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[bookmark: _Toc231810936][bookmark: _Toc231810977]    摘要：两千多年前我国杰出的教育家孔子提出了因材施教教学思想, 现当代教育理论和实践极大地拓展了这一思想，“以学生为中心”，适应学生的学习风格，满足学生学习的需要的“差异化教学”蔚然成风。“差异化教学”中研究的重心之一即是如何有效利用学习风格的差异性高效提高学习效能。然而国内外目前对于在英语专业精读课程教学中，如何把学习风格和教学实践相结合，改善学生的学习方面，现在已有的研究还比较少，或者涉及的深度不够。本文以理论与调查分析研究相结合的形式，探索在大学英语精读课教学中，基于学生学习风格的学习策略的培养方法。
本文首先对学习风格和学习策略的定义、分类进行了界定。对学习风格和学习策略两者之间的联系进行了归纳总结；强调了通过学习策略的培养来拓展学习风格的可能性和必要性。接着对目前大学专业英语教学尤其是精读课程教学中学生学习中所出现的问题作了梳理概括。传统精读教学中教师本位思想、学习者缺乏与自身学习风格契合的学习策略是问题根源所在。为探求解决英语学习者的学习策略培养问题，本研究依托英语专业精读课程教学实践，采用科恩和奥克斯福德开发的《学习风格倾向调查量表》，对两个年级的学生的学习风格进行测量，并对精读课程学习策略使用变化观察跟踪。在收集大量问卷调查结果和访谈记录的基础上对相关结果的数据分析研究，得出了在英语精读课学习中基于学生学习风格进行学习策略培养是十分必要而且可行的。并指出教师首先要提升以“学生为中心”、对不同学习倾向性功能的学生进行差异化教学的意识；其次强调了在语言学习中对具有听觉、视觉和动觉等的不同“学倾”的学习者要有与之相应的学习策略培养方法。
最后，本文总结了研究的局限性；提出了对未来本课题的研究建议：尽可能拓展研究对象的范围（年龄分组、学习者水平层次分组等），延长研究的时间跨度和设置测试前及测试后两种访谈测试问卷、进行结果的对比分析来提高研究的信度和效度。
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 Cultivating Students’ Learning Strategies based on Different Learning Styles in College Intensive Reading
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[bookmark: _Toc231810978]      Abstract: Teaching students in accordance of their aptitudes is an educational philosophy advocated for centuries home and abroad. The very beginning of this educational philosophy can be traced back to the ancient Chinese sage Confucius more than 2000 years ago. Modern and contemporary teaching theories and practice have pushed this thought forward to a new stage. Differentiated instruction featured by student-centered teaching, which is adaptive to learners’ learning styles to satisfy the learners’needs, has become common practice.  The core of differentiated instruction lies in optimizing learning efficiency by making full use of learners’learning styles. However, the researches on differentiated instruction which combines learners’ learning style with teaching practice in intensive English Reading to optimize learning process are rare or lack in-depth exploration both at home and abroad. This paper tries to explore the practical ways to cultivate the learning strategies based on learners’learning styles in intensive English Reading with a method integrating theoretical and authentic survey analysis.
     The paper explores a large amount of literature on the definition, categorization of learning styles and learning strategies. It summarizes the relations between the learning styles and learning strategies, and stresses on the necessity and feasibility of extending learners’ learning styles by cultivating learning strategies. Then it sums up the striking problems learners encounter in the college English lessons, especially in their intensive English course learning. Teacher-based teaching/instruction and learners lacking effective learning strategies which fit readily into their learning styles are mainly to blame. And the paper tries to solve the problems by learning strategies cultivating. It discusses the theoretical and empirical methods which are going to be employed. Questionnaire survey, which is Learning Style Survey: Assessing Your Learning Styles by Andrew D. Cohen and Rebecca. L. Oxford & Julie C. Chi, and the interviews on learning styles have been conducted in two intensive English reading classes of freshmen and sophomores in Foreign Languages Institute of Sichuan Normal University. On the basis of large quantity of data collected in the survey and interview, it argues that it is rather necessary and feasible to cultivate learners’ learning strategies on the basis of their learning styles. Teachers should shift their role in the teaching/instructing process from teacher-based type to student-centered one and be well aware of the significance of cultivating learning strategies in accordance with specific learner’s learning style. Different learning strategies cultivating methods should be employed according to the learners’ corresponding learning styles, which are categorized as auditory learners, visual learners and tactile/kinesthetic learners types. 
     At last, the paper discusses the limitations in the study and offers suggestions for a more reliable and valid future relevant study: enlarging the scope of research objects (age groups, learners levels, etc.), extending the span of study time，increasing the dimensions of learning styles to be studied and comparing/analyzing results from the pre-survey and after-survey questionnaires.
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[bookmark: _Toc231810980]Introduction

    Teaching students in accordance of their aptitudes is an educational philosophy advocated for centuries home and abroad. The very beginning of this educational philosophy can be traced back to the ancient Chinese sage Confucius more than 2000 years ago. The coming of the information era has witnessed that the never-ending renewal of knowledge has taken place with great speed. Never before have teachers faced such tremendous challenges from teaching. It is no wonder that differentiated teaching has become one of the burning issues in the domain of teaching. Theoretically, Differentiated instruction featured by student-centered teaching should always be adaptive to learners’ learning styles in order to satisfy the learners’needs. The core of differentiated instruction lies in optimizing learning efficiency by making full use of learners’learning styles.  Only through paying close attention to students’ personal characteristics, especially personal characteristics in different study tasks, can students be taught to master the essence of “learning to learn”, which will benefit them throughout the lifelong learning. Meanwhile, according to humanistic psychology, if teachers or educators do not bear learner’s personality traits and potential in their minds , never will they obtain satisfactory educational effects for every student. However, the researches on differentiated instruction which combines learners’ learning style with teaching practice in Intensive English Course teaching to optimize learning process are rare or lack in-depth exploration both at home and abroad. This paper tries to explore the practical ways to cultivate the learning strategies based on learners’learning styles in intensive English course teaching.
     Learning styles theory has been a hot topic in educational psychology research field since 1970’s. According to professor Tan dingliang(1995) from Najing Normal University, learning style has three characteristics: uniqueness, stability and dual functionalities. Uniqueness means that learning styles are deeply rooted on the basis of learners’ individual nervous system and their functionalities that are easily affected by concrete families, educational and social-cultural environment and formulated through rather long learning process. That is to say, one’s learning styles is not quite the same as another person’s. Stability contains the sense that Learning styles are formulated through rather long learning process. Once coming into being, learning styles enjoy stability and seldom alter with the changes of learning contents and environment. However, the feature of stability does not mean it cannot be changed ever since it is formulated. It is plastic. Since each learning style enjoys its advantages and suffers its disadvantages at the same time, the study of learning styles, hence, focuses on how to enhance their strong points while avoiding their weaknesses. As for the dual functionalities, it refers to two features of learning styles.  Firstly, different from capability and intelligence, learning styles only reflect different learning patterns regardless of the study levels. Secondly, learning styles have direct influences on study activities, while temperament and personal nature only have indirect influences on learning process. Hence, learning styles play important roles in the whole learning process.
     The purpose of this study is to research how intensive reading teachers extend language learner’s learning styles through the cultivating of learning strategies in class. This research has conducted surveys among English majors in their intensive English course learning to find out：1)Whether the learning styles and learning strategies have notably positive correlation; 2)To certain learner’s specific learning style, what kind of teachers’ manipulation of the cultivating of learning strategies influences the learning performance most.  Hence, the findings of this research will not only provide valuable suggestions to intensive teaching for language teachers but also offer some advice for language learners to improve their learning strategies too.  The participating students are selected from in Foreign Language Institute of Sichuan Normal University in two different grades. 
     This paper consists of four chapters. Chapter one is the literature review. Two technical terms—learning styles and learning strategies are annotated in detail Definitions, classifications and researches on learning styles and strategies are illustrated respectively. Relationships between the two terms and the theory of stretching learning styles through learning strategy training in chapter one set up theory frames of the study. Chapter two mainly discusses the methodology of this research. The research methodology of this thesis combines theoretical analysis with authentic survey analysis. Chapter three focuses on questionnaire survey and the interviews afterwards, data collection and analysis. On the basis of large quantity of data collected in the survey and interview, it argues that it is rather necessary and feasible to cultivate learners’ learning strategies on the basis of their learning styles. Teachers should shift their role in the teaching/instructing process from teacher-based type to student-centered one and be well aware of the significance of cultivating learning strategies in accordance with specific learner’s learning style. Different learning strategies cultivating methods should be employed according to the corresponding learners’ learning styles, which are categorized as auditory learners, visual learners and tactile/kinesthetic learners type. Chapter four discusses the limitations of the research and offers implications for the future relevant study.
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[bookmark: _Toc231810981]Chapter One
Literature Review

     This chapter deals with some important theories, which are related to the topic of this study.  First part of this chapter presents the definition、classification and researches on learning styles.  Part two offers the definition, classification and the studies on learning strategies and strategy training. Part three concerns the relationship between the learning styles and learning strategies. 

[bookmark: _Toc231810982]1.1 Theories and Related Researches on Learning Styles
As college intensive teachers, sometimes we may wonder why some students are at their best when they work alone or just work with a single partner, while others do well in large groups. Why do some students understand the directions in the second language easily while others misunderstand them? What can we do to help every student when there are different kinds of learners in the classroom? This brings significant importance to understand the definition of learning styles.

