7:how much questions and answers of singular & plural

U8:when;u9 singular & plural of noun

ul0:can you（she,he

）
Ull what time do

you （does she/she）
U12 Compare be with do;adjective;

u13：Compare is and does; proper noun
	U8，9 past simple tense


	U1，2 simple present tense

U3 present progressive

U4 simple present tense

U5Can 

U6 monosyllable （multisyllable） comparative adjectives

U7 Countable and uncountable nouns

U8，9 past simple tense

U10: be

going to

U12 Superlative Adjective and irregular adjectives


	Ul:  Will

Full name

U3 past progressive; adverbial clause of time

U4 direct speech and indirect speech

U5 will contracted form; be going to

U6 Present perfect progressive and past simple tense

U9 Present perfect tense

U10 disjunctive question
	U1simple present tense

U2 infinitive

U3Phrase 

U9 passive voice 

U10 past perfect tense

U13 direct object and indirect object U14 present perfect tense

U15 Review present progressive, infinitive, passive voice  and present perfect tense




We know that language has three basic elements, i.e. phonetics, grammar and vocabulary. It can be seen from the above statistics that the grammar and vocabulary of Go For It! give no consideration to Chinese students for the same reason. There is a large vocabulary and the grammar is added after adaptation. Some entries that are not systematic and messy are inserted based on the functions and topics.Grade eight （first half） is the comparative form of adjectives. Apart from few example sentences, no grammatical rule is mentioned.
That’s true, we teach for the language application ability. Though English grammar learning is not the ultimate purpose of learning, it is the means for correct application of English. The application of language cannot be without grammatical rules. The lack of grammar will seriously impact the communicative competence. In the teaching of Go For It!, there is also a tendency of negligence of grammar teaching.  Some teachers are in excessive pursuit of communication in teaching and overlook or even cancel grammar teaching. Therefore, students do not know grammar and frequently make mistakges or non-standard language in language communication. For example, analysis of sentence parts are headache for many middle school students. It is difficult for them to comprhend coomplex articles because they could not differentiate subject, predicate, object, attribute, precede which may influence reading efficiency and further cause errors in understanding the whole article. Obviously, these are induced errors caused by imperfect compiling of English grammar in teaching material Go For It!
 Although Go For It! breaks the model with grammar as the principal line, it does not mean negligence and elimination of grammar teaching. It violates the tenet of New Curriculum Standard.

2.4 Culture 

Through refering to the “Explanation of English Curriculum Standard” prepared by the editing department of Basic Education Curriculum of the Ministry of Education, the English textbook for primary middle school should contain the following cultural items upon completion of the curriculum objectives of the stage of compulsory education: 

Cultural Knowledge: 

[1] Knowing the capitals and national flags of major English countries; 

[2] Knowing the name of most common beverages and foods of English countries;

[3] Understanding the important landmarks of major countries in the world, e.g. the Big Ben in England, etc. 

[4] Understanding the costume and dressing costoms for official and unofficial occasions in English countries; 

[5] Understanding the diet customs of English countries;

[6] Preliminary understanding the geographical locations, climatic features, history, etc., of English countries;

[7] Understanding the cultural connotations of common animals and plants in English countries;

[8] Understanding the cultural connotations of natural phenomenons in English;

[9] Understanding the traditional cultural recreation and sports activities in English countries;

[10] Knowing the most important cultural recreation and sports activities in the world; 
Communicative Culture Items:

[1] Knowing the simplest address forms, greetings and leave-takings in English; 
[2] Making proper response to general praise, request, etc.

[3] Understanding the common body languages in English, e.g. sign language, expression, etc.;

[4] Properly using different address forms, greetings and leave-takings in English;

[5] Understanding and distinguishing the common names and nicknames for different genders in English; 

[6] Making proper response to the praise, request, etc. by others; 

[7] Expressing the meaning of praise, request, etc., with the proper way; 

[8]Deepening the understanding of Chinese culture; 

[9] Intercultural comparison（《英语课程标准准解》, 2002.）
The cultural knowledge and communicative culture in Go for it! are concluded as follows:
Cultural knowledge: Grade seven （first half） Unit3（3）, Unit5（9）, Unit6（2）, Unit7（4） and Unit13（1）
Grade seven （second half） Unit1（1）, Unit4（13）, Unit6（6）, Unit7（3） and Unit8 （5）
Grade eight （first half） Unit1（9）, Unit9（lo） and Review of Unit7-12（3）,

Grade nine U6（5）, U7（4,6,3）, U9（9）, Ull（8）, U12（4,11,13）, U12（l,s） and U13（10）
Communicative culture: Grade seven （first half） Ul（1）, U2（1）, U4（1）,U9（2）,Ull（3） and U12 （7）
Grade seven （second half） U3（2）, U11（7） and U12（6）
Grade eight （first half） U2（2）, U5（2）, U10 （6） and Ull（7）
Grade eight （second half） U2（7）, U5（7） and U7（7）
Grade nine U3（6,7）, U6（6,7） and U8（6,7）
 （Instructions: Unit 1 indicates the first unit. （3） indicates the third item in cultural knowledge）（甘火化，2006.）
It can be seen from the above that on the one hand, the cultural knowledge in the textbook Go For It! is arranged in various volumes and there is merely no unit for teaching cultural knowledge and communicative culture. In addition, cultural education also focuses on the comparision of Chinese and foreign cultures and there is no extraordinary prominent characteristics of Chinese culture （mainly in grade nine）. Communicative culture is mainly reflected in topics and exists in the form of dialogue, thus there is dialogue without communication. The cultural contents in the textbook  are m Go For It! ostly the background and context for language teaching and the accessories of language teaching are at the secondary position. In addition, the consideration of various subjects of junior middle school and teachers' concern about lack of self-confidence in the target culture make cultural education marginalized in actual foreign language textbook. Therefore, the cultural contents are not described in details. Due to the lack of sufficient information, teachers and students are hard to avoid unconscious obtaning the understanding of distorted target culture in using the textbook. On the other hand, the cultural contents in the textbook  are Go For It! outdated. It seems that western culture only refers to that the family name is in front and surname is behind, white for weeding and black for funeral, father and son address each other disrespectfully by name, butter and bread, fork and knief. These cultural facts are not wrong, while misunderstanding is often easy to be caused by placing these facts and information in a specific era and social background withou contextual treatment. Furtermore, since English is imparted in classrooms in China as a foreign mainly by way of class teaching and the center task is the cultivation of language knowledge and communicative ability, culture is affiliated and secondary and the cultural information contained in English textbook is often relatively fragmentary and not systematic. The Standard clearly sets cultural consciousness as one of the objetives of English curriculums, requiring comprehensive and systematic presentation and treatment of cultural contents in the textbook to allow organic combination of language and culture and let cultural education has its own contents, way and mode with culture as the content and language as the means. 
2.5 Teaching strategies

The Curriculum Standard divides English learning strategies into four categories, i.e. cognitive strategy, control strategy, communicative strategy and resource strategy. Its requirements on the grade five learning strategy for graduation from junior middle school are as follows: 

（1）Cognitive strategy

  la Preparing lessons before class based on needs; 

  1b Focusing attention in learning; 

lc Active thinking in learning; 

1d Be good at noting down main points in learning; 

1e Be good at understanding the themes of nonverbal information with pictures, etc., in learning; 

1f Learning and memorizing words and expressions by virtue of association; 

1g Be able to initiatively review, sort and conclude the learned contents; 

1h Be able to find the law of language and draw inferences about other cases from the 

1i Be able to realize mistakes and make appropriate corrections in using English; 

1j Understanding English effectively relying on the language of native language, when necessary;  

1k Trying to read English stories and other extracurricular English reading materials

（2） Control strategy

2a Clarifying their objectives of learning English; 

2b Clarifying their learning needs;

2c Preparing a simple English learning plan; 

2d Grasping the major learning contents; 

2e Understanding and profoundly rethinking the progresses and shortages in English learning; 

2f Actively exploring the suitable English learning methods; 

2g Frequently communicating with teachers and students on learning experiences; 

2h Actively participating in the English learning activities in and out of class

（3）Communicative strategy

3a Be able to communicate with others in English in the English learning activities in and out of class; 

3b Be good at grasping the opportunities for English communication; 

3c Focusing on the expression of meaning in communication 

3d Communicating with the help of gesture, emotions, etc., in communication, when necessary; 

3e Effectively seeking for help in case of difficulties in communication; 

3f Noticing the differences in Chinese and foreign communication customs in communication

（4）Resource strategy

4a Enriching learning with audio-visual materials; 

4b Using simple reference books for looking for information;

4c Noticing the use of English in life and media; 

4d Be able to preliminarily use the learning resources in library or on the internet. 

