四川师范大学硕士学位论文


分类号：   H315.9                             单位代码：  10636      
密  级：    公 开                               学    号： J201006015  
[image: image1.png]lﬂ?u'lﬁ’fﬁ_\ 7’1%




专业学位硕士论文
[image: image2.png]V7 ol df 5 K F

1946']

OrwAL




中文论文题目：任务型学习在高中英语技能培养中的应用                           
英文论文题目：Application of Task-based Learning in         English Skills Development in Senior    High School                                   
论文作者：         张长玉             
指导教师：         张思武                
专业学位类别：    教育硕士                
专业领域：     学科教学（英语）          
论文形式：        应用研究                                          

所在学院：        外国语学院                        
论文提交日期： 2013 年 5 月5日  
论文答辩日期： 2013 年 5 月 23 日  
四川师范大学学位论文独创性声明

     本人声明：所呈交学位论文任务型学习在高中英语技能培养中的应用，是本人在导师张思武指导下，独立进行研究工作所取得的成果。除文中已经注明引用的内容外，本论文不含任何其他个人或集体已经发表或撰写过的作品或成果。对本文的研究做出重要贡献的个人和集体，均已在文中以明确方式标明。本声明的法律结果由本人承担。
本人承诺：已提交的学位论文电子版与论文纸本的内容一致。如因不符而引起的学术声誉上的损失由本人自负。
学位论文作者：               签字日期：      年    月    日

四川师范大学学位论文版权使用授权书

本人同意所撰写学位论文的使用授权遵照学校的管理规定：

学校作为申请学位的条件之一，学位论文著作权拥有者须授权所在大学拥有学位论文的部分使用权，即：1）已获学位的研究生必须按学校规定提交印刷版和电子版学位论文，可以将学位论文的全部或部分内容编入有关数据库供检索；2）为教学、科研和学术交流目的，学校可以将公开的学位论文或解密后的学位论文作为资料在图书馆、资料室等场所或在有关网络上供阅读、浏览。
本人授权万方数据电子出版社将本学位论文收录到《中国学位论文全文数据库》，并通过网络向社会公众提供信息服务。同意按相关规定享受相关权益。
（保密的学位论文在解密后适用本授权书）
 
学位论文作者签名：                              导师签名：
 

签字日期：    年    月    日             签字日期：  年    月    日
任务型学习在高中英语技能培养中的应用

教育硕士  学科教学（英语） 专业
研究生 张长玉       指导教师 张思武
摘要  《普通高中课程标准》（实验）(2003)倡导任务型教学。任务型教学就是一种以任务为核心的语言教学途径。任务型学习和任务型教学都是以学生为中心的教学途径，是基于研究“如何学”的一种学习和教学途径。两者唯一的区别是对教而言，任务是目的，对学而言，任务是手段。根据这一教学途径，设计语言教学大纲不以语言项目安排学习的内容和顺序，而是通过设计一系列的任务来进行。在学习过程中，学生通过完成各种各样的交际任务而不是逐一学习各个语言项目来学习语言。其最大特点是“做中学”。任务型学习把听、说、读、写四项语言技能在教学和学习过程中有机地结合了起来，并且让语言学习有真实的交际目的，同时也为学生间的互动和意义的交流提供了机会。在任务型课堂中，为了完成任务，学生之间相互合作，产生语言交流，在交流过程中又不断的相互修正进行意义磋商，经历“语义处理”和“句法处理”，由关注“意义”到关注“形式”。从而使学生有机会通过语言实践来内化和控制语言知识，促使中间语系统的发展，最终实现语言知识的自动化，不假思索运用正确的语言形式。

发展学生的英语技能既是高中英语教学的重点，也是难点。在过去传统的教学途径和应试教育下，重知识轻能力，英语教学忽略语言技能的培养。而在任务型学习中，任务的实施过程会涉及听说读写的运用，从而使四种技能都会得到训练和提高。尽管英语课堂上都在尝试使用任务途径，但任然有不少一线老师对任务型学习理论了解不深，对其实施只限于模仿，使任务型学习的课堂运用徒有虚名。到底什么是真正的任务？什么是任务型学习？在高中英语技能培养中如何应用任务型学习理论？为什么要用任务型学习理论来培养学生的英语技能？基于此，本论文探讨了任务型学习理论在我国高中英语技能培养中的运用。

本研究的目的旨在在对任务型学习的理论基础及任务型学习理论本身的深刻理解的基础上，探索并证实了：与传统教学途径相比，通过设计和做各种不同的任务，运用任务型学习理论能更有效地培养高中学生的英语技能。从而为任务型学习理论的具体实施和高中英语技能教学提供一点启示。同时也希望能为高中英语教师实施任务型学习理论提供一点理论和实践上的参考。

关键词： 任务型学习  高中英语  技能培养  应用

Application of Task-based Learning 
in English Skills Development in Senior High School

Abstract
MA Candidate: Zhang Changyu    Advisor: Zhang Siwu
English Curriculum Standards (experimental) (2003) advocates Task-based Teaching, which is a language teaching approach by leading students to learn the target language by doing tasks. Task-based Learning and Task-based Teaching are both student-centered. They study on "how to learn". The only difference between the two is that tasks are purpose for teaching while tasks are means for learning. According to Task-based Learning theory, the design of language pedagogic syllabus does not arrange learning content and order based on language items, but design a series of tasks. In the learning process, students learn language through various communicative tasks rather than learning language items one by one. Its prominent feature is "learning by doing". Task-based Learning combines organically the four language skills of listening, speaking, reading, and writing together in the process of teaching and learning, lets the language learning have real communicative purposes, and also offers opportunities for students’ interaction and the meaning exchange. In the task-based classroom, in order to complete the task, the students cooperate with each other and produce language communication. In the communication process there are continuous mutual correction and meaning negotiation. The students experience “semantic processing” and “syntactic processing” from focusing on “meaning” to focusing on “form”. So that students have the opportunity to internalize and handle language knowledge through practice, promote the development of interlanguage system, and eventually realize automaticity of language knowledge and using the correct language form without thinking.
The development of students' English skills is not only the key but also the difficulty of English teaching in senior high school as well. In the past traditional teaching approaches and exam-oriented education, English teaching emphasizes on language knowledge and neglects the development of language skills. However the implementation of tasks in Task-based Learning involves the use of listening, speaking, reading and writing skills and so the four language skills can be trained and improved. At present English teachers in the first line are trying to use the Task-based Learning approach in English class. However many of them still have no deep understanding about Task-based Learning Theory. Their implementation of Task-based Learning Theory is limited to imitation. This makes Task-based Learning class nominal. What is the real task? What is Task-based Learning? How to apply Task-based Learning Theory in high school to develop the learners’ English skills? Why is Task-based Learning Theory used to cultivate the students' English skills? Based on these, this thesis explores the application of Task-based Learning Theory in English skills development in senior high school classroom teaching.
This research explores and confirms that the Task-based Learning theory is more helpful and effective than the traditional teaching approaches in developing senior high school students’ English skills through the design and implementation of various tasks based on a profound understanding about task-based learning theory and its theoretical basis. So that it can provide some enlightenment for the practical and specific implementation and application of task-based learning theory and senior high school English skills teaching. Meanwhile, the author also hopes this thesis can offer a theoretical and practical reference for senior high school English teachers in the practical implementation of task-based learning theory.
Key words: Task-based Learning  senior high school  English skills development   application
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Introduction
The development of students' English skills is not only the key but also the difficulty of English teaching in senior high school as well. In the past traditional teaching approaches and exam-oriented education, English teaching emphasizes on language knowledge and neglects the training of language skills. For a long time in the past, the main teaching objective of the traditional English classroom teaching is to teach language knowledge in senior high school in China, and the students only pay attention to grammar and word memory repeatedly and mechanically. But in practical application, the students can not comprehend the reading English materials or listening passages, they can not express their own ideas in written or oral English accurately, either. The majority of English teachers are aware that the improvement of the students' listening, speaking, reading and writing skills is the key to the students' success in English learning. They also strive for it. However because of the college entrance examination requirements, many teachers still adopt the traditional teaching approaches in order to get the ideal high scores. The teaching approaches maybe can make the students get high marks in the exam, but it is hardly conducive to the development of the students’ language skills. The passive knowledge acceptance phenomenon of input much by the teacher and output little by the students directly leads to the students' weak English skills. They have difficulties in listening and reading, not to mention speaking or writing more. Therefore, it often appears that no matter how the teachers teach and how the students practice, the students are still not very good at expressing their own ideas in English. The students take a lot of time and energy in English learning, but they get little success. The improper English teaching and learning methods cause that the students' English learning time is not directly proportional to the learning effect.

In the elementary education stage, the overall goal of English curriculum is to develop students' comprehensive ability of using language. Language skills are important components of comprehensive language application ability and they include the four aspects of listening, speaking, reading and writing skills, as well as the integrating using ability of the four skills. Listening and reading are comprehension skills, while speaking and writing are expression skills. Listening and speaking go first, and reading precedes writing. In the four basic skills of listening, speaking, reading and writing, reading and listening are input process, while writing and speaking are output process. They are interrelated and interactive, and no one of them can be mastered and used isolatedly. The four language skills complement and promote each other in the process of learning and communication. In English learning, students should form a comprehensive ability to use language through a large number of integrated language practice activities, and lay a solid foundation for the real communication. Therefore, whether teachers teach English or students learn English, both of them must pay attention to the four basic skills of listening, speaking, reading, and writing. In fact, the most important stage of teaching English is the process of cultivating the students’ comprehensive language skills, and the key content of learning English is training the comprehensive application ability of language skills. 
According to the English Curriculum Standards (experimental) (2003) for Senior High School, the goal of senior high school English curriculum is to have students further make clear about the purpose of English learning on the basis of the compulsory education stage English learning, to develop their independent learning and cooperative learning ability, as well as to form their effective English learning strategies and to cultivate students' integrated using language ability. The formation of an integrated language using ability is based on the comprehensive development of language skills, language knowledge, learning strategies, cultural awareness and emotional attitude. Language skills and language knowledge are the foundation of comprehensive language using ability. The development of language skills in senior high school English teaching plays a decisive role. English Curriculum Standards requires that senior high school English teaching should focus on training students’ ability of using English to obtain information and process information, to analyze and solve problems in English, and particularly emphasizes on improving students' ability of thinking and expression in English. The training of listening, speaking, reading and writing should meet the students’ needs for these several aspects development in senior high school stage. With the English curriculum reform, teaching materials are even getting more and more multiplex. Thus it sets a higher request to the students. Senior high school students are required to have a certain level (for example, Level Eight) in listening, speaking, reading and writing. The demands of Level Eight go like the following:
In the aspect of listening, the goals are that the learners can identify different attitudes according to different tones; understand the familiar topics or conversations and remember the main points; grasp the view points of simple discourse; understand the theme or idea of the broadcast and TV English news; comprehend euphemistic advice or suggestions etc.

The goals of speaking skill are that the learners can use the appropriate intonation and rhythm; discuss and make plans according to the learning task; make reports on experimental and survey process and results; make a three-minute speech on general topics which has been prepared to; express effectively in English in everyday interpersonal communication; such as to express their views, to judge , to blame, to complaint, etc; make some interpretation in daily life, such as shopping or visiting with foreigners, etc.

The reading skill goals are: the learners can understand the different views and attitudes in reading material, identify the features of different literary style; understand the difficult sentences or long sentences by analyzing the structure of the sentences; appreciate the simple literary works with the help of teachers; can obtain and deal with the information from electronic reading materials or network according to the need of learning tasks; In addition to textbooks, the amount of extracurricular extensive reading should reach more than 360,000 words,   

In the aspect of writing, the learners can write a complete and coherent passage or essay to describe things or express their views and attitudes; write an abstract according to the text; write articles with smooth English and normal genre; can write reports or essays according to some information provided by the words or diagrams.
We can see that the new English curriculum set a clear and high request for English skills. It presents a new challenge for English skills learning and teaching. How to lead the students to improve and develop their English skills efficiently is very necessary. Therefore, facing the arduous task in the limited time, if the senior high school English teachers help students to develop their English skills with appropriate teaching approach, the students will benefit from it for life in English learning.
Meanwhile, the New Curriculum Standard also greatly advocates the Task-based Learning (TBL). Task-based language learning is a kind of language learning approach based on tasks (to teaching, tasks are purposes; and to learning, tasks are means). It is a foreign language teaching approach, which gradually forms and develops with international influence in the 1980s. According to the teaching approach, the design of language teaching syllabus and the preparation of language material is not listing or introduction of language items in a certain order, but designing a series of tasks (Nunan Second Language 24). In the language learning process, students finish all kinds of communication tasks instead of learning various language items one by one. The most outstanding characteristic of Task-based Learning is “learning by doing, doing for learning”.
Task-based Learning emphasizes natural learning process by participating activities (or tasks). Language learners learn some new knowledge by completing tasks in class. The background of Task-based Approach is Psycholinguistic and Sociolinguistic. And the linguistic theory foundation of Task-Based Learning originates from SLA (second language acquisition) Theory. As the most popular way of language learning and teaching in the recent years, many scholars and linguistics made a lot of researches about TBL.