[bookmark: _Toc231810983]1.1.1 Definitions of Learning Styles
Learning style has been a key issue discussed and researched in teaching psychology, learning theory, pedagogy and as well as other related subjects. The emergence of this concept can be traced back to 1954. American scholar H.Thelen put forward learning style for the first time, which aroused universal focus in a very short period of time. Broad prospect and huge potential were shown in this area. Especially during the past twenty years a lot of educational researchers and educationalists have paid great attention on the concept of learning styles. However, up to the present, there has been no unanimously accepted definition. Roughly speaking, the definition of learning styles can be classified into the following types:
1. Learning styles are a set of behaviors and performance
 Keefe (1979,86) defined learning style as “the characteristic cognitive, affective and physiological behaviors that serve as relatively stable indicators of how learners perceive, interact with and respond to the learning environment---Learning style is a consistent way of functioning that reflects underlying causes of behavior.”
Dunn & Griggs (1988,3) said Learning style had been referred to as “---the biologically and developmentally imposed set of characteristics that make the same teaching method wonderful for some and terrible for others”.
Gregroc(1979) defined learning styles as consisting of “distinctive behaviors which serve as indicators of how a person learns from and adapts to the environment. It also gives clues as to how a person’s mind operates.”
2. Learning styles are a kind of learning mode or learning predisposition
Skehan(1991) indicated it as “a general predisposition, voluntary or not, toward processing information in a particular way.”
Parrott’s (1993) regarded learning style, as “A learning style is an individual predisposition to learn in a particular way. It is likely that the preferred learning style of any one learner will be manifested in all aspects of learning, not just in relation to learning foreign languages. There is clearly an area of overlap between learning styles and general personality characteristics.” 
Tan dingliang’s(1995, 12 ) definition was “the preference of learning tendency , the learning way the learner adopts with the learning strategies as a consistent and continuing pattern.” 
3. Learning styles are a type of approaches or strategies
Oxford (2003, 2) stated, “Learning styles are the general approaches--for example, global or analytic, auditory or visual--that students use in acquiring a new language or in learning any other subject.”
Reid (2002, 34) pointed out “ Learning style refers to an individual’s natural, habitual, and preferred ways of absorbing, processing, and retaining new information and skills. These learning styles persist, regardless of teaching methods and content areas.”
Besides all mentioned above, some researchers examine learning styles from cognitive aspects. Learning style includes four learner traits, the first of which is the cognitive style. And the other three are patterns of attitudes or interests, the disposition to search for ideal learning environments and the disposition to utilize certain learning tools and discard others.(Lawrence 1984). And Brown (2002, 104-105) gave us the definition of learning style as “The way we learn things in general and the particular attack we make on a problem seems to hinge on a rather amorphous link between personality and cognitive style.” 
From all these definitions, it can be inferred that learning styles have three main characteristics:
(1) Uniqueness
            Learning styles are deeply rooted on the basis of learners’ individual nervous system and their functionalities that are easily affected by concrete families, educational and social-cultural environment and formulated through rather long learning process. Hence, they bear distinguished individual characteristics and are different from person to person. In essence, learning styles are learning approaches. While the latter cannot signify the individual differences and their uniqueness, learning styles are preferred terminology for most scholars. 
(2)  Stability
     Learning styles are formulated through rather long learning process. Once come into being, they enjoy stability and seldom alter with the change of learning contents and environment. Some researchers have found out that although most learners opt for analytic thinking, making decisions carefully and inward prudence along with the growth of age, their relative status of individual learning styles’ features maintain unchanged in the same age group. The feature of stability does not mean it cannot be changed ever since it is formulated.  Each learning style enjoys its advantages and suffers its disadvantages at the same time.  The study of learning styles, hence, focuses on how to enhance their strong points while avoid their weaknesses. 
(3)  Dual functionalities of activities and individual personality
     Direct participation in learning activities marks the difference between individual learning styles and individual personalities. Individual ability, temperament and personality impose an indirect influence upon one’s learning while learning styles directly participate in the learning process. Learning styles on the one hand make individual learning process go smoothly; they also let individual personality influence the whole process and the result here forth. Learning styles exerts its dual functions synchronously. (Tan 17)
And according to Tan, the individual’s learning styles that are affected by the social environment and education, are formed on the basis of physiological characteristics during the long process of learning activities.

[bookmark: _Toc231810984]1.1.2 Classifications of Learning Styles
     In 1975, R.Dunn & K. Dunn at St. John's University set up the first catalogue of classification of learning styles, in which contained twenty-one kind of dimensions learning styles. James W. Keefe, the former Director of Research for the National Association of Secondary School Principals, did a great number of research on this field and published a book Learning Style Theory and Practice in 1987.The following researchers developed and revised into more than fifty dimensions according to the their achievements. This chapter will take a close look at Rebecca L. Oxford and Andrew D. Cohen’s classification.
1. Oxford’s classification of learning style.
    Nine major style dimensions related to second language learning was cited by Oxford and Ehrman in 1990. According to their research, four dimensions of the nine are mostly relevant to second language learning, which are: sensory preferences, personality types, biological differences and desired degree of generality. (Oxford, 3)
1). Sensory Preference
     Sensory preference, which is very important for second language education, consists of four strands: visual, auditory, kinesthetic (movement-oriented) and tactile (touch-oriented). Sensory preference refer to the physical, perceptual learning channels with which the student is the most comfortable.(Oxford, 3) For instance, visual students prefer to get information from visual stimulation. In their study, they are comfortable when looking at charts, graphs, pictures or something else to read. If they attend meetings, lectures or conversations without any visual support, they may feel confused or miss some pieces of information. In this sense, teachers are supposed to provide flash cards, videos, or other visual aids to help visual students’ study. Meanwhile, auditory students like to listen to lectures, conversations, tapes, etc when they are learning. Indeed, they profit and enjoy unembellished lectures, discussions or debates. They are excited when there are interactions in classroom, such as role-play or similar activities while they have difficulties in written work. So teachers may provide auditory students opportunities to listen to lectures or recap verbally to stimulate their interest. However, kinesthetic and tactile students prefer aids that can be touched, manipulated and may practice language by drawing and tracing. Sitting at a desk for a long time may let them down; frequent breaks and move around the classroom can cheer them up. In this case, teachers had better provide hands-on experiences to help kinesthetic/tactile students understand language and culture.
     Reid (1987) stated that ESL learners varied significantly in their sensory preferences. People who are not from the same culture prefer rather differently in the three diverse modalities of learning. For example, according to Reid’s research, students from Asian countries, are highly visual, in which Koreans have the most possibility. Also in the study of Oxford and Anderson (1995), it can be inferred that ESL students from a variety of cultures are apt to tactile and kinesthetic style.
2).Personality Types
    Personality type, also called psychological type, is carried on the basis of psychologist Carl Jung’s study. And in Oxford’s classification, personality type of learning style can be broken down to four main areas: extroverted vs. introverted; intuitive-random vs. sensing-sequential; thinking vs. feeling; and closure-oriented/judging vs. open/perceiving. 
Extroverted vs. Introverted
    People, who are more extroverted, are energized by the outside world: active, outgoing and have broad interests. They are willing to have a large scope of social, interactive learning activities, for instance, games, conversations, discussions, debates and so on. In comparison, introverts gain their greatest energy from the internal world. They are seeking solitude and only with a few friends, whose friendships are usually very deep. Introverted students like concentration, focus on thoughts and concepts. The same as friendship, their interests are rare but deep. Independent work (studying, reading, or working on the computer) or one-on-one work with another person are favorable to them.
Intuitive-Random vs. Sensing-Sequential
    This dimension talks about how does one handle possibilities. The type of people who are intuitive-random have a strong bias towards focusing on the future, looking for possibilities. They think in abstract, futuristic, large-scale, and nonsequential ways. (Oxford, 5) They enjoy formal model-building and abstract terms. When they are asked to give four examples, they may give three or five. On the other hand,  the sensing-sequential students focus on “the here and now”. They like facts instead of theories, and get used to follow the teacher’s instruction step-by-step. When they are asked to give four examples, they will exactly give four. The best ways for teachers teach both intuitive-random vs. sensing-sequential students is to give options: give sensing-sequential students tasks on a one-step-at-a-time basis at times and the other times offer varieties and choices for intuitive-random students. 
Thinking vs. Feeling
    Sometimes learners with thinking style seem separated. They want to have a self-image as competent learners and seldom like to give praise to others. In contrast, feeling learners like to show empathy not only through behaviors but also in words. Language teachers may encourage the thinking learners to show their feelings more often toward their classmates such as to praise others or to show compassion to others.
Closure-Oriented/Judging vs. Open/Perceiving
     These two types illustrate how language learners deal with ambiguity and deadlines. If the learners are more closure-oriented, they strive to meet the deadlines, want quick closure and control; often jump to conclusions by wanting to know answers right away. Open/perceiving learners are information gatherers; they like to take in a lot of information before making a decision. The open-oriented students tend to be flexible and open to change, choose to learn or work rather casually. They treat the second language learning as a game to be enjoyed rather than specific tasks to be finished. The two kinds of learners create a level of equilibrium in the classroom. The former ones work very hard, while the latter work with fun. Some skillful teachers deliberately create group-work including both kind of students, in order to make them to benefit from each other while theirs collaboration.
3). Biological differences
    Biological differences reveal the biological factors in learning style, for instance, biorhythms, sustenance, and location. Biorhythms refer to the time of day when students have the maximum efficiency in study. During school years, many teachers or parents will force the students to get up early to read and recite passages from textbooks. Some students may really benefit from this kind of schedule, yet some may suffer a lot from it. The reason for this phenomenon is the biorhythms. Sustenance is the food or drink the learners may need during study time, which may vary in different cultures. In most Asia countries, children are taught from the first school day that do not eat or drink while studying. But in western countries, children may enjoy more freedom in this aspect. Location is related to the nature of environment: sound, lighting, temperature or even the arrangement of the furniture. In these environmental elements, Second language learners’ learning efficiency differs widely.  
4). Desired degree of generality
    The strand of desired degree of generality concerns about whether the learner focuses on the main idea or on the specific details. Two kinds of students may be discussed: global/holistic and analytic. Global/holistic students enjoy getting the gist while shunning the analysis of grammatical details. They feel at ease to communicate with others even don’t understand all the words of concepts because they can guess the gist from the context rather easily. The Analytic students are comfortable to focus on the grammatical minutiae and they regard guessing the main idea from the context as a risky matter. The two kinds of students in the second language classroom can learn and benefit a lot from each other.
    According to Oxford, every learning style has its own advantages and disadvantages. And there is no such styles as good or bad learning ones. In different kinds of learning tasks/environments, various learning style can offer benefits in diverse aspects. 
2. Andrew D. Cohen’s classification
    Andrew D. Cohen from the University of Minnesota states that in the area of learning styles, there are no positive or negative traits, only preferences. (Cohen, 7) Cohen classified learning styles in three aspects whose parts are partly interlaced with Oxford’s classification. 
1) Sensory/perceptual learning style
    Just as Oxford, Cohen divided this dimension into three catalogues: visual, auditory and tactile/kinesthetic. As most of them have already discussed above, here the catalogues will not be explained in details.
2) Psychological type (personality)
    Slightly different from Oxford, Cohen thinks the psychological type/personality type consists of three strands: extroverted vs. Introverted, random-intuitive vs. Concrete-sequential and closure-oriented vs. Open-oriented. Actually these three strands are included in Oxford’ classification, in which thinking vs. feeling dimension is the unique part.
3) Cognitive learning style
    In this part, Cohen’s study is not agreeable with Oxford any more. According to Cohen, the cognitive learning styles include seven main areas: global vs. particular, synthesizing vs. analytic, sharpener vs. leveler, deductive vs. inductive, field-independent vs. field-dependent, impulsive vs. reflective, metaphoric vs. literal.
How to Receive Information----Global vs. Particular
    The reason why researchers identify the global language learners from the particular language learner is to understand how the learner receives information. If some learners are more global in preference, they enjoy getting the main idea or the gist. Even if they don’t know the exact meaning of all the words of concepts, it is easy for them to guess the meaning and communicate with others. If some learners are more particular style preference, they like to remember specific information and focus more on detail. They are good at grasping new words or phrases. If language teachers want to help particular students understand some concepts easily and fully, they would offer some specific examples to particular students. 
How to Further Process Information----Synthesizing vs. Analytic
     A little bit like the global person, synthesizing person is able to summarize material well, and notice similarities fast. He or she likes to predict outcomes and guess meaning, while analytic person enjoys thinking and analyzing. Analytic learner often focuses on grammar rules and generalization. When analytic language learner deals with a new text, he or she prefer to divide the text into small parts, and then uses his good logical ability to analyze the materials, especially the grammatical items.
How to Commit Material to Memory--- Sharpener vs. Leveler
    When the learners try to remember language materials, the way they conduct are not always the same. From the cognitive angle, they can be put into two parts: the sharpeners and levelers. The sharpener tend to notice differences and distinctions among items when committing material to memory. They are used to distinguishing and separating the present memory from the previous memory, which makes them easily to retrieve the different items. The leveler’s tendency is to remember items by reducing differences and focusing on the similarities between them. They tend to blur analogous experiences together by merging the new ones with the prior ones.
How to Deal with Language Rules---- Deductive vs. Inductive
   The deductive learners like to go from the general to the specific, and to begin with theories and rules instead of specific examples. In contrast, the inductive learners prefer to run from specific to general, and start with examples rather than theories or rules.
How to Deal with Multiple Inputs--- Field-Independent vs. Field-Dependent
In Cohen’s classification, if the learner is Field –independent, he or she can handle the language parts as well as the whole without being distracted. Consequently, field- independent learner has more difficulty to deal with information holistically. On the other hand, field-dependent learners need contest to focus and understand something. They like to deal with information in a more “gestalt” way. They work best without distractions.
How to Deal with Response Rime-- Impulsive vs. Reflective
    The impulsive usually process material at a high speed with low accuracy, by taking risks and guessing, whereas the reflective tend to process material at a low speed with high accuracy avoiding risks and guessing.
How Literally to Take Reality-- Metaphoric vs. Literal
    When metaphoric learners study foreign languages, they get materials more effectively if they can conceptualize aspects of it in metaphorical terms. In terms of literal learners, they like literal representations of concepts and prefer work with language material more or less as it is on the surface.
    According to Cohen, every learning style preference provides important strengths in studying and working. The reason why not only the language teachers but also the language learners should pay more attention to the learning styles, is that they can help both learners and teachers take advantage of the most efficient learning styles to achieve ideal teaching results.  
 