（《英语课程标准准解》, 2002.）

However, Go For it! starts to introduce the learning strategies from the second half of grade eight and there are altogether 22 strategies, which are mainly reading strategies. In accordance with the investigation report on the English learning strategies adopted by 431 middle school students in Guangdong Province made by Chen Qiuming, the strategies adopted by the investigated middle school students are listed as follows in the descending order based on the scores （4.1- 3.4）: 

（1）I pay attention when someone is speaking English.
（2）If I do not understand something in English, I will ask the person to slow down the speed of talking or let him say them again.
（3）I say or write new English words several times.
（4）I notice my English mistakes and use that information to help me do better.
（5）I review English often.
（6）In order to understand unfamiliar English words, I will guess the meaning of them.
（7）I try to relax whenever I am afraid of using English.
（8）I think about my progress in learning English.
（9）I first skim an English passage then go back and read it carefully.

（陈秋敏,2001）.）
In 50 learning strategies for selection, only nine are frequently used by over 400 middle school students. In addition, these nine strategies are mainly cognitive strategies and control strategies, which not only indicates that the consciousness of learning strategies adopted by middle school students in China is still weak, but also indicates that the textbook and teachers pay less attention on the communicative strategy and resource strategy in the process of provision of teaching recourses and teaching guidance. For the purpose of language's essential attribute as communication tool, it should be the communicative strategy out of the four categories set out in the Standard that can best reflect the substantive characteristics in English learning. In recent years, a lot of studies on the communicative strategy of English learning focus on the compensation function of communicative strategy, i.e. how to reasonably use the communicative strategy in case of blocked communication for continuing communication until the realization of communicative objectives. To grasp certain communicative strategies will assist students in understanding the difficulties in expressing their thinkings and views due to the limited English level. However, the textbook Go For It! does not propose some common communicative strategies, e.g. approximation, circumlocution, mime, language switch, appeal for assistance, etc. Students do not know which communicative strategy will be used in exchange of information and only conduct meaningless mechanical exercise of sentence structure. The linguistic form cannot be consolidated in the meaningful communication, which will also results in induced errors. 

Chapter Three 
The Induced Errors Due to the Teaching Methods

In the teaching of Go For It!, these problems will occur:1. 1. Teaching and learning activities are hard to be conducted. In pursuit of the democratic relationship between teachers and students, the largest change in the “guestroom” of the new curriculum changed from classroom is the relationship between the teacher and students and the way of learning. Focus is placed on the establishment of new relationship between the teacher and students and new way of learning. The previous well-regulated questions and answers become the race to be the first to answer a question; the silent classroom is in a hubbub of voices; in the new classroom, the teachers and students in teaching are activated, the classroom is in hubbub and the students are motivated. However, we should calmly think that what teachers teach and what students learn in such a seemly democratic teaching. 2. Unsatisfactory exam results. After a half or one year of using the textbook Go For It!, many teachers in rural middle schools are troubled by the unsatisfactory exam results. The more they teach with the new teaching methods, the worse the results will be. Therefore, many teachers in rural middle schools immediately adjust their teaching methods and reuse the old teaching method after the failure in one exam. The teachers using old teaching methods soon improved students’ exam results, while the teachers insisting on reform are under the pressure of the “three big mountains”, i.e. society, parents and principal. 
The reform of English curriculum, the same as any reform, is conducted in dispute and will also trigger new disputes. The dispute on curriculum stadard is mainly on the tendency of “the focus of this reform of English curriculum is to change the way of explaination and imparting that pay excessive attention to grammar and vocabulary ” （《英语课程标准》, 2001） So that people cannot but doubt that what's the position of language knowledge in the objectives and contents of new English curriculum? What's the relationship between the formation and development of knowledge and ability? Whether knowledge has an impact on the cultivation of emotional attitudes and values? Does it conflics with curriculum objectives about which language skill is placed before language knowledge?
The textbook boasts authentic language and strong sense of the times and also adopts the task-based language teaching model. It has extensive themes, diverse types of literature and rich contents. Ever since the use of this textbook, there are some problems encounted by many teachers in teaching, which are mainly in the following aspects:
3.1 Exam-oriented Teaching Method
The teaching activity of teachers has a strong exam-oriented consciousness. As too much attention has been paid on the explaination and imparting of grammar and vocabulary for a long time, the English classroom teaching in rural areas has been basically dominated by the listening teaching model with inculcation and training. It has become a thinking set and inertia to take the learning of the basic knowledge of language as the sole purpose and English class as the class of language knowledge. Teachers are accustomed to tell the vocabulary and grammar that should be grasped and may be assessed to students and repeatedly make conclusions and explanations. Students have learned a lot of knowledge on English instead of English itself, which is the primary cause of students' low capacity of comprehensive language application. The major reasons may be as follows: most English exams focus on mechanical memorizing of grammar or problem-solving skills for multiple-choice questions. Teachers use the method of lecture and repeatedly do exercises, which has very obvious effects for improving scores; most parents and students do not take the learning of language as the major objective and what they want is “English score”. They consider high scores in exams to be more important than fluent spoken English; the way of “teacher speaking and students listening” stresses on discipline and compliance. To organize teaching in such an environment, teachers are easy to conduct operation and implement control
3.2 Teaching Method Lack of Humanistic Spirit
The teaching activity of teachers lacks of humanistic spirit. The traditional habit of “giving more attention to teachers and less to students” has not been fundamentally changed, which inhibits the personality of students to some extent, restrains students' subjective initiative and weakens students' creativity. The language knowledge imparted in classroom teaching mainly derives from teachers and texbooks. Teachers unilaterally impart the prepared language knowledge to students before organizing students to conduct controlled exercise of the learned knowledge. All the initiatives are controlled by teachers, who play the role of remover and second transmitter of knowledge, and students undoubtedly become the tool of solving problems. In addition, teachers are accustomed to measure and impose requirements on students according to the uniform standards and scale. They treat students as the “receivers of knowledge” rather than living individuals, lack of care for students' learning process, methods, emotions, attitudes, values, etc., and neglects the impact of students' inner world on learning. Some teachers treat students with a rigescent and static view, neglect the characteristics of students' growth and development as well as the differences between individual students. They expect students to be perfect and do not provide equal learning opportunities or practical teaching guidance based on the differences of students; some teachers implement the stiff knowledge inculcation and pay less attention to whether the students can accept, what's the effect and whether students are willing to and know how to learn. They deem “for all students and laying a foundation for the comprehensive development and life-long development of students” as an empty talk.
3.3 Teaching Method Lack of Teaching Strategies Guidance
Lack of guidance on students' strategy and due teaching efficiency and efficiency view in teaching activity. Few teachers rethink on how to improve the teaching efficiency and teaching quality by means of reasonably applying the teaching means, improving teaching design, optimizing the structure of classroom teaching and helping students in improving learning methods, etc. They just blindly stress on mechanical memorizing and increasing the importance of learning time and hard working, allowing the existence of inefficient or invalid teaching activity in classroom teaching to some extent. For example, in a reading class, the teacher asks a student to read the text and other students to pick out the mistakes in reading. Such teaching activity exposes that the teachers gives insufficent attention to the efficiency of teaching and has ceratin negative impact: the reading student will be frustrated due to that his mistakes are picked out and other students will not receive good training of listening and reading
3.4 Teaching Method Lack of the Real-life Situations 
Stylized teaching activity, single teaching means and no attention paid on arrousing and cultivating students' learning interests. Teachers are not good at creating an environment for language learning and could not organize English teaching with ease. The language quality of teachers fails to generate good demonstration effects. Teachers are weak in exerting their widsom, lack of the capacity to flexibly deal with the textbook and creatively apply various methods to let students understand the teaching contents and cannot design the situations in which the learned language can be used based on the learning contents of language. The “three-one” phenomenon （one chalk, one mouth and one book） has not been radically gotten rid of. Teachers are accostomed to repeat what the book says, teach words, sentence patterns, phonetics and grammar in an isolated and static way, thus the texts are covered by the scattered phonetic and vocabulary teaching and dialogue teaching has become pure teaching of sentence patterns. The stylized classroom teaching covers all lesson types, stylize the treatment of textbook and mechanise capability training, thus taking students as containers to accept knowledge in a passive way and failing them to have the fun of English learning.
Chapter Four
Countermeasures on Reducing Induced Errors in the Use of Textbook
Go For It!

Go For It! is a new textbook adopted for cooperating task-based language teaching based on the English curriculum standard （experimental draft） issued by the Ministry of Education in 2001. It highlights main body role of students, stresses that curruculum starts from the learning interest, life experience and cognitive level of students, advocates the learning style and teaching approach integrating experience, practice, participation, cooperation and exchange. However, it has a high starting point and a large vocabulary. Therefore, the extensive teachers should flexibly apply the textbook Go For It! in accordance with the characteristics of the new textbook and the actual conditions of students. It requries teachers to flexibly and effectively organize teaching and expand the teaching space in classroom by virtue of textbook as the carrier on the basis of fully understanding and grasping the characteristics of disciplines, teaching objectives and intentions of textbook, so as to achieve the classroom teaching model in which students are the main parts and teachers and studetns interact with each other.