The present situation of Task-based Learning research in foreign countries:
The first practice of English task-based classroom teaching is done by Dr. Prabhu in Bangalor, India, in 1980s. Prabhu (1987) thinks that not only language form should be noticed in language learning, but also it is more important to pay attention to language meaning and language learning process. In his view, any language acquisition needs repeated contact and consolidation for language samples in different context, slowly acquisition and gradually establishment of the internal language competence. He classifies learning task into three categories: information gap activity, reasoning gap activity and opinion gap activity. He arranges the process of task-based teaching into two stages: pre- task and while-task. Prabhu divides activities into four categories: form-centered activities, target-centered activities, rule-centered activities, and meaning-centered activities. He thinks that the teacher does not need to explicitly teach students grammar rules and too much grammar correction, and the students can internalize the grammar system in the process of focusing on the meaning of language. This happens to coincide with the "Natural Approach", which is advocated by Krashen. But Prabhu does not make needs analysis on task selection.
Candlin argues that task is “one of a set of differentiated, sequenceable, problem-posing activities” (10). This kind of activity includes questions (especially the communication problems). It makes students and teachers search for all solutions through the various cognitive process and different communication process, and use the new or old knowledge to search, explore and gain the task goals in the activity situations. Like Prabhu, Candlin and Breen also take the task as a curriculum design unit, and call it "procedural syllable". Candlin proposes a series of standards of task selection and measuring the level of difficulty, namely task dimension, including cognitive burden (the complexity of the task content, the number of participants and the number of task elements), communication pressure (from the two sides of communication), uniqueness and universality (task objective certainty and required understanding patterns), code complexity and understand density (the complexity of language rules and the complexity of using language rules to complete the task), process continuity (the degree of familiarity with task types and the learners’ ability of linking new tasks with familiar tasks). Candlin and Breen put too much emphasis on communication. This makes the students more depend on communication strategies and excessive use of words and phrases, rather than paying enough attention to the language structure, and it cannot guarantee the balanced development of the language system.
In 1989, Nunan puts forward the classroom communicative task design framework. In his view, the framework of analyzing communicative tasks should include: Goals, Input, Activities, Teachers role, Learner role and Setting. Nunan’s (1989) task goals of communication, social culture, learn how to learn and language and cultural awareness reflect the transfer of foreign language learning center, from the form to the meaning, from language to culture, from knowledge to affect, from emphasis on how to teach to focusing on how to learn, from part teaching to whole teaching. This provides great enlightenment to our foreign language learning.
Long (1992，1998) and Crookes (1992) believe that the task is a job or an activity with a specific purpose. In determining the pedagogical tasks, they emphasize the importance of demand analysis, and think that the tasks are closely related to daily life. Therefore, teachers have to know what tasks the students will meet in their real life when they design the pedagogical tasks. From second language acquisition theory, Long proposed “Interaction Hypothesis”, which is one of the theoretical foundation of TBL. The hypothesis analyses the rationality and feasibility of task-based language teaching. And it is also the theoretical basis for focusing on form in the process of implementing task. Long thinks comprehensive language input can produce language acquisition, and the most important way to change language input into comprehensible input is constant meaning negotiation between the two sides of the conversation and interactive modification to some possible comprehension problems. The process of interactive modification causes learners to notice the target language form. Nevertheless, Long and Crooke claim the teacher leads the learners’ attention to the language form only when learners make the universal grammar mistakes. Actually, the students often make use of communicative strategies to circumvent the complex language form during the complementation of tasks. This cannot guarantee the development of students’ interlanguage system.
In 1996, Willis divides the procedure of task-based learning into three phases: pre-task, task cycle and language focus. Although Willis does not regard language analysis and practice as tasks, she believes the explicit grammar teaching is valuable in the task-based language learning. In the process of teaching the target language is used in the real communication and produces authentic meaning. The purpose of the task-based teaching is to integrate the four skills and to transit from fluency to accuracy.
Skehan (1998) approves of Willis’s framework of task-based learning and points out some shortcomings of the framework, such as, the framework does not illustrate the relationship between second language acquisition and different educational goals etc. He also puts forward the five characteristics of a task.
Rod Ellis (2003) makes a comprehensive summary and review on Task-based Learning theory in the field of second language acquisition research. Foreign research on Task-based Learning has entered a mature stage
The current study situation on Task-based Learning in China:
 At present, the domestic scholars have done a great deal of research and exploration on Task-based Approach. There has been a certain amount of research achievements. Most of the studies focus on its theory basis, the core concept of “tasks” and the selection criterion of “tasks”, the framework of TBL , application in teaching and evaluation, and teacher training, etc.. 
Lu Ziwen (2002) and Zhang zhengdong (2004) insist that Task-based Approach is the latest development of “Communication Approach”. Chen Kela (2005), Qin Xiugui (2004) and Zhang Siwu (2007) believe that the theory basis of Task-based Approach is the relative theories of Second Language Acquisition (SLA), such as the Inter-language Theory, Interaction Hypothesis, Output Hypothesis, etc.. Gong Yafu, Luo Shaoqian (2003) thinks that the Task-based Learning theory comes from language acquisition theory, social constructivism theory and curriculum theory. Cheng Xiaotang (2004) puts forward that the Communication Approach and SLA theory promote the formation of TBL theory.
Xia Jimei(1998) makes a detailed analysis and introduction on the concept and principles of task-based language teaching in her article. Xia Jimei considers a task a purposeful communicative activities or communicative process. Gong Yafu, Luo Shaoqian (2003) argue that tasks should be divided into the generalized task and the narrow task. Cheng Xiaotang (2004) thinks that most of classroom communicative tasks are in the continuum of real tasks and learning tasks, and therefore, the division of tasks is not absolute. Wang Wanrong (2009) proposes that we should not only pay attention to the cognitive value and skills value of tasks, and more attention should be paid to its social value and educational value.
Cheng Kela (2006) argues that of all the task- based learning models, Willis’s model is the best designed one. Since its appearance, it has caught the attention of many foreign language teachers. He makes a systematic and comprehensive analysis on Willis’s model from the perspectives of the basic conditions, basic concepts and basic features of foreign language learning, explores its merits and demerits, and makes suggestions for further improvement, so that the foreign language teachers can implement the task- based teaching targetedly. Based on the theoretical study and the actual situation of Chinese task-based teaching, Zhang Wei proposes that “some revisions can be made to Willis’s framework for task-based teaching and learning in order to make it more suitable for junior high school English teaching and help students to achieve language fluency and accuracy and master the target structures much better” ( 张炜 5).
And Luo Shaoqian (2003) puts forward the Six-Step Program of the task-based teaching behavior evaluation: establishing specific teaching goals to make evaluation task match with teaching results; determining specific learning contents and skills and making sure that the task involves these content and skills; ensuring the achievement of tasks can reflect students' progress and capability improvement; ensure the rationality of tasks design  can make up the insufficiency of existing (original) knowledge and the inconvenience of information obtaining; deciding the possible forms of tasks; determining evaluation task so that others can understand and use in other situations. 
Wei Yonghong (2004) also does some research on task-based language teaching and analyses the implementation environment of task-based language teaching in china and makes several teaching suggestions including improving input quality, realizing true interactive classroom teaching, creating opportunities of language practice for learners, enlightening thinking.
On the basis of theoretical studies, many English teachers do research on application of TBL in their teaching practice. Ni Wensai (2001) suggests the basic principles of a "task-driven" primary school English classroom teaching. And the principles include teacher-leading and students-center principle, the tasks design principle of closing to students’ life; democracy and harmony principle and cooperative learning principle. He also introduces the "task-driven" structure as well as the practical application process. Ding Wen (2002) practises seven kinds of tasks of English classroom teaching in junior middle school including puzzle tasks, information gap tasks, comparing tasks, view exchanging tasks, problem-solving tasks, decision-making tasks and creative tasks. Yu Yao (2008) explores the principles of task design and states the practical application of task-based approach in the audio-visual classroom teaching design.  

All of the researches are meaningful exploration for TBL theory. They facilitate the development of TBL and reform the foreign language learning approach of Chinese students.

With the guidance of English Curriculum Standards TBL is put into practice. In the process of practice, "how to use" becomes the focus. As the author mentions above, many scholars and English teachers do some researches on the application of TBL in English skill development. Some study on English listening development by using TBL, and some pay attention to spoken English development, reading development or writing development by using TBL. That is to say, the researches focus on the development of a certain aspect of English skills by using TBL. Very few studies on the application of TBL aim at the development of four aspects of English skills. As we know, Language skills reinforce each other. We learn to speak by listening and learn to write by reading. Any one of the language skills can not be used alone in language communication practice. It is the effective way to promote English teaching only when the four language skills are organically combined together. Task-based learning realizes the combination and provides the opportunities for learners’ language ability development. In the process of doing tasks the learners do not use only one language skill, but the four skills of listening, speaking, reading and writing. The author is trying to state the application of TBL in the four English skills development in this thesis. Actually every step in TBL relates to the use of four language skills and the implementation of every task involves the use of listening, speaking, reading and writing skills and it is extremely beneficial to the development of language skills. Therefore, it is an important issue of the current English teaching research to apply TBL in English skills development.
The research on application of TBL in English skills development has its positive significance. It aims to explore how to develop learners’ English skills and how to handle English skills learning and teaching by designing and doing different tasks under the framework and principles of TBL, and provide enlightenment for application of TBL and English skills development. At the same time the author expects to stimulate learners’ initiative and creativity through offering learners more opportunity of using English under the guidance of TBL theory in English classroom and help learners master effective language learning methods to improve learners’ integrated language skills. To do this research is necessary not only for carrying out the national curriculum standard, but also for changing the present inefficient and time-consuming situation. It also meets the increasing requirements of improving and developing learners’ language skills in teaching. What’s more, the author hopes that this research provides more theoretical and practical references for high school English teachers to implement TBL in English skills development in classroom teaching. It has both theory value and practical significance.

In practice English teachers in the first line are trying to use the Task-based Learning approach in English class. However many of them still have no deep understanding about Task-based Learning Theory. Their implementation of Task-based Learning Theory is limited to imitation. This makes Task-based Learning class nominal. What is the real task? What is Task-based Learning? How to apply Task-based Learning Theory in high school English skills development? Why is Task-based Learning Theory used to cultivate the students' English skills? Based on these, this thesis explores the application of Task-based Learning Theory in English skills development in China's high school.
The author first analyzes the theoretical basis of Task-based Learning. The theoretical basis originates from the second language acquisition (SLA) theory. They are mainly natural approach and procedural syllabus, interlanguage theory, Interaction Hypothesis, Output Hypothesis, Noticing Hypothesis and dual-mode system. These basic theories provide reasons and logic foundation for the natural occurrence of second language learning.
The author also discusses the general application of task-based learning theory including the definition and the characteristics of tasks, the classification of tasks, the components of a task, the features and the principles of Task-based Learning, the roles of the learners and the teacher in task-based learning and the procedure of task-based learning. In this thesis the author discusses the procedure of task-based learning based on Willis’s task-based learning framework, “The framework consists of three phases: pre-task, task cycle and language focus. The pre-task phase introduces the class to the topic and the task, activating topic-related words and phrases” (Willis 40). And the teacher assigns the task. Task cycle includes task, planning and report. In this phase, students carry out and complete the task in pairs or groups, prepare to report in class orally or in writing about how they do the task and what their findings are. In the task cycle, the teacher observes from a distance and is ready to offer help at any time if the students need, then comments on the performance of students and the task completion. Language focus contains language form analysis and practice. Students examine and discuss the features of the language forms from the listening materials, reading materials or those forms which appear in the process of task implementation. And the teacher conducts them to use the new words, phrases and patterns in practice. Here the authors answer the question of "what is a real task and what is Task-based Learning?”
The thesis discusses in detail the application of task-based learning in high school English skills development in classroom teaching , which is the focus of this study, introduces separately the purposes, training skills, main teaching activities, the selection of learning materials and the teacher’s roles in English listening, reading ,speaking and writing skills development, and presents the specific application of task-based learning theory in high school English skills development through presenting the practical teaching examples. This answers the question of "How to apply Task-based Learning Theory in high school English skills development?
The dissertation also states the experimental study of the author’s application of task-based learning theory to develop students' skills in high school English teaching. Through adopting task-based learning approach and the traditional approach in the experimental class and the control class respectively, collecting and analyzing of the pretest and post-test data, and using the SPSS software to make T-value test for the independent samples, the hypothesis before experiment is verified. The author answers “why is Task-based Learning Theory used to cultivate the students' English skills?”
The structure of this thesis: this thesis is made up of six parts. The Introduction part mainly introduces the research background, purpose, significance and the structure of this thesis. The first chapter is the theoretical basis, and mainly introduces the task-based learning psychological linguistic theoretical foundation. The second chapter introduces in detail the theory of Task-based Learning and its related contents. Chapter Three presents the specific application of TBL in senior high school English skills development in classroom teaching. Chapter Four is about the experimental study of TBL in senior high school English skills teaching, including the experimental overview, experimental process, the experimental data analysis. Finally, in the conclusion the research makes careful thinking and reflection, and points out the merits of Task-based Learning and limitations of this study.
Chapter One
Psycholinguistic Basis of Task-Based Learning

In language teaching there are some contradictions such as the contradiction between language form and language meaning, the contradiction of language teaching and language natural acquisition, the contradiction of the improvement of language fluency, accuracy and the complexity. In the Task-based Learning, these contradictions will be coordinated and balanced through reasonable design and successful completion of the tasks. Task-based Learning integrates the advantages of the traditional teaching and the communicative language teaching, therefore it is very attractive in theory.
The purpose of Task-based language learning (TBL) is to make a second language or foreign language learning occur naturally by means of engaging in meaning. Application of this language learning approach is connected closely with the development of second language acquisition (SLA) research. The second language acquisition theory is to solve common problems related to language learning, and it involves language mental cognitive universality knowledge. Psycholinguistics is the best one to explain the universality of learners’ language change. According to Zhang Siwu, the academic attribution of Task-based Language Learning is the second language acquisition theory, mainly psycholinguistics (100). Task-based language learning (TBL)  not only keeps the natural attribute but also has applied linguistics value. It can realize complexity based on accuracy and fluency to prompt the development of inter-language system towards the target language grammar. The theoretical basis of Task-based language learning originated from the second language acquisition theory in Applied Linguistics, mainly including the Inter-language Theory, Interaction Hypothesis, Output Hypothesis, Noticing Hypothesis and Dual-mode System principle, as well as natural approach and procedual syllabus. These theories, hypothesis and principles in SLA theory provide a set of reasons and logic foundation for the natural occurrence of a second language or a foreign language learning (张思武 98). 
1.1 Interlanguage Theory and Error Analysis

Mental cognitive learning researchers did a lot of research on learners’ language errors. S. Corder points out that these errors are regular and systematic, and they are strategies which learners adopt to acquire language through “hypothesis testing” (Significance 161-69). It proves “a definite system of language at every point in [a learner’s] development, although it is not the adult system in the one case, nor that of the second language in the other” (Corder, Error Analysis 10). W. Nemser calls the specific language system "access system". He notes that the access system is different from the first language and the second language at any time ( 115-23 ). Just like baby’s grammar independence from adults’ grammar, the second language learners grammar shows dual independence from the first language and second language grammar. L. Selinker uses the term “interlanguage” ( 209-30 ) first based on the Corder’s study. It refers to learners’ self-contained language system which is constructed during their language development. It is also Corder’s sets of interlinked system that form learners’ built-in syllabus (Corder,S.P., Significance 161-69 ). L. Selinker insists that the second language acquisition must be explained through “the psychological processes and mental property”. He “postulates not only an independent grammar but also a psychological mechanism for creating and using it” ( Cook 19 ). This is the Interlanguage Theory: There is no difference between the acquisition process of SLA learners’ language knowledge and the acquisition features of any other (being relative to interlanguage) natural language. Inter-language development is to introduce the new rules, test new assumptions, and correct the temporary language system gradually. Interlanguage development is regular and predictable. It follows the natural order (the universal path) arranged by the "built-in syllabus". SLA researchers think that “we can expect to understand the process of second language acquisition only when learners’ language is researched as a phenomenon (it is neither the first language nor the second language)” ( Corder,S.P., Language-learner 71). 
SLA researches focus on interlanguage system by which learners get close towards the target language gradually. Through "error analysis" and “longitudinal study”, we find that not only the process of the first language acquisition and the second language learning is similar, but also the learning path of different SLA learners is extremely similar, too. These have confirmed that SLA is extremely similar to the first language acquisition, and also confirmed the similarities of their "natural order" development path (Ellis & Rod, Understanding 9 ). Just like the concept of universal grammar (UG) which provides exclusive research field for first language acquisition, The interlanguage concept provides “SLA research with an identifiable field of study that belonged to no one else” (Cook 19). And it provides “the theoretical framework for interpreting SLA as a mentalistic process and for the empirical investigation of language-learner language” (Ellis& Rod, Understanding 50). At the same time interlanguage theory provides a theoretical framework for the interpretation of task-based approach. It is the logical basis for the Task-based Language Learning Theory.
1.2 Natural Approach, Procedual Syllabus
After Generative linguistics shakes the foundation of behaviorism learning view, language learning research begins to pay close attention to mental presentation and acquisition mechanism of second language knowledge and start to make comparative study of first language learning and second language learning to explore how to restart LAD in second language learning. L. Newmark proposes "situational teaching"( Newmark. L.& Reibel.D.A 145-64 )  which makes second language learning occur naturally like first language acquisition. This is germination of natural approach. The basic ideas are: there is no essential difference between first language learning and second language learning; LAD can be restarted when first language learning conditions are created in second language learning; therefore, “structure teaching" which does not exist in first language learning cannot be adopted in second language learning. Greater significance for the development of SLA theory is that immersion teaching or "bilingual education" (appeared over the same period) which let second language learning happen by chance in the process of engaging in meaning. It developed into procedual syllables afterwards. Its main points are: language teaching is organized with non-language subject content instead of grammatical structures; the conditions which first language learning occurs by accident are recreated for the second language in engaging in meaning, and LAD can restart. Situational teaching has something in common with bilingual education. Both of them do not arrange language learning content and order with language items. They have a direct significant influence on the formation and development of task-based approach.
1.3 Interaction Hypothesis, and Output Hypothesis

S. Krashen’s comprehensible language input theory is a comprehensive theory to explain SLA occurrence in the early SLA research. Although the mainstream of SLA research has a negative attitude, it is just the criticism that promotes the development of SLA theory. Input Hypothesis claimed language acquisition is input-driven. That is to say, when grammar form of learner’s comprehensible language input is slightly beyond his or her inter-language ability, SLA will happen subconsciously by chance (Krashen. S. D.& T. D. Terrell 32 ). M. Long also emphasizes the role of input. But he claims that it is the best language input when learners have the opportunity to negotiate meaning in the process of solving problems. He puts forward "Interaction Hypothesis". "Interaction Hypothesis" believes that comprehensible input is necessary for language acquisition, and correcting interaction language structure is helpful to understand language input. More meaning negotiation chances there are, more possible SLA occurs. Interaction Hypothesis involves not only language input, but also language output. In fact it complements S Krashen’s Input Hypothesis. In response to Krashen’s Input Hypothesis which only involves comprehension, M. Swain emphasizes language understanding is different from the language output, and only comprehensible input is not enough to ensure the learners to improve language ability. He proposes "Output Hypothesis"( Communicative competence 235-52). The hypothesis shows us that language production requires learners to deal with syntax and to promote language acquisition in the process. Swain points out that the reason is that learners can use semantic processing in comprehensible input and needn’t pay attention to language form. However language production requires learners to do syntax-processing and they have to focus on language form. 

