分类号：     H315•6                            单位代码： 10636  
密  级：                                      学    号：J201006025
[image: image1.png]lﬂ?u'lﬁ’fﬁ_\ 7’1%




专业学位硕士论文
[image: image2.png]V7 ol df 5 K F

1946']

OrwAL




中文论文题目：多 元 智 能 理 论 下 初 中 
英 语 任 务 型 语 言 教 学 模 式 研 究  
英文论文题目：On Exploration of the Mode of TBLT
 Based on the MI Theory in Junior Middle Schools  
论文作者：     魏      尼     亚    
指导教师：     尹      世     寅    
专业学位类别：  教   育   硕   士   
专业领域：     学 科 教 学（英 语） 
论文形式：         应 用 研 究      
所在学院：     外  国  语  学  院   
论文提交日期：  2013年04月01日   
论文答辩日期：  2013年05月23日   

四川师范大学学位论文独创性声明

 本人声明：所呈交学位论文On Exploration of the Mode of TBLT Based on the MI Theory in Junior Middle Schools，是本人在导师 尹世寅 指导下，独立进行研究工作所取得的成果。除文中已经注明引用的内容外，本论文不含任何其他个人或集体已经发表或撰写过的作品或成果。对本文的研究做出重要贡献的个人和集体，均已在文中以明确方式标明。本声明的法律结果由本人承担。
本人承诺：已提交的学位论文电子版与论文纸本的内容一致。如因不符而引起的学术声誉上的损失由本人自负。
学位论文作者：             签字日期：      年    月    日

四川师范大学学位论文版权使用授权书

本人同意所撰写学位论文的使用授权遵照学校的管理规定：

学校作为申请学位的条件之一，学位论文著作权拥有者须授权所在大学拥有学位论文的部分使用权，即：1）已获学位的研究生必须按学校规定提交印刷版和电子版学位论文，可以将学位论文的全部或部分内容编入有关数据库供检索；2）为教学、科研和学术交流目的，学校可以将公开的学位论文或解密后的学位论文作为资料在图书馆、资料室等场所或在有关网络上供阅读、浏览。
本人授权万方数据电子出版社将本学位论文收录到《中国学位论文全文数据库》，并通过网络向社会公众提供信息服务。同意按相关规定享受相关权益。
（保密的学位论文在解密后适用本授权书）
 
学位论文作者签名：                              导师签名：
 

签字日期：    年    月    日             签字日期：  年    月    日
多元智能理论下初中英语任务型语言教学模式研究
学科教学（英语）专业
硕士研究生： 魏尼亚   指导教师： 尹世寅
摘要  众所周知，语言是日常交际的工具。自2011年新的英语课程标准实施以来，英语教学法从传统教学法转向任务型语言教学。从那以后，任务型语言教学在我国初中得到广泛的应用。任务型语言教学的研究也越来越多，这对目标语的实践教学起到了很好的指导作用。为了使任务型语言教学更加符合我国初中的语言教学现状，研究者们不断地进行尝试。毋庸置疑，近年，任务型语言教学在中国的运用与发展越来越好。基于任务型语言教学的英语教学质量已有较大提高。 

然而，在中国，初中任务型语言教学受到以考试为中心的教育体系的局限。这严重违背了初中英语教学的目标。初中英语教学旨在激发学生语言学习兴趣，促进学生语言综合运用能力，加强学生综合使用语言技能，培养学生的创造思维能力。总之，初中英语学习有助于学生为将来使用英语做好铺垫。遗憾的是中国初中现有的以考试为目标的教育体系严重违背了任务型语言教学“做中学”的理念。

自任务型语言教学传入中国以来，我国外语界对任务型语言教学从理论到实践也做了较多研究。但是，这些研究大体上集中于任务型语言教学中任务的设计，而忽略了学生的主体因素。这妨碍了学生英语学习兴趣的激发。因此，如何激发初中学生英语学习的兴趣与动机成为英语教师及研究人员讨论的热门话题。加德纳多元智能理论提出之后，人们逐渐意识到多元智能在学生英语学习兴趣培养中的重要作用，并逐步将其运用到语言教学中。

本文中，作者假设多元智能理论是初中任务型语言教学成功的保证，通过实验，重点研究多元智能理论下初中英语任务型语言教学模式。作者希望通过本文实验研究，就多元智能理论下初中英语任务型语言教学模式给英语教师一个全新的视角；并从多元智能的角度出发对学生语言学习形成较全面的评价体系。
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On Exploration of the Mode of TBLT

Based on the MI Theory in Junior Middle Schools
 Abstract
 MA Candidate: Wei Niya   Supervisor: Yin Shiyin

As is known to all, the language is a tool used for communication in the daily life. Since the new National English Curriculum Standards was put into practice in 2011, the main English teaching method has gradually transferred to the approach of task-based language teaching (TBLT) from the traditional ones. In junior middle school ELT in China, TBLT has been widely used from then on. More and more researches on the application of TBLT have been reported, which serves to direct the experimental teaching and learning of the target language. The researchers have continued attempting to make TBLT accord with China’s real language teaching condition in junior middle schools. It is undeniable that TBLT recently in China is applied and developing better and better. The quality of the English teaching applying TBLT has been improved a lot.


However, the application of TBLT is still limited to the test-orientated education system in junior middle schools in China. It is severely against the goals of junior English teaching, which aim to arouse the student’s interest in language learning, to gain the self-confidence, form the good habit of learning, to develop their comprehensive abilities to use English, to strengthen their integrated skills in using the language, and to cultivate their creative spirit. In short, the English study in junior middle schools will contribute to pave the way for the students for their future use of the language. It is a pity that the present test-oriented educational system go against the idea of “use to learn” in TBLT. 


Since TBLT was introduced, there have been many studies on TBLT from the theory to the practice in the foreign language world in China. However, most of the studies focus on the design of the task and pay little attention to the main factor of the students. The students’ interest cannot be aroused in this way. Therefore, how the students’ interest and motivation to learn English can be aroused has become a hot issue among the English teachers as well as the researchers. After Gardner put forward the theory of multiple intelligences, people have gradually realized that they play an important role in arousing the students’ interest in English learning and have tried to apply them to TBLT. 


In the thesis, the author hypothesizes that the MI theory is the guarantee of the successful TBLT in junior middle schools and make a stress on the study of the mode of TBLT based on the MI theory through the experiment. The author hopes that the study through the experiment can give the English teachers a brand new view on the mode of TBLT based on the MI theory and form an all-rounded system of the evaluation for the students’ learning of the language from their different intelligences. 
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 Introduction

English has been widely used all over the world as the international cooperation and exchanges have been expanded. It has become a communicative tool in daily life, which helps people to obtain knowledge and acquire the new skills or technology. Along with the economic growth, English, without exception, has become the basic foreign language tool in China. Therefore, the National English Curriculum Standards for Compulsory Education coming into effect in 2011 has attached importance on improving students’ language skills and learning methods. The goals of junior English teaching are to arouse the students’ interest in learning, to gain the self-confidence, form the good habit of learning, to develop their comprehensive abilities in using the language, to improve their practical skills, and most importantly to cultivate their creative thinking (中华人民共和国教育部,8-9). It is impossible to achieve the above goals depending on the traditional teaching methods. 
Nevertheless, owing to the test-orientated education system in China, one of the most serious problems in current junior English teaching is that language knowledge has been over-stressed instead of students’ integrated competence of using the language. However, many English teachers still pay much attention to the usage of English rather than to its use in communication. In order to make the students to pass examinations, traditional teaching methods, which have dominated the English classroom teaching and learning in China for years are still the teachers’ preference. Therefore, the outcome of the present language teaching is far from satisfaction and it has not reached the goals of the requirement of the society. Many students lack confidence in communicating with English-speaking people, and use the language inappropriately in a certain social context. As the development of the Communicative Language Teaching (CLT), Task-based Language Teaching (TBLT) is strongly recommended afterward as one of the most effective approaches. To some extent, it has already improved the language teaching in China better.

As is known to all, CLT widely prevailed to bridge the gap between classroom language teaching and the real use of the language in daily life in the 1970s. The goal of the communicative language teaching is to develop the students’ communicative competence, which refers to both the knowledge about the language and the knowledge about how to use the language appropriately in communication. Because of the divergence of the relations between communicating and teaching, there appeared strong version and weak version of CLT. The former claims to use English to learn it. On the contrary, the weak version states learning to use English. 

As an advocator of the strong version, the linguist, Prabhu, presided the Bangalore Communicational Teaching Project in the early 1980. The basic theory of the project is to use English to learn it, that is to say, the learners acquire the language by performing the tasks. In 1982, he submitted his report and put forward Task-based Approach for the first time. Professor Prabhu’s experiment can be considered as the first attempt to regard a task as a unit designed for the language class, which aroused great attention in the field of language teaching at that time. To some extent, TBLT is a further development of CLT. 

Since then, TBLT has been one of the most influential teaching modes in the past three decades and “task” has been considered as the focus of the study. Candlin supplements Prabhu’s research and redefines “task”. He thinks a task is a series of activities with different levels. These activities make the learners and the teachers seek for the solution to the problems by cognition and communication. Candlin stresses the communicative competence, but he does not object to paying attention to the form of the language in teaching. Long thinks a task is a piece of work done by the people in non-educational environment or in their daily life (89). Therefore, when designing the tasks, the teachers should analyze learners’ needs in their real life. Nunan defines that TBLT is “a piece of classroom work which involves learners in comprehending, manipulating, producing or interacting in the target language while their attention is principally focused on meaning rather than form” (8). In addition, many other experts abroad such as Breen, Willis, and Ur have also made the studies or experiments on TBLT from different points of view (王蔷，27-28). In China, the study on TBLT, and its application to the classroom teaching as well as the development of the new teaching materials have become hot issues. In recent years, English teachers in junior middle schools or primary schools pay more and more attention to TBLT. Firstly, the National English Curriculum Standards highly advocate the use of TBLT in English classroom. The objectives for different levels are set based on the description of the students’ ability to use the language. The teacher should avoid the method of merely teaching linguistic knowledge and adopt TBLT as much as possible to promote the students’ overall language ability. In the National English Curriculum Standards, there is some advice on how to design a task. For example, there should be specific goals to design a task with feasibility and the task should be authentic with the beginning of the students’ own experiences and interest (中华人民共和国教育部，30).  Secondly, English teachers get familiar with Task-based Language Teaching and Learning systematically so that they practice TBLT with the guidance of the theory. Thirdly, the textbooks such as Go for It, which are designed according to the theory of TBLT, have been put into use. The book of Task-based Language Teaching written by the two experts in the field of TBLT, Gong Yafu and Luo Shaoqian, gives a systematic introduction of TBLT. This book is the first monograph of TBLT with Chinese characteristics. It helps the teachers to have a clear idea of TBLT and contributes to the improvement of the quality of language teaching in class.

TBLT is the representative of the new view on language teaching and learning. It shortens the distance between the classroom and the real life by using authentic materials and performing tasks. In addition, it makes the cultivation of the learners’ ability to learn as one of its teaching objectives. 

However, like any other language teaching method, there are still some limitations of TBLT. The study of TBLT both at home and abroad focuses on the difficulty of a task, the principles of designing a task, the classification of the tasks, the components of a task and the like. Its view on the process of language learning is rather extreme. TBLT attaches importance to learners’ autonomy and needs, but it minimizes the function of teaching and learner differences. Since different people learn in different ways because of their different learning styles. Therefore, it is necessary for the teachers to pay attention to individual variations in TBLT. That is the reason why the author plans to lead the theory of Multiple Intelligences (MI theory) to TBLT to improve the quality of language teaching in junior middle schools. 

It is known that Harvard psychologist Howard Gardner first put forward the theory of Multiple Intelligences in his monograph Frames of Mind (1983). Though the MI theory is a theoretical hypothesis, it draws a strong response and has great influence on education. Gardner suggests that “as humans we do not possess a single intelligence, but a range of intelligences” (Harmer, 46). The MI theory is a brand new theory and it is a challenge to the traditional view on human intelligence. The traditional view on human intelligence imposes limitations on verbal and logical intelligences. According to Gardner, there are seven intelligences. He listed seven of these: Rhythmic, Linguistic, Spatial, Kinaesthetic, Mathematical, Intrapersonal and Interpersonal (Harmer, 46). Different intelligences dominate in different people. That is to say, the teachers should attach importance to the learner differences. The implication of the MI theory in the language teaching is that the same task may not be suitable for all of the learners. After the birth of the theory, it spreads to all of the other places in the world. There are a lot of practical applied researches in some other countries. 

In the early 1990s, the MI theory was introduced into China. The theory was warmly welcomed in the country. Domestic scholars have made further studies on the application of the MI theory. They think the classroom should be a place where the learners are given overall and systematic education. The teachers do their utmost to develop the learners’ multiple intelligences. The goals of teaching should aim at the learners’ potentials so as to have a satisfactory learning fruit. The theory gives an emphasis on the learner differences. Because it has the same view with the quality-orientated education, some famous professors appeal to using the theory to help English teachers understand the connotation of the quality-orientated education in English class for reference. 

TBLT requires the teachers change their views on language teaching in practice, optimize the design, orient the learners towards the performance of the task, and promote their development of the overall language ability by carrying it out. On the other hand, the MI theory suggests that every learner has different intelligences, so language teachers should take it into consideration in every teaching step. The MI theory is the guarantee of the successful task-based language teaching. Therefore, the exploration of the mode of TBLT based on the MI Theory in junior middle schools has become a meaningful research project. The research aims to make contributions to the promotion of the quality of English teaching and the development of the learners’ overall language ability.

This thesis is composed of four chapters. The first chapter is the literature review of TBLT and MI theory. In this chapter, firstly, the task-based language teaching is introduced in terms of definition, theoretical basis, characteristics, frameworks as well as related studies of TBLT at home and abroad briefly. Secondly, the introduction to MI theory is given, including its description, implications to English teaching, and related studies. The second chapter focuses on the methodology of the research including the purpose, subjects, instruments and procedures. This chapter is the experimental study of the mode of TBLT based on the MI theory. In the third chapter, the results of the experiment is reported and analyzed in details. In the fourth chapter, some discussions are mentioned in the application of the mode of TBLT based on the MI theory in junior middle schools. Finally, a conclusion is drawn based on the findings of the research and provides some suggestions regarding the mode of TBLT based on the MI theory for future study.