We recommend teachers to boldly accept or reject the contents in the textbook on the basis of correctly grasping the key teaching points, to prevent that the tasks are not accomplished due to the worry about insufficient time. More importantly, teachers should optimize classroom teaching and improve teaching effects, striving to put an end to low efficient teaching activity. Some teachers, on the one hand, complain that there are less class hours and a large amount of teaching, and, on the other hand, these teachers' teaching efficiency is very low. If teachers want to improve the efficiency of classroom, they should find the right method to optimize classroom teaching. Many teachers use a method to teach in the long term but do not rethink on their teaching efficiency. Teachers are suggested to rethink whether their teaching is efficient. （程晓堂，2005）
 Based on the experience of teaching practice, teachers, in my opinions, should achieve the following points:
4.1 The Integration of Teaching Materials
The Curriculum Standard clearly points out in the Teaching Recommendations that "the English textbook used for the stage of compulsory education is an important material and means for the realization of teaching objectives". How to use the textbook is a very important problem in teaching. As interpreted by the linguistician on the use of textbook, the use of textbook should apply the principle of LARA, in which L stands for leave something unnecessary out, A for amend something incomplete, R for replace something improper and A for add something necessary. In order to reduce induced errors, teachers may combine teaching with actual needs to make deletion, amendments, replacement and supplements for the textbook, thus to use the textbook in a creative way. 
1 Adjust the Order of Teaching Content
Textbook is to serve teaching, which should not be for textbook. Therefore, teachers can properly adjust the order of teaching contents in accordance with the cognitive characteristics, psychological characteristics and actual conditions of students to let it to be more aligned with the interest and abilities of students and closer to the actual life of students, to guide students to learn in a more efficient way.

（1） Adjustment between units, i.e. adjustment of the order of units. For example, unit6, unit9 and unit12 in the first half of grade seven are for learning preferences for foods, movies and disciplines and reasons for these preferences respectively. If they are learned together, it will be favorable for effectively building students' cognitive system. For another example, unit6 and unit9 in the second half of grade eight involve present perfect continuous tense and present perfect tense respectively, to change their order will help students to understnd two tenses in a more scientific way.
（2）Adjustment in the unit. Adjustment in the unit refers to the adjustment of teaching contents in the unit in accordance with the logical order of knowledge in the unit and the cognitive characteristics of students, so that students will be easier to absorb and knowledge will be more specific. For example, in teaching unit 4 in the first year of grade seven, teachers can first skillfully set the situation for practice the usage of such words as in, on, under, behind, and next to, and then use material objects or pictures to assist the teaching and learning of the nouns of objects involved in the unit. Then, prepositions of locality and nouns of objects will be combined and be used for repeated exercises in situations. Stuents will certainly acquire knowledge with ease.
2. Partial contents in the textbook are too tedious, not easy to be accepted by the students, and can be deleted. For example: in “Go For It!”, some dialogues in SectionA 3a are too complicated, we can directly use the vocabularies and sentence patterns provided in the listening part 2a, thus it can highlight the key teaching points.
3 Supplement the textbook according to key and difficult points of the teatbook. For instance, grammar point in the unit, i.e., the difference between countable noun and uncountable noun, is a big difficult point in teaching, which is not easy to be mastetered by the students. Teachers can ask students to review the nouns they have learned, and repeately practice the diffirence between the two kinds of nouns.
Diversified forms, making flexible use of the contents in textbook, and learning and teaching with different methods. Different people have different views. It is requried to make an exquiste design and flexible application based on the textbook to figure out how to use the textbook to bring about larger learning and development space and give students the sense of reality and the sense of self-fulfillment. For example, teachers narrate the essay with another person, adapt the essay and dialogue and exchang roles for performance and provide appropraite help. For another example, teachers can guide students to review the text through prompting key words or the first sentence on the basis of understanding the text. So that, students can fully ponder over the text and achieve self presentation relying on the vocabulary and sentence pattern as well as the known knowledge and autonomous thinking. In traditional classroom, language teaching mainly focuses on vocabulary memorizing, repeated explaination of language points and grammar and intensive training and centers on the contents in the textbook, so as to prevent waste of manpower, material resources and time as a result of exceeding the teaching programme. Teachers adopt the same teaching style, follow the prescribed teaching precedures, and repeat what the book says for fear of any deviation. In the classroom, teachers play a monodrama. They teach in classroom and students listen to teachers, take notes, and transcribe after class. Students are often engaged in large and small tests or exams. However, Go For It! is based on the English curriculum standard and aims at the comprehensive application ability of English language. It not only focuses on language knowledge and language skills, but also concentrate on students' learning strategy, emotions, attitude and cultural consciousness. The treatment and acceptance or rejection of teaching contents are flexible and open. If teachers start from the actual level and language competence of students, the adjustment, acceptance or rejection of any teaching contents and the arrangement of any teaching procedures are feasible.
4.2 Reasonable Pronunciation Teaching
If students want to communicate with English as a foreign language, there are generally four steps: I. What idea should be expressed; II. What words will be used for expression; III. What structure will be used; IV. What phonetic rules will be used. If the first three steps are correct, while there is something wrong with the phonetics, the communicative purpose many not always be achieved even though the language in the first three processes is well organized. Therefore, for the learning of English as a foreign language in China, the teaching of phonetics should not only stay at the primary stage. It is required to make an overall arrangement at the beginning of preparing the textbook to let the teaching of phonetics exist throught the entire learning stage in school. In learning the phonetic system of a foreign language, any one is subject to the intereference of pronunciation habits of his/her own language. The degree of intereference is oftern in direct proportion to the age of people. For middle school students who have acquired their native language and received six-year regular education of native language in the primary school, the pronunciation habits of their native language have been deeply rooted. Therefore, the preparation of pronunciation exercise in textbook must be under the guidance of phonological theory and a lot of pronunciation exercises should be designed under the guidance of this theory. Meanwhile, the textbook may also appropriately conducts some contrastive analysises of relevant aspects of the phonetic systems of Englisha and Chinese based on the native language knowledge grasped by middle school students to find out the similarities and differences between them, and design special exercises and guidances for the unique difficulties in English pronunciation of Chinese students.（吕叔湘，1980）
Morley once proposed four critical objectives of phonetics learning: intelligibility, communicative, increase in self-confidence and language monitoring ability. The so called intelligibility refers to that the accent of students does not constitute obstacle of understanding. Since it is rare for foreign language learners to have no accent, if we place high hopes on the accent of students, they will undoubtedly fail. Therefore, to eliminate accent is not the objective of phonetic teaching. On the contrary, some experts also deliberately proposed “addtion of accent” instead of “eliminating accent” to reflect the Foreign language features of the learned language. Communicative refers to that students are able to deal with various specific communicative scenes. Through checking the discourses that may be used in the actual life of students, we can find out what phonetic features should be particularly grasped by students. （Morley ,1999）.
Dalton and Seidlhofer  listed six communicative abilities in relation to pronunciation: 1. highlighting: how to stress the key points to be expressed by us. 2. topic management: how to use phonetics to imply and identify the ending of a topic and the start of another topic. 3. Information status: how to use phonetics to express which are the shared knowledges and which are new knowledges. 4. Utterance sequence: when to speak, when to keep silent and how to give way to （not to give way to） others. 5. Significance and role of social intercourse: how to use phonetics to imply the status, authority, politeness, distance, etc., with the conversation partner. 6. Degress of participation: how to use phonetics to deliver our attitude and emotions, etc.（ Dalton and Seidlhofer ,1994）
1.Pronunciation Exercises 
The teaching material Go For It! is lack of comprehensive pronunciation practice for students. In order to avoid induced errors, the teacher shall firstly, insist in the concept of carrying out whole pronunciation teaching for middle school students and secondly, keep improving his/her own pronunciation capacity. The most important is to implement the concept and take more practices. 