According to Output Hypothesis, language production requires learners to do syntactic processing and focus on language form. So that learners have opportunity to control and internalize the language knowledge through language practice and finally improve language ability to realize language knowledge automaticity. That is to say, declarative knowledge becomes procedural knowledge in order that language products accurately and fluently and learners can use language form correctly without thinking (Anderson 369-406). Procedural knowledge development and language knowledge automaticity need language practice in the environment of "actual operating conditions" which is different from language output through behaviorism approach (Johnson. K., Mistake correction 89-101). TBL under procedural syllable, by which language teaching is designed with non-language subject content, can provide such practical operation conditions.
1.4 Noticing Hypothesis and Dual-mode System

SLA Theory insists that learners’ language will be accurate and fluent if their learnt knowledge from language practice becomes automatic, in other words, declarative knowledge develops into procedural knowledge. According to Krashen’s only subconscious acquisition without conscious learning, R. Schmidt deconstructs “consciousness” into “intentionality” and “attention” to state the role of consciousness and noticing in language acquisition and learning and maintains that either conscious learning or subconscious learning involves conscious attention to the formal features of language. ( Schmidt, The role 129-58; Deconstructing Consciousness 11-26 ). Conscious learning is different from subconscious learning, and it is conscious and deliberate. He puts forward "Noticing Hypothesis" and argues that there is no "noticing" or consciously focusing on the input language features, and language learning is impossible to occur. Noticing is not only to pay attention to the features of input language form consciously, but also to distinguish the differences between input language and learners’ output language. Actually Swain and Schmidt propose “noticing form” in language acquisition. It aims at Krashen’s theory which involves only “meaning comprehension” in language acquisition. As to “noticing form”, Skehan argues that language production does not always require noticing language form because language ability includes “dual-mode system” based on rules and paradigm. Language processing dual system principle thinks native speakers can choose to use one of the dual-mode systems according to actual operation conditions such as time constraints when they output language. For example, if time is limited, they can open the lexicalized processing mode based on paradigm and use some ready-made phrases or formulas. Otherwise they can adopt the grammar processing mode which is rule-governed. The lexicalized processing mode makes language output fluently with emergency. The grammar processing mode causes language production accurately in order to express better. ( Second language 20-22 ). Skehan also mentions that language output of second language learners and native speakers is roughly similar. However, because their target language level is low, the second language learners more depend on lexicalized processing mode (such as using ready-made phrases, formulas even gestures and facial expressions) than the natives do that. Lexicalized processing strategy that Second language learners adopt at the time of language output causes learners to use the language they have learned as much as possible. Meanwhile, Lexicalized processing strategy does not encourage interlanguage development towards more complex language structure ( Skehan, Second language 22 ). If things go on like this, the second language learners will content themselves with practical goal realization of language output. They rely on ready-made phrases, formulas, avoid grammar’s pivotal role between phonetics and semantics, and do not pursue language structure complication of interlanguage system. Thus, it leads to language structure fossilization of interlanguage system. This means interlanguage system stop developing. Skehan points out that language output does not always require noticing form, so it is necessary to focus on form for language acquisition. This confirms Schmidt’s "Noticing Hypothesis". He proposes that language learning requires interlanguage developing naturally, and makes interlanguage system become more complex and more similiar to target language gradually. In order to start interlanguage developing and avoid fossilization, learners need focus on form and make new form merge into their developing language system. (Skehan, A Cognitive Approach 4). TBL emphasizes the natural learning process of task implementation and focuses on factors that affect language learning. The definition of “task” and the central principle of “TBL” require language learning occur naturally and cause learners to focus on language form. 
Chapter Two
General Application of Task-Based Learning

The idea of Task-based learning ( TBL ) was greatly popularized by N Prabhu who ,working with schools in Bangalore, southern India, speculated that students were just likely to learn language if they were thinking about a non-linguistic problem as when they were concentrating on particular language forms (Prabhu, 1987). Instead of a language structure, in other words , students are presented with a task they have to perform or a problem they have to solve ( Jeremy Harmer,  86 ). It is an approach which tasks are regarded as the core unit of planning and instruction in language teaching (Richards J. C. & Theodore S. Rodgers 223) .
The term "task" originally referred to the exercises in the language classroom. Different scholars have different understanding or interpretation of the term. How to accurately understand "task" is the key for proper implementation of the task-based learning.
Definition of tasks:  
Prabhu thinks tasks are the activities of coming to conclusion or result after thinking according to given information ( 24 ).
Nunan believes that communicative tasks are the activities of learners’ comprehending, processing, producing or communicating with target language in class ( Designing Tasks 62 ).
Skehan argues that tasks refer to some meaningful activities which are connected with real world ( A Cognitive Approach 17 ). Skehan puts forward five main characteristics of a task based on other scholars.

Ellis proposes that tasks are those language using activities with the aim to express meaning ( Task-based Language 3 ). This definition reveals us a task’s properties.
V. Samuda & M. Bygate conclude general features of a task: 
(1). It involves hoslitic language use.

(2). It requires a meaningful target outcome or outcomes.

(3). It necessarily involves some individual and group pricesses.

(4). It depends on there being some input material.

(5). It is made up of different phrases.

(6). It is important for teachers – and at some point the learners – to know what is being targeted in the language learning purpose.

(7). The conditions under which it is implemented impact on process and outcome and can be manipulated and variously exploited.

(8). It can be used for different pedagogic purposes at different stages of learning. (16)
While these definitions vary somewhat, they all emphasize that tasks are related to language use in communication and the focus is on meaning not on grammatical form. This does not mean that form is not important. ( Nunan, 2004 )  
Classification of tasks  Some attempts have been made to classify tasks into categories. Nunan classifies tasks into real-world and pedagogical tasks based on the degree of similarity of tasks. The former are activities of using language in the real world and the latter refers to those language activities in class. ( Nunan, Designing Tasks 40-41 ). Willis offers six types of tasks based on more or less traditional knowledge hierarchies: listing tasks, the tasks of problem solving, the tasks of ordering and sorting, the tasks of sharing personal experiences, comparing tasks, and creative tasks (32). Pica, Kanagy, and Falodun group tasks built on the type of interaction that occurs during task implementation: Information-gap, Jigsaw tasks, the tasks of Problem-solving, the tasks of Opinion exchange and the tasks of Decision-making ( 9-34 ). Other features of tasks have been described such as: one-way or two-way, convergent or divergent , collaborative or competitive , single or multiple outcomes, concrete or abstract language, simple or complex processing, simple or complex language, reality-based or not reality-based ( Richards, J. C. & Theodores. Rodgers 234-235 ).
Components of a task  Nunan also suggests six elements of a task. They include goals, activities, input, teacher role, settings, and learner role ( Designing Tasks 11 ). Besides that, Cadlin ( 1987 ) proposes that a task contains the following: roles, input, actions, setting, outcomes monitoring, and feedback.
2.1 Features and Principles of Task-Based Learning 

2.1.1 Features of Task-Based Learning

Nunan draws a conclusion on characteristics of Task-Based Learning: emphasizing interaction communicate with target language, the process of learning language, authentic materials in learning language environment, learners’ experiences increasing, and learning language in classroom links with some language communicative activities beyond the class. ( Communicative tasks 279 )
2.1.2 Principles of Task-Based Learning

Willis offers five principles of Task-based Learning in1996 and Skehan proposes five principles about it in 1998. Nunan (1999) also puts forward five principles of Task-based Learning: the principle of authenticity; form-functional principle; task dependency principle; learning by doing principle; scaffolding principle. In 2003 Ellis develops into eight principles based on the principles from Willis and Skehan ( Ellis, Task-based Language 276-278 ).

In a summary, we can see that implementation of Task-Based Learning in our practice should obey the followings:

(1). Learners-centeredness. Learners’ development is the final purpose of our English curriculum. Task-based learning requires learners are the protagonists in class. So when the teacher sets the tasks it is necessary to consider the learners’ language level, their experiences, their interest etc. in class the teacher should provide opportunities as much as possible for the students to spur them to struggle to carry out the tasks to explore knowledge, improve their language skills, and thus develop themselves.
(2). The authentic language and situation. In TBL the topic and the language materials should come from our real life. And the task situation also should be set to be similar to the reality as much as possible. The teacher offers students real and clear language information. Language form and situation should be in accordance with the Language functions and language rules. The learners will experience their language learning process in an authentic situation in a natural way.
(3). The task-dependency and the task-chain.  A teaching plan may include several tasks. All the tasks are arranged in a suitable order. Usually the sequence of the tasks goes from easy to difficult, and there is some connection among the tasks. 
(4). Form-function. In a TBL lesson the students struggle to express what they want to say in order to achieve the outcomes of the tasks. They pursue the meaning of language, of course, during the meaning negotiation they notice language form at times. In order to avoid fossilization it is vitally necessary to focus on language form. Maybe that is why “Language Focus” is an important component of Willis’ TBL framework.
(5). Cooperative study. Task-based learning class is interactive between students and the teacher. Sometimes it is interactive between the peers of learners. Interactional modifications can facilitate the learners to notice form and acquire the target language during the interactive communication. Therefore, in TBL lesson learners usually do their tasks in pairs or groups.
(6). Learning by doing. The “task” in TBL is a means of leaning language. Learners learn or acquire the target language by large numbers of meaning negotiations during their task implementation. Doing tasks exists throughout the process of a TBL lesson. In another word, no task , no TBL. No doing, learning never happens in TBL.
(7). Scaffolding. Scaffolding is a metaphor for the strategy by which others help the learners in language development within the ZPD (zone of proximal development) which is “an area of potential development, where the learner can achieve the potential only with assistant”( Muriel Saville-Troike 112). So the tasks should be set with a level slightly higher than the learners present level. Scaffolding requires the teacher offer the learners enough concern and support to make them feel success and security in learning process.
A TBL lesson aims to provide rich content and extensive input for students, to make them aware of their learning objectives and to pay reasonable attention to the language form in communication to facilitate balanced development of their language.
2.2 Learner Roles in Task-Based Learning

Task-Based Learning is learners-centered. And the roles of  learners in Task-based Learning classroom are different from the learners’ roles in the traditional approach class. The primary roles of learners in TBL are: 
(1). Group participant. Learners adapt themselves to whole-class and / or individual work, because many tasks will be done in pairs or groups.
(2). Monitor. Tasks are employed as a means of facilitating language learning. Learners need to notice not only the meaning of language used in communication, but also the form of language itself.
(3). Risk-taker and innovator. Many tasks, such as retelling, paraphrasing, using paralinguistic signals, and so on, will require learners to create and interpret messages for which they lack full linguistic resources and prior experience. Therefore, learners need to develop their skills like guessing according to contextual clue, asking for clarification, and consulting with others. ( Richards J. C. & Theodore S. Rodgers 235)
2.3 Teacher Roles in Task-Based Learning

Jeremy Harmer discusses the roles of a teacher as a controller, an organizer, an assessor, a prompter, participant, a resource-provider, a tutor, and an observer ( J. Harmer, The Practice 57-63 ). All the roles aim to facilitate the learners’ progress in some way or another. It is worth mentioning that different roles have different effectiveness in classroom. For instance, a teacher as an organizer organizes learners to do various activities, such as showing the learners information; telling them how to do the activity; dividing learners into pairs or groups etc. As an assessor, the teacher offers feedback, correct mistakes and grade learners in various ways. When a teacher works as an observer he or she will observe what the learners do in activity and give them feedback. It is useful for the teacher as an observer to take notes on what the learners get wrong and they do right so that he or she will get a different feel for how the learners are doing. In addition, the teacher can judge that the materials and activities are successful or not through watching in class. 
In Task-Based Learning lesson, the students are the center of a class instead of the teacher. Task-Based Learning class is interactive. Teachers’ and students’ roles are dynamic. Therefore, the roles of teachers are no longer single in a lesson. The teacher needs to switch between the various roles. That is to say, in the Task-based Learning the teacher’s role may change from one activity to another, or from one stage of an activity to another (J. Harmer, The Practice 57). 
To the framework for Task-Based Learning (it will be discussed in 2.4), generally, in the first stage –pre-task, the teacher’s role may be a designer, selector, or sequencer of tasks. The teacher designs, selects, adopt activities, situations, and tasks according to some factors like students’ needs, interest, and target language level and then arrange the tasks into a logical and appropriate sequence. In pre-task phase the teacher introduces topic, clarifies task instructions, identifies topic language (which can help learners to recall and activate useful words and phrases in order to accomplish task), or demonstrate the task. 
 The task cycle contains three stages of task, planning and report. Teacher’s roles are different in each stage. In the task stage, the teacher works as a monitor. The teacher stops teaching and monitors and encourages learners to engage in the task. At the same the teacher acts as a time-keeper. When it is time to stop or most learners finished the task the teacher stops it and gives some comments on content. During the planning stage, the teacher works as a language adviser. He helps learners to express what the learners want to say, to correct, to rehearse, or to draft their report. In the report stage, the teacher’s role is that of the chairperson. He makes a summary on what the learners show and offers feedback.
In the language focus phase, there are two stages: analysis and practice. In the analysis stage the teacher works as an organizer. He or she first presents the learners how to do the analysis. Then the learners start to find and focus on the important or new language forms. They try to study and explore how to use the language forms by themselves. The teacher organizes them to do this job and provides help for the students at any time they need. In the practice activities the teacher conducts the learners to use these language forms, which they notice in the practical analysis activities, for instance, completing sentences, matching, some activities like that. In the language focus phase, the teacher help the students to raise their consciousness on the specific language features (including other useful words, phrases and patterns which the teacher brings to their attention, and some language items raised by the students in the report stage.) and guide them to practice the language forms to find a sense of achievement and built their confidence.  
2.4  Procedure of Task-Based Learning

Many linguists ( Willis, Skehan, Ellis, Richards J. C. & Theodore S. Rodgers etc.) discuss the procedure of TBL. The author thinks that Willis’s framework is more practical and easier to operate. Therefore the thesis states the process of TBL based on Willis’s (1996) framework of the Task-Based Learning. “The framework consists of  three phases: pre-task stage, task cycle stage and the stage of language focus. The pre-task phase introduces the class to the topic and the task, activating topic-related words and phrases” (Willis 40). That is to say the teacher helps them to recall some useful expressions for the topic and the task. The task cycle phase offers the learners a holistic using language experience. In order to do the task and plan their task reports the learners have to use whatever target language they know. During this phrase, learners experience meaning negotiation and learning language by carrying out the task. The last phase is language focus and it gives learners the chance to highlight the specific features of language which occurs during the task cycle. That means “Focus on Form”.  
2.4.1 The pre-task phase
In the pre-task phase the teacher has much of the advance preparation to do in class in order to set up a task successfully. First the teacher explores the topic with learners and introduces the topic to the students and helps them to define the topic area. Secondly, the teacher identifies topic language with students. In another word, the teacher helps the learners to recall and activate useful words and phrases for the topic or the task. Here some pre-task language activities can be adapted to create learners’ interest in doing a task on the topic, such as, classifying words and phrases, matching expressions to pictures, brainstorming and mind-maps, restating a similar experience etc. Thirdly, the teacher gives learners some task instructions to ensure all students know what the task is, what the aims of the task are, how they carry out the task, what each one does, and how much time is given etc. In the third step, the teacher may give instructions orally or write them down and have the learners read by themselves. Of course the teacher can choose to demonstrate how they should do to the students.
 
2.4.2 The Task Cycle
There are three components in the task cycle: task, task cycle and report. The three components are also three stages of the task cycle. 
In the task stage learners do the task in pairs or groups, and use whatever language they have to express what they want to say to facilitate the implementation of the task. The teacher goes round, monitors and encourages the learners to communicate in the target language. He or she helps the learners to formulate their meaning and say something related to their task as much as possible in the target language and does not correct the learners’ errors of language form. Because in the task stage learners pay more attention on the meaning rather than form in order to achieve the objectives of their task. When most learners finish the teacher stops the task and comments briefly on one or two interesting things he or she hears as an observer.

The planning stage comes after the task and prepares for the report. The teacher tells the learners that they will give a report on their findings to the class and make them clear about the purpose of the report, and he or she can help them if they wish. Then the students are given limited time to draft and rehearse their report orally or in writing with more accurate language in an appropriate way. In the stage the students have great motivation to make full planning on their report through all resources they can get, like looking up dictionaries, asking for help from the teacher, collecting some information from other groups or pairs. What they do in the planning is “to avoid the risk of learners achieving fluently at the expense of accuracy and to spur on language development” (Willis 55).  
The report stage is a conclusion of the task cycle. Some pairs or groups give their report to the class, (if time permits, more chances are given to more pairs or groups). The audience may take notes and comment on what the performers talk about. Although the learners have some errors in the reports, the teacher makes comments on the contents of their reports with positive reactions and encourages the learners rather than gives over public correction. This will increase the learners’ motivation to do better with greater efforts next time. 