Chapter One

Literature Review
Every language teaching approach must be on the basis of some kind of theoretical background. The development of TBLT and MI theory is the result of the research and implementation. In this chapter, the author first gives the brief introduction to TBLT on the point of its definition, theoretical bases, frameworks and related studies both at home and abroad. Secondly, the MI theory is introduced in terms of its principles, descriptions and implications to English teaching. Finally, the author makes a comment on the related studies of TBLT and MI theory, and puts forward the importance the mode of TBLT based on the MI theory. 
1.1 Introduction to TBLT

The new round of the curriculum reform in compulsory education has been carried out in China since the year of 2000. English, as one of the main courses, is not exceptional. The National New English Curriculum Standards highly recommend the application of TBLT, in which the teachers lead the students to having a good command of English by doing things such as asking the way, looking for something and the like. Therefore, it is necessary for the teachers to learn about the essence of TBLT.
1.1.1 Definition of Task-based Language Teaching


Task-based Language Teaching, as one of the most important branches of the communicative teaching, was developed in the 1980s. It aims at designing a task, which is in close touch with the learners’ real life that their previous knowledge is involved in. A task is not a content-oriented communicative activity, but a goal-oriented one. The focus of TBLT is to learn through fulfilling the task. In other words, the learners acquire the language by doing things instead of learning from the language teachers. It is interactive based on student-centered class. The teachers in the class act as the instructors who help the learners to achieve the goal. 

Skehan (1998) defines that TBLT works as an instruction in which the learners complete the given tasks in the classroom. It is assumed that dealing with the tasks in this way will engage naturalistic acquisition mechanisms, make the underlying interlanguage system stretched, and drive development forward. 

In Longman Dictionary of Language Teaching & Applied Linguistics, TBLT is defined as “a teaching approach based on the use of communicative and interactive tasks as the central units for the planning and delivery of instruction” (Richards J.C., et al. 694). It is reported that the tasks can provide the effective foundation for the language teaching and learning. TBLT makes the communication be meaningful and interactive. To some extent, it is the meaning negotiation between the speaker and the listener. The learners acquire English grammar by using the authentic language both in study and in daily life. 

Task-based language teaching is an extension of the principles of Communicative Language Teaching and an attempt by its proponents to apply principles of second language learning to teaching.”
It is obvious that TBLT is an analytic approach in which the chains of gathering information, solving problems and evaluating tasks are used to organize language teaching and learning in the classroom. These interdependent tasks are designed to simulate the communicative events that learners meet in the real second language environments.
1.1.2 Theoretical Basis of TBLT

Task-based language teaching has a broad basis, which includes the theories of learning, cognition, psychology and pedagogy and so on. Only when the teachers interpret the connotation of TBLT from the point of the language acquisition and explore the teaching philosophy of TBLT in terms of the curriculum theory and the social constructivism theory can they be fully acquainted with TBLT and reflect their teaching. It can be said that the theories have provided a dimensional interpretation of TBLT, and they might give the answer to the essence of TBL why the tasks helps to language acquisition. Two significant bases are focused in the following part. 
1.1.2.1 Second Language Acquisition


Richards defines that the language acquisition is the learning and development of a person’s language (24). The first language acquisition refers to learn one’s native language or the first language; the learning of the second or foreign language is defined as the second language acquisition. Second language acquisition is “a term that refers to the study of individuals and groups who are learning a language subsequent to learning their first one as young children, and to the process of learning that language” (Muriel, 2). 

a. The Input Hypothesis

American linguist, Krashen (1985) puts forward the theory of second language acquisition. It attaches importance on the language input. Krashen points out that the learners should input a great deal of comprehensible language from the raw material in order to master the second language. That is to say, whoever wants to learn a second language well have to be exposed in rich and authentic language environment. The learner can acquire the second language only when he is in exposure to the comprehensible language, which contains forms and structures that are in advance of his current level of competence. This is described as the formula “i+1”. In the formula, “i” stands for the learner’s competence and “i+1” is the comprehensible input. If the input is comprehensible message with forms and structures beyond the learner’s current language competence, the acquisition of the language takes place. The comprehensible input is the necessary cause of the second language acquisition (Ellis, 68). The input hypothesis emphasizes that the comprehensible meaning is more significant than the language structure. 

As is known to all, the core of TBLT is the design of tasks. The input hypothesis suggests that relevant and comprehensible learning material can be easily accepted by the learners in TBLT. The tasks are designed based on the comprehensible language material, which encourages the learners to communicate with their group members and express their point of views. Therefore, the teachers have the responsibility to make the learners have as much comprehensible language input as possible. 

b. The Output Hypothesis


Ellis puts forward that language acquisition experience from “input” to “output”, which is vital for language acquisition and learning (35). The successful second language acquisition needs not only the comprehensible input, but also comprehensible output. In other words, the language produced by the learner can be understood by his listener. Developed by Merrill Swain, the comprehensible output hypothesis claims that learning takes place when encountering a gap in the linguistic knowledge of the second language. By noticing this gap, the learner becomes aware of it and might be able to modify his output so that he learns something new about the language (371-391). “It has been argued that when learners have to make an effort to ensure that their messages are communicated this puts them in a better position to notice the gap between their productions and those of proficient speakers, fostering acquisition.” (Richards, 490) Swain thinks that the learners need the opportunity for meaningful use of their linguistic resources and calls the meaningful use of the target language ‘pushed language use’ (235-253). 

TBLT is the teaching to make the learners fulfill all kinds of tasks. The comprehensible output of the target language makes contribute to the accomplishment of the tasks. 

c. The Interaction Hypothesis


Long as well as Krashen thinks the comprehensible input causes the language acquisition. However, he pays much attention to how the input language is understood. At the beginning, the Interaction Theory presents that “comprehensible input that arises when the less competent speaker provides feedback on his or her lack of comprehension assists acquisition” (Long, 339). The language can be acquired through interactive conversation. The most significant way to make the input comprehensible is that speakers and listeners make the modifications and collaborative efforts， which contribute to the accessibility of input for mental processing in social interaction to facilitate second language acquisition. In short, both speakers and listeners cannot express their ideas just in the first round of the communication. Instead, before they make themselves completely understood by each other, they need to experience a process to ask questions, confirm what has been caught, repeat what other has said, modify the first-round understanding, negotiate with the speaker for meaning, and so on. Ellis thinks that the classroom is “a place where interactions of various kinds take place, affording learners opportunities to acquire the second language (565)”. In TBLT, tasks is the best way for the language acquisition if they lead to the mental negotiation, provide the comprehensible input, give the feedback of learning, and then make the learners to rethink of their discourse. The interaction theory offers a theoretical support for the analysis on the interactions in the fulfillment of a task. 

d. The Sociocultural Theory


Another important view, the Sociocultural (S-C) Theory, gives a reasonable explanation of the second language acquisition (SLA). 


“According to S-C theory, learning occurs when simple innate mental activities are transformed into ‘higher order’, more complex mental functions. This transformation typically involves symbolic mediation, which is a link between a person’s current mental state and higher order functions that is provided primarily by language” (Muriel, 111-112). The theory tries to explain how the mind with symbolic mediation is promoted from the social activity. The symbolic mediation serves to manipulate the learners’ mind. The core of the theory is that internal mediation is achieved by means of the external mediation. 


One important context for symbolic mediation is the interpersonal interaction between learners and teachers. Vygotsky calls the level where this type of mediation takes place the Zone of Proximal Development (ZPD). ZPD is “the distance between what a learner can do by himself or herself and what he or she can do with guidance from a teacher or a more capable peer” (Richards, 762). The theory assumes that the learners will use the techniques used in their collaboration when they are in the similar situation in the future. 


The implication of the theory of ZDP in TBLT is that it is the way the learners carry out the task that produces the context for language learning instead of the task itself. The task is used as a tool by the learners and the teachers. The teachers can identify where the assistance should be provided in order to develop the learners’ ZDP when achieving the task. 
1.1.2.2 Social Constructivism


Social constructivism is one of the most supportive theories of TBLT. William and Burden combine the social constructivist theory from Vygotsky with “cognitive development” (the developmental changes in cognitive abilities, processes, and structures), and put it into second language teaching (37-50). 


Social constructivism is “the theory that knowledge is constructed through social interaction with others and reflects the learner’s culture, customs, beliefs as well as the historical, political, social and other dimensions of the learning context” (Richards, 630-631). From the point of view of social constructivism, learning is an active, meaningful process in which learners construct new concepts based on their previous experiences, the past knowledge and the mutual effects between learners and the environment within their cognitive structure in social interaction. On the other hand, teaching lays emphasis on the learners and encourages learners’ active discovery, active research and mental construction. For the learners, getting knowledge is not from teaching, but constructed by themselves. They gain the knowledge through cooperative activities, communication and meaningful instructions. 

Therefore, the teachers should make the subject relevant to the leaner when designing a task in TBLT and do the utmost to get all of the learners involved. In the course of implementing the task, the teachers should encourage the learners to construct their knowledge actively. According to the theory of social constructivism, the teachers in class play roles as organizers and facilitators. The class becomes student-oriented. 
1.1.3 Frameworks of TBLT


Just like the Communicative Language Teaching (CLT), TBLT is a kind of teaching method. It is not a method such as the Grammar-translation Method and the Audio-lingual Method. Therefore, there is not a fixed method or procedure in TBLT, which distinguishes TBLT from the traditional teaching methods. However, for any kind of teaching approach, there should be some stages of implementation when it is put into practice. There is no exception to TBLT. Actually, as they make a study of its theories, the advocators of TBLT also put forward several kinds of concrete models for implementation. Generally speaking, there are three representative frameworks of classroom implementation of TBLT respectively proposed by Willis, Skehan and Ellis. The three of the frameworks have something in common, though differences can be found in them. 

Table 1.1: Willis’s Model for Implementation (Willis, 1996)

	Pre-task
	Introduction to the topic and task

	Task-cycle
	Task, planning and reporting

	Language Focus
	Analysis



In Willis’s model, the first stage — pre-task, aims to introduce the tasks and arouse the learners’ interest in them on the chosen topic. In the meanwhile, the teachers help the learners review the task-related words, phrases, expressions and sentences, which contribute to the implementation of the task. The second stage — task-cycle, includes a task, planning and reporting. The learners are required to complete the task by groups or in pairs. The teachers offer their instructions when help is needed. After that, the groups prepare to report how they dealt with the task, what their decision is or what their findings are to the class. The teachers should give instructions on the purpose, content, ways and time of the reports. The learners make a simple preparation for what and how is reported. Furthermore, they choose their representative for the report. The representatives display what they have found or their conclusion to the class, and submit the written reports and compare their results. In this stage, the teachers may give the learners the linguistic support. In the third stage, language form is focused. Willis thinks it is not enough to complete the task. Based on the implementation of the task, the learners should pay much attention to the language form and have a practice of new words, expressions, collocations and patterns used in the task text. In other words, the learners experience from meaning to form. 

Table 1.2: Skehan’s Framework for Implementation (Skehan, 1996)

	Stage
	Goal
	Typical techniques

	Pre-emptive work
	Restructuring

-Establish target language

-Reduce cognitive load
	Consciousness-raising

Planning

Teaching 

	During 
	Mediate accuracy and fluency
	Task choice

Pressure manipulation

	Post 1
	Discourage excessive fluency and encourage accuracy and restructuring
	Public performance

Analyzing

Testing

	Post 2
	Cycle of synthesis and analysis
	Task sequences

Task families



In the above framework, it is not difficult to see that Skehan claims that the new words, phrases, sentences should be put at the pre-task stage so as to make it convenient for the learners to carry on the tasks explicitly and easily. In the pre-task stage, as Skehan mentions, the cognitive needs of the tasks and linguistic points are emphasized. In Skehan’s framework, much more factors affecting fluency and accuracy of implementing the task should be introduced at the beginning. In order to achieve the teaching goals in class, the teachers need to get involved in the task. In the framework, the effectiveness is evaluated and judged, which helps to make a decision on whether the task should be repeated, extended or duplicated. 


In the book of Task-based Language Learning and Teaching published in 2003, Ellis points out her model of lesson design (243). The model includes three stages — the pre-task phase, the during-task phase, and the post-task stage. The pre-task phase contains the preparatory activities such as performing a similar task, providing a model and so on, which the teachers and learners should undertake before the task. All the preparation is just a guarantee for the achievement of tasks. As the main part, the during-task phase gives special emphasis on task itself. This phase is the core of TBLT. During this phase, the teachers take the following points into consideration. The first is whether to limit the time. Ellis thinks the time had better not be limited if accuracy is focused and the time is limited if fluency is emphasized. The second is whether the learners make other reference besides the one provided by the teacher when implementing the task. The third is whether the teachers provide more information as the task is promoted. In the last phase, the teachers ask the learners to repeat their performance of the task, encourage them to reflect the performance, and call their attention to the language forms, especially their mistakes or errors made in their fulfillment of the task. 


To sum up, the major purpose of TBLT is to provide opportunities for language learning and develop the integrated language skills. The frameworks proposed by Willis, Skehan and Ellis provide the guidance for task-based language teaching in junior middle schools. 
1.1.4 Related Studies of TBLT at Home and Abroad 

In the 1970s, CLT was pervasive all over the world and it developed further in the 1980s. With the development of CLT, TBLT originated in 1982 since the linguist called Prabhu presided the Bangalore Communicational Teaching Project. He submitted his report and put forward Task-based Approach for the first time. The experiment can be treated as the first attempt to regard a task as a unit designed for language class, which attracted great attention in language teaching at that time. From then on, “task” has been considered as the focus of the study (廖兆慧，4). Longthinks a task is a piece of work done by the people in non-educational environment or in their daily life (89). Therefore, when designing the tasks, the teachers should analyze learners’ needs in their real life. Nunan made a task-based teaching syllabus in 1986. He means that the learners should pay much attention to the meaning of the target language instead of its form (53). In 1987, Yalden introduces task-based course design in Principles of Course Design for Language Teaching. In the same year, Candlin and Murphey give the introduction of different tasks in Language Learning Tasks. In 1989, the publication of Designing Tasks for the Communicative Classroom by Nunan symbolized the formation of TBLT. He presents that a task is “a piece of classroom work involving learners in comprehending, manipulating, producing or interacting in the target language” (8). He also proposes the framework for the task with the components such as goals, input, activities, teacher’s role, student’s role and settings. He introduces the communicative task design theoretically and practically. In addition, many other experts abroad have also made the studies or experiments on TBLT from different point of view. Since then, TBLT becomes the mainstream of English teaching. 


The theoretical development makes TBLT mature gradually. TBLT continues to keep the balance between form and meaning, fluency and accuracy, language structure system and communicative competence, teaching and learning. 