For example, special attention should be paid to the following phonetic teaching problems by our teachers:
(1) Voiceless and voiced consonants. In respect of pronunciation of consonants, Chinese students are prone to have two problems. i, pronouncing voiced consonants as voiceless consonants, e.g. reading b as p, d as t and g as k; ii. Mistakes are easy to occur with consonants at the end of the words. The way of expression is to lengthen the pronunciation of b, p, d, t, g and k at the end of words to artificially add an obscure vowel, changing the pronunciation of cab, cap, had, hat, bag and back into  [kæbu ], [kæpu], [ [hæde], [hæte], [bæge] , [bæke] It is because there is no such word ending with a consonant in the standard Chinese and students do not have the habit of ending words with consonants. 
(2)  Long and short vowels. The long vowels in English not only refer to such monophthongs as [a:] [i:][u:], etc., but also include such compound vowels as  [ai][au][ei][[0i][ia][ea], etc. The problems with Chinese students in respct of vowel pronunciation are mainly that the long vowels are not long engough and short vowels are also not short enough. The differences in long and short sounds in English are very important and the difference of some words lie in the length of vowels, e.g. seat and sit, fool and full, cork and cocks.
(3)  . Weak stressed syllables and stressed syllables. English words, regardless of the number of syllables, have only one stressed syllable. For words with multiple syllables, there will be a secondary stress. Therefore, in case of words with multiple syllables, it is required to first clarify the stressed syllable 
(4) . Phonetic combination between words. Another problem with words read with clear pronunciation is phonetic combination, which refers to that if the previous word ends with a consonant and the next word starts with a vowel, both words should be read by way of phonetic combination, e.g. come in [-min] . 
(5) . Phenomenon of assimilation. Assimilation refers to that in one word or between two words, one vowel is subject to the influence of another vowel before or after it, resulting in change in the place of articulation and generation of the third sound. Assimilation is a very complicated phenomenon. Textbook is required to remind students of the common rules to be grasped by students, e.g. change in shape of lips of consonant: for example, in question ['kwestjan], the consonant [k] is affected by [w] to change into rounded; voiced consonant changes into voiceless consonant, for exmpale, in newspaper ['njuspeipe], s in news is originally pronunced as a voiced consonant [z]. Under the influence of the voiceless consonant [p] in paper, it is changed to be pronunced as [s]. In case consonants [t] and [d] are followed by a semivowel [l], they are often softened as [tj] or [d3], e.g. natural （'naet j aral] , soldier ,['sauld3]，last year （ty is pronunced as [tj]） and would you（dy is pronunced as [d3]） （张一鸣,2001）
So the teachers should print phonetic law into volume during teaching, thus it can help students to insist on exercise usually and avoid unreasoning grope and occurence of induced errors.
2.Comparison of Chinese and English 
The tone exercise should be emphasized. English is an intonation language. In daily conversations, the pitch continuously changes with not large ups and downs. The ups and downs in the pitch of English do not change the meaning of words. However, different intonations indicate different functional significances. The rise and fall of pitch will form rising and falling tones respectively, while pitches staying at the same level will give rise to a even tone. There are rules on where pronunciation should be quick or slow, which pitch should rise or fall and where the flow of speech should be broken or not in a sentence. Therefore, the comparison of Chinese and English in respect of differences in intonation, stress, rhythm, etc., will not only easily facilitate students to find the correct pronunciation, but also let students to perceive the characteristics of English in terms of mode in a more intuitive way.
（1）Comparision of intonation. When people talk, there are often ups and downs in pitch. Such ups and downs in pitch cannot only express such emotions as surprise, angry, mild, etc., but also express various language functions, e.g. enquiry, order, statement, etc. The mode of melody as a result of the ups and downs in pitch can form intonation together with sentence structure and tone in combination with words. From this perspective, the languages in the world can be divided into two categories, i.e. intonation language and tone language. English belongs to the former and Chinese the latter. For Chinese as a tone language, the literal meaning changes with the ups and downs of pitch. For example, “妈”m in Chinese has a high even tone. If the pitch changes, the meaning will also change: high rise tone “麻”ma, fall-rise tone “马” and high-falling tone “骂”ma. Chinese is a tone language. When people talk, apart from the original tone of each word （ups and downs in pitch）, the entire sentence also has its cadence, i.e. intonation. The pitches of a sentence gradually rise to form a rising tone; while the gradual fall of pitches of a sentence will form a falling tone. For exmpale, in the sentence of “他来了。（There he comes）”, a rising tone indicates enquiry and a falling tone indicates statement. 
（2）Comparision of stress. Stresses in both English and Chinese are divided into two categories, i.e. word stress and sentence stress. The word stress in English is an important phonetic factor and has the function of distinguishing the meaning of words. Many disyllables with the same spelling and the same or merely the same pronunciation rely on the position of stress to distinguish the meaning or parts of speech of words. For example, in "contract", if the stress is placed on the first syllable, it is a noun which means "contract"; if the stress is moved to the second syllable, it changes to a verb which means "tighten up". The primary means of highlighting stress in English is strengthening intensity and loudness and the secondary means is prolonging the continuation. The organic combination of three makes the stressed syllable more obvious than the adjacent syllables. However, what plays the role of distinguishing meaning of words is tone rather than stress. There are more tones than stresses in Chinese. Therefore, Chinese students are more sensitive to tone and pay less attention to stress. Such habit in the native language transfers into the pronuncation of English, which is often manifested in reading polysyllabic words. The unconspicuous comparision of stress and light tone is more often expressed by the dislocation of stress.
（3）Comparision of rhythm. One of the most important characteristics of spoken English is that each sentence has a rhythm. The “rhythm” in linguistics is the mode of arrangement of stressed syllables and unstressed syllables. English is a “stress-timed” language and the basic tendency of its rhythm is expressed by the roughly equal time interval between stressed syllables. Therefore, in talking and reading, the sentence with more syllables takes more time, vice versa. The time for reading two sentences with difference syllables will be roughly equal provided that the number of stressed syllables is the same. In addition, the length of Chinese sentences is related to the number of syllables. Sentences with more syllables will take more time to read, vice versa. Therefore, linguisticians take Chinese as a “syllable-timed” language. The rhythm structures of different languages decide their respective difference pronunciation habits. In learning English phonetics, the pronunciation habits of Chinese of students will certainly transfer into English, thus affecting the grasping of rhythm characteristics of English. Many Chinese students habitually clearly pronunce each syllable and word in English speaking and reading, in which there is no order of priority or cadence. Accordingly, the language and expression will not be smooth. （张一鸣，2001）
The teachers should not only be limited to helping students to distinguish phonetics, but also design a lot of exercises for distinguishing intonation, rhythm and stress to let students correctly identify the spelling and phonetic combination of various word levels, get familiar with various phonetic elements, e.g. stress, rhythm, intonation, etc., and correctly use these phonetic elements for communication so as to avoid the occurrence of induced errors.

Although English pronunciation and intonation have certain rules to follow, but to be honest, our many teachers master English’s pronunciation and intonation not very well, especially for me, an old teacher. In order to prevent the students from making induced errors in teaching, I schedule to supervise the students reading after tape while experiencing English’s pronunciation and intonation in addition to attaching importance to phonetic teaching, and the teaching effect is not bad.
4.3 Vocabulary Teaching in the Context
Language has three lements: pronunciation, vocabulary and grammar. Pronunciation （written language） is the external form of language, while vocabulary and grammar are the internal structures of language. Gui Shichun compared vocabulary to the basic building materials such as bricks and stones in the language structure and grammar to the adhesive that glue these building materials, e.g. cement, to explain the cose relationship between vocabulary, pronunciation and grammar. In addition, he also quoted the words of Wilkins, an British linguistician, that “without grammar, very little can be conveyed; without vocabulary, nothing can be conveyed.” to explain the importance of vocabulary teaching in foreign language teaching. （桂诗春 ,2006）
Teachers must read up curriculum standards and textbooks, to accurately grasp the vocabulary required for the curriculum standards. In teaching, all the new words appearing in the textbooks aren’t blindly treated as key words. Obviously, some words in Go For It！ can be spelt by students immediately without learning. Students are not required to write these words in the high school entrance examination and the college entrance examination. Another teacher has mentioned that, there are many names in the textbooks that students cannot write, even cannot find in the dictionaries. In fact, these names are words reflecting national culture, which are not included in the dictionaries. As for the majority of students, they only have to say or roughly say these words, and they are not required to accurately write these words, let alone memorizing these words. It also reflects that some teachers have a not accurate enough grasp of the teaching requirements for vocabulary, and they are always over-pursue the accuracy of spelling and memory. （程晓堂,2002）
Vocabulary can determine someone's English level and directly affect English exam results. Then, how to teach and learn the vocabulary in Go For It!? Through teaching of the new textbook Go For It!, I have made some explorations and attempts in teaching of such a large vocabulary in this textbook. I summarized my teaching practices as below, for joint discussion.

1. Teaching word-building  
  There are rules to follow for the formation of most of the English vocabulary. If a student has mastered certain knowledge of word-building, he can repidly expand vocabulary, improve the ability of guessing meaning, and enhance his self-confidence in vocabulary learning. For example, students can guess the meanings of words 'healthy' and 'unhealthy' by using word 'health' which have been learnt, can guess the meanings of 'teach' and other derivatives by using 'teacher', and can guess the meanings of 'meeting' and 'classroon' by using the familiar 'meeting' and 'room' as well as 'class' and 'room', which are rapid and effective vocabulary-learning strategies.