2.4.3 Language Focus （Post-task） 
There are two stages of analysis and practice in the language focus phase. But teachers sometimes can deal with the two stages together in practical teaching.

The teacher assigns some form-focused tasks built on the texts or listening material in class, such as: find some new words or phrases to you; underline the nouns ending with –s or -es; find out the form: have/has been done; circle the key expressions related to the main idea of the passage; some tasks like that. During the process the teacher can help some pairs to answer their individual questions. Then the students discuss the specific features of the text, transcript or other language items from the report stage and the teacher leads them to give some explanation and explore how to use them. it is better to show all the language forms that need to be focused on with different colors on the blackboard or screen. The aim of this  stage is to help learners to explore language, to culture their awareness of  the syntax, the phrase collocation etc, to systematize the language form features which they notice, and finally these forms may be integrated into learners’ interlanguage system by repeatedly encounter and using.
When analysis comes to the end, the students practice to use new words, phrases and new sentence patterns under the guidance of the teacher. Richards suggests some practice activities as the following:
 choral repetition of the phrases identified and classified; memory challenge game based on partially erased examples or using lists already on blackboard for progressive deletion; sentence completion (set by one team for another); matching the past-tense verbs ( jumbled ) with the subject or objects they had in the text; Kim’s game ( in teams ) with new words and phrases; dictionary reference words from text or transcript. Appropriate practice is very necessary and helpful for the learners to consolidate, sum up and make clear about what they learn in this lesson ( 240 ). 
Chapter Three
Application of TBL in English Skills development
in Classroom Teaching

In TBL, the implementation of a task usually involves listening, speaking, reading and writing skills. Sometimes in some kind of skill training lesson there is more than one task to do. During the process of carrying out tasks learners begin with using target language and end with focusing on target language form. Therefore it conforms to language rules for teachers to develop learners’ English skills by using TBL. But how to use TBL appropriately to help students improve their English skills effectively in our English classroom is a difficult problem. The following statement maybe answers it with some specific teaching examples, which the teaching material is from Module 2 (the title is “My New Teacher”) in New Standard English ( which is abbreviated to NSE) Book 1 for senior high school （which is published by Foreign Language Teaching and Research Press in 2010）. Moreover, in the next chapter the author gives some concrete suggestions about activities in each phase. Maybe it is helpful for the teachers to design tasks or activities in class.
3.1 English Listening Skills Development
The objectives of English listening skill development in senior high school contains developing the listening skills; cultivating language sense; special emphasis on the ability of obtaining and deal with information in the process of listening.

The basic listening skills cover the following: exclude the interference of the factors such as accents, the background noise; catch the key words; listen to and follow the instructions: listen to and catch the main idea and the theme; identify the development sequence or logical relationship of things; predict the following contents; understand the intention and attitude of the speaker; evaluate what you hear; judge the deep meaning of the discourse.
Listening materials should be selected from the authentic language environment with various accents, and it is in accord with the students’ level. 

According to the Task-based Learning procedure which was discussed in Chapter Two, a complete listening task lesson has three phrases; pre-listening (pre-task), while-listening ( task cycle ) and post-listening (language focus). 
In the process of English listening skill development the roles of the teacher are to provide listening materials, to encourage, to inspire, to guide and to help the students, to monitor and evaluate what the do.
3.1.1 Pre-listening

First of all the teacher has the duty to let the students make clear the purpose of listening, arouse the students’ interest and desire for the coming listening material and make them familiarize themselves with the topic and try to predict the main idea of the listening material. Then the teacher lead the class to deal with the key words. Finally the teacher assigns the task of listening.
3.1.2 While-listening

The students begin to listen, and they do the task while they are listening, such as, doing some multiple choice, filling in the blank, matching, drawing a picture, completing the information; making notes or judging it is true or false. 
3.1.3 Post-listening

In the phase of post-listening the students may have a discussion, give an oral or written report according to what they hear, write a summary based on the notes which they make while they are listening, or use the information what they hear to write a passage with the same theme from a different view.
Example 1: An example of English listening skill development:
Teaching contents: Listening and vocabulary, everyday English, pronunciation, function and speaking in Module 2 from NSE Book 1.

Teaching aims: 

1. language knowledge: master the following words and phrases:, headmaster, headmistress, intelligent, joke, literature, period, respect, revision, scientific, summary, timetable, topic, translation; Review the words: choice, exam, library, lively, , serious, vacation; have you got that, take a look, kids, that’s settled, a couple of things, it’s up to you. I’d prefer to do; I’d rather do…; I’d rather…than….

2. Language skills: improve the students’ listening ability in the following items : identify new words and phrases, v-ing form and some sentence patterns which mean preference and infer their meaning in the listening process of dialogues and passages; find out the words and phrases from conversations to do responsible exercises; listen and comprehend the description about teachers’ characters and styles and get information; listen and understand other conversations or passages related to the topic.

3. Learning strategies: sum up and use the rules of new words and phrases, the sentence patterns which express preference; comprehend and analysis the materials which introduce teaching style based on the present knowledge and experience of the students own.

 4. Culture awareness: Learning about foreign high school students’ requirements to their teachers; Improve the learning style by contrasting.

5. Emotional attitude: deepen the students’ love for their teachers, study actively and coordinate teachers’ work to develop the relationship between teachers and students more harmoniously.

Teaching important points: Catch the main idea and some detailed information by using different listening techniques; the useful expressions; develop listening skills.

Teaching difficult points: the usage of the structures: I’d prefer to do; I’d rather do…; I’d rather…than…. and how to develop listening skills

Teaching aids: a computer, a projector, a tape recorder

Teaching Process:

Pre-listening:
Step 1. A word-playing game. The teacher explains or describes a word, and the students guess and speak it out. (For example, -- teacher: a spoken or written test of knowledge. --Students: exam.) There are eleven words totally (choice, exam, headmaster, headmistress, library, period, revision, translation, timetable, topic.).  (Recall and activate some useful words and phrases) 

Step 2. Pair-work. Use the questions in activity 1 on page 15 to make up a dialogue about the students’ school life. One minute later, the teacher asks some pairs to read their dialogues.  (related topic introduction)

Step 3. The teacher makes an instruction for the following listening work and make sure the students understand what to do. 

While-listening: (in this phase each activity includes three stages: listening, planning and report), (and see Appendix 5: Tape scripts):
Activity 1. listen to a conversation between two students and guess the age ,the nationalities and personalities of the speakers in the conversation. After listening some of the students stand up to share their answers and the teacher comments on what they say. Then the teacher lead the students to complete the sentences from the listening passage in activity 2 on page 15 and read them together.

Activity 2. Look through the questions in activity 3 on page 15 and listen again. Then check the answers in pairs, and at last correct the answers together. (See Appendix 5:Tape scripts)
Post-listening (Here each activity includes analysis and practice):
Activity 1. Look at the expressions (language points: have you got that, take a look, kids, that’s settled, a couple of things, it’s up to you.) in the box in “Everyday English “on page 18 and analysis their meaning by the teacher and the students’ paraphrasing. Then choose an appropriate expression to complete the conversations in this part and read together.

Activity 2. Analyse language points: I’d prefer to do =I would prefer to do…; I’d rather do…=I would rather do ; I’d rather…than….=I would rather…than….

Do activity 2 on page 17 in pairs. First write down, then use them to make up a dialogue about school life in pairs and perform in class.

Activity 3. Stressed sound. Do activity 1 in Pronunciation on page 16 first, and then do activity 2 in the same part.

Reflection: The teacher has the students to listen with some questions and it helps the students to predict the listening content. The students have specific objective to do listening task. The students are encouraged to use the useful words and phrases in this module to express what they want to say. In the part of pronunciation, the teacher lead the students to focus on some common pronunciation mistakes. It can help the students develop their listening skills. 
3.2  English Speaking Skill Development
The goals of English speaking skill development are to improve the accuracy, appropriateness, fluency, and coherence of speaking and enhance their language sense.
The basic speaking skills include topic introduction, keeping talking, interposing, changing topics, attracting others’ attention, clarifying the meaning, asking for clarification, expressing understanding, ending a conversation, and express his or her meaning by using tone and intonation.
The difficulty of the speaking materials should be commensurate with the students’ English level, and be as close to the students’ life as possible. The topic is specific and the goal is explicit and it is benefit for the students to participate and cooperate. Moreover, the listening material must be interesting and authentic and promote the students’ oral communication and expression.

The teacher’s role is to demonstrate, to encourage, to guide, to help, to monitor the student and evaluate what they do.
According to the Task-based Learning procedure which was discussed Chapter 2, a speaking task lesson includes three phrases; pre-speaking (pre-task), while-speaking (task cycle) and post-speaking (language focus). 
3.2.1 Pre-speaking
Some preparation should be made in the phase: the teacher has the students to make clear about the aims of this speaking class, stimulates their interest, and help them to familiarize themselves with the topic and language situation. Then the teacher lead the class to recall or activate the expressions related to the topic and assign the roles and tasks.
3.2.2 While-speaking

The speaking activities in classroom vary according to the teaching need. The students describe somebody or something, report the process or result, play roles, exchange information, discuss, give a speech or debate. 
3.2.3 Post-speaking

The teacher asks the students to conclude the outcomes of the lesson and explain or analysis and comment on what they do. The students can do some written activities.
Example 2: the English speaking skill development example: 
Teaching contents: Culture Corner and Speaking in Module 2 from NSE Book 1.

Teaching aims: 

1. language knowledge: master the following words and phrases: be true of, discipline, formal, relaxed, private 

2 Language skills: develop the students’ speaking ability in expressing one’s preference orally with the words and phrases learnt in this module; describing a familiar person with the vocabulary showing personalities characters; describing the features of a good teacher; contrasting the relationship between teachers and students and schools in foreign countries and in China.

3. Learning strategies: sum up and use the rules of new words and phrases, try to speak in English based on the present knowledge and experience of the students own.

 4. Culture awareness: further promote the development of relationship between teachers and students through comparing and learning the relationship between teachers and students in China with that in foreign countries. Learn about the differences between the state schools and private school in foreign countries and contrast them with the schools in China.

5. Emotional attitude: deepen the students’ love for their teachers, study actively and coordinate teachers’ work to develop the relationship between teachers and students more harmoniously.

Teaching key points: learn about different school in different countries; the useful expressions; Develop speaking skill.

Teaching difficult points: cultural differences; the usage of the structures: be true of and how to develop speaking skill

Teaching aids: a computer, a projector, a tape recorder

  Pre-speaking:
Step 1. Introduce the topic by dealing with the passage titled “Different Countries, Different Schools” in “Cultural Corner” on page 19, 

1. Read through the passage quickly and answer: What kind of differences in schools does this passage describe? When they finish the teacher asks a volunteer to share his/her answer.

2. Listen to Paragraph 1 and answer: how many kinds of relationships between teachers and students are mentioned in this part? What are they? What are the relationships like separately? And what are the problems in each of the relationships? When they finish, the teacher let them make a short discussion in groups, and then the representatives from the groups give the answers. The teacher comments on it.

3. Read Paragraph 3 aloud and answer: What is the difference between a state school and a private school? 

4. Paraphrase the sentence with the sentence in the passage or in your own words: It is the same with France, Germany and Spain. When the students give the right answers, the class read the sentences together.( It is true of France, Germany and Spain. The same is true of France, Germany and Spain.) 

Step 2. Recall and activate the useful expressions. Choose suitable words to fill in the blanks according to the definition.

	Be true of   discipline   formal   relaxed   private


1). Very correct and suitable for official or important occasions.  ______

2).Calm and not anxious or worried.    ______

3). The practice of making people obey rules and punishing them if they don’t . ______

4).Not public.     ______  

5). The same with.     ______    

Step 3. Some instructions for the speaking task. Discuss in groups: what kind of relationship between teachers and students do you prefer, formal or relaxed? Why? What kind of relationship between you and your teachers? Do you like very serious teacher? What kind of teacher is your favorite teacher? Five minutes are given to talk about, then write down some key words of your speech, when the students finish that every group share their opinions in class.
    While-speaking:
Step 1. The students talk about the questions above in groups (for five minutes). And the teacher observes them and helps them if they need.

Step 2. The students write down some key words of their discussion and try to plan their reports well in groups.

Step 3. The teacher give chances for each group to report. Finally the teacher makes comments on their reports. 

Reflection: Developing the students’ thought in English is very important for English speaking teaching. This teaching example reflects students are the center of a class. The students participate actively the discussions and using the expressions learnt in this module. The teacher raises enough questions to inspire the students to continue their discussion or speaking. The students really learn English by doing (the tasks).  
Post-speaking:
Analyse some language points ( Be true of, discipline, formal   relaxed, private ) and conclude some new expressions from the students’ reports.

Homework : write about a teacher whom you like most and list the reasons why you like him/her. ( using the useful expressions learnt in this lesson)
3.3  English Reading Skill Development 
The objectives of English reading skill development are training the students’ reading strategies, cultivating their language sense and paying special attention on developing the abilities of obtaining and process the information during they read.

The basic reading strategies contain skimming, scanning, predicting the coming content, catching the main idea, making clear about the facts and point of views in the passage or article, guessing words’ meaning, inferring and judging, learning about the important details, understanding the structure of the passage or article, catching the chart information, comprehending the coreference relation and logical relation, understanding the author’ intention, and making comments on reading content.

Reading materials should close to the students’ daily life and they are also suitable for the students’ English level. The topics are extensive and the genres are also diverse. The reading materials should be ideological, interesting and challenging.

The roles of the teacher are to encourage, to inspire, to guide, to help the students, to monitor and participate their activities, and to give a feedback and comment on their performance.
According to the Task-based Learning procedure which was discussed in 2.4, a reading task lesson has three phrases; pre-reading ( pre-task), while-reading ( task cycle ) and post-reading (language focus). 
3.3.1 Pre-reading

Before starting to read, the teacher let the students know the aims of reading and familiarize themselves with the topic and try to predict the content and words, arouse their interest and desire to read, and then assign the tasks. 
3.3.2 While-reading

When the students read a text, they can choose to skim, scan or read intensively according to the task requirements and given time. Sometimes the teacher ask them to draw a picture, to match something with something, to fill in a form, order some random sentences, to complete information, to choose or add a title for the passage, to make a chart according to what they read, or judge some expressions is true or false.
3.3.3 Post-reading

After the class focus on the useful words and phrases, some sentence patterns and grammar, they can try to use them in practice by retelling the text, playing roles of the text, discussion, rewriting, continuing to write the text, or writing an abstract.
Example 3: An English reading skill development example: 
Teaching contents: Introduction, Reading and Vocabulary, Grammar. in Module 2 from NSE Book 1.

Teaching aims: 

1. language knowledge: master the following words and phrases: admit, amusing, appreciate, avoid, energetic, hate, headmaster, headmistress, intelligent, joke, literature, nervous, organized, patient, period, respect, revision, scientific, summary, timetable, topic, translation; Review the words: choice, exam, funny, kind, library, lively, popular, serious, shy, stupid, strict, test, vacation; learn the grammar:verbs followed by –ing; extend the usage of “so that”, ”so…that…”, “such…that…”, “in order that”, ”unless” and “with”.

2 Language skills: develop learners’ reading ability to comprehend the dialogues and passages which introduce teachers’ style and the relationship between teachers and students and get the information and understand the author’s opinion; identify new words and phrases, v-ing form and some sentence patterns which mean preference and infer their meaning in the process of reading; read and comprehend topic-related articles from other resources.

3. Learning strategies: sum up and use the rules of new words and phrases, v-ing form, comprehend and analysis the materials which introduce teaching style based on the present knowledge and experience of the students own.

 4. Culture awareness: Learning about foreign high school students’ requirements to their teachers; Improve the learning style by contrasting.

5. Emotional attitude: deepen the students’ love for their teachers, study actively and coordinate teachers’ work to develop the more harmonious relationship between teachers and students.

Teaching important points: Catch the main idea and some detailed information by using different reading techniques; the useful expressions; Develop reading skills.

Teaching difficult points: the usage of the structures: so that, unless, with: grammar: verbs followed by v-ing form and how to develop reading skills

Teaching aids: a computer, a projector, a tape recorder

  Pre-reading :
 Step 1: Lead-in the topic  

The teacher and the students greet each other first and then there is a very short communication about the present school between the teacher and the students. eg. The teacher asks them some questions like: what do you think of you present school? Who would like to say something about the school? How many teachers do you have now? Would you like to talk about them? ( let some volunteers stand up to speak out ). The teacher show three pictures of different subject teacher on the screen and have the students to describe them. (let some volunteers stand up to speak out ). 