Though it has been widely operated abroad for many years, TBLT is in the stage of growing in China. In recent years, English teachers in junior middle schools or primary schools pay more and more attention to TBLT. The application of TBLT has been highly recommended in the junior English classroom. Many Chinese experts have made theoretical studies of TBLT and at the same time, lots of English teachers put TBLT into practice. All of them have made great contributions to the development of TBLT in China, which has made the junior English teaching more acceptable for the students and has helped the promotion of the quality of English teaching. 

The study of TBLT in China can be divided into two parts. One is the theoretical study and the other is the study of the application of TBLT. Many teachers designed tasks for English class in an attempt to put the theory into practice. They demonstrates that TBLT in China is feasible and practically. Some researchers make explorations of devising tasks for English listening, speaking, reading and writing to improve the learners’ competence in the language. Others make an exploration of the principles and designs for collaborative learning by the means of TBLT. The most important study is that Task-based Language Teaching written by Gong Yafu and Luo Shaoqian gives systematic introduction of TBLT. This book is the first monograph of TBLT with Chinese characteristics. It helps the teachers to have a clear idea of TBLT and contributes to the improvement of the quality of language teaching in class.

Totally speaking, TBLT is getting more and more popular both at home and abroad as a kind of language teaching approach. Experts and teachers are making every effort to explore it in different perspectives so as to improve the language teaching. 
1.2 Introduction to MI Theory


With the development of the language teaching approaches, there has been a great deal of interest in individual differences of language learners. They are different in age, gender, learning styles and motivation, and the like. Intelligence is considered to be one of the most important factors in their language learning. The higher their intelligence is, the better they master the foreign language. This part focuses on the description and implications of MI theory to English teaching as well as the related studies at home and abroad. 
1.2.1 Description of MI Theory


In 1983, American psychologist Howard Gardener first put forward the theory of Multiple Intelligences in his monograph Frames of Mind. Though the MI theory is a theoretical hypothesis, it draws a strong response and has great influence on education. Gardner suggests that “as humans we do not possess a single intelligence, but a range of intelligences” (Harmer, 46). The MI theory is a brand new theory and it is a challenge to the traditional view on human intelligence. The traditional view on human intelligence imposes limitations on verbal and logical intelligences. Gardner posits eight intelligences as follows: verbal-linguistic, logical-mathematical, visual-spatial, bodily-kinesthetic, musical-rhythmical, interpersonal, intrapersonal, and naturalist. 


Verbal-linguistic intelligence refers to the ability to understand and use the language both in speaking and writing. People with this intelligence are good at expressing themselves and talented with words. 


Musical intelligence refers to a good ear for music. People with this intelligence are the music lovers who are good at picking up sounds, remembering melodies, and noticing pitches. Therefore, it is easier for them to learn by music than by words. 


Logical-mathematical intelligence is the ability to deal with logical problems. It is associated with scientific and mathematical thinking. People with this intelligence are good at reasoning and problems solving. They learn best by working with abstract relationships.


Visual-spatial intelligence means the ability to form mental models of the world. People with this intelligence like to perceive visual information and recreate visual images from memory. In brief, they are sensitive to graphs, charts, pictures and colors. 


Bodily-kinesthetic intelligence means having a well co-coordinated body. People such as athletes and dancers are with bodily kinesthetic intelligence. The students with this intelligence prefer to carry out the class projects by making models rather than write reports.


Interpersonal intelligence is the ability to work well with people. People with this intelligence can get along well with others easily. They have the capacity to perceive and make distinctions in the moods, characteristics, temperaments, motivations and feelings of others. The students with highly-developed interpersonal intelligence enjoy studying in small groups and they are also cooperative. 


Intrapersonal intelligence means the ability of introspection. The individuals with this intelligence are introspective and prefer working alone. They are conscious of their own emotional states, feelings and motivations. These people make decisions according to their own judgment. They have a strong sense of identity. They may not like working in groups but prefer to think for themselves. 


Naturalist intelligence involves the ability to observe, identify, and classify the natural material. The people with this intelligence have a strong power of acute observation and are curious about everything. They usually have a strong desire for knowledge and they can make a tiny difference between two objects. (Richards J.C., et al. 447-448) 


The MI theory interprets that the structure of intelligence is an opening and multidimensional system. There are at least eight different intelligences. Different people own different some kind of intelligence. A man has more or less several intelligences of these eight ones. Gardner’s MI is dynamic and it is the plurality of the intellect. 
1.2.2 Implication of MI Theory to English Teaching


Since English is a major course, every teacher is obliged to think how to develop the students’ potential and stimulate their interest in learning so as to improve the quality of the language teaching. Since the birth of MI theory, many teachers have improved their teaching according to the implication of the theory.


Firstly, many teachers actively analyze the students’ intelligences in order to achieve the teaching goals. As is known to all, the students’ receptive capacity of the language and study method varies as they have different characters and knowledge background. For example, some students like drawing. Their visual-spatial intelligence is higher than their verbal-linguistic intelligence. The teacher may ask them to introduce their drawing in English after they finished their picture so as to boost their confidence in language learning. Meanwhile, their verbal-linguistic intelligence will be developed. Different student has a different set of intelligences. The type of their intelligence is unique. Therefore, the teacher can arouse the students’ interest in language learning on the basis of the type of their intelligence and their learning style. The teacher can also make the best use of their strong intelligences and promote their weak intelligences. 

Secondly, the MI theory helps make a definite and practical teaching goal. From the point of the MI theory, eight factors should be considered when the teacher makes the teaching goals. For instances, how to make use of spoken or written English to achieve the goal; how to lead in the number, calculation, classification; how to take advantage of imagination, colors, pictures; how to use the music appropriately in teaching; how to touch on the body movement or gestures; how to lead the students to collaborative study; how to make them arouse their own feelings or make their decision; how to relate their learning in class to natural phenomenon. These eight factors are the breakthrough point to make the teaching goals suitable to the students. 


Thirdly, the MI theory contributes to different kinds of teaching methods and active atmosphere in class. In the test-oriented criteria system, the teacher only pays attention to teach the words or grammar by rote. The language teaching is simple and dull. Teaching and learning in class is not interactive, which deprives the students of innovative thinking and passion for study. The teacher is required to adopt flexible teaching methods to solve the problems with the students in class according to MI theory. The key for the teacher is to make the students’ intelligences complementary. 


Finally, the MI theory enlightens the teachers on the assessment of the students’ learning. In the past, the scores in the test paper was the only way to evaluate the students. Verbal-linguistic ability was the only criteria in the assessment of the students’ language learning. However, the MI theory shows the varieties of assessment. Everyone is born with the eight potential intelligences which do not develop in balance. Some intelligences need a long time to be highlighted. The MI theory shows that the eight different intelligences are all the criteria in the assessment. It helps the teacher to give the full affirmation to all the progress, which the students make in their language study. If things go on like that, the students will become more confident in language learning, which contributes to the achievement of teaching goal. 


All in all, the MI theory makes the teachers realize that everybody has the chance to succeed, teach according to the students’ aptitude, evaluate them from different dimensions, and achieve the teaching goals based on cooperation. 
1.2.3 MI-based Application Models in Foreign Language Teaching


A number of teachers have tried MI theory into their language teaching practice. MI theory has been studied with application models in foreign language teaching (FLT). 


The purpose of the task-design made by the teacher is to help the students to understand what will be taught to them. In Gardner’s MI-based application models, Gardner makes a list to begin a lesson with the narrative, numeric, logic, existential, esthetic, self-practice, and interpersonal ways. He suggests that some interesting stories or allegories be used to help the students to understand what has been taught. He emphasizes the combination of divergent, convergent and intuitive logic in order to improve teaching. 

Based on Gardner’s MI theory, Lazear put forward the four-stage way to apply MI in FLT. The first stage aims to trigger the students’ certain intelligence by doing exercises or activities based on intuition and sense (45)
. The second stage is to consolidate the intelligence. The third one is to teach the students for the intelligence or just to make use of the intelligences to teach by emphasizing and using different intelligence during the course of teaching and learning. The last is to transfer the intelligence, which means the integration of intelligence into daily living. Specifically, the students improve their ability to solve problems in the real life with their intelligence. 

In 2001, Atlan, an associate professor in Turkey, put his MI-based application models into practice (52-56). His model consists of eight stages. The first stage is called awareness-raising, which means the awareness of students’ MI profiles. In this way, the students can be aware of their strengths and weaknesses. The second stage is to make a classification of activities for the teacher. In this stage, the teachers match the activities with the students’ intelligences based on the specific situations. The third stage is to stimulate the students’ intelligence. In the fourth, the teacher gives the lesson with intelligence. The teacher may teach by using different ways of knowing in accompany of different kind of intelligence to make the learning easier. In the fifth stage, it is time for the teacher to make a reflection about teaching. Only in this way can the teacher communicate with the students and gets the feedback from their teaching, and then adjusts their teaching so as to make it perfect. As Gardner said that any intelligence could be promoted, hence, the teacher does the utmost to strengthen students’ weak intelligence in the sixth stage. In the seventh stage, the teacher assesses the students’ intelligence as well as their academic progress from different angles to construct the intelligence profile. It is beneficial to the teacher to find new strategies to help the students to improve further. In the last stage, the teacher leads the students to integrate their intelligence into reality so that they can solve the problems in the real world with their intelligence. 


The above application models give the teachers some implication to the language teaching. They are developing from simple to complex and from abstract to concrete. 
1.2.4 Related Studies of MI Theory at Home and Abroad


Gardner’s MI theory was only the theoretical hypothesis, but it has already had great influence on education. Many experts and educators have applied the theory into practice. For example, in America, such research projects as Project Spectrum, Key School, and Arts Propel are so famous, and they were carried out, which belong to the practical research on the application of the MI into education. 

On the other hand, there are a lot of theoretical achievements and many theoretical works were published one after another. Multiintelligences and Learn Style by Schwarz gives the introduction of multiintelligences, learning styles, and the combination of the two theories (李晓丹，12). The book provides the cases of concrete class activities, which is meaningful on how to apply MI theory. Gardner is the achiever with the greatest contribution to the foundation and development of MI theory. In addition to Gardner, there are so many specialists making a research on MI theory from different perspectives such as Berman, Lazear, and the like. The study of the MI theory mainly focuses two aspects — theoretical and practical fields. The first is the theory itself such as the principles of the theory. The second is the application of the theory such as the analysis on the intelligence profile, and MI-based application models. 

In the early 1990s, the MI theory was introduced into China. The theory was warmly welcomed in the country. Domestic scholars have made further studies on the application of the MI theory. They think the classroom should be a place where the learners are given overall and systematic education. The teachers do their utmost to develop the learners’ multiple intelligences. The goals of teaching should aim at the learners’ potentials so as to have a satisfactory learning fruit. The theory gives an emphasis on the learner differences. Because it has the same view with the quality education, some famous professors appeal to using the theory to help English teachers understand the connotation of the quality education in English class for reference. With the scholars and the colleagues at home and abroad, Dr. Meng Wanjin, who is the dean of the psychological research department in the central education scientific research center, summed up the unique Chinese style “English MI teaching methods”. His study contributes to optimize the English textbooks and enrich the teaching methods. The research helps the teacher to find out every student’s linguistic talent by using MI theory (李晓丹，13). In addition, in recent years, the researches on MI theory in China concentrate on the application of the theory to the language teaching in kindergartens, secondary education and vocational education. The researches pay much attention to the language surroundings in China and are in combination with Chinese foreign language teaching. 

As the further study and practice goes on, the MI theory will develop sustainably and contribute a lot to the language teaching. 
1.3 Necessity for Mode of TBLT Based on MI Theory


Since TBLT was first proposed, it has made great promotion to the language teaching. Therefore, more and more scholars have kept close eye on its application to the language teaching by observing the behavior of the learner’s study, analyzing the data from the experimental study. They develop the theory of TBLT stemming from practice, and then make it direct practicing. They make a deep study on the “task” in terms of its definition, components, types, difficulties as well as its designing principles. On the other hand, the characteristics and the frameworks of TBLT are focused in order to apply it to the language teaching. At present, the theory and the application of TBLT have been developed a lot at home and abroad. 


Nevertheless, the view on the process of language learning in TBLT is rather extreme. TBLT emphasizes learners’ autonomy and needs more than the function of teaching and learner differences. It is known that individuals have their different learning styles. Therefore, the teachers are obliged to pay attention to individual variations in TBLT. 

In addition, Gardner points out that people own at least two or more intelligences in his theory, which gives enough attention to leaner differences. That is why the theory is prevalent and deserves special attention. The researchers have made an analysis on the types of intelligences and the application models of multiple intelligences to the language teaching. Unfortunately, however, the study of the theory just gives the teacher implications to teaching. 

In order to improve the quality of the language teaching, some frontline teachers intend to put MI theory into TBLT and have already made some achievements. For example, Jiang Dongyan analyzes “the existing problems in current task-based teaching of intensive reading course for English majors, and discussed the advantages and construction of the new mode of task-based teaching with the theory of multiple intelligence”(34). After reading their works and research reports, the author feels that these teachers have an idea of applying MI theory to TBLT. However, it is a pity that they haven’t put forward a complete mode of TBLT based on the MI theory, especially in junior English teaching in China. That is why the author is interested in this issue. Since English learning in junior middle schools is the main phase of language learning, it is worthwhile to make a study of the mode of TBLT based on the MI theory in junior middle schools. 

Chapter Two

Research Design on Mode of TBLT Based on the MI Theory


In this chapter, the author makes a report of the research design to examine the feasibility and effectiveness of TBLT based on the MI theory in improving the students’ learning ability of English in junior middle schools.
2.1 Purpose of the Experiment


In the experiment, the author applies the frameworks of TBLT and MI theory, aims to proving whether the MI theory is the guarantee of the successful task-based language teaching, and develops the feasible mode of TBLT based on the MI theory. The research aims to work out the following questions:


(1). Is the MI theory the guarantee of the successful TBLT in junior middle schools?


(2). Is the mode of TBLT based on the MI theory effective in English teaching in junior middle schools?


(3). What are the advantages of the mode of TBLT based on the MI theory in the application to the practical teaching?
2.2 Mode of TBLT Based on the MI Theory

After learning the theory of TBLT and the MI theory, the author hypothesizes that the MI theory is the guarantee of the successful TBLT, and also puts forward the mode of TBLT based on the MI theory with a sample of the lesson plan. 