2 Mastering spelling rules of words    
After learning to master pronunciation of phonemes, it continues to explore spelling rules, such as /f/ - f/b/ - b/t/ - t/ei/ - a/ai/ - i, y, etc. Students shall recognize, understand and master spelling rules of consonant phonemes, followed by learning to master spelling rules of vowel phonemes. This section is mainly aimed at allowing students to spell words out in accordance with the rules of the pronunciation spelling, and then they can spell them according to the spelling rules once they see the words. It's the key to learn English vocabulary with ease. When remenbering new vocabularies, studenets will "yield twice the result with half the effort" as long as phonemes for a language, especially the spelling rules are mastered.

3 Brain storming

By using brain storming, agility and activity of thinking of students can be trained well, i.e., we can lead to part of the words by using it. Therefore, we shall design questions properly according to content of courses, i.e., questions are designed to enable students to diverge them. During the divergent thinking, studenets will say some related words either intentionally or unintentionally. In this way, not only new vocabularies will be introduced, but also students will be enabled to say some new vocabularies initiatively. For example, when I teach Unit 3: What are you doing for vacation? of Grade Eight （I） Go For It！, I design a very simple brain storming style question. Firstly, I covered activities they were doing for vacation, and then clicked on them one by one onced they were named by the students. This is also what I use in most in class. Furthermore, it works well. 

4 Free talk

English is about language learning, and language must have communication accompanied. Therefore, GFI promotes " communicative approach" and focuses on chat-style teaching mode. Part of new vocabularies can be introduced by free talk. For example, when I teach Unit 9 How was your weekend? of Grade Seven （II） Go For It！, I ask students questions such as "Did you play sports last weekend?" What did you do last weekend, Li Xiang?” "What did she do last weekend Ying Cai?” they often blurt out some phrases（eg, visit a person, go to the beach, stay at home，do some reading, study for a test, play basketball, clean her room, and so on）.That way, some new vocabularies of this lesson will be easily introduced and students can also be encouraged to speak them out from their own mouth.

5 Teaching word group instead of Chinese words   
  Grasping a word means perceiving and understanding the word's meaning, guessing the word's meaning based on the context and properly using the word according to the scene. Grasping only the form of a word's subject does not represent fully grasping the word. Its derived forms should also be grasped. Traditional teaching of English vocabulary mostly teaches Chinese words in isolation and pays less attention to various variants of words. Go For It! provides abundant vocabulary. In teaching vocabulary, teachers will not only focus on simply teaching a word's forms, but also will help students unerstand different morphologies of the word. For example, in teaching verbs, teachers should not only introduce the word forms, but also brief relevant derived forms, e.g. third person singular of present tense, present participle, past tense, past participle, etc.; in teaching nouns, in addition to primary form, plural, related verbs, adverbs, adjactives, etc., should also be introduced. Teaching word group instead of single word may be an effective way to help students increase quantity of vocabulary and grasp the abundant vocabulary in Go For It!. Meanwhile, attention should also be paid to adjustment to the distribution of vocabulary, because it is undoubtedly a high requirement on students who have just entered the junior middle school to grasp over 400 word groups including more than 2,000 parts of speech in one semester, which will make students fear; therefore, teachers should adjust the methods and categories for teaching vocabulary based on the requriements of level 5 objectives of Go For It! and the actual conditions of students, to allow students selectively grasp vocabulary in phases.  

6 Teaching vocabulary by virtue of material objects, pictures, games and activities
Material objects and pictures let students have a more intuitive, three-dimensional, vivid and visual impression of vocabulary and keep a more profound and better memory. Most nouns and verbs in the vocabulary of middle school English express specific times, locations, characters, objects and actions. For example, watch, clothes, cup, smile, jump, run, etc., can be taught by virtue of material objects, scenes or multi-media to guide students to use multiple senses to deepen the impression of the words learned, which also requires teachers to search for and select some materials, e.g. video, flash, etc., in relation to the teaching contents before the class. For example, in teaching "Unit 11 What do you think of  game  shows?" in Go For It! for the second half of grade seven, I let students view the front page of Wangfujing Cinema to see talk show, soap opera, sports show, sitcom, game show, etc., which will not only arouse the interest and enthusiasm of students, but also will well attract students' attention.

7 Vocabulary classification    
In teaching vocabulary, we should continuously classify the vocabulary learned, so as to faciliate students' memory of vocabulary, which can be taken as classroom task activity or after-class task activity and will promote students to continuously warm up and consolidate the vocabulary learned. Such tast activity has many forms. For example, in classifying the given vocabulary, different conditions and requirements can be proposed based on social intercourse and different levels of students; we can also conduct larger task activities, e.g. asking students to recall all similar words learned based on the given word. 

8 Creating scene to let students apply the word learned for communication. 
Teachers should try to create scenes for language application and conduct such activities as talking about pictures, speech contests or essay competitions, etc., In designing such activities, teachers should pay attention to the following three points: a. The design of activties should be based on the experience and interests of students as well as the status quo of life and the actual conditions of students. "When students express the meaning related to themselves, their memory of vocabulary will be strengthened". There should be differences in information of activities and the acquisition and processing of information should be involved. c. Acitivities should center on the teaching contents and objectives and aim at reviewing the vocabulary learned. For example, in unit 9 of the first half of grade eight, teachers can show the pictures or videos of students' favoriate movie stars and sports stars to introduce and apply the knowledge points in this unit in appreciation and discussion, so that students will be willing to participate in active exploration and unconsciously use the new knowledge for searhing for and processing information, thus benefiting without the need of opening books. Then, the following listening practice wil be naturally and smoothly coducted. 
In a word, attention should be paid to the following two aspects during vocabulary teaching:

First, vocabulary teaching shall stick to intuition and situation. Teachers should fully mobilize sensory organs of students in detailed situations and make good use of student’ existing knowledge and experience so that students can learn and understand new vocabulary easily. Teachers can apply different methods in vocabulary teaching, for example, picture, situation, context, media, topic discussion, interaction between teachers and students as well as interaction among students.  Through picture, material object, performance by imitation, toy, stick figure, and multi-media, vocabulary teaching can present the meaning of vocabulary in a visual and vivid way. This can easily arouse student’s interest and improve effect of memory. Presentation of vocabulary can be conducted via situation, context and topic discussion so as to guide participation of students’ thinking and facilitate students’ understanding, mastering and application of vocabulary. Those can be selected by teachers as required. 
Secondly, in vocabulary teaching, teachers should pay attention to gradual improvement. Any word can be really mastered by students after it goes through the process of “initial understanding, understanding in different situations, feelings of different sense organs, application of combination of the word with all skills, several times of recalling, unceasing correction, and constant extraction”. Therefore, in class, after presentation of vocabulary, teachers shall apply effective teaching activities such as listening and reading to enable students to further understand and comprehend target vocabulary and know how to effective use the vocabulary in detailed situation. Afterwards, teachers should create language situations to guide students to express their own thoughts and feelings with the vocabulary so as to improve their ability of application. 
Vocabulary is the basic unit of the language, the vocabulary in Go For It！ is large, sometimes implicit in the textbook, which may also appears in the listening material or the picture. If there are new words in every link of teaching, it may make students feel odd and destroy the continuity of learning, even affect students’ learning mood. Therefore, before teaching each unit, it is necessary to focus on learning new words, clear the large amount of new words. In case students may easily forget them or may find them boring, teachers can classify the teaching according to the parts of speech or use pictures and alike to assist teaching, or teach separately according to the teaching contents, thus reducing the difficulty and improving the efficiency. 