Step 2: Recall and activate some useful words and phrases  

While the students are speaking the teacher lists the words which the students use to describe their teachers on the blackboard ( eg. handsome, humorous, knowledgeable etc.). The teacher summarizes what the students said just now and lead them to come to Activity 1 on page eleven in the textbook by asking: would you like to use more adjectives to describe your teachers? 

Activity 1: The teacher have the students read the words (notice the stressed syllables) and make sure that they all understand the meaning of the words, then ask them to judge these words (including those on the blackboard) are positive or negative or both (depending on the situation). 

Activity 2 (on this page) group work: Read the example first and everyone uses some of the words in activity 1 to describe any people he or she knows and write down five sentences. Then the members in a group share their work each other when they have finished. at last, a representative for each group reads the sentences from the group.

Activity 3.  The teacher asks the students to read through the sentences on Page 11 and make sure that they understand them all. Then let the students tick the sentences individually and give the reason briefly. Have some volunteers share their opinions in class. Finally the comments on the students’ opinions and suggests the class to listen to an English student, Alex, and tick the sentences that he agrees with.

 Activity 4.  Listen to the tape and tick what Alex says and then check with a partner. Listen again and check Alex’s opinions about a good teacher together. The teacher asks the students to think about their own opinions about a good teacher. Before sharing their opinions the class come to the part of Reading and Vocabulary on P.12.

Step 3: The teacher gives the students some task instructions before starting to read: discuss in groups for one minute about the three pictures of teachers in the reading material to predict what the three teachers are like and what kind of teacher they are. When it is time to stop the teacher have the representatives speak out the outcomes of their group discussion.

While-reading (in this phase each activity includes three stages: reading, planning and report ):
Activity 1.. Scan the passage with the title “My New Teachers” and answer the two questions in activity 1 on P.12. (one minute for that), then call back the answers from the class.

Activity 2.. Read the passage carefully in group of four and try to fill in the table on the paper together.( Five minutes are given)
	Teacher
	Subject
	Character
	Students’ opinion

	Mrs. Li
	
	
	

	Mrs. Chen
	
	
	Some

Most

A few

	Mr. Wu
	
	
	


After they finish filling, the representatives from three volunteer groups speak out their answers in class. Then teacher makes comments on it.

Activity 3.. Read the passage again and answer the questions in activity 4 on P.13. First the teacher has the students to read through the questions together one by one and make sure that they all catch the meaning of each sentence. The students read the text and try to answer individually and then check with a partner. The teacher calls back answers as sentences from the class. 

Activity 4.. Work in pairs (Do activity 5 on P.13 ). Read the text again and then talk about “which teacher would you like to have” and explain why with the example sentence pattern. (The pairs can ask and answer each other.). one minute later the teacher have some pairs show their discussion.

Activity 5. Read the text paragraph by paragraph and fill in the blanks. ( see Appendix 6 )
  Post-reading ( Here each activity includes analysis and practice ):
Activity 1. Rearrange the sentences. The teacher hands out some pieces of paper ( each of the sentences from the text on the paper is cut into two parts ) and ask the students to match and rearrange correctly. ( one minute ). Then the teacher asks a student to read his/her answers in class and check together. At the same time the teacher presents the right sentences on the screen with some stressed words or phrases in each sentence underlined with different color. It shows like the following:

1.  The little girl tells the story so clearly that all of us can understand it!
2. The little girl tells the story clearly so that all of us can understand it.

3. When we make mistakes, she just smiles, so that we don’t feel completely stupid.

4. We don't dare to say a word unless she asks us to.

5. I’ll do well in the exam with Mrs. Chen teaching me.

The teacher lead the students to analyse the sentence structures one by one. First the students try to paraphrase the sentences with their own words to make clear the meaning of each sentence, especially the meaning of the underlined words like “unless”, “with’, “so that” and “so…that…”. Then find the difference between the similar structure “so that” and “so…that…”and induce how to use them. Their findings are    showed in Chinese on the screen like the following and the students fill in the blanks together.

1. so that 引导______状语从句，译为“以便”，从句中常出现的情态动词有：can, could, may, might, will, would.

so that 也可引导______状语从句，译为“因此”，前边常有______。

 so…that…/such…that…引导______状语从句，译为“如此。。。，以至于。。。”。so 后边接______或______，such 修饰______。二者都可修饰______从句。

2. unless 引导______状语从句，意思是“除非，如果不”，可以用______代替。

3. with +O.+O.C.结构。宾补可以是：doing/done/to do/adj./adv./prep. Phrase (doing 表示______和______； done表示______和______；to do表示______.)

Do some exercises: Multiple choice: (let the students do first, then share their answers orally together) 

1. Our teacher asks us to learn English hard ______we can pass the examination.
A. so that      B. so …that     C. such…that     D. in order that

2. He often tells lies, ______nobody believes him.

A. so that      B. so …that     C. such…that     D. in order that

3. His plan was ______a good one _____we are all for it.

A. so that      B. so …that     C. such…that     D. in order that

4. His plan was ______ good_____ we are all for it.

	do
	Chemistry experiments

	get
	Good marks

	play
	football

	revise
	For a test

	take
	exam


A. so that      B. so …that     C. such…that     D. in order that

Activity 2. Work in pairs. Ask and answer questions about the things in the chart you like / love doing and dislike/hate doing. 
The teacher demonstrates how to do the activity with a student:

Teacher: (Student 1), Do you like doing chemistry experiments?

Student 1: yes, I do.

Teacher: Why do you like doing chemistry experiments?

Student 1: It’s interesting.

The students work in pairs to choose the verbs “like / love” or “dislike/hate” and the phrases in the chart to make up dialogues. The teacher reminds them of noticing the verb form after “like / love” or “dislike/hate”.

Two pairs stand up to perform their dialogue.

The teacher encourages the students to list more verbs followed by v-ing form: avoid, admit, appreciate, enjoy, practice etc..

Do the following exercises:

Exercise 1. 
Matching the two parts to complete a sentence;

1). If you want to lose weight    a). you must practice speaking English very often
2). When you feel cold          b). imagine lying on the beach in the sun

3). If you want to improve        c. avoild eating so many sweets

4). It is going to brain           d). after you finish reading it.

5). You won’t be healthy         e).so I suggest going to cinema.

6). Put the book where it was      f). if you keep smoking so heavily.

7). He doesn’t like teaching       g). he admitted cheating again.

8). When asked by the teacher     h). so he is considering changing his jib.

Let the students do the matching first, then check the answers together and draw the students’ attention on the structures with red in the sentences.

Exercise 2. Fill in the blanks with the words from the Word Box. Change the form when necessary. 

Word Box

	admit; avoid; consider; dislike; enjoy finish; hate; keep; imagine; like love; practice; stop; suggest




1). He was pleased with this image and momentarily _________making a poem out of it. 

2). He was cruel and _________hurting people. 

3). It was growing dark, but Gabriel and the other men could not _________noticing how Boldwood looked at her. 

4).All we can hope from this meeting is that he _________being the hoaxer. 
5). As we rode the four miles to Wuthering Heights, he _________asking me questions about his new home, and the father he had never seen. 

6). She _________gardening. 

7). She put a bowl of hot soup on the table and waited until May had _________eating it. 

8). She _________lying to Travis, but the whole truth was impossible. 

9). As it was highly unlikely that their cousin would arrive in a regimental uniform, they could not _________having any pleasure in meeting him. 

10). She _________losing her temper against her will because it rarely achieved useful results and symbolized impotence rather than strength: always better to channel anger than display it, she thought. 

11). Suddenly she _________talking. 

12). Blank off the last 500 feet on the altimeter and _________guessing heights below 600 feet. 

13). He _________travelling. 

14). She _________meeting Wainfleet at lunchtime to hear the rest, confident he would not turn her down. 

15). The students do the exercises in groups and choose their representatives to share their answers in class.

Activity 3. The teacher and the class do activity 2 and activity 3 on page 13 and check the answers together.

Homework: Write a passage to introduce one or several of your teacher with the useful expressions (the adjectives, like/dislike/enjoy/admit/avoid / suggest/ practice/ stop/ etc. + v-ing, so that, so …that…, unless…, with…etc.) in this text.

The reading lesson above may be finished in two periods. 

Reflection: The reading teaching design has a very complete structure from the beginning to the end. Every step in each phase links very closely. Various activities enrich the class and the key points are highlighted one more time in the whole class. In this reading teaching example, the students have enough communication opportunities. The students are required to paraphrase some words and sentences in English, and it is benefit for to learn to think in English. The students learn the new grammar by induction. All these reflect TBL theory in practice.   
3.4 English Writing Skill Development
Writing materials should close to the students’ daily life and they are also suitable for the students’ English level. The topic is concrete and interesting.

The objectives of English writing skill development are stating facts, express the point of views and feeling, describing the imagination, exchanging information, and foster a normative writing habit.

The basic writing skills contain sorting the ideas out, preparing the materials, planning the essay structure, listing the outline, drafting the essay, organizing the language, make sentences, revising the essay, and use punctuation and capital letters correctly.
The roles of the teacher are to instruct, to inspire, to demonstrate, to negotiate, to encourage and comment.
According to the Task-based Learning procedure which was discussed in 2.4, a complete writing task lesson has three phrases; pre-writing ( pre-task), while-writing ( task cycle ) and post-writing (language focus). 
3.4.1 Pre-writing

Before writing the teacher leads the students to activate their inspiration and stimulate their interest. The students make clear the writing purpose and the readers of their essays. They may talk about the theme together and search for materials. It is necessary for the students to make some language preparation, read some example writings, and write the outline.
3.4.2 While-writing

In order to help the students to write their compositions successfully, there are many writing activities as scaffolding, such as, drafting, planning the essay structure, filling in the blanks, writing a composition based on the pictures, imitating to write, and connecting sentences into a passage.  
3.4.3 Post-writing

The students may modify their writings by themselves or exchange to do that each other. The teacher can revise their compositions face to face individually or in groups. When they review their writings they should check language, grammar, logic, words. Sometimes the students may make posters as one of their compositions
Example 4: the example of English writing skill development: 
Teaching contents: Writing, Task in Module 2 from NSE Book 1.

Teaching aims: 

1. language knowledge: master the new word: discipline. Consolidate the words and phrases learnt in the former period in this module: strict, kind, lively, amusing, serious, discipline, like the students, enjoy teaching, explain things clearly, so that etc.; verbs followed by –ing form. 
2 Language skills: improve learners’ writing ability in correctly using punctuation in writing; doing written exercises based on the given requirement with the words and phrases , v-ing form and the sentence patterns learnt in this module; describing your favorite teacher; describing teachers’ teaching characters; stating the criteria for a good teacher.

 3. Learning strategies: sum up and use the rules of new words and phrases, v-ing form, comprehend and analyse the materials which introduce teaching style based on the present knowledge and experience of the students own.

 4. Culture awareness: Learning about foreign high school students’ requirements to their teachers; improve the learning style by contrasting.

5. Emotional attitude: deepen the students’ love for their teachers, study actively and coordinate teachers’ work to develop the relationship between teachers and students more harmoniously.

Teaching important points: punctuation in writing; describe the criteria for a good student; the useful expressions; develop writing skill.

Teaching difficult points: use the useful expressions to describe the criteria for a good student and how to develop writing skill.
Teaching aids: a computer, a projector, a tape recorder

  Pre-writing:
Activity 1. Correct the homework in pairs. The teacher asks the class to take out their homework ( a passage about his/her favorite teacher ) and exchange in pairs to correct each other. Before they start the teacher reminds them of paying attention to spelling, grammar, tense etc. especially to punctuation, including capitalizing or not. When they finish correcting they exchange their homework back. The teacher have them read their writing again, and then let a student read his work in class.
Activity 2. Do the writing part on page 18. First the students read the five sentences together with a close attention to the punctuation, and then read the passage in this part and punctuate it. Check the answers together.

Next the teacher asks the students to find out the words and phrases used to describe a good teacher in the short passage to show them on the screen and read aloud together..    
  While-writing:
Activity 1. pair work. 

The teacher let the students think of three or four teachers who he/she thinks are excellent and explain why. 
While they discuss they make notes and plan to report.

Then some pairs share their opinions in class. 

Activity 2. Group work. 

The students work in group of four to talk about the criteria for a good teacher. ( The teacher demonstrates like this :A good teacher enjoys teaching. This is important because students usually enjoy a lesson if their teacher enjoys his work.)
Write down the criteria (for a good teacher) they discuss and the reasons why they think these things are important.

Each group choose a representative to report.

The teacher makes comments on what they say and suggests the class to think about at least ten criteria for a good student and give the reasons why these things are important for a good student.
  Post-writing:
The teacher and the class sum up some useful expressions used to describe a good teacher : strict, kind , lively, amusing, serious, discipline, like the students, enjoy teaching, explain things clearly etc..
Homework :Make a poster and write down the criteria for a good student on it with some useful expressions learnt in this module..

Reflection: in the pre-writing, the teacher instructs the class how to revise the composition and highlight punctuation is one of the key points. The design thought of the whole class is very clear. 
Chapter Four
An Experiment Study
4.1 Experiment Hypothesis

This experiment aims to test the hypothesis: TBL is more effective than the traditional teaching approach in developing learners’ English skills. 
4.2 Experiment Design
4.2.1 Experiment Subjects
The experiment participants are the Senior 1 high school students from two classes (Class 1 and Class 2) who are taught by the author. There are forty-nine students in Class 1 and forty-seven students in Class 2. The total amount of the experiment participants is 96. Their ages are from 16 to 18. All of them have learnt English for six to seven years. Class 1 works as the experimental class (abbreviated to EC ) which is taught with TBL and Class 2 is taught as the control class ( abbreviated to CC ) which is taught with the traditional teaching approaches.
4.2.2 Experiment textbook

In the experiment the teaching material is New Standard English ( NSE ) senior high school curriculum standard experimental textbook. The series of senior high textbook is designed based on New Curriculum Standard. It obeys the principle of “learning for using, learning by using, using in learning, learning and using”. Each Student’s Book consists of six teaching modules and a revision module. And the material in each module will take approximately one and a half weeks to cover. There are various themes and module tasks in the Student’s Book, Each module includes the following parts: Introduction, Reading and vocabulary, Listening and vocabulary, listening and speaking, Writing, Function and everyday English, Grammar, Pronunciation, Cultural corner and Task. The Introduction contains vocabulary appropriate to the theme. In the part of Reading a reading passage is chosen to elaborate on the theme. And further Vocabulary item related to the theme are presented in vocabulary boxes. The Grammar section presents these structures using an inductive approach. Some structures are presented as Functions which concentrates more on use than on form. Speaking practice may follow the reading passage and the activities of speaking practice are pair work or group work. Listening develop the module theme and provides the learners to hear examples of everyday English spoken by native speakers. A second Grammar or Function section draws attention to target structures within the listening material and provides inductive presentation. Pronunciation focuses on phonology and the meaning of stress and intonation patterns. Everyday English exploits colloquial language and requires the learners to understand it rather than using it. The Writing is also round the theme and is about stylistic aspects or conventions of the texts. And the part of Cultural Corner is to develop social-cultural awareness by presenting a reading passage. The passage further develop the theme of the module. The Module Task tells us the structures contents and lexis of the whole module, and check it has been effectively learnt. At the end of each module is a Module File which contains a summary of all the structures and words either learnt or revised in this module.
The language materials in this textbook are authentic and interesting, and they are very easy to arouse the learner’s curiosity to explore actively. The series of textbook is also suitable to carry out TBL in classroom. These provide good conditions to complete the experiment successfully.
4.2.3 Experiment Duration

The experiment starts in September, 2011 and ends in June, 2012. There are ten months totally.
4.2.4 Experiment Instrument
In this experiment the author gets the relevant data through pre-test and post-test and uses SPPS software to help analyses the data and achieves the outcomes of the experiment.
4.2.5 Experiment Procedure

The experiment has three phases. The first one is the pre-test in the first week before the experiment starts. The contents of test include listening, reading, speaking, and writing, vocabulary and grammar. Speaking (spoken English) is tested after the other tests. The author analysis not only each skill score but also the total scores of the two classes with T-value to learn about whether the two classes have significant difference before experiment.
The second period is the experiment implementation. EC and CC are taught by the same teacher with the same teaching materials. They have one English class every day from Monday to Friday and so they have five English lessons a week. EC is taught in TBL approach and CC is taught in traditional approaches (such as 3Ps). Teaching contents, teaching environment and teaching schedule of the two classes are exactly the same in order to guarantee the validity of the experiment.
The last phase is the week after the experiment is over. In this period the students of EC and CC take the post-test, which the structure of the paper , the scores in each part and test duration are the same with that of the pre-test to ensure to compare objectively the effect of TBL and the traditional teaching approaches before and after the experiment。
 The teaching examples of TBL in EC during the experiment can be seen in Chapter 3. The author does not present further here. 
4.3 Experiment Data Analysis and Findings

4.3.1 Data Analysis Method

The experimental data derived from the pre-test and post-test are analyzed with T-value to reveal the relationship between the various variables. 
4.3.2 Experiment Data Analysis

After two semester experiment, the author compares the integrated English achievement and individual skill achievement of EC with that of CC in pre-test and post-test, and analyses the experimental data derived from the pre-test and post-test with T-value to prove whether the English level of the two classes is different significantly.