2.2.1 Introduction to Mode of TBLT Based on the MI Theory

The following is the introduction of the mode of TBLT based on the MI theory. The mode is designed by the author according to the study of TBLT and the MI theory. 
Table 2.1: Mode of TBLT Based on the MI Theory


[image: image3]
In the mode, the author proposes that the analysis on the students’ intelligence should be made first. Since learners have such different learning styles, attitudes, and abilities, and they are in different background, it is important for the teacher to be familiar with individuals. Before the designing the task, the teacher should be acquainted with the students’ intelligence by a questionnaire for their intelligence profile. In the questionnaire, the students are required to finish their own intelligence profile after the teacher explains what the multiple intelligences are. It is essential for the teacher to emphasize that an individual has a distinct profile of the intelligences. Every one owns eight intelligences, among which some are stronger and some are weaker. Whether the intelligences are strong or weak, they need to be exercised and strengthened rather than ignored. In the profile, the teacher may make a reference to the students’ strength and weakness, mark out their current development and potential development in the future. 


Based on the intelligence profile, the teacher divides the whole class into groups according to the eight intelligences proposed by Gardner. There are two ways to grouping. In a homogeneous group, all the members are all interested in one certain kind of intelligence and they can have the chance to communicate with each other to develop this kind of intelligence. In a heterogeneous group, every member is good at different ability and owns different advantageous intelligence, which makes it possible for them to complete the complicated task successfully. 


Besides the analysis of the students’ intelligence, the pre-task is also the indispensable preparation of the during-task. In the process of the pre-task, the teacher takes the intelligence file, the content and the teaching goal into consideration to prepare the lead-in. First, the teacher has an explicit idea of the goals of the lead-in. The goals of the lead-in include the learning purpose and the intelligence purpose. For example, the teacher may ask himself what is the purpose of the lead-in, and how it can serve the teaching. He also thinks about the promotion of the intelligence. In a word, the teacher may ask himself what abilities can be developed and what kind of intelligence can be promoted after the lead-in. Next, the teacher continues to think what kind of task can be chosen to achieve the sub-goals in the pre-task. It is because every student has diverse strong intelligence and weak intelligence that the teacher is supposed to choose different forms of intelligence activities so as to stimulate the students’ interest in the content which will be learned later. Finally, the teacher makes a choice of the forms of the activities according to the grouping. There are different forms of the activities such as group discussion, group cooperation, and peer evaluation, and so on. The pre-task is the preparation for the achievement of the goal of teaching and it is also the stimulus to arouse their interest in the following teaching. Therefore, the more intelligences are involved in class, the more students’ attention can be attracted by the teacher. 


In the during-task, it is the acquiring phase in connection with the target language itself and the target culture. Based on the teaching goal, the teacher thinks about the design of the tasks, which include the forms of activities as well as the types of intelligence. Afterwards, the teacher adjusts grouping according to the content of teaching. The adjustment of grouping does good to the achievement of the task and the development of the students’ intelligence. It is certain that the teacher gives the students different tasks as the content of teaching differs. Because of different tasks, the different types of intelligences are needed while the students deal with the tasks. During the task, the teacher may ask the students to debate or discuss on a certain topic for the promotion of their verbal-linguistic intelligence, or encourage them to make a performance according to the story in the text for the development of their bodily-kinesthetic intelligence, and the like. Therefore, the adjustment of grouping is beneficial to the improvement of the quality of language teaching. In addition, the teacher instructs the students to make a plan to fulfill the tasks and prepare the reports with the attention to the different intelligences. For instance, if the individual has strong visual-spatial intelligence, the teacher had better encourage him to give a report depending on the drawing. Anyhow, the teacher does the utmost to use the multiple intelligences to stimulate the students to have a good command of the target language. 


In the post-task, there are three parts. First, the teacher gives the extended task according to what has been taught. For example, the teacher may ask the students to make a comment on the topic mentioned in the text. Second, the teacher is responsible for the students’ evaluation. The process of evaluating is vital because every student expects the feedback of their performance from the teacher and their peers. Thus, the teacher employs various types of evaluation. The evaluation not only includes the cognitive development in terms of knowledge and skill, but also touches on the development of the non-cognitive factors such as emotion, personality, character, and so on. The evaluation gives enough concern to the students’ linguistic competence as well as the other seven intelligences. There are three kinds of evaluation of the students’ performance in language class — self-evaluation, peer evaluation and teacher evaluation. Last but not the least, the teacher reflects the teaching, adjusts the grouping based on the reflection, and makes a supplement for the intelligence file or just revise it for the future use. 


All in all, the teacher takes the purpose of each step mentioned above into consideration. The mode of TBLT based on the MI theory is just like a circle. It is dynamic. The students’ proficiency in the target language is spirally promoted, and so do their intelligence. 
2.2.2 A Sample of Lesson Plan

The following is a sample of a lesson plan for Section A in Unit 3, Go for It, BookⅡ, which is designed according to the mode of TBLT based on the MI theory mentioned above and practiced in the experimental class. The topic of this unit is “What were you doing when the UFO arrived”. The UFO is an interesting topic among the students. The topic is easy to arouse the students’ interest to talk about the past events and tell a story. This section is to open the topic with a picture. All the activities focus on the introduction to the key vocabulary and the target language. Meanwhile, the lesson plan is designed after the intelligence profile has been made. The teacher has a way of grouping the students at the beginning of the lesson according to the content of the lead-in in the lesson plan. 

Table 2.2: A Sample of Lesson Plan for Section A in Unit 3 Go for It, BookⅡ:

	Teaching material: Go for It, Book Ⅱ

Learning context: Unit 3 What were you doing when the UFO arrived?

Contents of this period: Section A
Subjects: Students in Class 5, Grade 2

Class time: 45 minutes

Teaching goals: 

Students will be able to:

(1). Talk about past events and tell a story

(2). Cooperate with other students to finish the tasks and interact actively in pair work and group work

(3). Arouse their interest in communicating in English

Teaching method: mode of TBLT based on the MI theory

Teaching key points:

(1). Key vocabulary

UFO, barber, bathroom, bedroom, kitchen, get out

(2). Key structures

What were you doing when the UFO arrived?

I was doing (standing in front of the library).

(3). Listening and reading practice

Teaching difficulty:

     Learn the key structures

Teaching aids:

     (1). A recorder

     (2). A computer for multimedia use

     (3). Paints or markers and large paper for a class mural

Teaching procedures:

     Step 1 Pre-task (15 minutes)

(1). Greet the class and check the homework

(2). Lead in the topic 

   Invite the representatives from some groups to show the pictures about UFOs and aliens prepared before class, and give a brief introduction of these pictures to the whole class.

(3). Ask the students the following questions

-What is a UFO?

      -Have you ever seen a UFO?

   -A UFO came to our city yesterday. What were you doing when the UFO arrived?

(4). Turn to page 19 and give attention to the grammar focus

The boy was walking down the street when the UFO landed.

While the boy was walking down the street, the UFO landed.

The girl was shopping when the alien got out.

While the girl was shopping, the alien got out.

(5). Look and match in 1a on page 18

(6). Listen and circle in 1b on page 18

(★In this part, the teacher first makes an analysis on the purpose of the lead-in in mind. This part aims to develop the students’ verbal-linguistic intelligence, visual-spatial intelligence and interpersonal intelligence. According to the students’ response to the topic, the teacher adjusts grouping in mind. )

Step 2 During-task (20 minutes)

 (1). Group work

Go into groups to talk in imitation of the conversations.

For example:

A: So, what were you doing when the fire broke out?

B: Well, I was playing football with my classmates on the playground.

C: I was writing a letter to my aunt.

D: I was shopping for a new dress.

A: How about you?

E: I was cooking for my daughter

F: And I was doing my homework.

(2). Read the e-mail message on page 20 and number the pictures in the correct order

(3). Divide the students into a group of four. One acts as a reporter, who interviews the other three students. The focus should be “what were you doing at these times last Sunday?” The “reporter” should take notes for the report later. 

Student 1

Student 2

Student 3

9:00 am

11:30 am

1:00 pm

4:00 pm

6:00 pm

9:00 pm

(★In this part, the teacher thinks what intelligence is focused in the during-task. This part is expected to develop the students’ verbal-linguistic intelligence, visual-spatial intelligence, logical-mathematical and interpersonal intelligence. During the interview, the teacher walks around the class, listens to the students, and helps them in speaking. According to the students’ interview, the teacher takes the adjustment of grouping into consideration.)

Step 3 Post-task (10 minutes)

 (1). Make a report

   The teacher invites some interviewers to make a report. 

(2). Evaluate the interview by peers and the teacher

(3). Summarize what has been learned in class

(4). Write the homework

   (★The teacher gives an evaluation to the interview and the report from different points of view. First, the evaluation includes the knowledge and the skill. That is to say, the teacher points out the mistakes and makes correction. Second, the teacher’s evaluation touches on the non-cognitive factors. Anyhow, it should include the other seven intelligences except the verbal-linguistic intelligence. At the end of the class, the teacher goes on to make a reflection on the teaching of this lesson as well as the effect of grouping in this period of class. If it is necessary, the teacher makes an adjustment on the intelligence profile. )


2.3 Subjects

Experimental School Attached to No. 1 Middle School is a fulltime junior middle school in Xindu District, Chengdu City. In 2012, it enrolled more than 40 classes.  There have been over 3,000 students in the school. In order to make sure that the research is reliable and valid, the subjects of the experiment are carefully chosen. 


From the classes, the author chooses two classes in the third grade in the junior school according to the average scores of the classes. They are Class 5 and Class 7. The average scores of these two classes are almost the same after they are rounded off. There are 40 students in Class 5, which is the experimental class, while there are 42 students in Class 7, the control class. The age of the subjects ranges from 14 to 15. In these two classes, there is no student who is especially poor in English. In experimental class, the teacher applies the mode of TBLT based on the MI theory to teach English. On the contrary, the control class is taught with the practice of just TBLT. In order to avoid the instructional differences caused by the teachers with different backgrounds, the two classes are taught by the author in person. 

Table 2.1: Distribution of Students in the Experimental Class and the Control Class
	Class
	Number of Student 
	Average Age
	Number of Boys
	Number of girls

	Class 5
	40
	14.4
	19
	21

	Class 7
	42
	14.7
	22
	20



The two classes adopt Go for It (9th grade), published by People’s Education Press. It is used as the main teaching material. The students’ book has been designed based on TBLT. It is a combination of topics, communicative function and linguistic structures, and forms a set of learning procedures with authentic language in daily life step by step. The content of the book is very rich, including the revision, the introduction of culture background, and the learning strategies. Each topic has been close to the students’ real life, which stimulates their interest in language learning. 
2.4 Instruments

The questionnaire, the test and the interview are involved in the experiment so that enough data can be gained for the research. 
2.4.1 Questionnaire


The forty students in Class Five are required to complete the questionnaire for their intelligence profile (See Appendix Ⅰ). First of all, the teacher gives the introduction of the eight intelligences, emphasizes the significance of taking the questionnaire seriously, and points out that their multiple intelligences are more or less different each other. Some of their intelligences are strong and others are weak. The intelligence profile will help the teacher has a clear idea of each student’s intelligences so as to promote the development of both strong intelligences as well as the weak ones. Only when the students have a concept that every one is equal in their intelligence and there is no one who is more intelligent than others can they have more self-confidence in learning English. In the meanwhile, the teacher may relieve the students of their nervousness for the reliable judgment of their intelligence by saying that there are no model answers so that there is no need to worry about their result. Afterwards, the teacher designs a form based on the intelligence profile. After the teacher has enough understanding of the students’ intelligences, he or she chooses different ways to motivate their passion for English and applies TBLT properly under the direction of MI theory. As it is seen above, the intelligence profile is the good ground for the practice of TBLT.
2.4.2 Pre-test and Post-test


It is necessary to have a pre-test and post-test to know the difference or similarity between the two classes in having a command of English before and after the experiment in order to guarantee the validity and reliability of the result. The two classes took part in the final examination held in June in 2012, which worked as the pre-test for reference. In the next new semester, the teacher applied the mode of TBLT based on the MI theory to the language teaching in the experimental class while the approach of TBLT in control class. At the end of the semester, both classes took the final examination as the post-test in January in 2013. In the test paper, there are different items including listening, vocabulary & structure, cloze, reading comprehension, and writing with the total score of 150 points. 
2.4.3 Interview


After the experiment, the author authorizes the teachers in charge of the two classes respectively to have informal interviews with 30 students from each class randomly. The teachers ask the questions with reference to the students’ interest, motivation, achievements in learning English, and their attitude towards English teacher, English class and grouping. While interviewing, the teachers makes notes of what they are talking about. Most of the time, yes-no questions are used first to induce them to give their comments on teaching. The interview takes place in relaxing atmosphere and the students feel comfortable and at ease. The questions are as following: a. Do you know your intelligences? b. What are your strong intelligences and what are the weak ones? c. What do you think of the use of the mode of TBLT based on the MI theory? d. Do you like TBLT based on MI theory? e. Do you think it is necessary to group the class according to the eight intelligence? f. Have you made great progress in English since the mode was put into practiced? g. Have you had a strong passion for English learning? h. Have you changed your learning style in the experiment? 
2.5 Experimental Procedures

The experiment began with the final examination for the junior students of Grade Two in Experimental School Attached to No. 1 Middle School in Xindu District, Chengdu City in the second academic year of 2011—2012 in June in 2012. This is the pre-test and its result is used for reference. The experiment ended with the final exam for them in the first academic year of 2012—2013 in January in 2013. The whole experiment lasted more than four months. The author gives lessons to the experiment class as well as the control class. All the factors of the requirements are almost the same. The only difference is that the mode of TBLT based on the MI theory is practiced in the experimental class, whereas TBLT is in the control class. In the control class, grouping is arbitrary, while there is an analysis on grouping based on the students’ intelligence in the experimental class. The procedures of the experiment include the pre-test, the experiment, and the post-test. Before doing the experiment, the research has a theoretic study of TBLT and MI theory first, and then finishing writing literature review on the relevant theories of TBLT and MI theory. The more specific steps are as followed below.


Firstly, all the subjects in the two classes are given a pre-test at the beginning of the experiment so as to size up whether there is great difference between the two classes chosen for the experiment. Furthermore, the pre-test is also made to collect a record of students’ English level in comparison with the result of the post-test. The pre-test is indispensable since the experiment aims to explore whether the mode of TBLT based on the MI theory will improve the junior students’ English level. 


Secondly, the author asks the students in Class Five to finish the questionnaire for their intelligence profile so that the author can know well of their strengths and weaknesses in their multiple intelligences. The author prepares an intelligence profile of each subject with the advice from the former questions. 