4.4“Three-dimensional” Grammar Teaching
To let students learn a foreign language must try to let them grasp the structure and using rules of the language and gradualy form the habit of using this language for communication and expression. There is a process of gradually overcoming the continuous intereference of target languageby the native language. In this regard, the selection and presentation of core knowledg of this language in the textbook prepared for the students of a specific native language should make reference to the comparision of two languages. In case interinfiltration of two languages is involved in language learning and the intereference of native language objectively exists and affects the quality of foreign lanauge learning, textbook authors should pay attention to the role of the contrastive analysis in the learning process of students.
For example, comparison way of grammar in English and Chinese. The expression of comparative grammatical form is an important content in any language. Things can be observed and expressed from or not from the perspective of comparison. The things that are observed and expressed from the perspective of comparison in one language may be completely not observed and expressed from the perspective of comparison. Even if the same thing is observed from the perspective of comparison in two languages, language A may express it by wa of grammar, while language B may choose the expression by way of vocabulary. There are some differences in these two levels in English and Chinese. Generally, the forms of comparision of grammar in English are much more developed than those in Chinese. （张今、陈云清，1981）  “他哥哥跟他一样高 （his brother is as tall as him）” and “他哥哥比他高 （his brother is taller than him）” in Chinese, there is no big difference in the comparative form and positive form of “高 （tall）”. In Chinese, such phrases as “一些 （some）”, “一点 （a little）”, etc., may be added for the comparative form: “他哥哥比他高一些 （his brother is taller than him）”. The primary school students who have just gotten in contact with the comparative form are easy to neglect the difference in Chinese and English in terms of form, which gives rise to such way of expression of "His brother is tall than him.". For another example, in respect of syntactic functions of adjactives in Chinese, the most prominent aspect is that most adjactives can be modifiers or predicates for nouns: '大院子，院子很大。绿油油的庄稼，庄稼绿油油的'. （Ren Xueliang, 1981） however, in English, adjactives can only modify nouns and cannot be used as predicates for nouns. It is a very large differene between the adjactives in English and Chinese, e.g. '院子很大。（The eyard is quite large.）', '这篇文章很好。（This is an excellent article.）'. When the students of junior middle school use the “structure of subject, link verb and predicative”, they are prone to miss the link verb. From the above two examples in relation to adjactives, it can be seen that when we encounter such obvious differences in the Chinese and English in grammar learning of Enlish, it's the time for use to clearly explain the language rules and point out the differences in English and Chinese. Obviously, it is not necessary to let students make further investigation and summarization. Textbook authors shoud make reference to the results of comparative study on the grammar of English and Chinese. In the presentation of textbook, it is required to make properly expressions to let students understand the difference from the perspective of consciousness to reduce induced errors and improve learning efficiency.
（张今、陈云清，1981）
Although the curriculum reform is based on content, and pulled by task. Undeniably, correct speaking and writing ability is the same as letting others understand their own intention in a proper manner, which is a part of the communicative competence. In real life, some students can indeed acquire correct form of language through exposure to many target languages, but this acquisition mode is extremely inefficient, especially when the language they learn is only a foreign language. The language they expose mainly occurs only in the classroom. Some studies have shown that if teachers perform training in communicative activities and also allow students to focus on the form of language, compared to “only focus on communication rather than the form”, or “focus on the form only in de-contextualized grammar class”, its efficiency is much higher （Spada & Lightbown, 1993）. Therefore, the problem we are now facing is not whether or not to teach grammar, but how to teach. Precisely, the problem is related to combining teaching and communication tasks. There is no doubt that grammar is related to form of language, while one way of form teaching is to teach students rules. However, grammar is not just related to form, but concept of grammar is much larger than form of language. Therefore, if grammar teaching is just to teach students rules, this teaching philosophy obviously misunderstands grammar, also misleads students' grammar learning. 

The traditional grammar teaching generally centers on the formal structure. Few pay attention to the semantic and pragmatic functions. However, form is only a shell, which has no practical meaning. Language can only become a useful thing when actual meaning is endowed to the linguistic form and it links with the actual life of students. （陈琳，程晓堂，高洪德，张连仲, 2007） Firstly, the teaching of grammar knowledge should absorb the latest study results on grammar teacing methods. There are two results of significances for the reform of our English curriculum （Larsen-Freeman, 2001）. Diane Larsen-Freeman, an American grammarian, proposed the learning theory of “three dimensional grammar” in respect of the relationship between grammatical form and significance and its application.Grammer is not just about form, while grammer does indeed invole form, in order to communicate, language users also need to know the meaning of the forms and when to use them appropriate use of a grammatical structure that represents the greatest long-term learning challenge for students''（ Larsen-Freeman,2000） This grammar theory tells us that in the learning of any grammatical structure, both the meanings expressed and the specific use methods and conditions can be learned. This method can ensourage the imparting of grammar. After getting familar with grammar through a lot of exercise, the traditional methods for guiding its application will be more innovative and better comply with the overall law of language learning. Another results are four enlightenments obtained in analyzing students' grammar learning process in cognitive linguistics: Larsen-Freeman considers that students do not start the learning of the next structure after grapsing a structure. Grammar learning is not the gradual accumulation process of a structure. The grammar knowledge in textbook presents the same form and vocabulary learning. Students are not requried to start the learning of another new grammar item after thoroughly mastering a single syntax. Secondly, even when students have shown that they have grasped a structure, it is normal for the grasped knowledge to show landslide in case a new linguistic form is introduced. Thirdly, students rely on their own knowledge and experience in learning. Beginners rely on their native language knowledge to propose various assumptions on the use of foreign language. With the improvement of foreign language level, they will increasingly rely on the acquired foreign language knowledge. Therefore, when the textbook presents a new structure, is should focus on the relationship between the existing knowledge and experience of students and the unkown new structure. Fourthly, different sides of language have different learning processes. Confronting such complicated language, we can not count on the language learning to be simple. It obviously simplifies the problem to view all language learning as the formation of habits or law. （Larsen-Freeman , 2001）
Learning of grammar knowledge cannot be separated from knowledge environment of the grammar. The grammar process presented is the process to let students perceive the form and meaning of language in situation. In the grammar teaching, the teaching requirements of three dimensions should be embodied. All units of Go For It ! begin with pictures and listening practice, which implies a certain topic and knowledge point. If scripted and step-by-step, the interest of consistency and scientific nature will surely lose, so teachers should use real-life physical pictures, music, stories and questions to blend in the teaching content, to create scenarios and to introduce new lesson after a global knowledge of the unit content. For example, for unit 6 in the textbook of Grade Seven （Second）, teachers can introduce different types of music, after the appreciation of which students will certainly be eager to explore it, and then teachers can introduce and teach the category and name. Another example is that, for unit 9 in the textbook of Grade Eight （First）, with images or video of film and television stars as well as sports stars loved by students displayed, key points and new words in the unit can be introduced and applied in the appreciation and discussion between teachers and students without trace. Students are often willing to participate in and actively explore this kind of activity, with the new knowledge imperceptibly used for collecting and processing information and benefit appearing without opening books, which will make the following listening practice smoothly.

In grammar teaching, in order to reflect the 3-dimentional teaching requirements, teachers need to emphasize the following three points: first, guide the students to start from expressing needs, experience the basic structure of sensing language and the actual language meaning in context. In certain relevant context （like example sentences, dialogues and essays）, experience the meaning of language form in context, and organize students to observe and conclude language structures. Second, in concrete language context, create opportunities for students to practice this grammar as much as possible. Master the learned grammatical structures step by step through controlled practice and half-controlled practice. Internalize the language rules through repeated practice to realize the aim of mastering language forms and understand the pragmatic functions. Third, combine the real life of students, reappear the life-situation to provide practical opportunities for students to use language rules so that they can organically combine the language form, meaning and usage in real situations to finally realize the aim of using language to express meanings exactly. 
4.5 The Extension Cultural Teaching
The emphasis on cultural consciousness and intercultural communication competence has its profound realistic background. Firstly, the extensive attention of society on cultural issues. We live in an era in which there are increasingly more dialogues and two-way openings. The important methods for breakthrough research in these fields. Secondly, the focus on culture is also the actual individual demand of foreign language learners. More and more students want to have opportunities for studying abroad. No matter whether they are very interested in the culture of foreign countries for “dependent” motive or they want to seek for degree or idea for “instrumental” motive, it is necessary for understanding the culture of target language. Even if domestic jobs increasingly require people to have certain culture of foreign language and cross-culture communication skills, in the trend of globalization, many jobs, e.g. foreign enterprises, restaurants, banks, state organs, etc., require staffs to have a good foreign language level and an understanding of the culture of foreign countries, and be able to handle foreign communication successfully. The expectation of learners for foreign language education is not only the imparting of phenotics, vocabulary and grammar, but also the increase of cultural knowledge, acquisition of cross-culture communication competence and improvement of cultural literacy.
The study on culture as the organic component of foreign languge teaching once caused numerous foreign language teachers to discuss cultural teaching from different perspectives and proposed a number of cultural learning models, e.g. cultural experience, cultural simulation, etc. （胡文仲, 1997）. Western culture has a complete set of ideas with a long history and a complete set of values that dominate people's activities. They provide background of communicative behavior and systematically explain people's communicative behaviors. A person's culture depends on the cultural environment of his/her life rather than his/her race. Sneeze is a physiological phenomenon that people need not to learn, while what you should said when people sneeze is what we should learn. Pain is the common physiological reaction of people, while people's performance in case of pain differs with the culture. It is because that parents in different cultures teach different behavioral models to children （胡文仲, 1997）. The teaching of English as a foreign language in China is based on the cognitive characteristics of junior middle school students. We consider the cultural comparison framework put forward by Lado  in his book Linguistics Across Cultures to be of great enlightenment significance for organizing and implementing cultural learning in foreign language textbook and combining language teaching and cultural teaching in an organic way. It means: to understand the native culture and target culture as well as their difference based on the form, meaning and distribution of comparison behavior model （e.g. going to school, doing housework, etc.） in two different cultures. （Lado ,1957）  In addition, Kramsch  also pointed out that only introducing the cultral facts to students cannot achieve the purposes of cross-culture communication and cross-culture understanding. It's like that foreign language communicative competence cannot be improved through mechanical memorizing. In selection, organization and presentation of cultural contents in textbook, we must let students devote themselves in understanding these culural facts, i.e. understanding and feeling the characteristics of target culture from the aspects of cognition, emotion and behavior. An important way for the preparation of textbook to achieve this is that in addition to the combination with other subjects of the school, it is required to select the form of cultural activities in close relation to the life of students, e.g. students' lives, junior high school life, after-school life, ideals in child tearing, national sports, games, volunteer activities, life-style revealed through the use of electricalappliances, and other cultural behaviours that occur around students and can reflect cultural differences. （Kramsch ,1993）
Traditional teaching method is "teaching the textbook". In the process of teaching, the teachers are rarely involved into the contents which don’t exist in the textbook. But the tasks designed in Go For It! pay attention to a real language environment and focus on the cross-cultural consciousness. In Unit 7 of Grade Eight First Volume, the whole unit introduces the western food making process. For most students, they never have eaten western food. Before teaching the unit, first of all, cross-cultural awareness shall be introduced. The teachers can design the following pre-tasks, and ask the students to discuss the problems in class: （1） If you have eaten western food, do you know how to make western food? Do you know western food diet etiquette? If you haven't eaten western food, you would refer to some information or consult with others. （2） Which western food working process will appear in Unit 7 ? （3） Can you make the western food that you like according to the instructions in the textbook? （4） Can you cook? If you can, please describe a specialty dish in English. Through pre-tasks and classroom discussions, the students not only can understand the western foods appearing in the unit, but also the different diet culture between Chinese and Western. Cross-cultural awareness will bring the students into a real language environment. Generally, the traditional teaching method firstly presents language knowledge. A big string of vocabularies expressing food-making occur in the unit. If we use the traditional teaching method, we will spend a lot of time for learning, but for the students, it is a boring thing. But the “Go For It!” pays attention to creating a real language atmosphere to stimulate the students' interests in learning. I will bring real foods and making tools such as mixer, fruits, seasoning, milk, yogurt, bread etc. into the classroom, make banana mousse, fruit salad and sandwiches together with the students, and taste these foods together with them. The students not only can naturally learn these new words in the process of making these foods, but also learn the English expressions of making the western foods, what is more, they can learn how to make the western foods and truly feel the strong western culture, and avoid some induced errors. This is out of reach for all previous traditional textbooks.