The results of the pre-test are presented in Table 1:
	Item
	class
	Mean
	Standard Deviation
	T-Value
	P-Value

	
	
	Pre-test
	Pre-test
	Pre-test
	Pre-test

	listening
	EC
	9.82
	2.70
	1.401
	.10

	
	CC
	10.56
	2.85
	
	

	reading
	EC
	22.39
	3.8
	0.750
	.20

	
	CC
	22.94
	4.12
	
	

	Speaking
	EC
	5.31
	1.26
	0.726
	.20

	
	CC
	5.14
	1.34
	
	

	Writing
	EC
	8.22
	1.36
	0.577
	.20

	
	CC
	8.09
	1.34
	
	

	Integrating 
	EC
	60.60
	8.47
	0.8256
	.20

	
	CC
	61.46
	9.93
	
	

	Table 1: Pre-test Data


Table 1 shows the comparison of EC and CC in listening, reading, speaking, writing, and integrating English level before the experiment. 
In the aspect of listening, the mean of EC and CC is 9.82 and 10.56 separately. The difference between the two classes is 0.74. The T-Value is 1.401 ((P=0.10>0.05). ( According to SPSS, if P-Value is bigger than 0.05, then no significant difference exists and if P-Value is smaller than 0.05 there is significant difference between them.) So before the experiment EC and CC shows no significant difference in listening. 
In the aspect of reading, the mean of EC is 22.39, and that of CC is 22.94. The difference is 0.55. T-Value is 0.750 and P-Value is 0.20 which is bigger than 0.05. This tells us that no significant difference in reading ability before the experiment between EC and CC.

In the aspect of speaking, the mean of EC is 5.31, and that of CC is 5.14. The difference is 0.17. T-Value is0.726 and P-Value is 0.20 which is larger than 0.05. It shows no significant difference in speaking ability before the experiment between EC and CC.

In the aspect of writing, the mean of EC and CC is 8.22 and 8.09 separately. There is a 0.13 gap between the two classes. The T-Value is 0.577 ((P=0.20>0.05). There is no significant difference between EC and CC in writing ability before the experiment.

As to the integrating English level, Table 1 also shows the mean of EC is 60.60, and the mean of CC is 61.46. there is a gap of 0.86. The T-Value is 0.8256 ((P=0.20>0.05). It also shows that there is no significant difference between EC and CC in integrating English level before the experiment.

 The analysis above indicates that the English skills level and integrating English level of the students in EC has no significant difference with that of the students in CC. Therefore the two classes can be thought that they are from the same population, and they are comparable.  

Tables 2 provides the data in post –test after the experiment.
	Item
	class
	Mean
	Standard Deviation
	T-Value
	P-Value

	
	
	Post-test
	Post-test
	Post-test
	Post-test

	listening
	EC
	12.45
	3.24
	3.478
	0.001

	
	CC
	10.52
	2.81
	
	

	reading
	EC
	25.50
	4.13
	4.032
	0.001

	
	CC
	22.25
	4.10
	
	

	Speaking
	EC
	6.95
	1.12
	8.766
	0.001

	
	CC
	5.10
	1.30
	
	

	Writing
	EC
	9.95
	1.51
	7.766
	0.001

	
	CC
	8.07
	1.32
	
	

	Integrating 
	EC
	70.77
	9.06
	6.774
	0.001

	
	CC
	59.99
	8.46
	
	

	Table 2: Post-test Data


After the experiment the mean of EC in listening is 12.45, while that of CC is 10.52, and there is a difference of 1.93. The T-Value after the experiment is 3.478 and P-Value is 0.001 which is smaller than 0.05 and 0.01. So the significant difference in listening skill level exists between EC and CC.
The mean of reading scores in EC is 25.50. And that in CC is 22.25. The gap is 3.25. The T-Value in reading aspect after the experiment is 4.032 and the P-Value is 0.001. ( P<0.01<0.05 ).There is significant difference in the aspect of reading between EC and CC.

In the aspect of speaking, the mean of EC and CC after the experiment is 6.95 and 5.10 respectively. The gap between them is 1.85. at the same time the T-Value is 8.766 and the P-Value is 0.001. ( P<0.01<0.05 ). This reveals that there also is significant difference in speaking skill level between EC and CC after the experiment.
The mean of writing scores after the experiment of EC is 9.95 and that of CC is 8.07. A gap of 1.88 exists between the two means. The T-Value is 7.766 and the P-Value is 0.001. ( P<0.01<0.05 ). There is significant difference in the writing skill level between EC and CC.

Table 2 shows the mean of the integrating English score in EC is 70.77 and that in CC is 59.99, and there is a difference of 10.78 between them. The T-Value is 6.774 and the P-Value is 0.001. ( P<0.01<0.05 ). It means the significant difference exists between EC and CC in the integrating English level after the experiment.

	Table 3: A Comparison of the Pre-test and Post-test Data

	Item
	class
	Mean
	Standard Deviation

	
	
	Post-test
	Pre-test
	Post-Pre
	Post-test
	Pre-test
	Post-Pre

	listening
	EC
	12.45
	9.82
	2.63
	3.24
	2.70
	0.54

	
	CC
	10.52
	10.56
	-0.04
	2.81
	2.85
	-0.04

	reading
	EC
	25.50
	22.39
	3.11
	4.13
	3.8
	0.33

	
	CC
	22.25
	22.94
	-0.69
	4.10
	4.12
	-0.02

	Speaking
	EC
	6.95
	5.31
	1.64
	1.12
	1.26
	-0.14

	
	CC
	5.10
	5.14
	-0.04
	1.30
	1.34
	-0.04

	Writing
	EC
	9.95
	8.22
	1.73
	1.51
	1.36
	0.15

	
	CC
	8.07
	8.09
	-0.02
	1.32
	1.34
	-0.02

	Integrating 
	EC
	70.77
	60.60
	10.17
	9.06
	8.47
	0.59

	
	CC
	59.99
	61.46
	-1.47
	8.46
	9.93
	-1.47

	Note: “Pre-Post” in this table means the pre-test data minus the post-test data .for example, “Mean(Pre-Post)” is the mean in post-test minus the mean in the pre-test.


Table 3 offers the comparison of the Pre-test and Post-test Data ( Mean and Standard Deviation ) of EC and CC.
In EC, the listening mean of pre-test is 9.82 and that of post-test is 12.45. the gap of the two test is 2.63. However the mean gap of the post-test and the pre-test in CC is -0.04. That reveals that the mean of EC in listening goes up by 2.63 in ten-month experiment which TBL is adopted and the listening mean of CC, in which traditional teaching approaches are used, does not rise. It indicates that TBL is more helpful to improve the students’ listening skill level than the traditional approaches. 
In the aspect of reading, the mean of pre-test is22.39 and that of post-test is 25.50in EC. It tells that the mean in reading test increases by 3.11 through TBL in EC. The mean of pre-test and that of post-test in CC are a little lower. This also proves that TBL is more helpful to improve the students’ reading skill level than the traditional approaches. 

Moreover, the data of the mean ( post - pre ) in speaking , writing, and integrating in Table3 display that the mean differences are increased to 1.64, 1.73 and 10.17 respectively in EC after the experiment. But data of the mean of CC in speaking, writing, and integrating have few changes. Accordingly, it can be concluded that TBL can affect learners’ speaking, writing, and integrating skills level positively. Even in a sense, TBL can greatly facilitate the development of language skills.
4.3.3 Findings

In summary, the EC and CC in the experiment have no significant difference in each aspect of English skills at the beginning of the experiment and they are comparable. However significant difference appears between the two classes in their English skills in ten-month experiment through T-tests. Moreover, the mean of EC in listening, reading, speaking, writing and integrating increases more than that of CC in these aspects. Therefore this experiment can confirm the hypothesis which is put forward by the author before the experiment. TBL is more helpful and effective than the traditional teaching approaches in developing learners’ English skills. 
Conclusion
TBL is an approach of learning language. In the process of implementation, the students don’t learn the language items one by one like they do before in a traditional way. They learn language by doing various tasks. The students learn and use language in the process of doing things. That’s learning by doing or learning for using.
“Task” is the core unit of TBL and the task design and task implementation is the core part of Task-based Learning. The task should have clear purposes and operability. The contents of tasks should be as authentic as possible based on learners’ life experiences and interests. Tasks also should be beneficial for the students to learn language knowledge and develop language skills, even to improve their using language ability in practice. Moreover, tasks should promote the students to obtain, deal with and use information, to communicate with others in English and to develop problem-solving ability. Each of the tasks is carried out in the activities of listening, speaking, reading and writing. This creates very good conditions for the students’ language skills development. The experiment in Chapter Four verifies that TBL is more effective for language skills development than the traditional approaches.
The new curriculum standard advocates task-based learning theory and its aim is to foster the students' integrated ability of language using. Language skills are the very important components of the integrated ability of language using. Using TBL in English skills teaching practice embodies the requirement of the new curriculum standard. In TBL classroom, the students have true tasks to complete, and they take an active part in the various teaching activities with a clear goal orientation and specific operation requirements. Therefore, students are positive and active in the whole learning process through participating these activities and they always have something to say. As the task deepens, the students' language abilities go up increasingly, and the language learning process will be more and more automatic. So that the students can creatively express their ideas. In this way, the students can not only actively and efficiently acquire language knowledge, but also more creatively develop their language skills. 
Task-based learning classroom is student-centered, and the teacher designs the teaching contents from the point of view of "learning". In such classes the students have more opportunities to participate and cooperate and they also can help each other. They get more opportunities of using English in practice through taking part in all kinds of language activities and make full use of their initiative and creativity.

This thesis combines the Task-based Learning Theory with the English skills development in classroom teaching and analyses the Task-based Theory and its psycholinguistic foundation. The author pays more attention on “how to apply the theory to the English skills development in classroom teaching”. It aims to enrich the related theory of English skills teaching in senior high school in our country and to provide some valuable ideas for future reference for the high school English teachers who would like to explore further the same or related theme. So that it can be applied more reasonably in teaching practice. Meanwhile, the author does the periodic experiment in teaching practice and analysis the data derived from the experiment by T-tests, and the result proves that Task-based Learning develop the students’ listening ,speaking ,reading ,writing and integrated skills level more efficiently than the traditional approaches. After two-semester teaching practice and research, the expected goal is achieve basically. However, the experiment time is not long, the range of experiment is narrow, the analysis of data is not deep and comprehensive enough, so there are some limitations in this thesis.
In addition, the author also finds that there are still some problems that can not be ignored in TBL English teaching practice. For example, in the process of task implementation, how to maintain a balance between language form and meaning; how to reasonably arrange the teaching schedule; how to properly deal with the relationship between ability development and test scores; and how to handle reasonably the difficulty, systematicness and continuity of the tasks when they are designed. These are worthy of further research and exploration.
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Appendices
Appendix 1: Pre-test Paper

考试时间：120分钟    满分150分
第I卷 听力（共两节；满分25分）
第1节 （共5小题，每小题1分，满分5分）

听下面五段对话。每段对话后有一个小题，从题中所给的A, B, C 三个选项中选出最佳选项。每段对话仅读一遍。

1. What does Sara like to eat?

A. Fish and meat.         B. Cabbages and meat.        C. Cabbages and tomatoes

2. How old is the girl now?

A. 15                   B. 16                      C. 17

3. Which language does Mr Black speak well?

A. Spanish               B. Arabic                   C. Japanese

4. What time is it now?

A. 7:55                  B. 8:30                    C. 9:05

5. What does the man choose to drink?

A. Coca-Cola             B. Beer                    C. Soda water

第二节 （共10小题，每小题2分，满分20分）

听下面三段对话或独白。每段对话或独白后有几个小题，从题中所给的Ａ，B，C三个选项中选出最佳选项或完成句子。每段对话或独白读两遍。

听下面一段对话，回答第6至7题。

6. How long have Jack and his wife been in London?

A. Three days            B. Four days            C. A long time

7. How many times has Jack been to London?

A. Four times            B. Five times            C. Six times

听下面一段对话，回答第8至10题。

8. Where does the woman come from?

A. A small town near Colombia.

B. A small village near Montreal.

C. A small town near Montreal

9. How many languages does the woman speak?

A. One                   B. Two                  C. Three

10. The woman is ___________.

A. a divorced lady          B. an unmarried lady          C. a married lady

听下面一段独白，完成第11至15题。

11. The speaker went to New York _______________________with his friend David.

12. Their room was on ___________________floor in the hotel.

13. The lifts couldn’t work because the electricity ___________________.

14. They had to ___________________________to their room.

15. They couldn’t enter their room because they _______________________.

第II卷 英语语言知识运用 （共两个部分，45分）

一．单项填空 （共15小题，每小题1分，满分15分）

16. It is not rare in ______that people in _____fifties are going to university for further education.

A . 90s; the           B the 90s; /          C. the 90s; their           D. the 90; their

17. The flowers _______sweet in the garden attract the visitors to the beauty of nature.

A. to smell           B. smell            C. smelt              D. smelling

18. I don’t allow _______in my office and I don’t allow my family _______at all.

A. to smoke; smoking                         B. smoking; smoking   

C. to smoke; to smoke;                        D. smoking; to smoke

19. ------Have you ever been to Qingdao?

  --------No. In fact, this is the first time I _________this beautiful city.

A. visited        B. have visited           C. visit          D. had visited

20. I would appreciate _______back this afternoons that we can make an immediate decision.

A. you to call      B. you call          C. your calling       D. you are calling

21. –------How about going for a picnic this weekend?

   ------Why not? __________.

A. It’s up to you.    B. I’ve got that      C. Have a good time.     D. That’s settled

22. My grandfather is as _____ as a young man and hates sitting around doing nothing all day.

A. energetic        B. patient         C. nervous        D. intelligent

23. Hearing the ______ story, she had an ______ look on the face. 

A. amused; amusing   B. amusing; amused    C. amusing; amusing    D. amused; amused

24. Most of artists _____to the party were from South Africa.

A. invited          B. to invite           C. had been invited       D. inviting

25. In my opinion, 80 percent of young people among 18 to 30 years old would rather _______at home than _______Beijing Opera.

A. sleep; enjoying     B. sleeping; enjoy     C. sleep; enjoy      D. sleeping; enjoying

26. ------Xiao Ming works hard at physics, but he isn’t good at it after all.

   ------_________.

A. Nor is my brother.                     B. So does my brother. 

C. So my brother does.                    D. So it is with my brother.

27. -----What’s that noise?

   -----Oh, I _______to tell you just now. The new machine is being tested.

A. forgot           B. have forgotten         C. had forgotten       D. forget

28. The Yangtze River is almost _______the Pearl River.

A. two times as longer                      B. more than twice longer than

C. twice as longer as                       D. the length twice of

29. Billy was known for doing anything he could to avoid ____, but today in class he read a story about a dog for us.

A. reading            B. to read             C. having read          D. being read

30. -------Have you ever considered ________the job as a teacher?

   -----Yes. I like it because a teacher is often considered ________a gardener.

A. to take; to be       B. to take; being       C. taking; being          D. taking; to be

二．完形填空 （共30小题，每小题1分，共30分）

A

Camels were much better than horses for 31      a long distance. For many years, 32_____camels carried food and other 33_______and returned with wool and other 34.________.
B

All these things mean that many villages in western Europe are fighting to 35_______. We can only hope that they will 36________. The countryside would be a sadder and 37_______ place without them.                 