Thirdly, it is the teaching phase. While the mode of TBLT based on the MI theory is used in the language teaching in Class 5, the approach of TBLT in Class 7. In the experimental class, the teacher makes full use of the intelligence profile, pays much attention to the adjustment to the grouping according to the students’ intelligence as well as the goals of the tasks. In their mind, they have a concept that every student has different intelligences, English class is not only to improve the students’ linguistic intelligence but also develop the other seven intelligences. In the practice, grouping or the adjustment to grouping helps to achieve the tasks. Nevertheless, the author just needs to design the teaching according to TBLT in the control class, which emphasizes the real use of the language in daily without any concerns to the MI theory. The division of groups is a little bit random. In the experiment, the author interviews the 15 students in the two classes respectively. The questions concern the students’ interest, motivation, achievements in the classroom teaching, and their attitude towards English teacher, English class and grouping. 


Fourthly, a post-test is given to the two classes to check whether there is a great difference in the proficiency of English between the two classes. 

Fifthly, after the post-test, the author collects the data for the analysis in order that the application to the mode of TBLT based on the MI theory is verified. 

Sixthly, the author makes an analysis on the interview of the students made by the teachers in charge of the two classes respectively and randomly, to see whether the mode of TBLT based on the MI theory increases the satisfaction of the language teaching among the junior middle students. 

Finally, there is a summary of the advantages of the mode of TBLT based on the MI theory in the application to the practical teaching. The author also makes a suggestion about the mode of TBLT based on the MI theory such as the key, the evaluation, and the demands for the teachers in application of the mode. The conclusion is drawn according to the result of the experiment. 

Chapter Three
Data Analysis


This chapter shows the results of the experiment, which checks the effectiveness of the mode of TBLT based on the MI theory. That is whether it could make the language learning more effectively. The scores of both pre-test and post-best from the experimental class and the control class were collected for the analysis. To make the experiment more objective and precise, all the data of the pre-test and pos-test were processed with SPSS 19.0 (Statistical Package for the Social Science 19.0) by computer. 
3.1 Analysis of Questionnaire

After the introduction of the MI theory as well as its importance, the author distributed 40 copies of the questionnaires to the experimental class before the experiment in an attempt to have an idea of intelligences for each student. The author aimed to figure out the intelligence composition of every student such as the strong intelligence as well as the weak one. Having a general idea of individual’s intelligences is a premise to achieve the teaching goal. The following table is the intelligence profile for each student according to the questionnaire.


The profile helped the research to divide the whole class into different groups such as the homogeneous or heterogeneous groups according to the students’ intelligence composition that served the fulfillment of the certain kind of tasks. In other words, different tasks may choose different ways to divide the group according to the intelligence composition as well as the purpose of the lesson. The research made full use of the profile to develop the intelligences as well as the language competence. 
3.2 Analysis of Tests

The data of the pre-test and post-test from the two classes wa collected and input into the computer, by running the software of SPSS for the data analysis on the comparison of the two classes. The results of the tests were shown by a t-test value.
3.2.1 Comparison of Pre-test 


To make a comparison between the chosen classes after the experiment, it is necessary to know the differences and similarities of the students in English before the experiment. Pre-test is an effective way used to interpret their differences and similarities. The test paper for the pre-test is designed in accordance with the new English Curriculum Standards. It is the final examination for the end of the second academic year for the junior students. The test is valid and reliable with the total score of 120. 

Table 3.1: Scores of the Pre-test for Two Classes

	Class
	Mean
	Highest
	Lowest
	SD
	t-value
	df
	2-tailed sig

	Control Class
	88.12
	115
	60
	9.77
	0.686
	93
	.596

	Experimental Class
	89.58
	115
	61
	10.05
	
	
	


(Note: Mean refers to an average score; Highest means the highest score and lowest is the lowest score; SD represents the significant difference; df stands for the degrees of freedom; 2-tailed sig refers to P-value. When P<0.5, it means that there is significant difference; when 0.01<P<0.5, it means that there is very significant difference; when P>0.5, the value of P suggests that there is no significant difference.)


The mean and the standard deviation in the control class are a little bit higher than those of the experimental class, but no significant difference is shown in the comparison between the two classes since P>0.5. Therefore, both the control class and the experimental class are at the same level. 
3.2.2 Comparison of Post-test


After the experiment that lasted about six months, the students in the two classes had the post-test. The post-test serves the evidence to show that the mode of TBLT based on the MI theory is effective. The research takes the final examination in the first semester in the third grade as the post-test after the experiment. The total score of the post-test is also 120. The following tables show the comparison between the pre-test and the post-test for the classes respectively.
Table 3.2: Scores of the Pre-test and the Post-test for the Control Class

	Class

the control class
	Mean
	Highest
	Lowest
	SD
	t-value
	df
	2-tailed sig

	Pre-test
	88.12
	115
	60
	9.77
	-0.937
	93
	.801

	Post-test
	88.98
	118
	61
	10.65
	
	
	



In table 3.2, it is seen that the average score of the post-test in the control class is 0.86 higher than that of the pre-test at the end of the experiment. There is no significant difference for the control class before and after the experiment as the value of P is above 0.5. Therefore, there is no prominent change in the students’ English level in the control class by applying TBLT．
Table 3.3: Scores of the Pre-test and the Post-test for the Experimental Class

	Class

the experimental class
	Mean
	Highest
	Lowest
	SD
	t-value
	df
	2-tailed sig

	Pre-test
	89.58
	115
	61
	10.05
	-1.485
	93
	.141

	Post-test
	91.24
	118
	66
	10.37
	
	
	



In table 3.3, it is clear that the students in the experimental class made progress in these six months. The average score of the experimental class in the post-test is 91.24, which is 1.66 higher than that of the pre-test. The value of P is lower than 0.5, which shows the significant difference between the pre-test and the post-test. It is seen that the change of the students’ English scores is relevant to the application of the mode of TBLT based on the MI theory.


According to the results of the comparison, it has been testified that the MI theory is the guarantee of the successful TBLT and that the mode of TBLT based on the MI theory makes the language teaching more effective in junior middle schools. 
3.3 Analysis of Interview
After the experiment, the author authorizes the teachers in charge of the two classes respectively to have informal interviews with 30 students from each class randomly. When the students in the control class were asked whether they had heard of the multiple intelligences, all of them gave a negative answer. They made no sense of what the multiple intelligences are. They said that they only focused on the language study in the class and did not pay much attention to their other abilities such as drawing, singing and the like. They were surprised that they were sometimes interested in English class and sometimes they were unwilling to take part in fulfilling the task in class. They did not know why it happened. They were unaware that it was because they were not good at some abilities which contributed to the achievement of the task. One of the students gave an example. Once, the teacher asked them to draw a map according to what was heard. However, he could not deal with it because he was not good at drawing though he could find a certain place on a map according to what he had just heard. When the students in the experimental class were asked the same questions, they were active to answer. They pointed out their strong intelligences and weak intelligences. They said that they liked the mode of TBLT based on the MI theory because they had the right to choose part of their task to fulfill according to their strength and they need not be worried that they were lack in the abilities to fulfill the task. They just dealt with their part assigned to them and cooperated with each other. For example, if the teacher gave them a complicated task such as making up a play and giving a performance of it. They could choose their group members according to their different intelligences. They fulfilled their task by cooperating. That is why they said they were so active in English class. To be brief, the students in the experimental class gave all the questions positive answers. After the experiment, they got to have a strong passion for the language study and have a clear idea of their own intelligences. They learn to make use of their different intelligences so as to improve their English. All the students in the experimental class agreed that they made great progress more or less in English learning after they knew their intelligences. According to the informal interview, it is evident that the students in the experimental class prefer the application of the mode of TBLT based on the MI theory. Their understanding of their intelligences stimulates their interest and the mode triggered the subjects’ motivation to learn the language.

Chapter Four

Discussion about the Experiment


The experiment makes a research on the effectiveness of the mode of TBLT based on the MI theory in junior middle schools. Both the test analysis and the interview analysis show that the application of the mode of TBLT based on the MI theory can effectively improve the subjects’ English learning, and the students prefer to the mode rather than the teaching with the only practice of TBLT. The following will be the discussion about the experiment for reference. 
4.1 Advantages of Applying the Mode 

The application of the mode of TBLT based on the MI theory benefits the students in the junior middle schools. It can be seen that all the students perform well in their language learning during and after the experiment because their different intelligences have been valued instead of only the linguistic intelligence while fulfilling the task in the class. In the class, every one has the opportunity to have a sense of success and feels their sense of satisfaction. The teacher’s evaluation from different perspectives makes them more self-confident and motivated to learn the language. In the meanwhile, the students can demonstrate and share with other classmates, which contributes to the development of their personalities and promotes their development of their integrated skills and comprehensive abilities. 


The application of the mode of TBLT based on the MI theory, on the other hand, makes the teacher think more about their teaching strategies instead of just focusing on the design of tasks. They need to be aware of the students’ distinctive abilities while designing the task and give the students more objective and fair evaluation from different angles of intelligences by making use of the MI theory. In the past, the teacher just regarded the different intelligences as one of the factors to think about and paid a little attention to them. He, however, has to take them into consideration in detail when preparing the lessons, especially in the designing of the tasks. Only when the teacher practice the mode of TBLT based on the MI theory can he authentically shifts his focus from the lifeless task to the animated language teaching. It helps the teacher to give the lesson in a vivid way and makes the classroom teaching more effective. The teacher refines the way he sizes the children up and is given more insight into the intelligences so as to improve TBLT. 
4.2 Key of Applying the Mode 

The author has found that grouping the students appropriately according to their different intelligences is the key in the practice of the mode of TBLT based on the MI theory. When the research applied the mode to the language teaching at first, the effect was not as good as expected. The main reason is that the author had not been familiar with the students’ different intelligences, which was an obstacle to making use of their intelligences effectively in the fulfillment of the task. As the experiment was going on, the author got more familiar with the students’ intelligences by making the observations and studying the intelligence profile of the subjects. The situation began to get more favorable. After having a good command of the subjects’ intelligences, the author makes the grouping more changeable according to the different types of tasks to develop the students’ weak intelligences by taking advantage of their strong intelligences to arouse their interest and stimulate their motivation of learning the language. 
4.3 Need for Overall Evaluation of Students Applying the Mode


There is strong need for overall evaluation of the students when applying the mode of TBLT based on the MI theory. The evaluation is no longer limited to the linguistic competence. It is expanded to the logical-mathematical ability, visual-spatial ability, bodily-kinesthetic ability, musical-rhythmical ability, and so on. The student who is not good at linguistic intelligence does not mean that he is poor in every aspect and that he is sure to have at least one or more intelligences. Therefore, when the teacher gave the evaluation to the students, he should take every kind of intelligence into consideration in order that every kind of intelligence is encouraged. 
4.4 High Demands for the Teacher in the Application of the Mode


Teachers are one of the most important factors for the high quality of the language teaching. The teacher should not only be professional, but also have the knowledge of psychology. He should have the ability to make a judgment of the students’ intelligences, and be sensitive to the improvement of their intelligences. How can a teacher practice the mode of TBLT based on the MI theory well? First, the teacher should have a good understanding of TBLT and the theory of multiple intelligences. Second, he should make a study of some successful cases of TBLT and the MI theory respectively. Third, train their ability to observe the students in daily life so as to make a right judgment of their intelligences. Fourth, try to put the mode of TBLT based on the MI theory into practice bravely and cautiously while designing the task for the English class. Finally, after the teaching, make a timely reflection on the teaching as well as the confirmation of the judgments on the students’ intelligences, and adjust the grouping to the following lesson plan. Therefore, the teacher should have sharp insight and careful observation. In addition, he should spend enough time in reflecting and contemplating the teaching. Anyhow, there are high demands for the teacher in the application of the mode of TBLT based on the MI theory. 

Conclusion
In this thesis, the mode of TBLT based on the MI theory has been discussed.

At the beginning of the writing, the author gives a general introduction of the research. The theoretical concepts about the task-based language teaching and the multiple intelligences are reviewed, which serve the foundation of the research naturally. Based on the hypothesis of the mode of TBLT based on the MI theory, the students’ intelligence profile was built from the questionnaire and the author’s observation. Then, the findings from the analysis on the pre-test and post-test show that the mode of TBLT based on the MI theory effective in English teaching and that the MI theory is the guarantee of the successful TBLT in junior middle schools. Finally, some advantages of the mode of TBLT based on the MI theory for English teaching are put forward. 
According to the study, the author concludes on the application of the mode of TBLT based on the MI theory in Experimental School Attached to No. 1 Middle School. Firstly, the mode helps the junior middle school students to improve their ability in using English as well as boosting their confidence towards their language study. The teaching enhances the students’ awareness to their own intelligences as well as their using of the target language, and keeps them active in class. Secondly, there are more factors which should be considered besides the design of the task. The design of the task should not be separated from the students’ multiple intelligences. Thirdly, the mode of TBLT based on the MI theory makes the class become really student-centered. Hence, the role of the teacher has changed. The teacher does not dominate the whole class and talked any longer. The teacher is responsible for the analysis on the students’ intelligences in an attempt to use the mode to promote the teaching. 

The experiment has a successful result, but the research still has some limitations to some extend. First, the subjects chosen for the experiment are all from the key junior middle schools. The result of the experiment shows that the mode of TBLT based on the　MI theory is effective in promoting the students’ ability to using the language. Yet, it is still a doubt whether the mode has the same effect on the students from other junior middle schools such as from the rural junior middle schools where little attention has been paid to the students’ multiple intelligences. Second, the questionnaire for students’ intelligence profile is in English. Although the teacher gives an explanation in Chinese, it is still a little bit difficult for them to make sense of it fully. This affects the accuracy of grouping in the teaching practice. 
Since the study of the mode of TBLT based on the MI theory has much influence on the students’ learning the language, further research on the topic is necessary. Some further discussions about the mode of TBLT based on the MI theory will be made continually in junior middle schools since the junior English course is the basic one in their study. The study in this paper is merely the beginning of the topic. The author hopes that there will be a further study in the field and supply some references to those having an interest in the topic, and that more studies on the mode of TBLT based on the MI theory are on the way. The study of the mode of TBLT based on the MI theory in junior middle schools is challenging, but it provides many opportunities for the language teachers to improve the teaching and is beneficial to the creation of the English atmosphere in student-centered class. 
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Appendix Ⅰ

Questionnaire for Students’ Intelligence Profile


This questionnaire is for the profile of your multiple intelligences. It helps the teacher to know more about your intelligences. There is neither right answer nor wrong answer. You are expected to answer the questions carefully according to your own. 