4.6. Guidelines on Teaching Strategies 
The Curriculum Standard divides English learning strategies into four categories, i.e. cognitive strategy, control strategy, communicative strategy and resource strategy. Cognitive strategy refers to the procedures and methods adopted for accomplishing specific learning tasks; control strategy refers to the strategy adopted by students for planning, implementing, rethinking, evaluating and adjusting learning; communicative strategy refers to various strategies adopted by students for striving for more communication opportunities, maintaining communication and improving communicative effects; resource strategy refers to the strategy for students to reasonably and effectively utilize various media for learning and applying English. Here are two examples which are very important during the English teaching in junior middle school.

1.Guiding students to memorize key points in learning.
（1）Skimming and scanning. The strategy of skimming and scanning is to acquire language information through rapid reading. It can be divided into two categories, i.e. skimming and scanning, based on the reading purposes. Skimming is for understanding the general idea or core contents of the reading materials, while scanning is for looking for the required specific information. 
（2）Taking notes carefully. The strategy of taking notes carefully is to selectively take note of the key points and important details in the listening text or reading materials in an organized way on the basis of real understanding. The textbook may summarize several formats for introducing notes: shopping list note form, two-column note form, semantic schema, standard outline note form, etc.（吴本虎, 2002）
（3）Marking key points. The strategy of marking key points is to highlight key points in the learning materials by means of underline, mark of emphasis, asterisk, frame, circle, etc.; the strategy can not only be used on textbook and handouts, but also be used on notes to let the marked part as the key points in key points. 
2 Teaching students to use dictionary
The Curriculum Standard advocates vocabulary learning. In addition to memorizing the meaning of words, it is also required to grasp the classification standards and significance of vocabulary. To let students understand the non-equivalence of two languages in respect of vocabulary is favorable for students to rationally increase the cognition of differences between different language systems and overcome blind and rote memory of vocabulary. 
Firstly, gradually cultivating students' independent learning ability. To let students learn to use dictionary and select the explanation that mostly complies with the context based on the difinitions in the dictionary. If it is so, the use of dictionary is an important learning strategy and should be clearly reflected in textbook. However, the subsequent problem is that: if the only difference between the first year of junior middle to the third year of senior middle schoo is that the explanations of new words are moved from units to the end of textbook, whether students will gradually break away from the glossary and actively use the dictionary to help learning? For students of the first and second years of the junior middle school who have just started to accumulate vocabulary, if they look up such simple words as catch, etc., in the dictionary, the senses in the dictionary will make them feel helpless. Although middle school students encourage students to buy a dictionary and even every student has one in hand, there are few students who can really use the dictionary to solve the problem with vocabulary in the process of learning.
3 Guiding students the writing skills

（1） According to the decsription of objectives of writing ability for grades 3, 4 and 5 in the Standard, the declarative knowledge and procedural knowledge of students of the junior middle school should include: correct use of common punctuations and symbols. However, 5 books of Go For It! have no use instructions and relevant exercises in relation to punctuations and symbols in English. Such arrangement makes teachers neglect the teaching of punctuations and symbols, and studetns also pay less attention to punctuations and symbols and some students also use 6 points as the apostrophe, colon in letters, etc. These errors are induced errors made by students due to the unreasonable arrangement of teaching materials. 

Punctuation is an integral part of writing language and a part that cannot be neglected in writing teaching. Comma and full stop are the most common punctuations. In presentation of pubctuations and symbols in textbook, it is required to highlght the differences in pubctuations and symbols in Chinese and English, e.g. the use of comma. The comma in Chinese is the same with that in English in respect of shape, while their ways of use are completely different. In English, comma should be used between the country name and city name, e.g. Chongqing, China. However, in Chinese expression, the counry name is often beofre city name and it is unnecessary to use any apubctuation or symbol between them: 中国重庆. In addition, comma is also used between date and year, e.g. July 1, 1997, while the date in Chinese is expressed in the order of year, month and date without any apubctuation or symbol, e.g. 1997年7月1日. Meanwhile, textbooks should particularly reminder students to pay attention to full stop, French quotes and apostrophe. The full stop in Chinese is different from that in English. Due to the negative transfer of full stop in Chinese, Chinese students often use the hollow circular full stop in Chinese in English writing. The textbook should particulary points out this difference to arouse students' sufficient attention and focus. There is no French quotes in English. In case the name of a book is mentioned in writing, italics will be used in English. The apostrophe in Chinese consists of six points, while the apostrophe in English has only three points. Though these knowledge points are foundamentals of a language, most people who have learned a language for years still make mistakes that should have been prevented in using pubctuations and symbols due to the negative transfer of Chinese habits. 

（2）The Standard requires students of junior middle school to be able to write simple stories and simply describe characters or events. However, Go For It! does not let students know that even a simple story also requies a complete structure, while a complete story needs six elements: time, location, character, causes of event, process and results. The Standard requires students to be able to desribe a series of pictures with phrases or sentences, convey information by means of simple charts, posters, etc., prepare instructions for the pictures created by themselves with phrases or sentenses, and write simple paragraphs or operation instructions with the given graphical representations or forms, while Go For It! does not let students understand the category and structure of charts or how to correctly use Eglish to express various numerical concepts or how to select appropriate words and sentence patterns to describe the contents in charts. Most charts apply figures to convey information. Therefore, in the process of transforming the information of charts into textual information, a lot of numerical expressions will be used.  

Anyhow, for the textbook Go For It！, teachers should combine a variety of resources and use rich and colorful teaching forms, to make the teaching process an interactive process for the equal communication between teachers and students,  so as to promote students' learning style from the traditional and single passive learning of memorization, acceptance and imitation to the independent and cooperative learning, so as to make the process of acquiring knowledge become the process of learning how to learn and forming the correct values, thus effectively improving the student's quality and level of English practice. The flexible use of new textbook reaches an ideal effect, with students' learning enthusiasm enhanced obviously, the English induced errors reduced, and the teaching quality improved obviously.