[bookmark: _Toc231810985]1.1.3 Previous Researches on Learning Styles
1. Researches on learning styles in western countries
    Learning style study began in 1950s, and its development of research could be divided in to three periods: the first stage (from 1950s to 1960s); the second stage (from 1970s to mid-1990s); the third stage (from mid-1990s to now). In the first stage, the researchers tended to examine the characteristic of learning style form learning approaches, learning strategy, and different cognitive styles perspectives. When it developed into the second stage, there was a transparent tendency in studies that emphasized on employing scientific approaches to reveal the different factors’ influences on the learning styles and offer the classification of learning styles on this basis. The characteristic of the third stage was focusing on the application of learning style research achievement on the teaching practice, to offer instructions to both teachers and learners.
2. Researches on learning styles in China
    In china, the study of learning styles began only in recent years. Some empirical researches emerged common by such researcher as Tan dingliang, Liu runqing, Yu xinle, Huang ying etc. In 1992, professor Wang chuming investigated 490 students from Guangzhou Foreign Languages Institute using the Learning Style Survey by Reid’s Survey to find out the favorite learning ways among Chinese students and whether there had individual differences between two genders. In 1993, Liu Runqing took 250 second year students randomly from China’s six foreign languages institutes as objects to make a survey. The results showed that second language learners’ language learning styles might be influenced greatly in six variables: motivation, aptitude, sex, middle school type, college type, and field independent learning style.  HuangYing(2000) took the adult education students as the objects of study.  And she found that adult education students’ learning style preference was closely related to age, gender and occupation. Ma Xiaomei(2003) did an empirical study among 114 non-English majors, which were selected from Xi’an Jiaotong University. She found out that the non-English majors preferred analytic, independent, visual, and reflective learning styles.

[bookmark: _Toc231810986]1.2 Theories and Related Researches on Learning Strategies
With the development of psychology, pedagogy and cognitive psychology, more and more researchers have come to realize that learning strategy is one of the most important factors to explain the individual differences in the language study. Learning strategy can help enhance the learner’s autonomy as employing it properly can make the learners more responsible for their studies.

[bookmark: _Toc231810987]1.2.1 Definitions of Learning Strategies
The word strategy comes from the ancient Greek word strategia, which means steps or actions taken for the purpose of winning a war. The warlike meaning of strategia has fortunately fallen away, but the control and goal-directedness remain in the modern version of the word. (Oxford, 1990)
   Stern (1983) defined language-learning strategies as the overall tendencies or characteristics of the approaches a language learner takes during the study process. Westein and Mayer (1986) stated that learning strategies were the thoughts and behaviors the learner employs whose purpose was to influence the learner’s encoding process. Chamot (1987 71) considered learning strategies as the approaches, techniques or other actions students deliberately engaged in to help the learning process. In Rubin’s (1987) definition, learning strategies were the methods the learner used to affect the study result that can make contributions to the language development. Oxford (1990 8) stressed that in order to make the language learning process more enjoyable, successful and self-directed, the learner conducted different methods or actions, which could be called as learning strategies. 
   On the basis of the previous researches, Rod Ellis (1994 532-533) gave a more comprehensive definition of learning strategies by identifying the characteristics of learning strategies:
 1. Strategies refer to both general approaches and specific actions or techniques used to learn a L2.
 2. Strategies are problem-orientated--- the learner deploys strategy to overcome some particular learning problems
 3. Learners are generally aware of the strategies they use and can identify what they consist of if they are asked to pay attention to what they are doing or thinking.
4. Strategies involve linguistic behavior (such as requesting the name of an object) and non-linguistic behavior (such as pointing at an object so as to be told its name)
5. Linguistic strategies can be performed in the L1 and the L2
6. Some strategies are behavioral while others are mental. Thus some strategies are directly observable, while others are not.
7. In most cases, strategies contribute indirectly to learning by providing learners with data about the L2, which they can then process. However, some strategies may also contribute directly (for example, memorization strategies directed at specific lexical items or grammatical rules).
8. Strategies employment varies considerably as a result of both the kind of tasks for which the learner is engaged in and individual learner preferences.
   From all the definitions above, a conclusion can be made: learning strategies are processes; during which language learners employ particular techniques or approaches to study the target language effectively.
 
[bookmark: _Toc231810988]1.2.2 Classifications of Learning Strategies
   The research of learning strategies begins in the middle of 1970s, by now almost 30 years has passed. With the development of the research, classification of learning strategies has gained growing understanding and importance. 
Classifying Strategies by Function
    According to Chamot (1987) and Oxford (1990)， Language learning strategies can be classified into four functional groups: cognitive, meta-cognitive, affective, and social. 
Cognitive strategies are the strategies directly used in the language learning activities containing analysis, transformation or synthesis of the learning materials. Cognitive strategies include many mental manipulation or processes when learners study language items using the target language. Meta-cognitive strategies are used to evaluate, manage and monitor the usage of cognitive strategies. Meta-cognitive strategies make it possible for the language learner to control his/her learning process by planning what s/he will do, check what is going on and how they are carried out, then evaluate his achievements.  Affective/ Social strategies refer to both ideational control over emotion and interaction with another person, which bring a broad grouping. Among the three kinds of strategies, meta-cognitive strategies are higher order executive skills. And each catalogue has some sub-catalogue of strategies.
In cognitive strategies, there are repetition, directed physical response, resourcing, grouping, note taking, translation, imagery, key word, contextualization, inferring, deduction, elaboration, recombination, transfer, and auditory representation. In meta-cognitive strategies, eight groups are divided: self-management, advance organizers, directed attention, selective attention, advance preparation, delayed production, self-monitoring, and self-evaluation. 
Classifying Strategies by Language Skills 
 In the area of language skills, learning strategies can be divided into two types: receptive skill and productive skill. For example, listening skills and reading skills are receptive skills. Speaking skills and writing skills are productive skills. There are some learning strategies cutting across the four skills, for instance, vocabulary strategies and translation strategies. 
Classifying Strategies by Goal
   In the perspective of why the learners use strategies, Cohen (1998) divided language-learning strategies into two strands: the language learning strategies and the language using strategies. The former refers to the conscious process used to learn the language material. The latter one refers to the conscious process selected to use the learned language.  
 Language learning strategies can be categorized into the following subsets:
 ◎Identifying the language material that needs to be learned
 ◎Distinguishing this material from other material
 ◎Grouping the material for easier learning
 ◎Practicing material through participation in classroom activities and homework
◎Committing the material to memory using techniques such as repetition, the use of mnemonics, or some other memory technique.
Language using strategies include four parts:
◎Retrieval strategies are the strategies used in the conscious process in which language learners obtain language items from memory. A good example is that some learners use key words to help them to remember a long passage. 
◎Rehearsal strategies are the strategies learners adopt to practice language structures repeatedly before using. Some learners repeat the pronunciation of new words loud before using them in class.
◎Cover strategies: Learners sometimes create an appearance of language ability in order to cover the shortage in their language learning. For example, some students will laugh even if they don’t understand teacher’s joke in class.
◎Communication strategies are the strategies language learners use so as to have a smooth communication with others. For instance, some learners use gestures or facial expressions to make others understood when they encounter new words or concepts in their conversation.
Other Ways to Classify Strategies 
There are other ways to classify strategies. In Wen qiufang(1993)’s view, learning strategies consist two areas: management strategies and language learning strategies. Management strategies are related to learner’s learning process, while language learning strategies have direct connection to language learning materials.
Still some scholars classify learning strategies according to age groups, proficiency levels, specific languages, culture and gender.

[bookmark: _Toc231810989]1.2.3 Previous Researches on Learning Strategies 
1. Researches on learning strategies in western countries
   Researches on learning strategies in western countries began in 1970s, which was deeply affected by cognitive psychology. There were two key points of the early stage research: to sum up and describe learning strategies and to classify learning strategies. Rubin (1975) was one of the most influential language learning strategies researchers at that time. Naiman (1978) published The Good Language Learner based on the researches he had conducted with other scholars in Ontario Institute for Studies in Education four years ago. 
In 1980s, researchers made learning strategies study develop rapidly. O’Malley, Chamnot, Wenden, Politzer, and McGroarty. Politzer, and McGroarty(1985) investigated English learners from different culture backgrounds and found out that the employment of language learning strategies had a close relationship with their culture backgrounds. Chesterfield (1985) discovered that language learners made use of different learning strategies with their growing learning stages. 
In the 1990s, some new tendencies of strategy research came up: 1) the researches of learning strategy were combined with independent study. 2) The research highlight became the training of language learning strategies. 3) Researchers began to pay attention to the relationship between the learning strategies and different cultures.
2. Researches on learning strategies in China
   Domestic research on learning strategies began in the middle of 1980s, most of which were empirical researches. Huang xun (1990) took a look on the learning strategies quality, structure, and characteristics. And Shi yaofang (2001) wrote an overview on the learning strategies in western countries in the twentieth century. Wen qiufang(2003) conducted systematic analysis on the learning strategies both theoretically and practically. Wu xia and Wang qiang(2009) investigated 400 non-English majors’ vocabulary learning strategies. The language learning study mainly deals with strategies used by successful or good language learners; strategy training and the elements affect strategy preferences.