Name：               student number：               

1= Not at all

2= A little

3= Somewhat

4=A lot

5=Definitely

Ⅰ. Verbal/ Linguistic Intelligence

       1. I easily remember the nice turns of phrase or memorable quotes and use them deftly in conversation. 
       2. I can hear words in my head before I read, speak, or write them down.

       3. I am a master when it comes to words games like Scrabble, or Password.

       4. I enjoy entertaining others with tongue twisters, rhymes or puns.

       5. English, social studies, and history were easier for me in school than math and science.

       6. I note other people’s errors in using words or grammar, even if I don’t correct them.

       7. Foreign languages interest me.

       8. Debates and/ or public speaking and/ or discussions are activities I like to participate in.

       9. I enjoy keeping a written journal, and/ or writing stories and articles.
       10. I like to read a lot.

Add the numbers together, and you will get a score                
Ⅱ. Logical/ Mathematical Intelligences

       11. Math and science were among my favorite subjects in school.

       12. I frequently beat my friends in chess, checkers, or other strategy games.

       13. People sometimes tell me that I have a very computer-like mind.

       14. I believe that almost everything has a rational explanation.

       15. I wonder a lot about how certain things work.

       16. I sometimes think in clear, abstract, wordless, imageless concepts.

       17. I feel more comfortable when something has been measured, categorized, analyzed or quantified.

       18. I quickly grasp cause and effect relationship

       19. I am good at estimating.

       20. I like to ask “why” questions and seek clarification of issues and concern

 Add the numbers together, and you will get a score                
Ⅲ. Musical/ Rhythmic Intelligence

       21. I enjoy music and have favorite performers.

       22. People say that I have a pleasant singing voice.

       23. I can tell when a musical note is off-key.

       24. It is easy for me to follow the beat of music.

       25. My life would be impoverished if there were no music in it.

       26. I know the tunes to many different songs or musical pieces.

       27. If I hear a musical selection once or twice, I am usually able to sing it back fairly accurately.

       28. I often make tapping sounds or sing melodies while working, studying, or learning something new.

       29. I’ve always been interested in playing an instrument.

       30. The cadence of poetry intrigues me.

Add the numbers together, and you will get a score                
Ⅳ. Visual/ Spatial Intelligence

       31. I can remember in detail the layout and landmarks of places I’ve visited.

       32. I often see clear visual images when I close my eye. 

       33. I am usually sensitive to color.

       34. I sometimes have vivid dreams at night.

       35. I can easily find my way around unfamiliar territory.

       36. I have a good sense of direction.

       37. Geometry was easier for me than algebra in school.

       38. When I do artwork I seem to know just how to arrange the parts of the picture.

       39. I read charts and maps easily.

       40. I remember things best by seeing them.

Add the numbers together, and you will get a score                
Ⅴ. Bodily/ Kinesthetic Intelligence

       41. I can master new sports easily.

       42. I find it difficult to sit still for long period of time.

       43. I like working with my hands at some concrete activity such as sewing, weaving, carving, carpentry, or model-building.

       44. I like to spend my free time outdoors.

       45. I frequently use hand gestures or other forms of body language when talking to other.

       46. I would describe myself as well coordinated.

       47. I need to practice a new skill by doing it rather than simply reading about it or seeing a video that describes it.

       48. I often can figure out how something works or how to fix something that’s broken, without asking for help.

       49. I enjoy creating things with my hands.

       50. I regularly engage in at least one sport or physical activity.

Add the numbers together, and you will get a score                
Ⅵ. Interpersonal Intelligence

       51. I can sense quickly how other people are feeling about things and themselves.

       52. I prefer group sports like badminton, volleyball, or softball to solo sports such as swimming and jogging.

       53. When I have a problem, I’m more likely to seek out another person for help rather than attempt to work it out on my own.

       54. I work best through interaction with people.

       55. I enjoy sharing my ideas and feelings with others.

       56. I enjoy learning about different cultures.

       57. I usually talk over my personal problems with a friend.

       58. I prefer group activities rather than ones I do alone.

       59. I enjoy the challenge of teaching another person what I know how to do.

       60. I feel comfortable in the middle of a crowd.

Add the numbers together, and you will get a score                
Ⅶ. Intrapersonal Intelligence

       61. I am a private person and I like my private inner world.

       62. I think about what I want from life and what I want to accomplish.

       63. I have intuitions about things that turn out to be true.

       64. People tend to see me as a loner.

       65. I have a special hobby or interest that I keep pretty much to myself.

       66. I keep a personal diary or journal to record the events of my inner life.

       67. I usually know how I feel about something or about my feelings.

       68. I understand that I am responsible for my own behavior.

       69. I am not easily influenced by other people.

       70. I work best when the activity is self-paced.

Add the numbers together, and you will get a score                
Ⅷ. Naturalistic Intelligence
       71. I have a collection (i.e., shells, mugs, rocks, hockey cards, etc.)

       72. I notice similarities and differences in trees, flowers and other things in nature.

       73. I am actively involved in protecting the environment.

       74. I enjoy digging for and discovering artifacts and unusual items.

       75. I prefer to be outdoors rather than indoors on weekends.

       76. I like planting and caring for a garden.

       77. I enjoy fishing, climbing mountain and tracking.

       78. I learn best when I can go on field trips to explore and observe nature exhibits, museums, or the outdoors.

       79. I like to learn ecology, zoology or botany.

       80. I enjoy the rural scenery very much.

Add the numbers together, and you will get a score                
(Source: Silver. Strong. & Associates. Inc. (SS&A), The Thoughtful Education Press. URI: http://www. silverstrong. com. 

Quoted from: 李晓丹. Appendix A. “运用多元智能理论优化大学英语教学.” MA thesis: 辽宁师范大学, 2012. Print.  )
Appendix Ⅱ

Test Paper for Pre-test and Post-test

成都市新都区八年级期末调研试卷
课程名称：英语（闭卷） 2011 －2012学年 第_2_学期 
（考试时间120分钟，满分120分）

第Ⅰ卷（共85分）

一 听力部分(20分)




Ⅱ. 情景反应。根据所听到的问句，选择最佳答案，句子听一遍。（5分）
(    )6. A. I think so.

B. No, I don’t.      C. Yes, they are.

(    )7. A. Yes, we are.

B. OK, Let’s go.   
C. Oh, thank you. 

(    )8. A. Yes, it is far.

B. Gook luck!    
C. Only a few kilometers away.

(    )9.A. You are welcome.
B. Gook idea!      
C. Sorry, I don’t know. 
(    )10. A. Nine.


B. Eleven.        
C Twelve.

Ⅲ. 对话理解,听对话及问题，选择正确答案，对话听两遍。（5分）
(    )11. A. In the shop.

B. At school.     


C. In the post office.

(    )12. A. Watching TV.
B. Doing her homework.

C. Listening to the radio.

(    )13. A. To the park.

B. Home.        


C. To the bookshop.

(    )14. A. Go boating.

B. Have a picnic.     

C. Stay at home.

(    )15 .A. Running.      
B. Swimming.         
C. Skating.

IV. 听短文，根据短文内容选择正确答案，短文听两遍。（5分）
(    )16. Why do people all over the world play sports?

A. Sports are very interesting.      

B. Sports can make people healthy and happy.

C. Sports are thousands of years old.

(    )17. What do sports change with?  

A. The season.    

B. The weather.     
C. The time.

(    )18. Which of the following sports is the oldest?

A. Running.    

B. Basketball.


C. Volleyball.

(    )19. What do people in all countries near the sea prefer?

A. Football.      

B. Jumping.     

C. Swimming.

(    )20. Why do people from different countries often become good friends after a game?

A. The game is exciting. 


B. Sports help them understand each other.

C. They begin to know each other.
二.单项选择（15分）
(  )21.He _____ when the UFO arrived.

      A. was sleeping
B. were sleeping

C. has slept


D. is asleep

(  )22.I have been skating _______ nine o’clock.

      A. for


B. since



C. at



D. from

(  )23.Would you mind ______ those old jeans?

A. don’t wear

B. not to wear

C. aren’t wearing

D. not wearing

(  )24.---He’s never been to an aquarium. 

---_______.

      A. Neither have I
B. Neither do I

C. I never too

D. I don’t too

(  )25.It’s really cold today, ______ ?

      A. does it


B. doesn’t it


C. isn’t it


D. is it

(  )26._____ have you been swimming?  For five years.

      A. How many times B. How long

C. How often

D. How much

(  )27.--Could you please _____ in the room?

      --Oh, I’m sorry. 

       A. not smoking
B. not smoke

C. not to smoke

D. don’t smoke

(  )28.---Could we buy a piano, Jack?

      ---I’m afraid there ______ enough room for one in the house.

       A. aren’t

B. are



C. isn’t



D. is 

(  )29.I got home _____ they were having dinner.

       A. as soon as
B. while



C. because


D. after

(  )30. We got mad ______ the team for losing the match.

       A. at


B. in



C. on



D. about

(  )31.She _______ a lot of money on clothes.

       A. takes


B. costs



C. spends


D. buys

(  )32.I will stay at home and read books if it _______ tomorrow.

      A. is raining

B. rains



C. rain



D. will rain

(  )33.The teacher encourages her students _____ English as much as possible.

      A. to speak

B. speaking


C. speak



D. spoke

(  )34.His father _____ to Nanjing. He _____ back next week.

A. has been, is
B has been, will be　C. has gone, is
D. has gone, will be

(  )35.The teacher said that they ______ hard-working students.

       A. is


B. are



C. were



D. was 

三、完形填空（共10小题，计10分）
One night a young American doctor was sleeping at home when his doorbell began to ring. When he opened the door he saw a man   36  outside.
“Excuse me, Doctor,”said the man. “Can you come at once to a place out of town. It’s quite far but you have a car and I can  37  you the way”
“Certainly,” said the doctor, “I’m ready. I’ll come soon.”  38   a few minutes, the car came. The man got into the car and they  39  off.
They drove for a  40  time, and then the man said, “Here we are. This is my home. Now I can pay you and  you can go  41  to town.”
   “But I must 42 the patient,” the doctor said. “Where’s the patient?” “There’s  43  patient,” answered the man. “Nobody is ill. I live here, you see, and I must 44home from the town.   There are no taxis at this time of the night. Here’s the money for you. Thank you, doctor. Good  45  !
(    )36. A. listening
B. standing

C. sitting

D. watching
(    )37. A. take

B. pass


C. see 


D. show 
(    )38. A. After

B. For 


C. In 


D. With
(    )39. A. drove 

B. left 


C. got 


D. went
(    )40. A. short 

B. long 


C. hard


D. late
(    )41. A. away 

B. quickly

C. back 


D. slowly
(    )42. A. watch 

B. look for

C. see 


D. know
(    )43. A. my


B. no


C. a 


D. your
(    )44. A. go


B. lose 


C. find 


D. ask
(    )45.A. evening

B. night 


C. idea 


D. for you
四、阅读理解（共20小题，计40分）
A

For many people the subject of hiccups (嗝) is a joke, but for Harry Mendes, a fifteen-year-old schoolboy from Birmingham, it was something quite different.

His hiccups began one Sunday lunch time and continued day and night for two weeks. After the first week, Harry's parents took him to hospital, but it took another week for the doctors to cure his attack.

Harry, who is now back at school, described what happened to him. 

“When I began to hiccup, I drank a glass of water but that didn't do any good. That evening I had hiccups every four seconds. We tried everything to stop them. I held my breath and drank cold drinks. My father even tried to give me a shock but that didn't work either.” 

After a week of sleepless nights, he went to hospital. The doctors took an X-ray of his chest but they couldn't find anything wrong.

“They gave me some medicine and my hiccups slowed down, but it was another week before the medicine worked completely and my hiccups stopped.” 

Harry was very lucky. The world record holder is the American farmer Charles Osborne, who hiccupped for sixty-eight years. He stopped in 1990 at last, but nobody knows why.

（     ）46.Harry's hiccups lasted ____. 

   A. a week 
B. fourteen days  C. twenty-eight days 
D. one month 

（     ）47.His hiccups started after he ____. 

   A. drank a glass of water 




B. went to hospital 

 C. ate an Indian meal 




D. finished his homework 

（     ）48.His parents decided to take him to hospital when he ____.

   A. hiccupped for four seconds 


B. held his breath 

   C. hiccupped at night





D. couldn't stop hiccupping 

（     ）49.His hiccups completely stopped one week after the doctor ____. 

    A. gave him some medicine 



B. took an X-ray of his chest 

C.gave him a shock 





D. let him drink cold drinks 

（     ）50.What does “shock” in this passage mean？ 

A.震惊  
B. 休克  
C. 喷嚏 
 D. 哈欠   

B
Come and see the Indian elephants and the new tigers from America. The bears are waiting to meet you, and the monkeys from China are waiting to throw things at you. The lovely dogs from Australia are waiting to laugh at you, and the giraffes from Zambia are waiting to look down on you.

Tickets

Grown-ups：＄2.00 

Children：Over 12 ＄ 1.00 Under 12 Free 

Opening time  9:00 a.m.— 4:00 p.m. 

Except Friday 10:00 a.m. — 3 :00 p.m. 

Keep the zoo clean！ 

    Do not touch，give food or go near the animals.

（     ）51.How many kinds of animals are talked about in the passage？ 

A. Four  
B. Five.  
C. Six.  
D. Seven. 

（     ）52.Now Mr. Smith is in the zoo with his two sons, one aged 14 and the other 10, how much are the tickets together？ 

A. $4.00  
B. $2.00  
C. $3.00 
D. $1.00 

（     ）53.Which of the following is the visiting time？ 

A.8:30 a.m. Monday 
B.9:30 a.m. Friday 
C.3:00 p.m. Sunday 

D.5:00 p.m. Tuesday 

（     ）54.From the passage we can guess the animal “giraffe” must be very _______.