C

I’d guess that Mrs Chen is almost sixty. She’s very strict--- we don’t dare to say a word 38_________ she asks us to. She’s also very serious and doesn’t smile much. When she asks you to do something, you do it 39_________! There are a few students in our class who keep 40__________ to class late but they ‘re always on time for Mrs Chen’s lessons! 

 D
Tim Becker and his neighbours are doing something to make their neighbourhood a trouble－free area.

When Tim Becker gets in his car to go shopping，he doesn’t__41__drive to a store and back home. He always looks __42__up and down the streets of his neighbourhood.He looks for anything__43__such as strange cars，loud noises，__34__windows，or people gathering on street corners.

Tim__45__to a neighbourhood watch group in Stoneville，Indiana，USA. The neighbourhood watch group__46__on the third Wednesday of every month. That’s __47__Tim gets together with about ten of his neighbours to discuss community __48__.Members of the neighbourhood watch group want to help the police__49__their homes，streets，and families safe.

Tina Stedman，president of__50__neighbourhood watch group，agrees with Tim. “People seem to think that crime happens to other people but not__51__them.Well，it’s never happened to me，” she said，“but I don’t think anyone has the__52__to steal from other people or to make them feel__53__sitting in their own homes.”

Alex，a member of the group，said that all the neighbours__54__out for one another.“We__55__each other’s homes. We keep watching on the neighborhood at night and on weekends. Usually a__56__of four or five of us goes out together. If something doesn’t look right，then we call the__57__.For example，if we notice a group of teenagers who seem to be looking for__58__，or someone destroying property(财产)，we report to the police.”

Alex feels the neighborhood watch groups__59__a lot in keeping crime down. Her husband Jim agrees，“Police are good people，but they can’t do__60__.”

41．A. yet　          B. still            C. just           
D. rather

42．A. carefully       B. clearly          C. nervously  
    D. coldly

43．A. familiar        B. unusual         C. expensive  
    D. interesting

44．A. curtained       B. open           C. old  
        D. broken

45．A. attends         B. belongs         C. goes  
        D. turns

46．A. meets          B. quarrels         C. sings  
        D. searches

47．A. where          B. why            C. when       
D. how

48．A. polities         B. wealth          C. health  
    D. safety

49．A. keep           B. hold            C. let  
        D. project

50．A. its             B. his             C. their       
D. your

51．A. round          B. on              C. about  
    D. to

52．A. right           B. chance          C. courage  
    D. mind

53．A. unlucky        B. unsafe           C. disappointed  
D. discouraged

54．A. set            B. let               C. hold        
D. look

55．A. care           B. enter             C. watch  
    D. manage

56．A. group          B. set               C. number  
D. crowd

57．A. judges         B. police             C. firemen  
D. doctors

58．A. work          B. burden            C. service  
D. trouble

59．A. produce        B. find              C. get  
    D. help

60．A. anything        B. everything        C. harm  
    D. wrong

第III卷 读写能力测试 （85分）

第一部分 阅读理解（共15小题，每小题2分，满分30分）

A

As any homemaker who has tried to keep order at the dinner table knows，there is far more to a family meal than food. Sociologist(社会心理学家)Michael Lewis has been studying 50 families to find out just how much more.

Lewis and his co－workers carried out their study by videotaping(录像) the families while they ate ordinary meals in their own homes. They found that parents with small families talk actively with each other and their children. But as the number of children gets larger，conversation gives way to the parents’ efforts to control(控制)the loud noise they make. That can have an important effect on the children. “In general the more question－asking the parents do，the higher the children’s IQ scores.”

Lewis says，“And the more children there are，the less question－asking there is.”

The study also provides an explanation for why middle children often seem to have a harder time in life than their siblings(兄弟姐妹)．Lewis found that in families with three or four children，dinner conversation is likely to center on the oldest child，who has the most to talk about，and the youngest，who needs the most attention. “Middle children are invisible(看不见的)，”says Lewis. “When you see someone get up from the table and walk around during dinner，chances are it’s the middle child.” There is，however，one thing that stops all conversations and prevents anyone from having attention：“When the TV is on，” Lewis says，“ dinner is a non－event.”

61. The writer’s purpose in writing the text is to ________.

A. show the relationship between parents and children

B. teach parents ways to keep order at the dinner table

C. report on the findings of a study

D. give information about family problems

62. Parents with large families ask fewer questions at dinner because ________.

A. they are busy serving food to their children

B. they are busy keeping order at the dinner table

C. they have to pay more attention to younger children

D. they are tired out having prepared food for the whole family

63．By saying “Middle children are invisible” in Paragraph 3，Lewis means that middle children ________.

A. have to help their parents to serve dinner

B. get the least attention from the family

C. are often kept away from the dinner table

D. find it hard to keep up with other children

64. Lewis’ research provides an answer to the question ________.

A. why TV is important in family life

B. why parents should keep good order

C. why children in small families seem to be quieter

D. why middle children seem to have more difficulties in life

65. Which of the following statements would the writer agree to?

A. It is important to have the right food for children.

B. It is a good idea to have the TV on during dinner.

C. Parents should talk to each of their children often.

D. Elder children should help the younger ones at dinner.

                                 B
When you’re curious about something，and want to know more about it，you can use the way of asking questions. Asking questions is the first step to make discoveries and find interesting answers. The steps below can guide you during the research(研究)．

Step 1 On a note card or piece of paper，write down the subject that you are interested in. Just get the main idea down. For example，you might write: Discover more about dinosaurs.

Step 2  Next，stop and think for a moment about what you already know about your subject. List what you already know like the sentences below：

(1)Dinosaurs lived long before human beings appeared.

(2)Dinosaurs lived on the earth for more than 150 million years.

(3)Some dinosaurs fed on(吃)plants，some on meat.

Step 3  What can you do with what you want to learn? By asking questions. On your paper，start writing down questions about the dinosaurs as you think of them：

(1)What’s the best weather for dinosaurs to live in?

(2)How many kinds of dinosaurs are there?

(3)Have dinosaurs really disappeared?

Step 4 Armed_with_your_list_of_questions，you can now go to the nearest library or computer to begin your research. As you learn more about your subject，you’ll probably discover some new questions. For example，you might discover that dinosaurs disappeared about 65 million years ago. Why? What happened？Asking new questions can help you research your subject more widely.

If you always find something interesting to research，take time to organize (组织) your thinking by asking good questions. And remember learning more always brings more questions.

66. The underlined phrase “curious about” means ________.

A. worried about      B. bored with     C. eager to learn about  
  D. ready to do

67. When you do some research，you should take the following steps：

a．list what you want to know

b．choose a research subject

c．list what you already know

d．discover new questions

A. d，c，b，a          B. a，d，c，b          C. b，c，a，d  
       D. c，b，d，a

68. From the passage，we know ________.

A. dinosaurs appeared after human beings

B. not all the dinosaurs fed on meat

C. dinosaurs lived on the earth for 65 million years

D. dinosaurs lived in warm season

69. What does “Armed with your list of questions” mean?

A. Putting your list of questions under your arm

B. Discussing your questions with your classmates

C. Writing down your list of questions

D. Taking your list of questions with you

70. The best title for this passage is “________”．

A. Discovering Dinosaurs                         B. Asking Good Questions

C. Finding Subjects                              D. Learning Steps

C

Often people use laptops(笔记本电脑) on trains and airplanes，in airports and hotels. These laptops connect people to their workplace. In the United States today，laptops also connect students to their classrooms.

Westlake College in Virginia will start a laptop computer program that allows students to do schoolwork anywhere they want. Within five years，each of the 1,500 students at the college will receive a laptop. The laptops are part of a $10 million computer program at Westlake，a 110－year－old college. The students with laptops will also have access to the Internet. Besides，they will be able to use e－mail to “speak” with their teachers，their classmates，and their families. However，the most important part of the laptop program is that students will be able to use computers without going to computer labs. They can work with it at home，in a fast－food restaurant or under the trees—anywhere at all!

Because of the many changes in computer technology，laptop use in higher education，such as colleges and universities，is workable(可行的)．As laptops become more powerful，they become more similar to desktop computers. Also，the portable computers can connect students to not only the Internet，but also libraries and other resources. State higher－education officials are studying how laptops can help students. State officials are also testing laptop programs at other universities，too.

71. What does this passage mainly talk about?

A. Laptops are very popular in universities of America.

B. More laptops are being used in universities of America.

C. People like using laptops everywhere，including in universities.

D. Laptops will be used in Westlake College in Virginia.

72．The main purpose of the laptop program is to give each student a laptop to ________.

A. do their schoolwork                   B. have access to the Internet

C. send e-mails                         D. connect them to libraries

73. The underlined word “speak” in the second paragraph most probably means ________.

A. talk with speakers                     B. talk with one’s mouth
C. communicate                         D. use the computer language

74. Which of the following is TRUE about Westlake College?

A. It is an old college in America.           B. 1,500 students have laptops.

C. All students use computers.              D. Students there can do everything.

75. What can we infer from the passage?

A. The result is not known yet.              B. The program is not workable.

C. The program is too expensive.             D. The program is successful.

第二部分 单词拼写 （共10个小题，每小题1分，满分10分）

76. He was very e___________ about the Spanish language and worked very hard to learn it well. 

77. This is really a close game. Either of them who loses p___________ will lose the game.

78. The two girls dressed s____________and it seemed that they were twins.

79. Our Chinese teacher is a very i____________man. He is called a walking dictionary.

80. The d____________ from the farm to the town is five kilometers.

81. What ____________(惊吓) me last night was that I was followed by a dog.

82. The _________（遗弃的）disabled children should be taken good care of by the whole society.

83. Don’t wear those clothes to work; try to look more _____________(专业的).

84. The dog ran off the road quickly when it saw a car _________(接近)

85. Many tourists are struck by the beautiful s______________(风景) of my hometown.

第三部分 .选词填空,并采用其正确形式。（共10个小题，每小题1分，满分10分）

	make progress,  improve,  a great many,  as a result,  organize,

 embarrass,  get away from,  instruction,  fluent,  be short for


86. Everyone would prefer to ___________the quality of their life by working hard instead of cheating others.

87. I’m sure Ms Wang’s classes are all well ___________because everything she teaches us is clear and in good order.

88. Movie stars find it difficult to avoid such__________ situations (情形) when asked questions about their private lives.

89. If you read the ____________on the package carefully, you’ll see where you go wrong.

90. He speaks English with great ___________.

91. I was listening to music at that time. __________________, I didn’t hear clearly what he said.

92. Li Lei ___________________the exam so his teacher spoke highly of him.

93. Now many people in the city are tired of traveling in and out to work every day in the rush hour; they’d like to buy a cottage in the country and ______________________it at all.

94. If you want to know it more clearly, he can give you __________________examples. 

95. CIA _________________Central Intelligence Agency.

第四部分 句子翻译 （共5小题，每小题2分，满分10分）。

96. 随着房价的不断上涨，工薪阶层根本买不起房子。
With the price of the house ____________________, the working class can’t _______________buy a new house.

97. 我们从小就是好朋友。

We _________________good friends since we ___________ children.

98. 他们在一栋五层公寓楼的第三层有一套小住宅。

 They have a small apartment on the third floor of ____________________________.

99. 我遗憾地告诉你，你被解雇了。

Ｉ_______________________that you are fired.

100. 你没有其他参赛者表演得好。换句话说，你被淘汰了。

You didn’t perform _________________the other competitors. ________________, you failed.

第五部分 书面表达 (20分)

根据下面的提示，写一篇100词左右的题为“Travel”的短文。

1. 工作累了时， 你可以旅游。这样既可以领略大自然的美丽风光，还可以交友。

2. 旅游时也会有烦恼，天气多变，有时可能被雨淋雨。因此，你应该多了解天气状况，做好充分准备。
3. 旅游最好有个旅伴，可以互相照应，同时也增添旅途的乐趣。
Appendix 2: Post-test Paper

第一部分 听力 （共四节，25分）

第一节（共5小题，每小题1分；满分5分）

 听下面5段对话，选出最佳选项

1. What does the man mean?

A. He does feel comfortable.     B. He’ll repeat what he said.       C. He’ll say his feelings.

2. What day is it today? 

A. Friday                      B. Thursday                    C. Wednesday
3. What does the man think Lucy should do?

A. Spend more time studying.       B. Work for the school.        C. Talk to the teacher.

4. How much does the man have now?

A. $10.                      B. $7.                         C. $3

5. What can we learn from the conversation?

A. The woman helped hand in the man’s paper.

B. The man didn’t hand in his paper on time.

C. The teacher liked the man’s paper very much.

第二节 （共10小题，每小题1分；满分10分）

听下面4段材料，选出最佳选项。

听下面一段材料，回答第6至8题。

6. When was the woman’s grandma born?

A. In 1925.                  B. In 1933.                   C. In 1935.

7. Who is standing on the left of the woman’s grandma?

A. The woman’s father.    B. The woman’s grandpa.  C. The woman’s grandma’s first husband.

8. What was the woman’s grandpa?

A. An actor.                  B. A teacher.                 C. A worker.

听下面一段材料，回答第9至第11题。

9. What is the prime minister attempting to do?

A. Pass some new laws.  B. Visit some of the foreigners.  C. Calculate the number of foreigners.

10. How many foreigners are there in the country right now according to the man?

A. About 50,000.                B. About 500,000.               C. About 5,000,000

11. What do the foreigners do in the country?

A. Most do business and some do service or labor work.

B. Most do service or labor work and many study.

C. Most study and some do business.

听下面一段材料，回答第12至第13题。

12. What do we know about the woman?

A. She knows little about the Beijing Opera.

B. She will be very busy this weekend.

C. She likes the Beijing Opera very much.

13. When is the Beijing Opera showing?

A. At 7:30 pm this Saturday.   B. At 7:30 pm this Sunday.    C. At 7:30 pm next Saturday.

听下面一段材料，回答第14至第15题。

14. Where can the man see maple trees?

A. In the east part of Canada.   B. In the west part of Canada.    C. In the north part of Canada.

15. What does the woman suggest the man see?

A. Bears.                     B. Seagulls.               C. Eagles.

第三节 （共5小题，每小题1.5分；满分7.5分）

听下面5句话，根据其内容补全句子。每句读两遍。（每空一词）

16. The soldiers fired at the enemies, following the officer’s ______________.

17. The waterfall was a bit ______________compared to what I’ve seen along the way.

18. It is how you react to ______________that makes a big difference in your life.

19. Hi, Helen, are you free at present? I have to ask you a _______________.

20. If you have been too busy to see your ____________, change your schedule so that you can spend more time with them.

第四节（共5小题，每小题1.5 分，；满分7.5分）

听下面Ａ.B 两段材料，根据其内容填空作答。每段材料读两遍。(每空一词)

A. Katharine Hepburn has made more than (21) _____________films. Katharine started in the film “ On Golden Pond” with Henry Fonda and his (22) _____________, Jane Fonda. In the film she was a (23) ____________ mother and wife facing the problems of old age. It was a (24) ______________performance.
B. In many films Katharine’s acting skills are so good that she becomes just like the person she is acting, and that’s the reason why the (25) __________like her so much even today.

第二部分 单项填空（每小题1分，共15分）

26. He had been told about the possible result already. _______, when it really happened, he still looked sad.

A. Therefore         B. However           C. Then              D. Instead

27. Betty told me that the accident ________only 100 meters from her home.

A. takes place        B. is taken place         C. took place        D. was taken place

28. The wind was so strong that most of the roofs in the village were _______and thrown away.

A. given up          B. cut up              C. set up             D. picked up 

29. You needn’t worry about little Tom. He seems _________himself there.

A. to enjoy    B. to be enjoyed    C. to be enjoying    D. to have enjoyed

30. His first book ________next month is based on a true story.

A. published        B. to be published           C. to publish         D. being published

31. Unfortunately, there was no person ________ I could turn for help in such a deserted street.
A. whom          B. to whom            C. with whom            D. whose

32. The enemy had no choice but _______their arms and _______.

A. lie down; give in  B. lay down; gave in   C. to lay down; give in    D. to lie down; give in        

33. -----Do you have enough to ______all your daily expenses?

  ------Oh yes, enough and to spare.

A. cover             B. spend              C. fill                D. offer

34. By the time it ended, more than 700 people _______killed.

A. had been          B. would be            C. have been          D. were

35. Three-quarters of some children’s spare time _____wasted watching TV, _______ can explain why they are lazy.

A. are ; which           B. is ; which               C. are ; who              D. is; that

36. You should leave your clothes _________they were.

A. that                 B. what               C. in which             D. where

37. Mencius was a thinker whose teachings were very similar to ________of Confucius.

A. that                 B. those             C. which                D. what 

38. I thought him nice and honest _______I met him.

A. the first time      B. first time      C. for the first time       D. by the first time

39. The reason _________he was late is _________his clock didn’t go off.

A. why; because      B. that; that          C. why; that        D. for which; because

40. _____the Han Dynasty, the Silk Road played an indispensable role in trade between countries.