[bookmark: _Toc231810990]1.3The Relationships between Learning Styles and Learning Strategies
The relationships between learning styles and learning strategies seem very complicated. From the both items’ definitions it can be inferred that learning styles are the cognitive and information-managing patterns which show the learners’ behaviors tendency in the studying process while learning strategies can refer to not only the overall study methods but also the specific activities or techniques in the second language acquiring. Therefore, learning styles and learning strategies are neither two concepts without any connection nor two equivalents.  
Several researchers managed a series of studies on the relationships between learning styles and learning strategies. The researches by Ehrman and Oxford in 1989 indicated that styles and strategies were related to each other. For instance, extroverted learners utilized greater usage in visualization strategies and affective strategies than introverted learners. And when the introverted learners wanted to communicate with others, they would like to employ strategies continually seek communication’s significance.
    Reid (1995) indicated that learning styles and learning strategies had close relationship with each other. Learning styles could affect the learners’ choices of learning strategies. Cohen (1998) stated that learning styles did not exist isolated; instead, it had a close relationship with learning strategies. Oxford (2003, 9) pointed out that students usually conducted learning strategies, which were the feedbacks of their learning styles by themselves. And it can be drawn a conclusion from Liu yan’s (2000) study that learning styles greatly influenced learners’ choosing of language learning strategies. 

[bookmark: _Toc231810991]1.4 Stretching Learning Styles through Learning Strategies
With the previous discussion about the definition, classification, researches of learning styles and the definition, classification and researches of learning strategies, it is possible to explore some profound questions in these areas. 
As has mentioned above, the individual’s learning styles, which are affected by the social environment and education, are formed on the basis of physiological characteristics during the long process of learning activities. According to Tan dingliang, uniqueness, stability, dual functionalities of activities and individual personality are the main characteristics of learning styles.
Uniqueness means that learning styles are deeply rooted on the basis of learners’ individual nervous system and their functionalities that are easily affected by concrete families, educational and social-cultural environment and formulated through rather long learning process.
      Stability denotes that learning styles are formulated through rather long learning process. However, the feature of stability does not mean it cannot be changed ever since it is formulated. Each learning style enjoys its advantages and suffers its disadvantages at the same time. The study of learning styles, hence, focuses on how to enhance their strong points while avoiding their weaknesses.
     The learning styles, somewhat like a person’s characteristics, are neural items to describe people’s learning preferences. There are no good learning styles and bad learning styles. Note that to some learning tasks, one’s learning styles may be helpful. Whereas to another learning task, one’s learning style may not do any good. More specifically, the following three Q/As address core problems of this issue.
Question 1: If the learner already realizes that some of his/her learning styles are not suitable for his/her present study tasks, what should he/she do to improve the situation? Cohen (2006, 7) gave us the answer: “There are no positive or negative traits, only preferences, and even strong preferences can change.” 
Question 2: As we already get some knowledge about learning styles, another question may be raised: What is the value of learning styles and how should one enhance his/her learning ability in learning styles perspective? Cohen specified in 2006 that the greater number of styles language learners could use; the more successful they would be in learning. Language learners may prefer the study methods, which favor their learning styles. But they can stretch their learning styles in order to be more successful in language learning.
Question 3: With the help of learning styles, what should teachers do to help students in language class? In the view of Reid (2002), there existed a close relationship between learning styles and learning strategies. And through the application of strategy training, language learners could stretch their learning styles to some extent. Oxford (2003, 9) also stated that teachers could actively do some help to students to “stretch” their learning styles by trying out some strategies that beyond their primary style preferences. By conducting a research on 120 Chinese students in Taiyuan University of Technology, Hu yin (2007, 69) proved the feasibility of strategy training to stretch learners’ learning styles.
    Many scholars have done a lot of researches in the field of learning styles and learning strategies respectively. For instance, strategies used by successful or unsuccessful language learners, methods for investigating language use strategies, strategy training for learners, cultural differences in learning styles, gender differences in language learning styles, and age differences in learning styles etc. However, the researches on cultivation of learning styles through learning strategies training are rare. And seldom does this kind of research be carried out in college intensive teaching area.

[bookmark: _Toc231810992]1.5 Current Problems in College English Education
[bookmark: _Toc231810993]1.5.1 English Majors Graduates’ Poor Comprehensive Application Performance        China’s English education has witnessed rapid progress since the new millennium of which teaching of English majors is one of significant components. Along with the rapid development of economy and the information explosion, the demand for high calibers English majors with comprehensive pragmatic applying skills has never been more urgent. However, the effectiveness of English teaching is far from being satisfactory. Hence the graduates of English major have accumulated certain amount of fundamental knowledge of English after four-year learning in colleges but have performed rather poorly in practical work according to many employers’ opinion. 
   Many researchers and institutions in this field have shared the same concern of  English major graduates’ poor comprehensive application ability.  Cheng Xiaotang (2009), professor from Foreign Languages Institute of Beijing Normal University, has reiterated this issue once and again in different situations. “I have long hoped to change the status quo of English teaching in China which emphasizes good scores instead of competitive application ability.  How futile would the language learning/teaching be if the learners cannot open his/her mouth to express his/her ideas or cannot conduct appropriate communication?” “While the syllabus has laid huge stress on ability cultivation and most English teachers have reach the consensus that ability cultivation is of great significance in language learning process, it has never been an isolated phenomenon in language teaching that efforts and time have been distributed to impart such language parts as grammar, vocabulary and illustration or interpretation of language points.” Dai Weidong and Zhang Xuemei(2007) echoed the same concern in China’s Foreign Language Development Strategy Forum, “In classroom teaching, English teachers have not sufficiently made use of the teaching resources in/out of class.” “Practice of "what I say goes" (Cramming education or spoon-feeding method) is prevailing. It overstresses the teaching of language points while ignores the cultivation of learners’ application ability.  It fails to fully encourage the development of the learners’ independent thinking, creative ability and independent learning. It does not spur learners’ passion for learning or the genuine creative desire.”  MyCOS addressed the issue in its 2009 Chinese College Graduates Employment: English major had become one of the eight most-difficult-to-be-employed specialties and had occupied the second most difficult place in the list. The commonest complaint from the employers has been that it is rather ridiculous that the graduates become deaf and dumb in communication with foreigners while they are TEM-4/TEM-8 certificate holders. It has become an urgent employment problem rather than an academic issue to improve learners’ comprehensive application ability.  The issue hence needs to be duly addressed and analyzed. 
   As the situation has mentioned above, in order to face challenges more successfully in the future, it is rather necessary for English majors to change their leaning concept and to learn to learn, especially in a lifelong learning environment.

[bookmark: _Toc231810994]1.5.2 Ineffective Intensive Reading Teaching for English Majors 
Intensive Comprehensive English course has long been attached great importance upon throughout China in all foreign languages colleges/universities. Though it has different course names in different college syllabus, such as Basic English, Comprehensive English, Advanced English, etc., it occupies the largest percentage in terms of teaching hours. According to English Course Requirements for English Majors, “Intensive reading course is a fundamental comprehensive English course. The purpose of this course is to cultivate and improve the learners’ comprehensive ability in applying this language in real work and life. It gradually improves learners’ text understandability through basic language training exercises and text explanation/analysis and oral/written communication skills through familiarization with various stylish materials, vocabulary expansion and common sentence pattern drills.”  “Teachers are supposed to encourage the learners to take part in all sorts of language communicating activities in order to acquire the required fundamental communicating skills and to reach the required levels of listening, speaking, writing and translating/interpreting stipulated in the New Syllabus.  However，the fulfillment condition of the New Syllabus by colleges/universities remains doubtful.
The present situation of intensive reading class, according to Liu Yue’s master dissertation of Heilongjiang University, can be summarized as the followings:
1. The teacher’s presentation is too specific and precise. There are rare opportunities for students to communicate in the teaching process as well as self-thinking. Therefore, the teaching process does not favor the students who want to expand their aspects of knowledge and to form the habit of initiative study.
2. There are too much grammatical analysis on word usage and syntactic construction while only few students’ practice, which are not beneficial for students to expand their vocabulary and to really master the ability to use English.
3. The scope of intensive class’ teaching is too broad, such as listening, speaking, reading, writing, translation, rhetoric, literary style and so on. It is very hard to get satisfactory effects only through teacher’s presentation.
4. The communication between teacher and students is very rare which may only exist between teacher and several top ones. Hence, proper guidance, formative evaluation and effective inquiry are urgently needed in intensive reading class.
   For these reasons, how to reform the present situation of intensive teaching and how to cultivate and enhance student’s ability of comprehensive utilization English are the problems urgently need to be solved.
Chapter One  Literature Review


[bookmark: _Toc231810995]Chapter Two
Methodology of Research

[bookmark: _Toc231810996]2.1 Research Questions  
Language learning is a dynamic, positive process that is quite different from the study of other subjects. That is to say, teacher’s presentation and knowledge from textbooks should only be a small part of the learner’s study content. The purpose of learning a foreign language is far from being only obtaining some language elements from textbooks; Instead, it is to learn how to express one’s ideas in the target language or how to communicate with others with the foreign language. To be specific, language learning is a course to process, reorganize, internalize and output the external information. And this course needs the learners to use proper learning strategies and learning methods. More importantly, the learners should master the capacity to constantly update and continuously learn, namely, the autonomous learning ability. If a language learner obtains this kind of ability in the university years, in fact, he gets the ability of lifelong learning. That’s where the college teachers’ responsibility lies, especially for college intensive English teachers.
As have been discussed in chapter one, to realize one’s own learning styles is one of the best way to know one's learning status，which can help the learner to know how to conduct his own study to the maximum benefit. And if one student obtains some helpful learning strategies, s/he actually gets tools to learn the language effectively. 
 This research conducts investigations among English majors in Sichuan Normal University in order to find out what the English majors’ learning styles preferences are and what situation of the students’ application of learning strategies is. Furthermore, through data analysis and interviews with students, the research intends to give some suggestions on how to cultivate learning strategies on learning styles basis in college intensive class. And this paper aims at discuss in-depth the following questions:
1. Whether the diversity of learning styles is a common feature among English majors?
2.    Are English majors aware of the influence of learning styles and learning strategies on their learning performance?
3. Whether different students of different learning styles employ different kinds of learning strategies intentionally?
4.   How could Intensive reading teachers help English majors to cultivate      different learning strategies based-on different learning styles?

[bookmark: _Toc231810997]2.2 Research Methods
[bookmark: _Toc231810998]2.2.1Instruments employed in the research 
   The instruments used are one questionnaire and an interview questions. The questionnaire is: Learning Style Survey: Assessing Your Learning Styles by Andrew D. Cohen, Rebecca L. Oxford & Julie C. Chi (2006, 68). And the interview was designed by the researcher according to the practical situation of the two classes.
There are five questions in the interview:
  1. Have you ever participated in any similar learning style survey?  
  2. Do you think the description of your sensory/perceptual learning style can be a        reflection of your own language-learning situation?
  3. When adopting a specific learning strategy, do you take your type of learning style into consideration first?  
  4. According to your English learning experience, what kind of learning strategies do you prefer in the learning process? 
   5. And what kind of learning strategies you dislike most when learning English?