A. fat 
 B. long  C. strong 
D. tall 

（     ）55.Which of the following can we do in the zoo？ 

A. To give some food to the dogs. 
B. To touch the monkey on the head.

C. To throw things everywhere.

D. To take a few nice photos.

C
Yang Liwei circled the earth 14 times in 21 hours on October 15 and 16, 2003, landing on the grasslands of Inner Mongolia. Looking a little tired, Yang stepped out of Shenzhou V, smiling and waving at the waiting people. “I feel very good.” Yang said to Premier Wen Jiabao on the phone. Yang said to a newspaper, “For our motherland and me, this is a great moment.”
China’s launch of Shenzhou V shows a higher starting point. It has two special systems（系统） to protect the spaceman, but neither Russian rockets（火箭）nor American ones have.
Yang didn’t know that he was chosen as China’s first spaceman until just before the launch. Although Yang was excited at the news, he still slept at 8p.m. as usual and was woken up at 8p.m. the next morning. Before the launch, Yang ate Chinese traditional food-dumplings. We all know that travelers usually eat them before going on a journey for good luck.
A stamp Success of China First Manned Space Flight was issued（发行）on October 16, 2003, making China the third country to send a spaceman into outer space.
(    )56. It took Yang Liwei_____ to travel around the earth every circle.
        A. 6 hours     B. 90 minutes     C. 2 days       D. 21 hours
(    )57. How did Yang Liwei feel after he came back to the earth?
        A. Quite tired.             B. A little scared.
        C. Tired but excited.        D. A little nervous
(    )58. Which of the following statement is right?
   A. There is no difference between China’s spaceship and other countries.
   B. Yang Liwei knew he would be China’s first spaceman long before.
   C. From the news, Yang Liwei was too excited to fall asleep.
   D. Yang was proud of the flight.
(    )59. What does the underlined word “launch” mean?
         A. 发射     B. 出发    C. 制造     D. 设计
(    )60. China issued the stamps to _________.
   A. leave them in space
   B. give them to Yang Liwei as a reward
   C. celebrate the success
   D. give them to Russian and American spacemen.
D

Experts(专家) say that students usually need eight to ten hours’ sleep at night, but most Chinese students do not get enough sleep. Some Chinese parents are usually glad to see their children studying late. They will think their children work very hard, but not all parents are happy about this. Once a mother told us that every morning her 10-year-old boy put up one finger (手指) with his eyes still closed, begging(请求) for one more minute to sleep. Like thousands of students “ early birds” in China, he has to get up before six every morning.
     A report shows that without a good night’s sleep, students seem to be weaker (虚弱) than they should be. Many students have fallen asleep during class at one time or another. Too much homework is not the only reason why students stay up late. Some watch TV or play the computer games late into the night.
    Experts have ever said that the students should develop good study habits. So some clever students never study late, they are able to work well in class.
(  ) 61. The 10-year-old boy begged for more minute to sleep because__________.
A. he didn’t have enough sleep    B. it wasn’t time for him to get up
C. he didn’t want to go to school   D. he wanted his mother to wake him up
(  )62. In this passage we know if students don’t get enough sleep, they may________.
A. become too weak to sleep      B. not work well in class
C. go to bed early               D. be weak in English 
(  )63. In this passage “early birds” means “persons who ______________”
A. get up early   B. get up late    C. sleep less   D. don’t want to sleep
(  )64. “Stay up late” here means “_____________”
A. study late  B. watch TV late C. not go to bed until late  D. stay outside
(  )65. According to the passage, which of the following is right?_________
A. If you want to study better, you must work hard at night.
B. Sleeping less means working hard.
C. Some clever students are able to work well in class because they have good study habits.
D. Students don’t have enough sleep because they have lots of homework to do.
第Ⅱ卷（共35分）

五、首字母填空（共5小题，计5分）
66.I want to travel, e______________to English-speaking countries.

67.Keeping p__________, such as dogs and cats is more and more popular among young and old.

68.Have you ever h_______________ of the interesting story?

69.Would you m_______________ turning down the music?

70.He has been c________________ stamps for five years.

六、短文选词填空（共10小题，计10分）
But、become、go、and、wok、meet、wake、watch、copy、wear、lie、do

  
   Mr Beckman  71   in a company for nearly twenty years. His job is  72   all the documents the manger writes. His office is on the first floor and the light in it is always poor unless it’s fine. So his sight 73  shorter several years ago. He has to wear a pair of glasses when he’s working. Of course, it brought him  a lot of trouble. He can’t see anything clearly without glasses. Sometimes he can’t recognize his wife when they 74   with each other in the street.

  The man looked tired this evening. After supper he 75  to bed while his family 76  TV. Mrs. Beckman didn’t turn off the television until the interesting TV play was over. She came into their bedroom in the dark at half past ten. As soon as she 77__ down, there was a great noise under the bed. She understood a mouse came in again. She jumped off and had to turn on the light and tried to beat it with a stick. She made some noise and it made her husband 78 up.

  “You have never worn glasses when you were sleeping before,” the woman said in surprise. “But why___you ____79_ them this time?”

  “Well,dear,” said the man. “I had a lot of dreams last night. I saw my late parents, but I couldn’t see them clearly. So I have  80  so!” 

71.__________  72.___________  73.____________  74.____________  75.___________

76.____________ 77.____________ 78. ____________ 79. ______________ 80.___________

七.任务型阅读（共5小题，5分）
Fred,a young man of twenty-five, was an able worker. He worked in this factory since he finished middle school six years ago. (3)At first he spent much time in studying all machines  in his workplace and learned to repair them. His boss Mr dick liked the clever young man and paid him more than any other worker.

Four years later the young man got into the habit of (养成……习惯)drinking and was often drink. He couldn’t go to work on time and didn’t work so hard as before. Sometimes he slept when he was on duty. It made Mr Dick angry and told him not to drink. He agreed but soon forgot it. His friend Henry often helped him and tried to stop him drinking, but he failed. And one afternoon something was wrong with an expensive machine. The workplace had to stop working. Fred was found in a bar(酒吧)but he was drunk. He broke the machine when repairing it. Henry had to take him home. The next morning, as soon as he got up, the telephone rang and Henry said,“Two pieces of news for you, Fred. One piece is good and the other is bad.” 

“Tell me the good one first, please,”said Fred.

“(4)You’ll be given double pay next month.”

“Oh, wonderful!” called out Fred. 

“Mr Dick told me to take your place.”

任务一：根据短文内容回答下面的问题。
1.Why did Mr Dick pay Fred more than any other worker?

_____________________________________________________________________

2.Why was Mr Dick angry with Fred later?

_____________________________________________________________________

任务二：将文中的划线句子翻译成汉语
3.___________________________________________________________________ 4.___________________________________________________________________

任务三：What’s the main idea of this passage?

_____________________________________________________________________

八.书面表达（15分）
你打算参加中学生英语演讲比赛，你打算谈谈“为什么得学英语？” 用下面所提示的观点写一篇字数为60-80的发言稿
1.  China’s Opening-up Policy(开放政策)encourages more people to learn English.

2.  China’s entry into WTO encourages more people to learn English.

3.  Beijing’s successful bid for the 2008 Olympic Games encourages more people to learn English.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________ 

成都市新都区九年级期末调研试卷
课程名称：英语（闭卷） 2012 －2013学年 第_1_学期 
（考试时间120分钟，满分120分）

第Ⅰ卷（共90分）

第一部分   听力测试（25小题; 计分25分）

一．听录音， 根据所听句子内容和所提及的问题选择符合题意的图画回答问题。每句念一遍。（共5小题，每小题1分，计5分）

1.  What is Annie’s mother doing now?

2. How did the man go to Shanghai?

3. Who does Henry often talk with?

4. Where does Mary like to swim?

5.
Which festival is the speaker talking about?
二．听对话，回答每段对话后面问题，每小题念两遍。（共10小题，每小题1分，计10分）

听第一段对话,回答第6题

6.  When did Peter go to the cinema?


A. Last Saturday.
B. Last Sunday
C. Yesterday.

听第二段对话,回答第7题

7.  Where are the two speakers now?


A. In the hospital.
B. In a shop.
C. In a bank.

听第三段对话,回答第8题

8.  Why is Jack unhappy?


A. Because he can’t borrow money from Fred.


B. Because he can’t go to Fred’s birthday party.


C. Because he has no money to buy a present for his friend.

听第四段对话,回答第9题
9.  How long is the stone bridge?


A. Nine meters.
B. Ten meters
C. eleven meters.


听第五段对话,回答第10题
10. What color is John’s bike?


A. Black.
B. Blue.
C. Yellow.

听第六段对话,回答第11,12题
11.
How often does the girl need to water the flowers?


A. Three times a week
B. Twice a week.
C. Once a week.


12. 
Where will the boy go?


A. Canada.
B. America.              C. England.

听第七段对话,回答第13-15题

13. Where is the bookstore?



A. In the shopping center.
B. In the restaurant.        C. In the school.

14.

How can the woman go to the bookstore/


A. By car.
B. By bike.               C. On foot.

15.

What kind of food can the woman have at Green Land?


A. Italian food.
B. Chinese food.
C. French food.

三．听录音， 根据短文内容,在每小题给出的三个选项中,选出一个能完成句子的最佳答案。每段对话念两遍。（共5小题，每小题1分，计5分）

16.

This story tells about a _________.


A. special class
B. young teacher.
C. beautiful woman.

17.
Tina was _________ years old when she started teaching.


A. 22
B. 15
C. 10

18. 
Tina wanted to help children who can’t _________ .


A. hear
B. see
C. play

19.
Tina learned to talk with the children by using __________ .


A. hands
B. mouth
C. eyes

20.
Tina teaches the children _________ .


A. on weekdays
B. on weekends
C. every day

四．听填信息。短文念三遍。（共5小题，每小题1分，计5分）

   Jim想加入健康俱乐部,请你根据Jim的介绍填写下面的申请表(Application Form)

Application Form


[image: image5]
第二部分 基础知识运用（共35小题，每小题1分，计35分）

五．选择填空（共20小题，每小题1分，计20分）

A） 从各小题的A、B、C 三个选项中，找出和画线部分意思相同或相近，并能替换画线部的选项。

26.
I was used to be afraid of snakes.


A. be terrified of 
B. be fear of
C. is afraid to 

27.
In the end his mother had to send him to a boy’s boarding school.


A. At the end of
B. final
C. At last

28.
Bruce went to sleep at 10:00 last night.


A. fell asleep
B. get to sleep
C. went to bed

29.
The mother is worrying about her son’s grades.


A. take care of
B. is worried about
C. is looking after

30.
She said she had not passed the Chinese test.


A. fail
B. fail to pass
C. failed to pass

B) 从各题的A、B、C 三个选项中选择正确答案。

31.
His life has changed a lot ___________ .


A. last year
B. in the past few years
C. now

32.
The girl is afraid of the ___________ , so she often goes to sleep with his bedroom light ___________.


A. dog, on
B. dark, off
C. dark, on

33.
He wants to have a ___________ to play football ___________.


A. football, with
B. friend, /
C. friend, with

34.
At first they spoke English and then end up ___________ .


A. speaking in Chinese
B. speak in Chinese
C. speaking in English.

35. 
___________ his parents are rich, ___________ he doesn’t depend on them.


A. Even though, /
B. If, /
C. Even if, but

36.
----I usually go to school on foot every day. ---- ___________ .


A. So I do.
B. So do I. 
C. I do so.

37.
There are many trees on ___________ sides of the river.


A. each
B. both
C. all

38.
It’s important to know how ___________ the computer.


A. to using
B. use
C. to use

39.
We have walked for three hours. Let’s stop ___________ a rest.


A. have
B. to have
C. having

40.
I met him in a bookshop ___________ .


A. the other day
B. next day
C. now

41.
The old man has lived ___________ in the ___________ house all the time, but he has never felt ___________ .


A. lonely, alone, lonely
B. alone, lonely, lonely
C. lonely, alone, alone

42.
It ___________ at eight yesterday morning.


A. rained
B. have been raining
C. was raining

43. 
He says that the shop ___________ for several years.


A. has opened
B. has been open
C. has been opened
44.
We don’t allow ___________ in public.


A. smokes
B. to smoke
C. smoking

45.
I am sorry I have kept you ___________ for a long time.


A. wait
B. to wait
C. waiting

六．完形填空（共15空，每空1分，计15分）

    通读下面两篇短文，根据短文内容，从每篇短文后各小题所给的A、B、C 三个选项中选出可以填入空白处的最佳答案。

A


  At our school, we sometimes have special day to help others. Last year we went to an old 46 home and sang songs and  47  a play for them. The old people were very happy. We should be allowed to take time to do things like that more often. For example, we should visit primary schools and help  48  young students. I want to be a teacher when I’m older, so it would be a great experience for me. Other students would like to do other jobs. For example, my friend Tian Ge wants to write  49  a newspaper. She should be allowed to volunteer at the newspaper office once a week. On Friday afternoons, many students are sleepy after a long week of classes. Some students should be allowed to have Friday afternoons  50  to volunteer and help others. 

46.
A. peoples
B. people’s
C. peoples’
47.
A. acted
B. performed
C. behaved

48.
A. teach
B. teaching
C. taught

49.
A. to 
B. for
C. from

50.
A. on
B. off
C. go 

B


  Nowadays Internet café houses have entered quietly into people’s life. E-mail is the  51  popular way of contacting friends. It is  52  than the phone, and faster  53  the mail. E-mail is a key connection  54  people. Here is an interview of reporter. 

 
  Students A: “It’s an easy way to get information from home. It’s faster than mail and it’s cheaper than the phone. So it’s very nice.”

  Student B: “E-mail is the way of the future. So coming into Internet café, I can  55  my e-mail. I use yahoo mail or hotmail. It’s very convenient, easy, and cheap for a student.”

  Reporter: Do you often come here?


  Student A: Just once a week.


  Reporter: Why do you come here?


  Student A: I come here to write letters  56  my friends. We use this  57  in touch with each other. I also come here to get some information about foreign colleges, because I want to go  58  to study.


  Reporter: Do you like it?


  Student B: Yeah. I do. I like to study here because it has a very quiet environment. I can’t usually get on the Internet at working hours. So it is very  59  to come here to do my study. Some of these teaching programs is very good for me. I can eat sometimes. I can have a cup of coffee.


   Reporter: Good. With the  60  of the digital society, more and more people will know the Internet and Internet café.

51.
A. most 
B. more 
C. better

52.
A. cheap
B. cheaper
C. fast

53.
A. to 
B. for
C. than

54.
A. among
B. between
C. in

55.
A. search
B. look for 
C. find

56.
A. to 
B. with
C. for

57.
A. keep 
B. to get
C. to keep

58.
A. outside
B. other countries
C. aboard(国外)

59.
A. important 
B. uneasy
C. comfortable

60.
A. develop
B. development
C. developed
第三部分 阅读理解（共15小题，每小题2分，计30分）

七．阅读下面短文，根据短文内容判断句子正误。正确的选“A”， 错误的选“B”


  The UN(联合国) started on October 24, 1945, after World War Ⅱ. It now has 191 members. Peacekeeping(维和)is one of the UN’s most important jobs. But it does more than this. The UN has programmers for education, better health, and business in ore than 170 countries.

The UN Children’s Fund(儿童基金会)give US$ 800 million a year to help young people get food, health care and education.