A. Dating back to     B. To date back       C. Dated back      D. Being dated from

第三部分 完形填空 （共三小节，每小题1分，30分）

                            A

Sandstorms have been a   41   disaster for many Asian countries for 42      . Scientist have tried many 43______to solve this problem and in China, a 44 ______ 45_______ has been started to help solve it.

                            B

Ancient China was a place 46______ states were often at 47 _______with each other. But it was also a time 48 ______there were many great philosophers . Confucius is the philosopher 49_______ influence has been the greatest. He 50______ the importance of kindness, duty and order in society. 

                            C

I was tired and hungry after a long day of work. 

    When I walked into the living-room, my 12-year-old son looked  51  at me and said, “I love you.” I didn't know what to say.  52  several seconds all I could do was to stand there and 53   down at him . My first thought was that he must need 54  with his homework or he was trying to 55  me for some news. 

    Finally I asked, “What was that all about?”

    “Nothing,” he said. “My teacher said we should 56  our parents that we love them and sees what they say. It’s 57  . 

    The next day I called his teacher to find out more about this “experiment” and how the other parents had 58  . 

    “Most of the fathers had the 59   reacting as you did,” the teacher said. “When I first 60   we try this, I asked the children what they thought their parents would say. Some of them thought their parents would have heart trouble. The 61  is,” the teacher explained, “feeling loved is an important part of 62 . It is something all people 63 . What I'm trying to tell the children is that it's too 64  we don't all express those feeling. A boy should be 65  to tell his dad he loves him. 

    The teacher, a middle - aged man, understands how 66  it is for some of us to say the things that would be good for us to say. 

    When my son came to me that evening, I held on to him for 67  second. And just 68  he pulled away , I said in my deepest , most manly  voice , “Hey , I love you , too . ”

    I don't know if saying that made either of us healthier, but it did feel pretty good. Maybe next time one of my children said “I love you”, it would not take me a whole 69  to think of the right 70 . 

51. A. down          B. away          C. out            D. up

52.A. After           B. For           C. At             D. On

53 A. sit             B. get             C. look          D. knock

54.
A. rest           B. time              C. help        D. paper

55. 
A. report         B. prepare            C. answer     D. excuse

56. 
A. help          B. tell                C. ask        D. make

57. 
A. a matter       B. an experiment       C. a word     D. a sentence

58. 
A. said          B. reacted             C. done       D. explained

59. 
A. same         B. different            C. usual       D. common

60. 
A. suggested     B. agreed              C. allowed     D. planned

61. 
A. point         B. idea                C. way        D. cause

62. 
A. body         B. health               C. life        D. study

63. 
A. have         B. know                C. take       D. need

64. 
A. bad          B. good                C. late        D. early

65. 
A. fit           B. ready                C. worth      D. able

66. 
A. easy         B. much                C. often       D. difficult

67. 
A. a more       B. after                 C. an exact     D. an extra 
68. A. before        B. after                 C. because      D. if

69. A. day          B. week                 C. afternoon    D. night

70. A. answer        B. result                C. reason    D. experiment
第四部分 阅读（共两节，每小题2分，30分）

第一节 阅读理解

A

   The size and location of the world’s deserts are always changing. Over millions of years, as climates change and mountains rise, new dry and wet areas appear. But within the last hundred years deserts have been increasing after frightful speed. This is partly because of natural changes, but most responsible for creating deserts are men.

    Man can make deserts, but they can also prevent them from getting bigger. Algeria is planning a green belt of trees along the edge of the Sahara Desert to stop the sand. In China, too, windbreaks are being built in the northwest to keep the desert from growing.

    But desert still threaten the world. Experts believe that land that is on the way to becoming deserts equals the size of Australia, Russia and US put together. Can we stop the spread of the world’s deserts and save the land that is so essential to mankind? Yes, we can, And we must. 

71. The reason for the land that turns into deserts is mostly because of _______

A. the changing of the climates         B. man

C. the natural changes                D. the wind

72. Sahara Desert lies in ______

 A. southwest Asia                  B. Northern Africa

 C. Latin America                   D. Australia

73. The word “windbreak” means ________

 A. trees planted as a belt to stop the wind

 B. high walls as a belt to stop the wind

 C. long and deep ditch as a belt to stop the wind

 D. men stood side by side as a belt to stop the wind 

74. The deserts still threaten the world in the way ______

 A. of increasing at an unbelievable speed

 B. of spreading in Australia , Russia, and the US

 C. of appearing new dry and wet areas in every part of the world

 D. that they cause the changes of the climates

75. Which of the following do you think is the best method?

 A. People move away from the land that is on the way to become deserts

 B. To build great walls to stop the wind and sand

 C. To plant trees and grass on the surface of the tree

 D. To irrigate the desert

B

     You are watching a film in which two men are having a fight. They hit one another hard. At the start they only fight with their fists. But soon they begin hitting one another over the heads with chairs. And so it goes on until one of the men crashes (撞击) through a window and falls thirty feet to the ground below. He is dead！Of course he isn't really dead. With any luck he isn't even hurt. Why? Because the men who fall out of high windows or jump from fast moving trains, who crash cars of even catch fire, are professionals. They do this for a living. These men are called stuntmen. That is to say, they perform tricks. There are two sides to their work. They actually do most of the things you see on the screen. For example, they fall from a high building. However, they do not fall on to hard ground but on to empty cardboard boxes covered with a mattress (床垫). Again, when they hit one another with chairs, the chairs are made of soft wood and when they crash through windows, the glass is made of sugar! But although their work depends on trick of this sort, it also requires a high degree of skill and training. Often a stuntman' s success depends on careful timing. For example, when he is "blown up" in a battle scene, he has to jump out of the way of the explosion just at the right moment. 

Naturally stuntmen are well paid for their work, but they lead dangerous lives. They often get seriously injured, and sometimes killed. A Norwegian stuntman, for example, skied over the edge of a cliff (悬崖) a thousand feet high. His parachute (降落伞) failed to open, and he was killed. In spite of all the risks, this is no longer a profession for men only. Men no longer dress up as women when actresses have to perform some dangerous action. For nowadays there are stuntgirls tool.  

76. Stuntmen are those who ______. 

A. often dress up as actors                    B. prefer to lead dangerous lives 

C. often perform seemingly dangerous actions    D. often fight each other for their lives 

77. Stuntmen earn their living by ______. 

A. playing their dirty tricks                  B. selling their special skills 

C. jumping out of high windows              D. jumping from fast moving trains 

78. When a stuntman falls from a high building, ______. 

A. he needs little protection                  B. he will be covered with a mattress 

C. his life is endangered                     D. his safety is generally all right 

79. Which of the following is the main factor (因素) of a successful performance? 

A. Strength.       B. Exactness.      C. Speed.         D. Carefulness. 

80. What can be inferred from the author' s example of the Norwegian stuntman? 

A. Sometimes an accident can occur to a stuntman. 

B The percentage of serious accidents is high. 

C. Parachutes must be of good quality.                 
D. The cliff is too high.
.                                               
第2节 阅读下面短文，用英语简要回答文后所给的5个问题

C

There was once a traveler who was wet and cold because he had been riding in the rain. At last he reached a small inn. The inn was so crowded with people that he could not get near the fire. So he called out to the innkeeper," Take some fish to my horse!" The innkeeper answered," But the horse doesn’t eat fish!" The people heard this strange order, ran out to see the horse eat fish. The traveler, now having the whole room to himself, sat down beside the fire and warmed himself.
  When the innkeeper came back with the crowd of the people, he said," Your horse would not eat fish." The traveler answered," Never mind; put it on the table, and when I have quite dried my clothes. I will eat myself."
81. What’s the Chinese meaning about the underlined word “innkeeper”?

_______________________________________________________________________________

 82. Are there a lot of people in the inn? 
_______________________________________________________________________________ 

83. Do you think that the traveler ’s horse was special?

 ______________________________________________________________________________

84. Why did the traveler play tricks on the innkeeper and his customers?

 ______________________________________________________________________________

 85. Did it stop raining when the traveler reached the inn?
_______________________________________________________________________________

第五部分 单词拼写（每空一词，每小题一分，共10分）

86. I _____________(经历) many different situations during my travelling through the forest.

87. The ______________(文明) of mankind has taken thousands of years.

88. She is a most _____________(有影响的) figure in local politics.

89. This law applies to all places of public _________________(娱乐).

90. The report is about _____________（全球的）climate change.

91. We will buy some f____________ for our new house.

92. The earthquake us a natural d______________, as we all know.

93. Steel (钢) and gasoline are i______________ products. 

94. S_____________ damaged, the bridge is no longer in use.

95. Chairman Mao made a great c______________ to the revolution of China.

第六部分 选用单词的正确形式填空。(每小题1分，共10小题)

	argue,  progress , strike,  flood,  catch,  strong,  crash ,  resign,  situate,  protect


96. Unluckily, our school is ____________ in the suburbs.

97. He made such rapid _____________ in Chinese that he could soon write some articles in simple Chinese.

98. The heavy rain caused _____________in the houses by the river.

99. It was reported that a strong earthquake ______________the ocean of Indonesia the other day.

100. I was ____________ in a heavy rain on my way home yesterday.

101. He hasn’t got enough ______________to remove that stone.

102. John wore a heavy overcoat as a _______________ against the cold.

103. There are strong ____________ against these measures.

104. She has _____________ from the government, from her job as a minister.

105. My computer _____________, which ruined my plan for the work.

第七部分 补全句子翻译。(一空一词)（每小题2分，共10分）

106. 这样的活动对环境影响很坏。

Such activities ___________ __________ very bad ____________ ________ the environment.

107. 亚瑟自从大学毕业之后，就开始竭尽全力开办自己的生意。

Arthur started to __________every _________to run his own business __________ _________he graduated from the university.

108. 我正要放弃的时候，突然想到了一个好办法。

A good idea __________ ________me when I was about to ___________ __________.

109. 总之，这场灾难给我们国家造成了损害。

In _____________, the disaster __________ __________  _________our country.

110. 据报道2013财富论坛落户成都，使我们异常激动。

Chengdu __________ ____________ _________ host 2013 Fortune Global Forum, _________

us very excited. 

第八部分 书面表达 （20分）

如今，网上购物已成为一种时尚，它特别受到年轻人的喜爱。网上购物有很多优点，但同时也带来很多问题。请你根据以下信息，用英语写一片短文，并说明自己的观点。

	优点
	缺点
	你的观点

	1.方便，快捷
	1.存在质量风险
	？

	2.成本低
	2.网购有很多陷阱
	

	3消费者有更多选择
	
	


注意：1.词数：100—120；
      2.可适当增加细节，以使行文连贯；

      3.短文需包含所有给出要点。 
参考词汇：网上购物 online shopping  陷阱: trick 

Appendix 3: Speaking Pre-test Paper

口语考试注意事项：每位考生考试，时间为五分钟，超时部分不计分。（（共10 分）

1， 朗读下列单词：（共2 分）

puzzle  adventure  envelope  violent  baggage  measure  shade  considerate  project  entertainment

2， 朗读下列词组：（共2 分）

look down upon  carry up  watch out  break out  come across

3， 朗读短文：（共2 分）

We did a lot of shopping today. There are so many people I want to give little presents to. Ling went crazy and bought so much we had to help her carry it!

4， We also went to Tianya Corner. We cannot go home without a photo of us all at "the End of the earth", just like on the bank note. It is a very interesting place—Sally said she wanted to get married there one day. That made me laugh! Tomorrow we are going home. We have all had a great four-day holiday—I can't wait to go on holiday again!

5， 情景对话：（共4 分）

情景：TOM（主考老师）是一名外国留学生，他对我国的节日很感兴趣。有一天你遇到了他，并跟他聊了起来。

任务：请主动引出话题并按指定的顺序用英语向主考老师询问一下问题：把了解到的信息填在信息卡里。

问题：是否第一次来中国；打算在中国呆多久；最喜欢中国的哪个节日；为什么喜欢这个节日；是否知道这个节日的来历？

Appendix 4: Speaking Post-test Paper

口语考试注意事项：每位考生考试，时间为五分钟，超时部分不计分。（（共10 分）

1 朗读下列单词：（共2 分）

benefit  gather  organization  consult  behave  crowd  amuse  confuse  failure  lemon

2 朗读下列词组：（共2 分）

put on weight  build up  set off  stare at  get away with  

3 朗读短文：（共2 分）

For many people, the main concern with online shopping is security.

There are several things that customers should think about before they buy online. You shouldn't trust a company just because it has a beautifully designed website. Customers should look for other information, such as the company's full address and details of the different types of payment it accepts. Also before you buy anything, carefully check the information about the goods or services for sale.

It's also very important for customers to ask for written confirmation. They should ask the company to send them an email to confirm their order and payment. Written confirmation gives the buyer extra protection against dishonest companies.

4 情景对话：（共4 分）

情景：你的新邻居MIKE（主考老师）刚购物回来，你见到他时跟他聊天。

任务：请主动引出话题并按指定的顺序用英语向主考老师询问以下问题，把了解到的信息填在信息卡里。

问题：你买了什么东西；在哪儿买的；价格是多少；这种物品比普通的要贵，有什么优势；你经常买这种物品吗？

Appendix 5: Tape scripts
Listening and Vocabulary (Student's Book p. 15)

Mr. Stanton: Okay, kids, as you know, the exams are coming up soon, so we need to start work on revision. This afternoon I'm going to give you a choice. We can either do some revision or we can do some translation. It's up to you.

Student: I'd rather do translation than revision, Mr. Stanton.
Mr. Stanton: How many people would like to do translation?
Chorus: I would/Me/I'd like to do translation.
Mr. Stanton: That's eight of you. So the rest of you would prefer to do revision, is that right?
Chorus: Yes.
Mr. Stanton: That's sixteen of you. So that's settled. We'll do revision. I'm going to give you a choice of topic, too. Do you want to revise Life in the Future or Travel?
Student: I'd rather do Life in the Future.
Student: I'd prefer to do Travel.
Mr. Stanton: Hands up for Life in the Future. (Students raise their hands.) Eighteen of you. The choice is made. But before we start, there are a couple of things I need to say to you. Firstly, have you all got your new timetables?
Chorus: Yes.
Mr. Stanton: Good. Can you take a look at them? OK. Now, at present you have a free period on Tuesday afternoons. Well, that's been changed and you've got French instead. Have you got that?
Chorus: Yes.
Mr. Stanton: Excellent. And there's one other thing. The headmaster wants to see everyone in the library at three this afternoon. OK?
Chorus: Yes.
Mr. Stanton: Right. Let's begin our revision of Life in the Future.
Appendix 6: Exercise in Class

Read the text paragraph by paragraph and fill in the blanks. 

They say that first ______are very important. My first ______of Mrs. Li was that she was ______and______. I think perhaps she was, as it was her first lesson with us. But now, after two weeks, the class really likes working with her. She's kind and ______, and she explains English grammar so clearly that even I can understand it!—She ______ making you feel ______! I've always ______ making mistakes or pronouncing a word ______ when I speak English, but Mrs. Li just smiles, so that you don't feel ______ stupid! I think maybe she goes a bit too slowly for the faster students, but for me it's wonderful! I______ I'm going to make progress with her.

I'd ______ that Mrs. Chen is almost sixty. She's very ______—we don't dare to say a word unless she asks us to. She's also very ______ and doesn't smile much. When she asks you to do something, you do it ______! There are a few students in our class who keep coming to class late but they're always on time for Mrs. Chen's lessons! Some of our class don't like her, but most of us really ______ her because her teaching is so ______ and clear. And a few students even ______ liking her! During______ experiments, she explains exactly what is happening and ______ my work is improving. Physics will never be my favourite lesson, but I think that I'll do well in the exam ______.

Mr. Wu's only been teaching us for two weeks and he's already very popular. I think this is because he really enjoys teaching Chinese ______—he loves it, in fact! He's got so much energy; this is one class you do not fall asleep in! He's about 28, I think, and is rather good-looking. He talks ______ and fast, and ______ his hands about a lot when he gets excited. He's really ______ and tells______ when he thinks we're getting ______. Even things like compositions and summaries are fun with Mr. Wu. I ____ him a lot.
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