[bookmark: _Toc231810999]2.2.2 Subject of the Research
This study is to conduct with both qualitative and quantitative method, and in nature, is mainly a descriptive research. 
The subjects of the study consisted of 61 students from Foreign Language Institute of Sichuan Normal University. All of the students were English majors, from two classes. The students form class A were freshmen, while the students from class B were sophomore.      
[bookmark: _Toc231811000]2.2.3Procedures for Data Collection
      All of the questionnaires were filled in December of 2012 in both class A and class B. In order to make the data valid and reliable, the participants were asked to fill the surveys in a regular and formal class time in classrooms under the researcher’s administration. Before their answering to the questionnaires, the researcher made it clear to all the participants that this was only a survey for the research usage, and there would not have right or wrong differences among their answers. The students were asked not to spend too much time on any item and to indicate their immediate responses or feelings then move on to the next item. The instructions before the investigations were to make the students to answer all of the questions according to their own status. Of the 61 copies of questionnaires handed out, 59 of them were valid. It was the researcher who sent out and collected the questionnaires.
The interviews between the participants and researcher were hold a week after their investigation. Before the interview, the participants were divided into groups according to their investigation results. Such as in the discussion about sensory styles preference, there were several groups: the visual group, the auditory group, the tactile/kinesthetic group, both visual and auditory group, both visual and tactile group. Then the researcher interviewed each group respectively. Every interview lasted about thirty to forty minutes, and the statements in interviews were recorded on paper by the researcher. 
Chapter Two  Methodology of Research


[bookmark: _Toc231811001]Chapter Three
Findings and Discussion

[bookmark: _Toc231811002]3.1 Data Collected from Questionnaires and Its Significance
   Just as mentioned before, the students took part in this research are the English majors from Foreign Language Institute. They were from two classes. Class A students were freshmen and class B students were sophomore. The following is the basic information about the participants:

Table 3.1 Students Information
	Class Name
	Total Number
	Female
	Male
	Average Age
	College Year

	Class A
	29
	26
	2
	17-18
	Freshman

	Class B
	30
	27
	3
	18-19
	Sophomore



   According to the Learning Style Survey, questions were designed to assess learner’s general approach to learning. It did not predict behavior, instead, a clear indication of the learner’s overall style preferences. The questionnaire consisted of 130 questions, which were used to catalogue learner’s eleven kinds of learning styles. And it did not describe the learners all the time, but gave an idea of the tendencies of the learner’s study. 
   When counting the total scores, it was possible for some learners to have even scores in two or three different items of one dimension (i.e., visual, auditory, tactile/kinesthetic distinction). This means that they preferred two or three senses at the same time. On the other dimensions (i.e., extroverted-introverted distinction and closure-open distinction), although they appeared to be in opposition, if the learner had high scores on both, this means that s/he did not have a preference in one way or the other. 

Part 1: Visual, Auditory and Tactile/Kinesthetic Styles

	Class Name
	Visual 
	Auditory
	Tactile/Kinesthetic
	Visual& Auditory
	Auditory&Tactile
	Visual &Tactile
	Students Number

	Class A
	18/62%
	6/20.69%
	1/3.4%
	4/13.7%
	0
	0
	29

	Class B
	18/60%
	9/30%
	2/6.7%
	0
	0
	1/3.7%
	20


Table 3.2 Class Total Percentage of Part One

As shown in Table 3.2, students with visual style had the biggest number both in class A and class B, which amounted to almost 60 percentages. In class A, there were 17students got visual results, which accounted for the ratio of 58.6%. While in class B, the ratio of 18 visual students was 60%. Auditory students were the second largest group among the sensory preferences, less than one third in both classes. It was obviously that tactile/kinesthetic students had the fewest number. Here tactile/kinesthetic style was one kind of catalogue in the sensory preferences according to Cohen’s questionnaire, which referred to the kind of learner benefited from doing projects, working with projects, and moving around. They enjoyed the activities of games, building models and conducting experiments. 
Visual & auditory style and Visual & Tactile style represented the students got the same scores in both two items. There was no Auditory & Tactile group listed in the table, because no student had shown any preference in this kind of style.
And it is very interesting to notice that girls’ and boys’ preferences were quite different. As in normal universities, especially for the liberal arts majors, the number of boys in one class is usually very small. Therefore, the boys were often faded by general teaching pattern, which often had been oriented by girls. In this sense, it had significant meaning in exploring the divergence between different genders.
In order to show the differences more apparently, the statistics will be demonstrated into pie chart.
Figure 3.3 Girls’ preference in part one



Figure 3.4 Boy’s preference in part one



Part 2: Extroverted and Introverted Styles
     As language learners, extroverted or introverted means whether they can open themselves to learning situations. In communication situations, sociable and interactive persons usually get more opportunities to practice themselves and improve more quickly. The following are the figures in this part.

	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Extroverted
	11/37.9%
	12/40%
	11/40.7%
	12/44.4%
	0
	0

	Introverted
	15/51.7%
	15/50%
	13/48.1%
	12/44.4%
	2/100%
	3/100%

	Ex/In
	3/10.3%
	3/10%
	3/11.1%
	3/11.1%
	0
	0

	Total 
	29
	30
	27
	27
	2
	3


Table 3.5 Percentage of Part Two
 
     From the perspective of whole class, the proportions of both classes were concordant. Introverted students amounted to about half and extroverted students came to nearly 40 percent. Students with both extroverted and introverted characteristics were three in two classes, which accounted for the ratio of 10%. However, if we take a close look at the number stands for boys, there is a striking coincidence---all the boys were introverted style. 
Part 3: Random-Intuitive and Concrete-Sequential Styles
     Random-intuitive learners prefer speculate about possibilities, enjoy abstract study and used to follow step-by-step instruction. And concrete-sequential learners are more likely present-oriented. One-step-at-a-time activities are more suitable to them. From statistical data, more students of the two classes preferred concrete-sequential style. In class A, 16 students were concrete style and in class B, the number reached 18. The detail data will be presented in table 3.6.

Table 3.6 Percentage of Part Three
	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Random
	11/37.9%
	8/26.7%
	10
	8/29.6%
	1
	0

	Concrete
	16/55.1%
	18/60%
	16
	15/55.6%
	0
	3/100%

	R/S
	2/6.8%
	4/13.3%
	1
	4/14.8%
	1
	0

	Total
	29
	30
	27
	27
	2
	3



Part 4: Closure-Oriented and Open-Oriented Styles
Closure-oriented learners usually focus on most or all-learning tasks, trying to finish work before the deadline, planning for the future work and enjoying to follow teacher’s step-by-step directions. While open-oriented learners prefer more enjoyable and relax atmosphere during learning process and do not care about deadlines. In classes, teachers sometimes like closure-oriented students more, because they   seem obedient. Boys incline to be more open-oriented in the light of their freedom nature, which is more obvious in class B’ performance. Here are the statistics in table 3.7.

	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Closure
	14/48.2%
	18/60%
	13
	18/66.7%
	1/50%
	0

	Open
	13/48.2%
	10/33.3%
	12
	7/25.9%
	1/50%
	3/100%

	C/O
	2/6.8%
	2/6.67%
	2
	2/7.4%
	0
	0

	Total
	29
	30
	27
	27
	2
	3


Table 3.7 Percentage of Part Four

Part 5: Global and Particular Styles
     Some students like to get gist or main idea of language materials and enjoy guessing meaning when communicate with others with some unknown items. This kind of learning style is called global style preference. Other students tend to focus on details can be called particular style. According to the statistics below, language learners seems to have some preference to global style, which may bring some benefits to active communication and effective learning.

Table 3.8 Percentage of Part Five
	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Global
	14/48.2%
	22/73.3%
	13/48.1%
	21/77.8%
	1/50%
	1/33.3%

	Particular
	10/34.4%
	6/20%
	10/37%
	5/18.5%
	
	1/33.3%

	G/P
	5/17.3%
	2/6.7%
	4/14.8%
	1/3.7%
	1/50%
	1/33.3%

	Total
	29
	30
	27
	27
	2
	3



Part 6: Synthesizing and Analytic styles
When dealing with language materials, synthesizing learners summarize language resources well. Guessing meaning and predicting outcomes are enjoyable to synthesizing students. Analytic students can pull ideas apart, and try to analyze grammar items when encounter passages. From table 3.9, it is obvious that English learners prefer synthesizing style more to analytic style.

Table 3.9 Percentage of Part Six
	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Synthesizing
	20/68.9%
	20/66.8%
	18/66.7%
	19/70.4%
	2/100%
	2/66.7%

	Analytic
	6/20.6%
	9/30%
	6/22.2%
	7/25.9%
	0
	1/33.3%

	S/A
	3/10.3%
	1/3.3%
	3/11.1%
	1/3.7%
	0
	0

	Total
	29
	30
	27
	27
	2
	3



Part 7: Sharpener and Leveler Styles
     The sharpener and leveler are two terms to describe learners’ differences in remembering language items. Sharpeners enjoy noticing differences and seek distinctions when committing language items into memory. They can take out individual items easily as they put them separately in different places of the brain. The levelers always try to blend different items together and like to merge new memories with old ones. From table 3.10, we can infer that the two class students do not have too much preference in this dimension.
 
Table 3.10 Percentage of Part Seven
	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Sharpener
	7/24.1%
	16/53.3%
	6/22.2%
	15/55.6%
	1/50%
	1/33.3%

	Leveler
	15/51.7%
	10/33.3%
	15/55.6%
	8/29.6%
	0
	2/66.7%

	S/L
	7/24.1%
	4/13.3%
	6/22.2%
	4/14.8%
	1/50%
	0

	Total
	29
	30
	27
	27
	2
	3



Part 8: Deductive and Inductive Styles
In explaining concepts, some learners like to study from the general to the specific and to start with rules and theories rather than with specific examples. This kind of learner are called deductive learner. And inductive learners would rather study from specific to general such as to begin with examples rather than theories and rules. From table 3.11, it is obvious that language learners enjoy a widespread distribution in this area.


	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Deductive
	19/65.5%
	12/40%
	17/62.9%
	11/40.7%
	2/100%
	1/33.3%

	Inductive
	8/27.5%
	8/26.7%
	8/26.7%
	7/23.3%
	0
	1/33.3%

	D/I
	2/6.8%
	10/33.3%
	2/7.4%
	10/33.3%
	0
	1/33.3%

	Total
	29
	30
	27
	27
	2
	3


Table 3.11 Percentage of Part Eight

Part9: Field-independent and Field-dependent styles
Field-independent style learners tend to separate or abstract material from the learning language materials. And field-dependent learners like to treat language materials in a more holistic manner. From the survey results, language learners prefer field-independent style more to field- dependent style.