  The UN has six important offices. One of them is the Security Council(安理会). It always tries to keep the world peaceful. This year the Security Council may see some big changes. It may have more members from both rich and poor countries. In this way the UN can get different ideas. Then it can make better decisions. More than 10 countries have asked to be members of the Security Council this year.

61. The UN is a country. Started on October 24, 1945.

62. To keep peaceful in the world is one of the UN’s most important jobs.

63. The UN Children’s Fund give 800,000,000 dollars a year to help young people.

64. There are only rich countries in the Security Council.

65. About ten countries will be the members of the Security Council this year.

八．根据内容选择正确答案。

A



In 1826, a Frenchman named Niepce needed pictures for his business. But he was not a good artist. So he invented a very simple camera. He put it in a window of his house and took a picture of his garden. That was the first photo.



The next important date in the history of photography(摄影术) was in 1837. That year, Daguere, another Frenchman, took a picture of his reading room. He used a new kind of camera in a different way. In his picture you could see everything very clearly, even the smallest thing. This kind of photo was called a Daguerreotype.



Soon, other people began to use Daguerre’s way. Travelers brought back wonderful photos from all around the world. People took pictures of famous buildings, cities and mountains.



In about 1840, photography was developed. Then photographers could take picture of people and moving things. That was not simple. The photographers had to carry a lot of films and other machines. But this did not stop them. For example some in the United States worked so hard. Mathew Brady was a famous American photographer. He took may pictures of great people. The pictures were unusual because they were very lifelike(栩栩如生)。


  Photography also became one kind of art by the end of the 19th century. Some photos were not just copies of the real world. They showed people’s feelings, like other kinds of art. 
66. The first photo taken by Niepce was a picture of _________ .

A. his business
B. his house

C. his garden
D. his window

67.
The Daguerreotype was _________ .


A. a Frenchman
B. a kind of picture


C. a kind of camera
D. a photographer

68.
If a photographer wanted to take pictures of moving things in the year of 1840, he had to _________ .


A. watch lots of films                   B. buy an expensive camera


C. stop in most cities                    D. take many films and something else with him

69.
Mathew Brady _________ .


A. was very lifelike                    B. was famous for his unusual pictures


C. was quite strong                    D. took many pictures of moving people

70.
This passage tells us _________ .


A. how photography was developed        

B. how to show your ideas and feelings in pictures


C. how to take pictures in the world


D. how to use different cameras

B


Do you like NBA stars? Now you can watch their games in person.


America’s NBA comes to China this week!



The Houston Pockets and the Sacramento Kings will play two of their matches here. They will play in Shanghai on Thursday and Beijing on Sunday.



Many famous NBA stars like Yao Ming, Tracy Mcgrady and Chris Webber have come to play. During the games, Beijing and Shanghai will hold events for fans. You can see the big footprints(脚印) of Yao Ming and other NBA stars. You can also take part in games. The winners may get stars’ signatures.



Chinese player Yao Ming is excited about coming home. He hopes teammates will enjoy their stay in China. “I hope they can feel the passion(热情) of the Chinese fan,” he said. Yao Ming also visit his school in Shanghai during the game.

71. This passage is probably _________ .

A. a story 
B. a news repot
C. a letter

72. According to the passage, how many basketball teams will play in China? _________


A. Four
B. Three
C. Two

73.
They will play _________ on Thursday _________ Sunday.


A. both, and 
B. either, or
C. not, but

74.
There will be some events for _________ in Beijing and Shanghai.


A. NBA players
B. the winners
C. NBA stars’ fans

75.
Because of _________ Yao Ming is excited.


A. visiting his school 
B. coming home
C. feeling the passion of the fans

九. 补全对话 根据对话内容，从对话后的选项中选出适当的选项补全对话。（共5小题，每小题1分，计5分）

Man: What is the matter , Peter?

Peter:   76   

Man: You are? Why?

Peter: well.    77    

Man: So?

Peter: I’m not allowed to get to class late. And there was a big test today.

Man:   78    

Peter: That’s right. But I know I could pass that test.

Man: well, Peter.    79    

Peter: I know. But I should be allowed to take the test later. It’s not fair.

Man: I agree.    80    

Peter: Yeah. Maybe if I explain what happened, she’ll understand.

A. And you weren’t allowed to take the test.

B. I think I’m going go fail a math test, Dad.

C. Maybe you could talk to the teacher after school.

D. I missed the bus and I had to walk to school.

E. The school has to have rules.

十．用所给词的正确形式填空。(共5小题，每空0.5分，计5分)
81. The _________ of her mother was sudden. (die)

82. She could not make a _________ about the dresses. At last she _________ to wear the uniform.(decide)

83. There are many places of _________ in Chengdu. I’m really _________ in these _________ places.(interest)

84. Different _________ have different _________ .(person)

85. He is always _________ to others, so people like making _________ with him.(friend)

第Ⅱ卷（共30分）

1． 汉译英 根据汉语的意思完成句子。一空一词。（共5小题，每小题1分，计5分）

86. 我时常通过听磁带来进行复习考试。

 
I usually _________ _________ a test by _________ _________ tapes.

87. 你妈妈小的时候，常看什么书？



What books _________ your mother _________  _________ _________ when she was a child?

88. 应允许学生自己设计校服。


Students _________ _________ _________ to _________ their own school uniforms.

89. 我无法决定买哪一件毛衣，这两件我穿都好看。


I can’t decide _________ _________to buy. They both look _________ _________ me.

90. 下周我们要休息两天。


We will _________ _________ _________ _________ next week.

2． 完成对话 在对话的空格上填上适当的单词，使完整正确。一空一词。（共10小题，每小题0.5分，计5分）

 Ms White: You look worried , Paul.

 Paul: 
I am having trouble ___91___ English.

Ms White:
You said you liked English. What’s the problem?

Paul:
I can’t ___92___ the pronunciation ___93____. 

Ms White:
Well, listening can help. Why don’t you ___94___ the teacher’s tapes?

Paul:
That’s good idea. But what about all the new words? I forget a lot of new words.

Ms White: You can write the new words in your notebook and study in the train on the ___95___ to school.

Paul: 
That might really help. Thanks.

Ms White: Can you understand when people talk to you?

Paul: 
Not always

Ms White: Why don’t you __96___ an English club to ___97___ speaking English? The English club meets after school ___98___ Tuesdays.

Paul: 
Maybe I’ll go. The only other ___99___ I have is that I don’t get much writing practice.

Ms White: Maybe you should find a pen pal.

3． Paul: 
That sounds __100___ a fun way to practice writing. Thanks.

4． 短文填空 从下面方框中选出10个单词， 用它们的适当形式填入短文空格内，使短文意思正确、通顺。（每词限用一次）。（共10小题，每小题0.5分，计5分）

say  number  smoke  child  be  cost  money  country  world  spend  surprise  speak  

The UN __101___ the world has to __102___ around US$6 billion(十亿) a year if it wants to get all ___103___ in the world into school. That sounds __104___, right?


But look at how we spend our __105___ : Every year the world spend US$800 billion on war(战争), US$250 billion on advertising(广告业), and US$400 billion on __106___.


The UN plans to cut the __107__ of people who cannot read by half by the year 2015.


Many __108__ work hard to help those who cannot read. Today, only 23% the __109___ people cannot read. But 50 years ago, that number __110___ 45%.

5． 阅读理解（共10小题，每小题0.5分，计5分）

A 根据短文内容选择最佳答案


When you think of Beijing, the beautiful green waters and hills of Beihai park and the grand and beautiful Forbidden City(紫禁城) will come to your mind.


In recent years, groups of modern buildings and specially designed plazas have appeared on Beijing’s street. Standing in the street, you can feel how Beijing has changed. But foreigners still like to go the hutongs.


The word hutong comes from the Mongolian language. Hutongs come to Beijing more than 700years ago. As time passed, the hutongs have remained, and have become a important part of the essence of Beijing.


Many foreigners, when they come to Beijng from their far countries, will go directly to visit the hutongs after setting down. They sit in the courtyards, chatting with the native Beijingers about neighbors and their life. It seems that through their chatting, they can find the true meaning of Chinese family life.


Waving good-bye, they have to leave the hutongs, and say goodbye to the families with whom they have chatted happily. But they and feelings are similar. The hutong is a cultural symbol(象征) of this city. And the families of the hutongs are also unforgettable.

111. When we talk about Beijing, we often think of _________.


A. Beihai Park
B. Forbidden City



C. the Great Wall
D. all above

112. Although Beijing has changed a lot, the foreigners still like _________ 


A. to go to special designed plazas
B. to go to the group of building


C. to go the hutongs
D. to go to the Tian’anmen Square

113. From the third the paragraph we know _________ 


A. how the word hutong come from
B. people like to live in the hutongs


C. as the time passed, people forgot it
D. the meaning of hutong

114. The foreigners directly visit hutongs because they _________


A. like to sit in the courtyards
B. like to enjoy the family life.


C. chat with native Beijingers and learn Chinese


D. want to find the true meaning of Chinese family life.

115. The best title for the passage can be _________ 


A. How the word hutong comes from


B. Every country has it own special cultural background(背景)


C. The foreigners like to go hutongs directly


D. Hutong and family

B 根据短文内容，从短文后的选项中选出适当的选项补全短文。


This is a talk by a London taxi driver.

“I’ve been a taxi driver for nearly ten years. Most London taxi drivers have their own taxis.”
“It’s a nice job most of the time. ___116___ I always work at night, because there is too much traffic during the day. I live twenty miles outside London and I go to work at 5:30 in the afternoon.” __117___ “Some very strange things happened late at night. The other day I was taking a woman home from a party. ___118__. When we got to her house, she found that she had lost her key. So I waited in the car with the dog while she climbed in through the windows.”
“I waited and waited. After half an hour, I decided to find out what was going on. I tied the dog to a tree and started to climb in through the window. __119__ . They thought I was a thief(小偷). Luckily the woman came downstairs. __120___ 


6． 书面表达（计10分）

提示：假如你是Lin Kai, 你的加拿大笔友WWilliam 给你发来e-mail,希望了解你将如何度过今年寒假。请把你的计划和想法写成英文，用e-mail发给他。内容： 锻炼身体，帮助做家务活，如：洗盘子， 打扫房间等，早上读英语，去峨眉山（Mount Emei）游玩。

要求：文字通顺，条理清晰。字数在60字左右。

Dear William,

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

                                                                  Yours

                                                                   Lin Kai

Appendix Ⅲ

Score Report

Scores of the Pre-test 

Control class (Class 7, 42 students)
	　
	score
	　
	score
	　
	score
	　
	score
	　
	score

	CC1
	85
	CC11
	84
	CC21
	91
	CC31
	80
	CC41
	88

	CC2
	90
	CC12
	88
	CC22
	90
	CC32
	82
	CC42
	86

	CC3
	96
	CC13
	92
	CC23
	92
	CC33
	88
	　
	　

	CC4
	91
	CC14
	87
	CC24
	93
	CC34
	85
	　
	　

	CC5
	60
	CC15
	92
	CC25
	69
	CC35
	94
	　
	　

	CC6
	89
	CC16
	83
	CC26
	92
	CC36
	78
	　
	　

	CC7
	81
	CC17
	89
	CC27
	84
	CC37
	84
	　
	　

	CC8
	97
	CC18
	86
	CC28
	94
	CC38
	85
	　
	　

	CC9
	87
	CC19
	98
	CC29
	86
	CC39
	100
	　
	　

	CC10
	115
	CC20
	87
	CC30
	96
	CC40
	87
	　
	　


Experimental class (Class 5, 40 students)
	　
	score
	　
	score
	　
	score
	　
	score
	　
	　

	EC1
	86
	EC11
	88
	EC21
	92
	EC31
	89
	　
	　

	EC2
	91
	EC12
	94
	EC22
	91
	EC32
	102
	　
	　

	EC3
	97
	EC13
	87
	EC23
	96
	EC33
	86
	　
	　

	EC4
	92
	EC14
	90
	EC24
	94
	EC34
	84
	　
	　

	EC5
	61
	EC15
	84
	EC25
	69
	EC35
	79
	　
	　

	EC6
	90
	EC16
	93
	EC26
	99
	EC36
	95
	　
	　

	EC7
	82
	EC17
	88
	EC27
	87
	EC37
	86
	　
	　

	EC8
	98
	EC18
	99
	EC28
	95
	EC38
	89
	　
	　

	EC9
	88
	EC19
	89
	EC29
	88
	EC39
	83
	　
	　

	EC10
	115
	EC20
	85
	EC30
	97
	EC40
	85
	　
	　


Scores of the Post-test 

Control class (Class 7, 42 students)
	　
	score
	　
	score
	　
	score
	　
	score
	score
	　

	CC1
	88
	CC11
	87
	CC21
	94
	CC31
	94
	CC41
	86

	CC2
	92
	CC12
	98
	CC22
	93
	CC32
	84
	CC42
	84

	CC3
	94
	CC13
	86
	CC23
	90
	CC33
	85
	　
	　

	CC4
	94
	CC14
	89
	CC24
	95
	CC34
	84
	　
	　

	CC5
	65
	CC15
	88
	CC25
	67
	CC35
	93
	　
	　

	CC6
	86
	CC16
	89
	CC26
	89
	CC36
	79
	　
	　

	CC7
	79
	CC17
	87
	CC27
	87
	CC37
	88
	　
	　

	CC8
	94
	CC18
	90
	CC28
	91
	CC38
	88
	　
	　

	CC9
	89
	CC19
	93
	CC29
	87
	CC39
	102
	　
	　

	CC10
	118
	CC20
	86
	CC30
	98
	CC40
	87
	　
	　


Experimental class (Class 5, 40 students)
	　
	score
	　
	score
	　
	score
	　
	score
	　
	　

	EC1
	82
	EC11
	87
	EC21
	90
	EC31
	94
	　
	　

	EC2
	92
	EC12
	99
	EC22
	93
	EC32
	108
	　
	　

	EC3
	100
	EC13
	91
	EC23
	98
	EC33
	84
	　
	　

	EC4
	94
	EC14
	88
	EC24
	99
	EC34
	89
	　
	　

	EC5
	65
	EC15
	87
	EC25
	69
	EC35
	80
	　
	　

	EC6
	92
	EC16
	98
	EC26
	98
	EC36
	93
	　
	　

	EC7
	89
	EC17
	90
	EC27
	80
	EC37
	87
	　
	　

	EC8
	98
	EC18
	101
	EC28
	99
	EC38
	91
	　
	　

	EC9
	88
	EC19
	92
	EC29
	85
	EC39
	82
	　
	　

	EC10
	118
	EC20
	87
	EC30
	105
	EC40
	88
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