Conclusion
In sum, though teachers cannot adapt the textbook, they can leisurely and creatively use the textbook through continuous learning and improving their theoretical and professional competence and reduce the induced errors caused by insufficient teaching materials and improper teaching methods in teaching through continuous improvement of teaching methods. The details are summarized as follows:

1. Teachers should carefully read the Standard and clarify the teaching objectives
Although the implementation of new curriculum standard has obtained obvious achievements, it is undeniable that the problems reflected ever since the implementation of new curriculum due to the impact of traditional educational thought and educational pattern and other factors including the quality of teachers are also obvious.
（1）Teachers’ value orientation towards the new curriculum standard lacks of correct understanding. Teachers are critical for the implementation of new curriculum. Although the overall quality of teaching staff has been greatly improved, the value orientation towards the new curriculum standard and relevant problems of many teachers still lack correct understanding. The implementation of new curriculum standard requires students to adopt independent learning, inquiry learning and cooperative learning. How should teachers teach? They know what it is, but they do not know why it is. In particular, some old teachers have been accustomed to the well-Known curriculum ideas, objectives, contents, methods, etc., and the traditional ideas have been deep-rooted. They lack correct understanding of the new curriculum and mix curriculum, curriculum standard and textbook. In addition, they consider that the new curriculum is a new textbook and the contents of new textbook are profound and complicated, and feel at a loss. Thus it can be seen that teaching ideas are pure guiding thoughts for teaching.
（2）Curriculum development consciousness of teachers to be strengthened
The new curriculum endows the authority of participating in curriculum development and management to teachers. Teachers must strengthen curriculum consciousness. Many schools have started the development of curriculum based on the actual conditions of these schools and made progresses. However, most teachers still maintain the fixed curriculum consciousness. In particular, the curriculum development consciousness is relatively weak and lack arousal and internal drive for curriculum （curriculum of the school）. Many teachers are still the loyal executors of curriculum or textbook. They take the textbook as the template and add a lot of extracurricular problems to fill the blank of knowledge in the textbook, resulting in the phenomenon of one discipline with four to five sets of exercises, which is particularly prominent in the junior middle school. This phenomenon, on the one hand, is the result of teachers’ insufficient correct understanding of the new curriculum and, on the other hand, is caused by that many students of junior middle school do not know what to do with various references and the thus increased burden on students as a result of materials subscription by the institutions subordinate to the administrative department for education.
The Ministry of Education pointed out that “it is required to fully mobilize the enthusiasm of schools and teachers to participate in the curriculum reform, and encourage, support, help and guide schools and teachers to creatively implement the new curriculum”. The new curriculum only has a curriculum standard, which is the specific reflection of democratization, openness and schematization of curriculum. National curriculum standard is the basic standards and quality requirements on the basic education curriculum. Standard is the soul of curriculum and textbook is the body of curriculum. Therefore, teachers should establish the idea of “teaching with textbook in stead of teaching textbook”, awaken the objective awareness of teaching activities, and oppose empiricism in teaching. Teachers should innovate boldly, and understand and explain the specific textbook or text in a personalized way on the basis of taking the new curriculum idea as the common value pursuit. If everyone pursues personalized and creative teaching, teaching will no longer only be the process of loyal transmission and curriculum acceptance, but also be the process of curriculum creation and development. The healthy growth of a student cannot be separated from the education of excellent teachers. The quality promotion of a school cannot be separated from the support of excellent teachers. The benign circulation of education and teaching of an area cannot be separated from the guidance of a large batch of excellent teachers.
Teachers are critical for the success of new curriculum reform. Therefore, each teacher should seriously learn and understand the Standard, clarify the teaching objectives and implement it in his/her teaching. With good theoretical support, errors will be reduced or avoided as much as possible.
2. Teachers should seriously understand the textbook Go For It! and clarify the preparation ideas
Confronted with the changes from structure to contents of the textbook Go For It!, many middle school teachers feel at loose ends due to the failure of old experience and methods. Teachers have to accept the brand new textbook systems and new ideas on which these systems rely. In the process of acceptance and adaptation, it is undoubtedly to feel lose. In addition, we are also confused with that what core knowledge should the English textbook Go For It!, as an important part of basic education and a foreign language rather than a second foreign language, be composed of. Therefore, it is really necessary for English teachers to earnestly understand the textbook Go For It! and clarify the preparation ideas.
Go For It！English Curriculum Standard advocates task-oriented teaching approach and aims at letting students be able to do something. Teachers should avoid the teaching method of pure imparting language knowledge and try to adopt the task-oriented teaching approach.
Go For It! requires teachers to actively change their teaching ideas and adjust teaching methods and activities to let learning become a conscious behavior of students and return the initiative of learning to students. In traditional classroom, language teaching mainly focuses on vocabulary memorizing, repeated explaination of language points and grammar and intensive training and centers on the contents in the textbook, so as to prevent waste of manpower, material resources and time as a result of exceeding the teaching programme. Teachers adopt the same teaching style, follow the prescribed teaching precedures, and repeat what the book says for fear of any deviation. In the classroom, teachers play a monodrama. They teach in classroom and students listen to teachers, take notes, and transcribe after class. Students are often engaged in large and small tests or exams. However, Go For It! is based on the English curriculum standard and aims at the comprehensive application ability of English language. It not only focuses on language knowledge and language skills, but also concentrate on students' learning strategy, emotions, attitude and cultural consciousness. The treatment and acceptance or rejection of teaching contents are flexible and open. If teachers start from the actual level and language competence of students, the adjustment, acceptance or rejection of any teaching contents and the arrangement of any teaching procedures are feasible.
（2）Go For It! requires teachers to strengthen guidance on the learning strategy of students, laying a foundation for their life-long learning, and let students form good learning habits and effective learning strategies, which is one of the important tasks of English curriculum reform. 
3 Teachers should give full play to the potentials of textbook and reform the way of teaching
The traditional cramming method of English teaching in the middle school of our country has changed students’ learning into a continuous accumulation of knowledge and memory training. The function of China learning alliance brain mobilized and fully utilized by such way of teaching is just associated with that mechanical, logical and impassive part, which is obviously not favorable for the cultivation of students' intelligent education and not in line with the law of language learning. In addition, this teaching only allows students to mechanically accept the language knowledge in English language, while less attention is paid on the cultivation of phonetic quality and language competence. These teaching methods will result in induced errors made by students in English learning. 

The cultivation of the competence of English application is the essence of English teaching in middle school, while obtaining the basic knowledge of English is the bridge for students to further learn and apply English. Therefore, to give fully play to the potentials of English teaching in the middle school, it is required to integrate language training with speech training and conduct appropriate communicative training. Language training gives the basic knowledge of speech, grammar and vocabulary; speech training applies the language knowledge learned by students in connected speech; while communicative training cultivate the ability of students to apply specific way of language expression in the specific set communicative situations to achieve the purpose of communication. The reform of the way of teaching gives full play to the potentials in English teaching of middle school and can be conducted in three steps. Step 1: Breaking up the unit to be imparted into parts for linguistic explanation to give clear and correct linguistic concepts to students. In addition, it is necessary to center on the function items to be involved for organizing linguistic exercise, the form of which can be questions and answers, sentence-making, couplet, translation, filling in the blanks, etc. Besides, training may give priority to a single linguistic ability of students and focus on the basic language units, e.g. phonetics, intonation, morphology, sentence pattern, vocabulary, etc., which is basically the same with the traditional teaching. Step 2: Communicative speech exercise may be increased on the basis of language exercise, e.g. conducting communicative dialogue centering on a topic or even a word, grammar item, sentence pattern for oral English, etc. Situational dialogues may also be set for free dialogue, repeating of reading materials, etc., to consolidate and deepen the language knowledge learned by students in the process of language teaching by virtue of connected speech. Step 3: Teachers can include the contents in text in a specific communicative situation, e.g. greetings, bidding farewell, making an apology, introduction, talking about date, health or sports to let students play different roles. They can also select the proper linguistic form for the operation of speech competence with communicative function. Through repeated similar trainings, the connected speech competence of students will gradually improve to become the communicative competence, laying a solid foundation for further study in the future.
In sum, the normal progress of the reform of the way of English teaching in middle school not only requires the tacit cooperation between the teacher and students in the class, but also needs teachers to continuously re-build their quality in teaching, grasp the characteristics of the new textbook, get rid of the old and stale teaching ideas, and continuously find out and summarize the experience of teaching reform in exercise, to give full play to the intelligent potentials in textbook. Only in such a way can the induced errors of English caused by the insufficiency in teaching materials and improper teaching methods adopted by teachers be minimized.
4.
Deficiencies of thesis study
As a teacher who started teaching in the 1990s, I have also experienced the enthusiasm and devotion for “how to teach” and the confusion and thinking of “what to teach” like all teachers at the front. What tasks should we actually undertake? Confronted with the textbook Go For It!, we should think how to utilize it and what we should teach so as to really achieve the purpose of improve the quality of foreign language teaching. We are also required to think how to effective connect the way of teaching with the learning contents of students, to minimize or avoid induced errors of English as a result of insufficiency in teaching materials and improper teaching methods, thus effectively achieving the teaching objectives.
Mainly relying on some superficial experiences after teaching the textbook Go For It,！ this paper analyzes two reasons of the English induced error of junior middle school students: insufficient textbooks and inappropriate teaching methods of teachers, and puts forward some countermeasures. However, faced up with the rich structure and contents in textbook Go For It！, as well as numerous effective teaching method, the author with insufficient theoretical knowledge can not go into the research further, so there are many disadvantages occurred in this paper. For example, the analysis of concrete examples for the two reasons does not reach the designated position, which makes the entire paper not deep enough. In the later teaching, I will deepen the study further, so as to reduce the induced errors better.
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