Table 3.12 Percentage of Part Nine
	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Field-
independent
	12/41.3%
	17/56.7%
	11/40.7%
	15/55.6%
	1/50%
	1/33.3%

	Field-
dependent
	12/41.3%
	8/26.7%
	11/40.7%
	7/25.9%
	1/50%
	2/66.7%

	FD/FI
	5/17.2%
	5/16.7%
	5/18.5%
	5/18.5%
	0
	0

	Total
	29
	30
	27
	27
	2
	3



Part 10: Impulsive and Reflective Styles
When communicate with others, some persons always react quickly and speak without too much consideration. This kind of learner can be called impulsive style, which means action followed by thought. Some other persons only take actions after carefully consideration. The second style is reflective style. Teachers may hold a stereotype that boys are more impulsive than girls. However, statistics show that in second language learner’s class, boys are more cautious than girls. In table 3.13, all of the boys are reflective learning style. 

Table 3.13 Percentage of Part Ten
	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Impulsive
	10/34.4%
	7/23.3%
	15
	7/25.9%
	0
	0

	Reflective
	17/58.6%
	19/63.3%
	10
	16/59.3%
	2
	3

	I/R
	2/6.8%
	4/13.3%
	2
	4/14.8%
	0
	0

	Total
	29
	30
	27
	27
	2
	3




Part 11: Metaphoric and Literal Style:
Metaphoric learners like to conceptualize language items in metaphorical way. And literal learners prefer to understand language points from its surface meaning or literal meaning. From the results of the survey, different learners presume diverse distribution in this dimension. 

Table 3.14 Percentage of Part Nine
	Style
	Class A
	Class B
	A Girls
	B Girls
	A Boys
	B Boys

	Metaphoric
	14/48.2%
	6/20%
	12
	19/70.4%
	2
	2/66.7%

	Literal
	12/42.3%
	21/70%
	12
	5/18.5%
	0
	1/33.3%

	M/L
	3/10.3%
	3/10%
	3
	3/11.1%
	0
	0

	Total
	29
	30
	27
	27
	2
	3




[bookmark: _Toc231811003]3.2 Data Collected from Interview and Its Significance
     After analyzing the questionnaires, class A and class B were interviewed respectively. And as there are eleven dimensions in the Learning Style Survey: Assessing Your Learning Styles, in which some overlap areas between different styles. The interview only focused on the first strand--- Sensory/perceptual learning style.
 The 59 students in the two classes have been interviewed in four different learning style groups—visual group, auditory group, tactile/kinesthetic group and dual nature group. They talked about their own feelings about learning styles and own experiences in English learning. 
  There are five questions in the interview:
  1. Have you ever participated in any similar learning style survey?  
  2. Do you think the description of your sensory/perceptual learning style can be a        reflection of your own language-learning situation?
  3. When adopting a specific learning strategy, do you take your type of learning style into consideration first?  
  4. According to your English learning experience, what kind of learning strategies do you prefer in the learning process? 
   5. And what kind of learning strategies you dislike most when learning English?
The result of the first question:
According to the answers to the first question, students in different groups hold the same opinion as “although this is the first time for me to encounter the concept of learning styles, I think it is very interesting and important as this is a good means to know myself better”. The following are some representative answers from students.
“The learning styles survey gives us an opportunity to understand and organize our learning. By learning the learning styles, we can improve our learning more efficiently, comfortably, and quickly.”
“Understanding different styles of learning helps us to get more access to be successful learners.”
“The importance of learning style awareness is to help us to know who we are, how well we can study, and how we can improve our study.”
The result of the second question:
When discussing the second question, students’ opinion can be divided into three groups. The students in the first group agreed that the description in the sensory/ perceptual learning style echoed their learning situations and made them understand themselves better. Moreover, they gave them some answers why they had encountered the same kinds of obstacles now and then in their study. And according to a rough estimate, the number of the students holding this kind of opinions surpassed 80%. 
  Naturally, about 10% students reflected that the learning style survey was interesting; however, they did not think the description of their results were in consonance with their learning styles. 
  The rest of students, less than 10%, had a vague idea of learning style preference. And they did not know the correspondence between the survey results and their own learning performance was proper or not.
 The result is understandable because some learners did not have a clear self-awareness in their ten more years of English study. Under the heavy burden of study, they even did not have a chance to take a close look at themselves to try to make clear the fundamental reasons for their learning difficulties. Another reason is that although the learning style is stable, it can be changed. Maybe some learners’ learning styles are changed by some means even without their self-cognition. 
The result of the third question
     To this question, all the 59 students interviewed gave the negative answer.  Since most of the students interviewed in the survey have not got in touch with the concept of learning styles, they naturally cannot connect this factor with their choices of effective and efficient learning strategies. 
The result of the fourth question and fifth question:
 As the two questions are interwoven closely, the answers are to be analyzed together. And the discussion process with the target students was actually very interesting.
The Visual Group: It is evident that some students like using visual aids in their learning. For instance, they would use color-coding to serve as a mark in order to help them memorize some items. When they listened, they visualized pictures, numbers, or words in their minds. Charts, maps, diagrams would help them understand what others said. And when they needed to know some new friends, they remembered people’s faces rather than their names. 
 When talking about their difficulties in language learning, some students said they did not like listening class because in listening class, they felt rather nervous. And when example sentences were read out without being written on the blackboard by the intensive teacher, some visual students could not write them down by themselves. When they attended some lectures without PowerPoint aids, this kind of students would miss certain points of ideas of the main idea.
The Auditory Group: The activities which the auditory style students preferred were various, such as listening to video, listening to music, listening to lecture rather than reading. When they met new friends, they remembered people’s names instead of their faces. And they could identify people by their voice (e.g. on the telephone). This kind of learner might have some advantages in learning a foreign language, as the listening and speaking training had the prevailed status in the beginning stage of language learning. Whereas auditory learners might have some difficulties in reading charts, diagrams and so on. And with the development of the language learning, reading was a very important skill when readers wanted to reach the depth of the language. Although auditory learners did not enjoy reading at the first thought, they did try to form the habit of reading by expanding their learning styles. 
The Tactile/Kinesthetic Group: According to the number of the students’ classification, although this kind of students had the smallest number in the three main strands, their preferences of learning were very worth of study. When they worked or studied, they needed frequent breaks.  That is to say, they could not stand working for a long period of time. And if there were something were eating or drinking breaks, they would help them get higher efficiency. If they had to choose between sitting and standing when studying, they preferred to stand. They would bite or play pens when they work. They doodled when having classes or lectures. They moved hands constantly when they talked with others. If they could have a chance to circulate around, they would think well. And they could not tolerate sitting in the chair for a long time, which would make them crazy.
One student in this group said: “I had always been the naughtiest boy in teachers’ eyes in my more than 10 years’ English study. In my primary years, my head teacher even regarded me as ADHD (attention deficit hyperactivity disorder) and always blamed me in class. My classmates treated me as bad student and looked down upon me because of my poor performance in examinations. In one period of time, I lost interests in English learning and was weary of studying. And when I first entered university as an English major, I felt suffocated with all-day long English learning in the classroom, which seemed quite normal to my classmates. By now, I have gradually found out that my learning method was different from others.  I am supposed to accommodate myself to English major life.”
Another student said: “When I was asked to recite some English poems or passages, I could not finish if I was sitting in my chairs. I had to stand up, walked around, and jumped now and then, around the classroom or in the garden. Then my efficiency of learning would become much higher.”  
 And here goes another student’s quotation: “Almost in every English and Chinese class, I listened to English teacher’s presentation while doodling on my notebook. Although there was no meaning in what I had drawn, I could not stop. Sometimes I tried to focus on teaching not to draw anything, which was failed, as my concentration will not last for a long time. Or I tried to draw the exact words teacher have just said, which was failed too because I cannot persist.”  
The Dual Nature Group: This group actually included the following styles-- visual & auditory style, visual & tactile style and auditory& tactile style. As there was no student showed any preference in auditory& tactile style, it would not be discussed here. The students with two kinds of learning styles might have an adaptive faculty in dealing with different kinds of learning tasks and flexible enough to enjoy variety of learning activities.
         
[bookmark: _Toc231811004]3.3 Analysis, Comparison of the Data and Corresponding Significance  
[bookmark: _Toc231811005]3.3.1 The Necessity of Establishing Style-Based Strategy Cultivation in Intensive Reading Class
First of all, from the findings of questionnaires and interviews, it is obvious that college English majors have diverse learning styles, especially between different genders, which may make the same teaching method have different effects on different learners. Each learning style has its advantages and disadvantages. Some may be helpful for certain specific kind of learning tasks; others may not.  How could intensive Reading teachers help language learners’ study by virtue of the knowledge? As to those learners with favorable learning styles for English study, teachers may encourage them to foster their own learning styles. To those language learners who have the disadvantageous learning styles for the present learning task, it is beneficial for the learners to expand their learning style under teacher’s instruction. In this sense, style-based strategy cultivation is necessary for teachers to focus on in the intensive class.
Secondly, as intensive reading is one of the most fundamental and important courses for English majors, great efforts have been shifted to this course in teaching. However, intensive teachers find it a common phenomenon that their efforts have tried in vain. In order to motivate English majors’ study, teachers have to adjust their teaching methods according to English majors’ learning styles. And English Course Requirements for English Majors states it very clearly: “Teachers are supposed to encourage the learners to take part in all sorts of language communicating activities in order to acquire the required fundamental communicating skills and to reach the required levels of listening, speaking, writing and translating/interpreting.” This means that intensive teachers are to change the teacher-centered class into a students-centered one, which is an essential requirement for teaching students in accordance with their aptitude. Therefore, style-based strategy cultivation is imperative.

[bookmark: _Toc231811006]3.3.2 The Feasibility of Establishing Style-Based Strategy Cultivation in Intensive Reading Class 
As the theory has been discussed in Chapter One, learning styles and learning strategies have close relationship between each other. Learning styles could affect the learners’ choosing of learning strategies. And by fostering different learning strategies, English learners can not only reinforce their former learning styles but also develop the learning styles, which they do not use before. From this aspect of view, Intensive teachers’ giving correct guidance to learners as to style-based strategy can help them to foster an advantageous learning style and to promote their English study.

Chapter Three  Findings and Discussion


[bookmark: _Toc231811007]Chapter Four
Implications and Suggestions for Learning Strategies 
Cultivation
                         
[bookmark: _Toc231811008]4.1 Arousing Teachers’ Awareness of Cultivating the Learning Strategies in Intensive Reading 
     Since learning styles and learning strategies are something new to most college students, teachers’ awareness and view are crucial to them. As have talked before, most of intensive reading lessons are still offered in traditional teaching method, in which teachers play the central role in classes. And presentation of the knowledge from textbooks is the main duty for teachers. To promote style-based strategy cultivation, the most important part is to change intensive teachers’ view on the course’s teaching. As a qualified teacher in the information age, the responsibility for teacher is far from just presenting knowledge to students. With the rapid development of high technology, students could download the teaching referential materials from the Internet conveniently. In classes students may check new words from on-line dictionary on their smart-phones or other digital gadgets and offer more explanations and examples than those in teachers’ preparation. Hence, with the requirements of teaching students in accordance with their aptitude, intensive reading class should be students-centered, which calls for more obligations for teachers. Be aware of students’ learning styles differences and master the skills to foster learning strategies are crucial parts of teaching.
     In practical instruction, the first step for teachers to do is to assess students’ learning styles and show them what the definition of learning style is, and the meaning and significance of its classification. Then, teachers are supposed to encourage students to try the suggested learning strategies in the corresponding categories. 
     Consequently, intensive reading teachers’ roles are to be changed from narrators, controllers into diagnosticians, trainers, coaches, coordinators as well as researchers.  Hence, teachers should shift their role in the teaching/instructing process from teacher-based type to student-centered one and be well aware of the significance of cultivating learning strategies in accordance with specific learner’s learning style.  The roles shift of teachers of intensive reading course is by no means an easy and natural process. For teachers, first priority is supposed to be given to raise the awareness of cultivating learners’ learning strategies based on the respective learning styles. 

[bookmark: _Toc231811009]4.2 Cultivating Learning Strategies: Auditory Learners 
     Auditory learners enjoy listening. When they are reciting language materials, they will have better results if they read the materials out aloud rather than cope it down on the paper or just write from memory. In their overall learning ability, the listening and speaking abilities develop much better than reading or writing abilities. If intensive teachers want to enhance auditory students’ overall learning ability, their learning styles should be expanded. Though cultivating their learning strategies is a possible way.  
    In intensive classes, when encounter some reading passages, teachers may divide students into different groups according to their learning styles. For auditory students, intensive teachers can give them some instructions separately and offer them more opportunities to read the materials out loudly or let them to listen to other learners’ reading. 
    For instance, intensive teachers can ask these students read as much as possible. The teachers are supposed to find some newspaper or magazines in English to read as often as possible. For intensive teachers themselves, designing in advance the ways to read a passage, observing how well students are doing, then checking out how much students understand by reading, can help those auditory learners very much. However, auditory learners may have problems in reading some academic papers, and it is very easy for them to give up reading when they find they could not understand the material. Then intensive teachers can ask them skim an academic passage in advance to get the gist and then review and find more specified information. In order to help them to find pleasures in reading, it is useful if intensive teachers ask auditory learners to pay attention to the arrangements of the passage, especially subheadings and headings, or make guesses as to what will happen next.
     In terms of writing, intensive teachers had better tell auditory learners to design in advance what will be compose in an essay. And try to write different types of texts will be beneficial for them, for example, personal notes, course papers, letters, essays and so on. When encountering a writing task, auditory learners may find it difficult. Intensive teachers can help them by ask them use glossaries, dictionaries, or thesaurus to find writing resources in English. First write all their ideas down on the paper then edit and improve them. Meanwhile, finding different ways of describing the same meanings is a good strategy to raise their writing levels.
All the above are some specific strategies for auditory learners to expand their learning styles. Most important of all, it is imperative to raise self-awareness of learning styles for English majors. If intensive teachers have successfully made students know that understanding one’s learning style is the first step to improve his/her English level, the cultivation of learning strategies will be very easy and cooperative for students to accomplish.

[bookmark: _Toc231811010]4.3 Cultivating Learning Strategies: Visual Learners
    If intensive teachers want to expand visual learners’ learning style, they are supposed to cultivate the learners’ learning strategies on listening and speaking. For listening, as visual learners may be not interested in, teachers first should fire them with keenness for listening.  Furthermore, Intensive teachers may spend more time in fostering learner’ interest in the target training listening material.  They could assign some homework for learners to finish in their spare time, such as listening to talk shows on the radio, watching English TV shows, watching movies in English, and listening to the language in a restaurant or storehouse where the employees speak English. Secondly, intensive teachers can offer some material to make visual learners become more familiar with English sounds. Special attention is supposed to be paid to practicing sounds in English that are very different from in Chinese; different English accents in various regions. Thirdly, intensive teachers are supposed to help learners to build some strategies to employ in different listening processes. Before listening, try to predict what will be talked in the conversation. In the typical listening training exercises, students can get some hints from the multiple choices listed. While listening, language learners had better grasp the main idea of each passage instead of every word or sentence. After listening, learners can improve their listening skills by revise the material.
Listening and speaking skills are closely linked together. As for cultivate speaking strategies; intensive teachers can do a lot to help visual students. To those timid students who dare not open their mouth in class, they could practice new phrase or sentences themselves beforehand to get some self-assurance. Some students who are not good at speaking always complain that they do not know how to engage in conversations. The following are some strategies: trying to start talks in English as frequently as possible; asking a question to get into a conversation; planning beforehand when talk with others. Some visual students complain that they cannot find proper words or expressions to express themselves in conversations. It is possible for teachers to suggest them to ask for help from their peers, using gestures or facial expressions to express themselves. 

[bookmark: _Toc231811011]4.4 Cultivating Learning Strategies: Tactile/Kinesthetic Learners 
     Tactile learners have the tendency of operating objects and practicing. This kind of students enjoy in-class practice or drill. Apart from operating, kinesthetic learners are apt to get contact with new materials too. From the interviews with tactile/kinesthetic learners, we find that they may encounter more obstacles than the students of other learning styles in their school years. All the tactile/kinesthetic learners in two classes’ are not top ones in academic performance and it is easy to find out that they have some problems in English study. These problems may have formed in a long process due to their maladjustment in study. Some of them even have been treated unjustly. According to student 4, he was arranged to sit closely beside the platform to make sure he would not always “move” during class in his middle school years. 
Some meta-cognitive strategies are supposed to offer some help to them. Meta-cognitive learning strategies are to help learners to get knowledge of “knowing about knowing” (Metcalfe, J., & Shimamura, A. P. 1994). Such as arrangement study time and environment, tactile/kinesthetic learners had better not to study in one place for a long period of time. If they have a break every forty minutes, they will have a higher efficiency. The key point is the meaning of “break” here. It is far more than just sitting in the chair in classroom doing something other than arranged learning material.  Instead, it refers to some body movement, such as a jogging around the classroom, or taking a walk in the corridor. 
To expand learning styles are supposed to be connected with listening, speaking, reading and writing skills improvement. The leading part for tactile/kinesthetic learners is to stimulate their learning interest. And their improved awareness of learning styles will make them have more self-involvement in English classes.

[bookmark: _Toc231811012]4.5 Cultivating Learning Strategies: Dual Nature Type Learners
     For the learners of visual & auditory style, visual & tactile style and auditory& tactile style, they have an adaptive faculty in dealing with different kinds of learning tasks and flexible enough to enjoy variety of learning activities. Intensive reading teachers are supposed to offer these learners related favorable learning strategies. 

Chapter Four  Implications and Suggestions for Learning Strategies Cultivation


[bookmark: _Toc231811013]Conclusion

Summary of the study
     The present research is a study on how to cultivate learning strategies on learning style basis in English major’s intensive reading class. It Reviews the present studies on learning styles and learning strategies. Both domestic scholars and oversea researchers have done a lot of studies on learning styles and learning strategies. However, few studies have ever focused on how to expand one’s learning styles by cultivating learning strategies. This study tends to explore the ways to stretch the visual, auditory, tactile/kinesthetic styles through strategies training on listening, speaking, reading, writing and meta-cognition aspects in intensive class. Two English major classes of different grades from SNU were selected as participants in the study. By analyzing the questionnaire survey, three conclusions can be drawn: 
(1) The distribution of learning styles is diverse in the two classes. Especially learning styles of boys and girls are quite different. Such as much more girls (62.9%) prefer visual styles than boys (40%). The proportion of girls with tactile/kinesthetic styles is much smaller than that of boys, that is, only 1.8% girls are tactile/kinesthetic style while boys are 40%, which may arouse language learners’ self-awareness of learning styles. For language learners, it is helpful for them to understand the meanings and catalogue of learning styles. Be specific, learning to recognize their own learning styles can help them to be more successful and flexible language learners. Only the significant influence of learning styles upon learning strategies be recognized by the learners can they be able to adopt more strategies to learn English comfortably and efficiently.
(2) The intensive reading is one of the most important and fundamental classes for English majors. Therefore, it is very important for intensive teachers to be aware of students’ learning style preferences. In order to make students to be successful learners，intensive teachers should bear in mind that different students have different learning preferences and try to accept and respect students’ individual differences. Another interpretation of this teaching idea is teaching students according to their aptitude.
(3) Although Learning styles is considerably stable, learning strategy cultivation can stretch them to certain extent. This study takes sensory/perceptual learning style dimension as an example, giving some suggestions on intensive teaching. To carry on styles-based strategies instruction may contain two stages: the first stage is to comply with language learners’ present learning styles to make them know how they learn a language. And the second stage is to stretch beyond their comfort zone to enhance their language learning abilities to make sure they go further with improved strategies. For instance, auditory learner style preference can be stretched through strategy training on listening and speaking aspects.
Limitations of the study
     Due to the restriction of personnel, time and fund, admittedly, some limitation exists in this study. Firstly, the collected data size is relatively small. Only two classes with 59 valid questionnaires were collected. And as the interviews are time-consuming, the interviews were carried on learning style groups respectively, not on individual basis. 
Secondly, because of the time limitation, the strategy cultivation in this study is only focused on the sensory/perceptual learning style dimension: the auditory learner, the visual learner and the tackle/kinesthetic style. Altogether, there are 11 dimensions in Cohen’s learning style survey; the rest of undiscussed dimensions may have different impacts on language learner’s learning styles. 
Suggestions for Further Researches
     Based on this study, some suggestions can be offered to further researches:
(1) Different kinds of language learners can be involved in the similar studies, such as , children and adult students(different age groups); middle school students and non-English majors(different learners’ language levels). Different participants’ survey results can help us to built a whole picture of this topic. 
(2) The longer the study lasts, The more dimensions of learning styles are involved in the study, and better results of strategy cultivation can reach. 
(3) Pre-test and Post-test questionnaires can be conducted to check whether the strategy training is really helpful to different style learners.
Conclusion
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Learning Style Survey – Assessing Your Learning Styles
Andrew D. Cohen, Rebecca L. Oxford, & Julie C. Chi

Format:
Self-administered
Purpose:
The Learning Style Survey assesses your general approach to learning. It does not predict your
behavior, but it is a clear indication of your overall style preferences.
Instructions:
For each item circle the response that represents your approach. Complete all items. There are
eleven major activities representing twelve different aspects of your learning style. When you
read the statements, try to think about what you generally do when learning.
Timing:
It takes about 30 minutes to complete the survey. Do not spend too much time on any item.
Indicate your immediate response (or feeling) and move on to the next item.
For each item, circle your immediate response:
0 = Never
1 = Rarely
  = Sometimes
  = Often
  = Always

Part 1: How I Use My Physical Senses
1. I remember something better if I write it down.
2. I take detailed notes during lectures.
3. When I listen, I visualize pictures, numbers, or words in my head.
4. I prefer to learn with TV or video rather than other media.
5. I use color coding to help me as I learn or work.
6. I need written directions for tasks.
7. I have to look at people to understand what they say.
8. I understand lecturers better when they write on the board.
9. Charts, diagrams, and maps help me understand what someone says.
10. I remember peoples’ faces, but not their names.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
4.------------------------------------------------------------------1 2 3 4 5
5.------------------------------------------------------------------1 2 3 4 5
6.------------------------------------------------------------------1 2 3 4 5
7.------------------------------------------------------------------1 2 3 4 5
8.------------------------------------------------------------------1 2 3 4 5
9.------------------------------------------------------------------1 2 3 4 5
10.-----------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

11. I remember things better if I discuss them with someone.
12. I prefer to learn by listening to a lecture rather than reading.
13. I need oral directions for a task.
14. Background sound helps me think.
15. I like to listen to music when I study or work.
16. I can understand what people say even when I cannot see them.
17. I remember peoples’ names, but not their faces.
18. I easily remember jokes that I hear.
19. I can identify people by their voices (e.g., on the phone).
20. When I turn on the TV, I listen to the sound more than watch the screen.

11.------------------------------------------------------------------1 2 3 4 5
12.------------------------------------------------------------------1 2 3 4 5
13.------------------------------------------------------------------1 2 3 4 5
14.------------------------------------------------------------------1 2 3 4 5
15.------------------------------------------------------------------1 2 3 4 5
16.------------------------------------------------------------------1 2 3 4 5
17.------------------------------------------------------------------1 2 3 4 5
18.------------------------------------------------------------------1 2 3 4 5
19.------------------------------------------------------------------1 2 3 4 5
20.------------------------------------------------------------------1 2 3 4 5

B Total:_________________

21. I’d rather get started than pay attention to the directions.
22. I need frequent breaks when I work or study.
23. I need to eat something when I read or study.
24. If I have a choice between sitting and standing, I’d rather stand.
25. I get nervous when I sit still too long.
26. I think better when I move around (e.g., pacing or my tapping feet).
27. I play with or bite on my pens during lectures.
28. Manipulating objects helps me to remember what someone says.
29. I move my hands when I speak.
30. I draw lots of pictures (doodles) in my notebook during lectures.

21.------------------------------------------------------------------1 2 3 4 5
22.------------------------------------------------------------------1 2 3 4 5
23.------------------------------------------------------------------1 2 3 4 5
24.------------------------------------------------------------------1 2 3 4 5
25.------------------------------------------------------------------1 2 3 4 5
26.------------------------------------------------------------------1 2 3 4 5
27.------------------------------------------------------------------1 2 3 4 5
28.------------------------------------------------------------------1 2 3 4 5
29.------------------------------------------------------------------1 2 3 4 5
30.-----------------------------------------------------------------1 2 3 4 5
                              
C Total:_________________

Part2 : How I Open Myself to Learning Situations
1. I learn better when I work or study with others than by myself.
2. I meet new people easily by jumping into the conversation.
3. I learn better in the classroom than with a private tutor.
4. It is easy for me to approach strangers.
5. Interacting with a lot of people gives me energy.
6. I experience things first, and then try to understand them.
1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
4.------------------------------------------------------------------1 2 3 4 5
5.------------------------------------------------------------------1 2 3 4 5
6.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________


7. I am energized by the inner world (what I’m thinking inside).
8. I prefer individual or one-on-one games and activities.
9. I have a few interests, and I concentrate deeply on them.
10. After working in a large group, I am exhausted.
11. When I am in a large group, I tend to keep silent and listen.
12. I want to understand something well before I try it.

7.-------------------------------------------------------------------1 2 3 4 5
8.-------------------------------------------------------------------1 2 3 4 5
9.-------------------------------------------------------------------1 2 3 4 5
10.------------------------------------------------------------------1 2 3 4 5
11.------------------------------------------------------------------1 2 3 4 5
12.------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part3 : How I Handle Possibilities

1. I have an inventive imagination.
2. I try to find many options and possibilities for why something happens.
3. I plan carefully for future events.
4. I like to discover things myself rather than have everything explained to me.
5. I add many original ideas during class discussions.
6. I am open-minded to new suggestions from my peers.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
4.------------------------------------------------------------------1 2 3 4 5
5.------------------------------------------------------------------1 2 3 4 5
6.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

7. I focus on a situation as it is rather than thinking about how it could be.
8. I read instruction manuals (e.g., for computers or VCRs) before using the device.
9. I trust concrete facts instead of new, untested ideas.
10. I prefer things presented in a step-by-step way.
11. I dislike it if my classmate changes the plan for our project.
12. I follow directions carefully.

7.-------------------------------------------------------------------1 2 3 4 5
8.-------------------------------------------------------------------1 2 3 4 5
9.-------------------------------------------------------------------1 2 3 4 5
10.------------------------------------------------------------------1 2 3 4 5
11.------------------------------------------------------------------1 2 3 4 5
12.------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part4 : How I Deal With Ambiguity and Deadlines

1. I like to plan language study sessions carefully and do lessons on time or early.
2. My notes, handouts, and other school materials are carefully organized.
3. I like to be certain about what things mean in a target language.
4. I like to know how rules are applied and why.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
4.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

5. I let deadlines slide if I’m involved in other things.
6. I let things pile up on my desk to be organized eventually.
7. I don’t worry about comprehending everything.
8. I don’t feel the need to come to rapid conclusions about a topic.

5.-------------------------------------------------------------------1 2 3 4 5
6.-------------------------------------------------------------------1 2 3 4 5
7.-------------------------------------------------------------------1 2 3 4 5
8.------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part 5: How I Receive Information
1. I prefer short and simple answers rather than long explanations.
2. I ignore details that do not seem relevant.
3. It is easy for me to see the overall plan or big picture.
4. I get the main idea and that’s enough for me.
5. When I tell an old story, I tend to forget lots of specific details.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
4.------------------------------------------------------------------1 2 3 4 5
5.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

6. I need very specific examples in order to understand fully.
7. I pay attention to specific facts or information.
8. I’m good at catching new phrases or words when I hear them.
9. I enjoy activities where I have to fill in the blank with missing words I hear.
10. When I try to tell a joke, I remember details but forget the punch line.
6.-------------------------------------------------------------------1 2 3 4 5
7.-------------------------------------------------------------------1 2 3 4 5
8.-------------------------------------------------------------------1 2 3 4 5
9.--------------------------------------------------------------------1 2 3 4 5
10.------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part 6: How I Further Process Information
1. I can summarize information easily.
2. I can quickly paraphrase what other people say.
3. When I create an outline, I consider the key points first.
4. I enjoy activities where I have to pull ideas together.
5. By looking at the whole situation, I can easily understand someone.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
4.------------------------------------------------------------------1 2 3 4 5
5.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

6. I have a hard time understanding when I don’t know every word.
7. When I tell a story or explain something, it takes a long time.
8. I like to focus on grammar rules.
9. I’m good at solving complicated mysteries and puzzles.
10. I am good at noticing even the smallest details regarding some task.
6.-------------------------------------------------------------------1 2 3 4 5
7.-------------------------------------------------------------------1 2 3 4 5
8.-------------------------------------------------------------------1 2 3 4 5
9.--------------------------------------------------------------------1 2 3 4 5
10.------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part 7: How I Commit Material to Memory
1. I make an effort to pay attention to all the features of new material as I learn
2. When I memorize different bits of language material, I can retrieve these bits easily
– as if I had stored them in separate slots in my brain.
3. As I learn new material in the target language, I make distinctions between
speech sounds, grammatical forms, and words and phrases.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

4. When learning new information, I may clump together data by eliminating
or reducing differences and focusing on similarities.
5. I ignore distinctions that would make what I say more accurate in the given context.
6. Similar memories blur in my mind; I merge new learning experiences with previous ones

4.-------------------------------------------------------------------1 2 3 4 5
5.-------------------------------------------------------------------1 2 3 4 5
6.-------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part 8: How I Deal With Language Rules
1. I like to go from general patterns to the specific examples in learning a target language.
2. I like to start with rules and theories rather than specific examples.
3. I like to begin with generalizations and then find experiences that relate to them.
1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________
4. I like to learn rules of language indirectly through being exposed to lots of
examples of grammatical structures and other language features.
5. I don’t really care if I hear a rule stated since I don’t remember rules very well anyway.
6. I figure out rules based on the way I see language forms behaving over time.

4.-------------------------------------------------------------------1 2 3 4 5
5.-------------------------------------------------------------------1 2 3 4 5
6.-------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part 9: How I Deal With Multiple Inputs
1. I can separate out the relevant and important information in a given context even 
when distracting information is present.
2. When I produce an oral or written message in a target language, I make sure that
all the grammatical structures are in agreement.
3. I not only attend to grammar, but check for appropriate level of formality and politeness.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

4. When speaking or writing, a focus on grammar would be at the expense of
attention to content.
5. It is a challenge for me to focus on communication in speech or writing while
paying attention to grammatical agreement (e.g., person, number, tense, or gender).
6. When I am using lengthy sentences in a target language, I get distracted and neglect
aspects of grammar and style.
4.-------------------------------------------------------------------1 2 3 4 5
5.-------------------------------------------------------------------1 2 3 4 5
6.-------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part 10: How I Deal With Response Time
1. I react quickly in language situations.
2. I go with my instincts in a target language.
3. I jump in, see what happens, and make on-line corrections if needed.
1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
3.------------------------------------------------------------------1 2 3 4 5
                              
A Total:_________________

4. I need to think things through before speaking or writing.
5. I like to look before I leap when determining what to say or write in a target language.
6. I attempt to find supporting material in my mind before I start producing language.

4.-------------------------------------------------------------------1 2 3 4 5
5.-------------------------------------------------------------------1 2 3 4 5
6.-------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________

Part 11: How Literally I Take Reality
1. I find that building metaphors in my mind helps me deal with language (e.g.,
viewing the language like a machine with component parts that can be disassembled).
2. I learn things through metaphors and associations with other things. I find stories
and examples help me learn.

1.------------------------------------------------------------------1 2 3 4 5
2.------------------------------------------------------------------1 2 3 4 5
A Total:_________________

3. I take learning language literally and don’t deal in metaphors.
4. I take things at face value, so I like language material that says what it means directly.

3.-------------------------------------------------------------------1 2 3 4 5
4.-------------------------------------------------------------------1 2 3 4 5
                              
B Total:_________________


Adapted from Oxford (1995), Ehrman & Leaver (1997,  00 ); last revised in 2000
Results of the Survey:

	Part 1:
A ____ Visual
B ____ Auditory
C ____ Tactile/Kinesthetic
	Part 7:
A ____ Sharpener
B ____ Leveler

	Part 2 :
A ____ Extraverted
B ____ Introverted
	Part 8:
A ____ Deductive
B ____ Inductive

	Part3 :
A ____ Random-Intuitive
B ____ Concrete-Sequential
	Part 9:
A ____ Field-Independent
B ____ Field-Dependent

	Part 4 :
A ____ Closure-Oriented
B ____ Open
	Part 10:
A ____ Impulsive
B ____ Reflective

	Part 5:
A ____ Global
B ____ Particular
	Part 11:
A ____ Metaphoric
B ____ Literal

	Part 6:
A ____ Synthesizing
B ____ Analytic
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